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Abstract  

One of the subjects in Swedish schools that has become increasingly important is the 

English subject. This study aimed to analyse what language teachers use in different 

situations in an English lesson. The study’s purpose was also to find out what reasons 

teachers gave for their choice of language use during English lessons. The method 

chosen for this study was a survey. The survey was published in Facebook groups 

intended for teachers. The results of the survey showed that when asking questions to 

pupils most teachers chose to use English whereas Swedish was mostly used when 

helping the students during exercises. The results also showed that teachers’ own 

experience was the main determining factor when teachers planned the lessons and what 

language to use. 

 

Keywords: English language or mother tongue, primary school, second language, 

Sweden.  
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1. Introduction  

Research has shown that during English lessons in Sweden, teachers use English when asking 

questions to pupils and when introducing new vocabulary (Rosenquist 12). However, English 

is not the only language used during English lessons. Research has shown that the Swedish 

language is used in many situations, for example when giving support during exercises or 

when giving translations to the pupils (12). Many studies have shown the benefits of using 

English in all situations during an English lesson except for situations to build the pupils’ self 

esteem and when talking about the importance of learning (Pinter 56, 112). Since studies 

show that research does not reflect what teachers actually do it becomes relevant to study 

what reasons teachers have for using or not using English during English lessons.  

Studies made in Swedish schools show that teachers that use a lot of English in an 

inspiring way will make the pupils more eager to learn (Enever 82, 84). It is the teacher that 

influences the pupils’ learning the most except for the pupils themselves (Hattie 3; Lundberg 

83).  

According to the Swedish school law, teachers are obligated to follow the curriculum 

when teaching (Skollag, ch 1 11§). The guidelines in the curriculum for the English subject, 

contrary to the guidelines on a European level, do not state that the pupils need to translate or 

interpret the English language (Skolverket, “Kommentarmaterial” 10). One reason for this is 

to allow for English lessons to only contain the target language (Skolverket, 

“Kommentarmaterial” 10).  

Since the teachers and their language use is what influence the pupils the most and the 

curriculum does not provide guidelines to follow about language use during English lessons, 

studies should be performed regarding what language teachers choose to use during class 

(Skolverket, “Curriculum”). The Swedish school law states that regardless of what school a 
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child attends in Sweden the education should be equal and adapted to all children’s needs 

(Skollag ch 1 9§). Hence, studies should be performed both to ensure that the education is 

consistent all over Sweden and also give information to new teachers about proven successful 

methods and strategies to follow. Since the Swedish guidelines differ from other European 

countries, it is important to conduct Swedish research and not rely only on international 

research. In other words, it is therefore important to use previous research done in Sweden or 

from a similar country in order to obtain valid background information. It is essential to know 

where the respondents come from, to be able to verify that Swedish education is the same. 

However, it is hard to find any study in Sweden about the situations in which primary 

school teachers use Swedish and English. The same applies for studies about what Swedish 

primary school teachers base their decisions on with respect to language use.  

One of the few studies made in Sweden on the topic is Rosenquist’s work on 4-6 

grade classrooms (2016). He investigated in what situations Swedish and English were used 

during lessons but did not include what reasons teachers had for their choice of language. 

However, Nilsson performed a survey about teachers teaching grade 1-3 and focused both on 

situations and reasons for language use (2013). 

This study will focus on teachers since, as stated, they influence pupils the most. The 

study becomes important since it has been shown that it is a significant subject and that there 

are not many studies done about when teachers use English and Swedish during English 

lessons. This study will, in other words, contribute with knowledge to an important field with 

limited previous research. 

1.1 Aim  

The aim of this study is to examine in which situations Swedish 1-3 grade teachers use 

Swedish and English during English lessons. This study also aims to analyse what teachers 

base their decisions on regarding the use of Swedish during English lessons. 
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1.2 Research Questions  

– In what situations do teachers use Swedish and English during English lessons? 

– What do teachers base their decisions on regarding the use of Swedish during English 

lessons?  

2. Background  

2.1 Language Use Based on Situation   

Research has shown that teachers who talk a lot of English during an English lesson provide 

the pupils with input on how the language sounds and the intonation patterns of the language 

(Pinter 54; Lundberg 84). When teachers in English as a second language class give 

instructions in the target language all students might not understand everything that is being 

said (Pinter 55; Lundberg 101). However, most pupils will understand the majority of what 

the teacher says and if there is something they do not understand the pupils may ask the 

teacher in their mother tongue (Pinter 55). A successful strategy when learning a new 

language is to guess what is said before asking the teacher (Börjesson 2). This means that the 

pupils need time to guess and not obtain an immediate translation from the teacher (Lundberg 

102).  

If the teacher suspects that one or more pupils do not understand what is being said, a 

choice can be made about adjusting, but not switching from, the English language (Pinter 56). 

Pinter writes that one way to adjust the language is to repeat what has been said (56). Another 

way to make sure the pupils understand is to ask confirming questions to the pupils about 

whether they understood what the teacher said (56). The methods described by Pinter imply 

that the English language should not be abandoned. The target language must be used as 

much as possible when communicating (56).  
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However, Pinter also argues for situations in which the mother tongue has a purpose 

(112). It is important to feel the desire to learn when learning a new language (Pinter 111; 

Börjesson 2). One way for the teacher to create an environment where the pupils want to learn 

is by giving the students positive feedback and to talk about the importance of learning (Pinter 

112). This is usually done in the mother tongue, which is a reason not to use only English 

during class.  

Studies have been made to determine in which situations teachers use English and 

Swedish during English lessons. Rosenquist has performed a study regarding the use of the 

language during English lessons by the teacher but also about the pupils’ opinions about the 

use of the language (2). The study was done with 4-6 grade pupils from a Swedish school (6).   

By observing English lessons and the situations in which the teacher used one 

language or the other, Rosenquist collected information about the extent to which Swedish 

and English were used (7).  He observed that the use of English in grade four and five was 

different (11). In the fourth grade, English was spoken 66 minutes out of 99 minutes 

compared to grade five, which had 63 minutes of spoken English of a total of 150 minutes 

lesson time (11). The situations in which the target language was used also differed between 

the two grades (12-13). The English language was mostly used as support during exercises in 

grade four, compared to grade five, where the language was used when teaching new 

vocabulary and grammar (13).   

Nilsson performed a study that aimed to answer how much English the teacher used 

during class and if English was used in specific situations (3). What the collected data from 

the study showed was that Swedish was most frequently used when giving instructions and 

explanations (29).  



Eriksson 

 

9 

2.2 Reasons for Language Use 

According to the Swedish school law, the education in schools should be based on research 

(Skollag ch 1 5§). It is not only the school law that states that research is important. Naeini 

and Shahrokhi state in their article that education for young learners differs from adults’ 

education since these two groups require different methods to optimize their learning (61). 

Proven experience is as important as research according to the Swedish school law (Skollag 

ch1 5§). An indicator that the teacher is using a professional approach is for a teacher to be 

able to base their teaching on both their own experience as well as research, something that all 

teachers should strive to do (Skolverket, “Systematiskt kvalitetsarbete” 11; Lightbown and 

Spada 124).  

One example of a method that decides what language to use is the method called total 

physical response. Total physical response is a popular method used in young second 

language learner education. Vocabulary is learnt with the help of action and speech, for 

example when learning the word “jump” pupils are encouraged to jump at the same time the 

word is being said (Naeini & Shahrokhi, 61; Khorasgani & Khanehgir 92). Since total 

physical response uses the relation between the target language words and the corresponding 

physical motion, the mother tongue is not needed (Naeini & Shahrokhi, 61; Khorasgani & 

Khanehgir 92).  

The studies differ about how effective total physical response is when teaching pupils 

new words. The results of Naeini and Shahrokhi’s study showed that total physical response 

is an effective teaching method when teaching new vocabulary (70). Khorasgani and 

Khanehgir’s study on the other hand showed that total physical response was not as effective 

as it shown to be in Naeini and Shahrokhi’s study (96).  

What Nilsson’s study also aimed to answer, apart from identifying the situations in 

which teachers use English and Swedish, was where the teachers’ beliefs originate from 
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regarding English language use during English lessons with young language learners (2). The 

results of the study showed that their own experiences and the pupils’ self esteem using the 

English language were the main reason for the teachers’ choice to use English and Swedish 

during class (Nilsson 28).  

3. Method  

In this study, a quantitative survey was used to gather information since the research 

questions were quite specific and aimed to generalize the results. A structured but less 

controlled survey was used to examine the teachers’ language use during English teaching 

since information was wanted about what proficiency level the respondents had and what 

language they usually choose to use in different situations.  

3.1 Survey 

A survey was created to examine in which situations teachers use English and Swedish during 

English lessons and what reasons teachers have for their language choice in different 

situations.  

3.1.1 Participants and Procedure  

The survey was created using Google forms and was published in Facebook groups for 

teachers. When the survey was published, a short text was included explaining the purpose of 

the survey and that the answers would be anonymous (Appendix A). In the text it was also 

stated that teachers teaching English in grade 1-3 were the target group for the survey. The 

survey was available for two days and at the time when the survey closed the number of 

participants were 102. 
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3.1.2 Materials  

The questions of the survey were chosen to answer the research questions as well as collect 

information about the participants. The interview questions used in Nilsson’s study were used 

as an inspiration for the questions of the survey. Nilsson’s questions can be found in 

Appendix C. The present survey’s original questions in Swedish and the questions’ layout can 

be found in Appendix B. However, the questions translated into English are the following: 

1. What education do you have? 

2. How long have you worked as a teacher?  

3. From which grade is English taught at the school you currently work at?  

4. What language do you estimate that you use the most during the English lessons?  

5. Which language do you use in the grade(s) you teach? 

6. Which language do you use in the following situations?  

7. Is there any situation where you find only the Swedish language should be used?  

8. What influences your choice of language in the English classroom? 

9. Do you plan the lesson together with your colleagues? 

10. Have you had any further training in the English subject?  

11. Are your lessons based on course books? 

12. How do you rank the following categories based on what influences your teaching?  

13. Is there anything else that influences the lesson planning or language use?  

14. I also want to say…  

Questions 1, 2, and 3 were added to gather information about who responded to the survey. 

What question 6 aims to answer is in what situations teachers use Swedish and English during 

English lessons. Question 7 also aims to answer this question but since it is an open-ended 

question it is possible for the respondents to give information about what they base their 

language choice on. The answers to question 5 will give information on both research 
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questions. Apart from questions 4, 9, and 11 the remaining questions aim to answer the 

second research question about teachers’ decision regarding language use during English 

lessons. The last question was added to give the respondent a chance to add anything they 

wanted to say about the survey. This means that the question may result in answers for both 

research questions.  

3.1.3 Analysis 

The focus of the results will be presented on a group level. Since all questions were voluntary 

to answer there is a risk of loss of data. The tables will not show the answer rate for each 

question. There will however be an explanation about how many answers each question 

received. The results of the survey will be analysed with the statistics provided by Google’s 

survey function.  

A table will be presented in an appendix for all open-ended questions containing the 

answers in Swedish. The reason for this is to retain the original answers and to enable the 

reader to double check if misconceptions have been made when the results were compiled 

(Bryman 160). 

The first open-ended question about what education the respondents have will be 

analysed by summarizing the results into three different categories. The first category is 

respondents who clearly state that they are qualified to teach grades 1-3 or that stated that they 

are educated to teach English to grade 1-3. The second category are respondents who have a 

more general education, for example teacher education, or state a more specific teaching 

education that did not qualify them to work with English in grade 1-3. The third and last 

category is respondents who do not have any teaching education. 

The second and third open-ended questions’ answers will also be summarized into 

different categories. The categories will be based on the existing categories of the survey: 

instructions/explanations, questions to the pupils, help during exercises, the group of pupils, 
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research, and their own experiences. Since the survey aims to analyse the result on a group 

level, individual answers that cannot fit in any category will not be presented in the result but 

only in the tables in the Appendix.  

The questions with yes and no answers will be analysed using the respective answers 

per cent. A circle diagram will be created of the multiple choice questions where the 

respondents are asked to choose one answer the diagram will show the percentage of the 

answers. The Likert scale questions will be analysed using a bar graph. The bar graph will 

show how many respondents answered a certain question.   

3.1.4 Reliability and Validity  

This study’s original choice of method was to do observations and interviews. Due to the 

teachers’ workload, no teachers could participate in either the observation or the interview. 

The reason why observations and interviews were originally chosen was that, when doing a 

research with focus on what teachers do, they are more valid methods compared to a survey. 

As stated in this study the method changed to a survey. The reason for this was that a survey 

would give much of the same information as an interview but would take less time and 

planning for the teachers (KcKay 35; Bryman 228). A method that requires less effort from 

the respondents increases the chances of teachers wanting to participate (Bryman 229). 

Nilsson’s interview questions were used as inspiration for this study’s survey 

questions. The reason for this was to increase the construct validity of this research since 

Nilsson’s interview questions have been proven to give answers to similar research questions 

(McKay 12).  

The execution of the questions may also influence a study’s construct validity. 

Bryman (131) states that an observation and interview should be voluntary, therefore all 

questions in this survey were voluntary to answer. Because of the choice to make all survey 

questions voluntary to answer but also because the researcher is not present when the survey 
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is carried out, the respondents may choose to not answer one or more questions (Bryman 

230). What can be indicated if a question does not obtain many answers is that the question 

may be irrelevant for the respondents (Bryman 250). To make all questions of a survey 

obligatory to answer is a way to make sure all respondents answer all questions and to 

increase the survey’s construct validity. Lastly, all types of answers from a survey may be 

based on what answers the respondents believe the researcher wants to have for each 

question, but this is true for other methods as well (McKay 36).  

A positive aspect with a survey compared to an interview is that a survey is not 

affected by the human factor concerning for example the possibility that questions may be 

asked differently, which can result in different types of answers (Bryman 229). However, it 

makes it more difficult for the respondents to ask for clarifications since the researcher is not 

present. The reason why it is of importance for the questions to be easily understood is to 

ensure the survey’s internal validity. Therefore, the questions were simplified to avoid any 

misunderstandings (Bryman 228; McKay 39). Since the researcher cannot know what level of 

English proficiency the respondent teachers have, the survey questions were in Swedish to 

eliminate any confusion (McKay 39). Before being sent out, the survey was sent to a pilot 

group to ensure the questions were easily understood but also to ensure the intra-rater 

reliability of the study by making sure the researcher would analyse the results the same on 

different occasions.  

Publishing the survey in Facebook groups makes it difficult for the researcher to make 

a random and probable selection of the participants and the response rate cannot be controlled 

since the researcher cannot know how many people had the chance to see and participate in 

the survey (Bryman 183; SCB par. 20). This means that the results cannot be generalized for a 

specific population of Swedish teachers teaching English to grade 1-3 (Bryman 190). Instead, 

the survey results will be the product of teachers available for the researcher at that time 
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(Bryman 194). When the survey population cannot be controlled in terms of who replies and 

their adequacy for the survey, the results cannot be generalised to apply to all teachers but 

only to those who participated in the survey (Bryman 194; SCB par. 22). Not being able to 

generalise the results to apply to all teachers leads to a low external validity for the survey 

(McKay 12). However, in this study it is not required to investigate how the research 

questions apply to all teachers but only give an estimation of teachers’ language use during 

English lessons in a general sense. Based on these factors the chosen method to gather 

participants is acceptable for the purpose of the survey (SCB par. 22).  

Since the researcher did not know who responded to the survey, control questions 

were added to ensure reliability (McKay 41). There were therefore similar questions in the 

survey enabling the researcher to control the consistency of the answers. One example was 

regarding research, where one question asks if the respondents had any further training in the 

English subject. The category called research where added for two other questions. One was 

regarding what influences their choice of language and the other question was about ranking 

different categories based on what influences their teaching. The results of these three 

questions regarding research could then be controlled if they had a similar result. 
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4. Results  

The answers from the survey are divided into groups depending on which of the two research 

questions they answer or if they give information about the respondents. Question 4, about 

what language the respondents estimate that they use the most during the English lessons, was 

removed from the results. The reason for this was that it provided the respondents’ 

quantitative English use but not in what situations or what they base their decisions on. 

Questions 9 and 11 regarding whether the respondent plans the lessons together with 

colleagues and whether lessons are based on course books were also removed. The reason for 

this was that they do not clearly provide information to answer the research questions. The 

alternatives course books and colleagues were also removed from the question where the 

respondents were asked to rank categories based on what influences their teaching for the 

same reason.  
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4.1 Info   

4.1.1 What education do you have?  

There were 89 participants who answered the question about what education they had 

(Appendix D). 77 of them answered that they had some kind of education relevant to English 

teaching, for example:  

 

1. Preschool – 6   

2. Teachers education for Preschool – grade 3  

 

Then there were 12 respondents who answered that they had pedagogical education, but had 

education for other grades or subjects than English grade 1-3 or that they did not specify a 

more precise education; some examples were:  

 

3. Primary teacher 

4. Primary teacher, Swedish and Swedish as a second language, grades 1-7 

5. Leisure education with teacher certification for 6 subjects 

6. Teacher education 

 

In question 14 regarding if the respondents wanted to add something, the following comment 

was made: 

 

7. I have no education in teaching. 
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4.1.2 How long have you worked as a teacher? 

 

0-3 years 

4-9 years 

10-15 years 

16-20 years 

> 20 years 

 

 

 

 

Figure 1. The number of years the survey participants have been in the profession.  

 

All respondents answered the question about how long they had worked as a teacher. Figure 1 

shows that the respondents were rather evenly distributed in the different categories. 

However, there were fewer participants from teachers who had worked 16 or more years as 

shown in figure 1.  
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4.1.3 From which grade is English taught at the school you currently work at?  

 

Preschool class 

Grade 1 

Grade 2 

Grade 3  

 

Figure 2. The grade in which the English education begins for the schools the participants work at.   

 

There were 101 respondents who chose to answer this question. The most common grade, 

with approximately 60 per cent, to start English education based on this survey is in grade 

one, as shown in figure 2. 
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4.2 Situations when teachers use English  

4.2.1 Which language do you use in the following situations? 

              

 

 

 

 

                 

       Instructions/explanations           Questions to the pupils                     Help during exercises 

Figure 3. Language choice in three different types of situations. 

 

What figure 3 shows is that English is the most used during questions to pupils and only five 

teachers use mostly Swedish when asking questions. Swedish is the most used to support 

pupils during exercises. When giving instructions or explanations it is more common to use 

both languages. 
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4.2.2 Is there any situation where you find only the Swedish language should be used? 

71 of the respondents chose to answer the question whether they thought there was any 

situation when Swedish should be used (Appendix E). The most common answers may be 

categorized into two groups. The two groups gave information about both in which situations 

English and Swedish were used but also what the language choice was based on. The first 

group had comments similar to these following two:  

 

1. When a pupil does not understand and is ready to give up  

2. It is a fine line determining which is right and wrong. I use more Swedish with 

pupils that have less language knowledge.  

 

What these comments show is that pupils’ responses and knowledge often decide whether or 

not Swedish should be used. It is the teacher’s own experience regarding the response from 

the pupils and their knowledge level that is the basis for when Swedish should be used instead 

of English. 

Two examples of the comments from the second group are:  

 

3. It should perhaps be more English but when giving instructions it works better 

when using Swedish.  

4. When I explain the exercises.  

 

In the second group, one respondent knew that English should be used as much as possible, 

but the respondent thought that different activities worked better when the instructions were 

given in Swedish. Another respondent also stated that Swedish should be used when giving 

instructions. 
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4.2.3 Which language do you use in the grade(s) you teach? 

                             

 

 

 

 

 

 

Grade 1                         Grade 2  

    Grade 3 

Figure 4. Language use based on grade 1-3.  

 

Figure 4 shows that almost no respondents use only English in teaching. However, for most 

respondents the English language use increases with every grade. This shows that most 

respondents adapt their language choice based on which grade they teach. 
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4.3 Reasons for Language use 

4.3.1 What influences your choice of language in the English classroom? 

                   

 

 

 

 

  

                   The group of pupils       Research           Own experiences     Lesson planning     Unconscious choices    

Figure 5. What influences the language use during English lessons. 

 

For this question the respondents were asked to answer true or false depending on if a 

category influenced their choice of language in the English classroom or not. Figure 5 shows 

that the factor that most respondents said influences their choice of language was their own 

experiences. Only one respondent answered that their own experiences did not affect the 

language choice and five answered that they did not know if it affected their choice. 

Unconscious choices were said to affect the language choice the least.  

 

4.3.2 Have you had any further training in the English subject? 

There were 100 respondents who answered this question. Of these, approximately one third 

stated that they had received further training concerning the English subject. The remaining 

two thirds who answered this question stated that they had not received further training.  
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4.3.3 How do you rank the following categories based on what influences your 

teaching? 

                    

 

 

 

 

 

 

                    Group of pupils           Own experience        Research  

Figure 6. Teachers ranking different factor on a scale depending on how much they influence their teaching 

 

What figure 6 shows is that once again both the group of pupils as well as the respondents’ 

own experiences prove to influence their teaching the most. 
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4.3.4 Is there anything else that influences your lesson planning or language use? 

34 respondents answered the open question if anything else influences their lesson planning 

or language use. Four respondents left a blank space or only answered that nothing else 

influenced them. All free text answers to this question can be found in Appendix F. The 

majority of the answers can be divided into two groups. Approximately 30 respondents gave a 

comment regarding the categories research and the group of pupils. One example of a 

comment in this category was: 

 

1. I adjust the teaching according to what the pupils want but also what research 

states.  

 

Four other comments of the question corresponded to the category own experience. The 

following comment is one example:  

 

2. My own knowledge. If I had been more comfortable with my own knowledge of 

English I would have used it more often.  

 

The four comments were in other words about how their own experiences affect the English 

lessons.  
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4.3.5 I also want to say 

Lastly, there was a question about if the respondents wanted to say something else regarding 

anything in the survey. There were 24 respondents who answered this question (Appendix G), 

the following comments are chosen since they add information to questions in the survey. 

One example is shown in the following comment:  

 

3. I know that research states to use most English but the pupils stopped listening and 

thought English was boring when I tried this. 

 

This comment confirms how the teacher chooses not to base the lessons on research to benefit 

the group of pupils. Another comment was:  

 

4. I let pupils that have recently arrived to Sweden to use their own mother tongue to 

make learning easier.  

 

This respondent did not make a connection to research in their comment but states that the 

lessons need to be adapted to the pupils’ knowledge level.  
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5. Discussion  

5.1 Result Discussion  

There is nothing in the curriculum that guides the teacher with respect to the situations in 

which Swedish and English should be used. On the contrary, the curriculum allows for the 

teacher to use English in all types of situations if wanted. In the literature for teachers, it is 

stated that teachers are to use as much English as possible even in primary school, except for 

the situations in which the first language must be used to motivate pupils to learn.  

The questions that aimed to answer in which situations English and Swedish were 

used showed that the majority of the respondents used mainly English when asking pupils 

questions. This corresponds to research done by Pinter, Enever, Hattie, and Lundberg since all 

state that the teachers teaching English should use English as much as possible. The 

respondents use Swedish in situations to strengthen pupils’ self-confidence, which are the 

same situations where Swedish should be used according to research done by Pinter and 

Börjesson. 

The survey showed that the respondents used both Swedish and English in situations 

when giving instructions or explanations to the pupils. Although this study shows that it is the 

most common to use both languages during explanations and instructions, the respondents’ 

answers do not give information about how much English and Swedish were used. The 

second most common answer was to use only Swedish during these situations.  

In the question whether there is any situation in which Swedish should be used instead 

of English it was also mentioned that Swedish should be used when giving explanations and 

instructions. This is the same as Nilsson’s study that concluded that Swedish was most often 

used when giving instructions and explanations.  
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When analysing the results regarding which language the respondents use, based on 

which grade they teach, this survey shows that the most common language in grade one was 

Swedish. Only a few teachers used more English than Swedish in all three grades. This 

question does not only show which language the respondents chose depending on which 

grade they teach. The amount of English use increases for every grade but it was rare to use 

more English than Swedish in any of the grades. A conclusion from this is that the majority of 

the respondents seem to base their language choice depending on which grade they teach.   

What language to use during English class should be based on research as well as 

proven experience. What Nilsson’s study found was that teachers’ own experience and the 

level of English knowledge in the group of pupils influence what language the teacher uses 

the most. This survey also showed that teachers’ own experience and the pupils influence the 

language choice the most. The survey showed that in second place came research and the 

lesson plan. Even when the respondents were asked to rank different options based on how 

much they influenced the language choice, own experience and pupils got the highest score 

and were also found in the open-ended question regarding whether anything else influenced 

the planning or language. One reason why research was not ranked higher may be that only a 

third of the respondents said that they had received further training.  

Although respondents know that English should be used more than Swedish according 

to research, it does not mean that they choose to do the same. Stated in the comment 

regarding whether there was any situation the teacher should use Swedish instead of English 

was that even though the respondent had knowledge about research stating to use mostly 

English, the level of pupils’ comprehension made the teacher use Swedish instead of English.  

For the question where the respondents were asked to rank different categories based 

on what influences their teaching this method is unable to determine how much the different 
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categories influence the teaching. An interview would be a better choice of method to gather 

information about this. 

5.2 Method Discussion 

Since Nilsson performed a study with similar research questions to this study, Nilsson’s 

answers were compared to this survey’s answers. The reason for this was to verify if this 

study had external reliability meaning that researchers that perform similar studies would 

come to a comparable conclusion. By analysing the results of this survey, it is shown that a 

similar result was given as compared to what Nilsson’s study showed. This means that this 

study had external reliability.   

When analysing the answers it is difficult for the researcher to know what the 

respondents based their decision on when answering the question about in which situations 

they use Swedish and English. This method is also limited in the sense that it is almost 

impossible to cover all different types of situations. This causes this study to have less 

construct validity.  

Since a choice was made to make all questions voluntary to answer, some questions 

were not answered by all participants causing this study to have less constructed validity. 

Making all the questions mandatory to answer would limit the possibility of a forgotten 

question. Even though it was explained to the respondents that participation in this study was 

anonymous, there might still have been questions that a respondent wished to decline to 

answer. A survey with mandatory questions to answer may however have resulted in made up 

answers or a refusal to answer at all, leading to a lower number of participants or dishonest 

answers. 

One of the comments to the question if they wanted to add something, mentioned that 

due to a bug in the survey a wrong answer was given. There might have been more 

participants who due to a similar technical fault or simply by mistake chose an answer, which 
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does not correspond to reality. If an interview was carried out instead this mistake might have 

been avoided. This leads for this study to have less internal validity and is therefore a reason 

why this method could be criticised. 

The internal validity of this study also fails to determine whether the respondents’ own 

experiences are based on research or not. This is also true with the unconscious choices since 

for example choices based on experience might include a lot of unconscious actions. 

Furthermore, teachers may have not answer that they base the teaching on unconscious 

choices since teaching is supposed to be based on rational conscious choices. These are 

however challenges regardless of the chosen method since for example teachers’ own 

experience may be based on research but that the fact that it originates from research is 

forgotten. 

Even though this study faced many limitations in terms of validity and reliability, the 

reliability regarding the internal consistency for this study showed a contradictory result. The 

results from the control questions concerning research gave a similar answer to each other that 

contribute to the reliability of this study.  

5.3 Conclusion  

The purpose of this study was to analyse what language Swedish teachers of teaching English 

in grades 1-3 use in different situations and also try to find out what the teachers base their 

language choice on. Even though there are no guidelines in the curriculum for when and how 

English and Swedish should be used, teachers seem to use English and Swedish in a similar 

way. When asking questions to the pupils, English was used the most and Swedish was used 

the most when giving instructions and explanations and when helping pupils. Their own 

experience and the group of pupils were the two aspects that influenced the language choice 

the most. The respondents’ answers from the survey corresponded with previous studies, 
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which showed that teachers do not follow what research states about using English in most 

situations when teaching English.  

The pedagogical implications are that more studies should be done on the same topic 

since the survey gave a partial different answer about when teachers use English and Swedish 

compared to what is stated in research. Extended studies should be performed to establish 

how the pupils’ knowledge level is affected by teachers’ language use. The reason for this is 

to gain knowledge about which type of language use most favours pupils’ English knowledge 

level. 

Interviews and observations could be used as complements to this study to make the 

results more valid. Hence, further studies should be done in order to establish the findings of 

this study. However, this study gives a general idea about in which situations these 102 

respondents use English and Swedish during English lessons and what they base their 

decision on.  

What is suggested for further studies is to perform a study with more knowledge of the 

participants. One reason for having more knowledge about the participants is to ensure that 

the education is consistent all over Sweden. 

In conclusion, it could be said that teachers’ own experience and the group of pupils 

are what influence the language choice the most and not research. It is therefore significant to 

educate teachers to be able to use research as the basis of their own decisions.  
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Appendix A 

Hej! Jag läser till lärare F-3 och tar examen i vår. Jag skriver nu mitt examensarbete om 

engelskundervisning. Syftet med enkäten är att undersöka lärares syn på undervisningen i 

engelska för elever i årskurs 1-3.  

Jag skulle därför uppskatta om du som är lärare i årskurs 1-3 och undervisar i engelska vill 

bidra genom att svara på en kort enkät (tar inte mer än 5 min). Svaren från enkäten är 

anonyma vilket de då självklart även är när de presenteras i examensarbetet.  

Stort tack på förhand för din medverkan! 



Eriksson 

 

35 

Appendix B – Questions of the Survey 
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Appendix C – Nilsson’s Interview Questions 

Beliefs and ideals:  

1. What are the most important aspects of English teaching according to you? 

What is most important for pupils in grades 1-3?   

2. What is the ideal language education, according to you, with regard to 

teachers’ use of Swedish and English in the classroom?   

3. Where do your beliefs come from? To what extent do you believe you have 

been influenced by your own time in school, your education, steering 

documents, experiences, further training, research, colleagues? Describe your 

memories of English lessons, as a pupil. Do you remember having discussed 

TL use during your education?   

4. Do you discuss English teaching and language use with your colleagues? Have 

you received further training?   

5. Are there specific situations when the teacher ought to speak Swedish?   

The teacher’s own language use:  

6. Do you teach according to your own conviction? Describe.   

7. Why do you use English and/or Swedish in the way that you do?   

8. Are you satisfied with your language choices in the classroom? Do you feel, or 

think, that you  ought to do things differently in any way? Why?   

9. Has your language use changed over the years? How? Why?   

What impacts language choices in the classroom:  

10. What impacts your language choices in the classroom? Do you make 

deliberate or unconscious choices? Is it a matter of constant consideration? Is it 

something you know or have a plan for as you begin the lesson? Are there 

individual pupils who make you switch language? In full class or talking with 
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a specific pupil?   

11. Do you feel that the pupils’ attention is affected by your language choice? 

How?   

12. Do you speak more English in grade 3 than in grade 1 or do you simply adjust 

the level?   

13. Are your language choices affected by your own language proficiency in 

English?  Does it feel natural for you to speak English?   

14. Do you sometimes forget to speak English?    

15. How important is it that the pupils understand what you are saying? How well do 

you know whether the pupils are following you or not? Are there pupils who protest if 

they don’t understand?  

Strategies:  

16. Are there certain strategies you use to facilitate understanding and clarify 

while you are speaking English? Do you adjust your English in any way? 

How?   

17. Do you adjust the amount of English you use depending on which pupil you 

are speaking to in the classroom?   

18. Do you discuss language acquisition and learning with your pupils? How?   

My visits:  

19. My visits – have those been normal lessons? Has my presence affected you or 

your pupils in any way?  

How much English education? Year of graduation? (Nilsson Appendix 2) 

 

Appendix D – Answers to Question 1 
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Vilken utbildning har du?  

F-3 

Tidigare lärare åk 1-7 

Förskollärare/grundskolelärare 1-3 

Lärare tidiga åldrar 

Grundlärare F-3  

Grundlärare F-3 

Lågstadielärare 

Fritidspedagog lärarlegitimation i 6 ämnen 

F-3 

Lärare 1-7 

Grundlärare f-3 

Lågstadielärare  

Lärarutbildning  

Lärare 

F-6 

Lärarutbildning F-3 

lågstadielärare 

grundskollärare sv sa 1-7 

1-7 lärare  

Lärare grundskolans lägre årskurser 

Grundskollärare 1-7 sv/so 

Åk 1-3 

Grundlärarprogrammet F-3 
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F-3 

Grundskollärare 

Grundlärare 1-6 

Grundskolelärare mot yngre åldrar F-3 

Grundskollärare 1-7 

Lärare mot grundskolans lägre åldrar f-6 

Högskola, 4 års lärarutbildning 

Grundskollärare sv/so 1-7 

Grundlärare F-3 

1-7,sv so, musik  

Grundlärare F-3 

tidigarelärare med inriktning språk och språkutveckling 

Lärare för yngre åldrar 

Lärare tidigare åldrar  

Grundskolelärare F-3 

Lärare i grundskolans tidiga skolår 

Ma, sv , en, bl, No, so åk 1-6 

Lärare åk 1-6 

Lärare F-3 

Lärare mot yngre åldrar  

Lågstadielärarutbildning 

Grundlärare F-3 

Grundskollärare 1-7 MA/No 

1-7 Sv/so inkl mu + eng och sva 
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Grundlärare F - 3 

Grundskollärare 1-7 (Sv - So - Eng i åk 4-7) 

Grundlärarare F#3 

Lärare f-6 

Fritidspedagog och tidigare lärare år1-6 

F- 6 ma,sv,sva,eng, ma, so 

Lärarutbildning  

Grundskollärare 1-7 

Grundskollärare 1-7 

Lärare tidigare åldrar + 15 HP engelska för lärare 

1-7 lärare sv so ma no eng bild 

Fsk-3 

Lärare F-6 

Lärare mot de tidiga skolåren 

Grundlärare f-6 

Grundskollärare 1-7, sv/so/eng/idrott  

Skolans tidigare år f-12 

1-7 MA/No 

Lärare tidigare år 

Sv/SO 1-7 

F-3 

Grundskollärare 1-7 

Grundskollärare 1-7 

Grundskolelärare F-3 
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F-6 

Grundlärarutbildning, behörig 3-6 

1-7 sv so eng 

leg. lärare år 3-komvux. svenska, engelska , spec lärare utvecklingstörning samt språk, läs 

och skriv 

Lärare i idrott, engelska 

Grundskollärarexamen 

Högskola 

Grundlärarutbildning f-3 

F-3 

1 - 7 lärare Sv/so 

Grundlärare f. -3 

Lärarutbildning F-6 

Förskollärare + F-6 lärare. Ej legitimerad i eng, men undervisar eng.  

Tidigare lärare 

F-6 

Lågstadielärare inkl. Förskoleklass  

Lågstadielärartbildning 

Grundskollärare 1-7 sv/so 

 
 
 
 

Appendix E – Answers to Question 7 

Finns det någon situation där du anser att läraren borde använda svenska och inte 
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engelska? Vilken/vilka? 

Instruktioner 

Förklaringar 

Nej. Möjligtvis med osäkra elever för att stärka dem. 

Vid hjälp 

När man följer upp om alla har förstått uppgiften 

När eleven inte förstår, behöver en extra förklaring 

Vid förtydliganden.  

Instruktioner till uppgifter.  

Instruktioner 

Vissa diagnos elever har svårt med engelskan  

Om man ser att ingen förstår tex instruktioner. 

? 

Instruktioner när en övning är helt ny. 

Vid instruktioner och förklaringar tycker jag det är bra att använda båda språken. När man 

hjälper någon elev som tycker det är svårt tycker jag man ska göra det på svenska. 

Förtydliganden 

Vid inviduella uppgifter där det är "noga" att det görs rätt för att undvika missförstånd eller så 

att eleven inte ska känna sig överkörd/förvirrad. 

Elever i behov av stöd, språksvårigheter 

För att tydliggöra skillnader i svenska engelska , instruktioner om det är nya typer av 

uppgifter. 

Vid nya moment så man får med eleverna när det förekommer nya begrepp  

Svåra ord och meningar på högre nivå. 
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Vid djupare förklarningar av uppgifter samt vid översättningar så klart 

Instruktioner både på engelska och svenska 

När en elev verkligen tycker det är svårt och är beredd att ge upp för att den inte förstår. 

Jag tror det bästa är att prata engelska men att använda mycket kroppsspråk, stödbilder samt 

översättning. Att enbart prata engelska när de har så litet ordförråd tror inte jag är så bra, man 

vill att eleverna ska känna sig duktiga och att de kan. Men att säga alla instruktioner och 

uppmaningar osv på engelska men att översätta samtidigt under tiden, då duschar man 

eleverna i språket men de kan ändå förstå, och de elever som förstår via engelskan och 

kroppsspråket får bekräftelse på att de förstår genom direkta översättningar.  

När det behövs men framför allt till de elwver som har det svårt. 

När jag vill försäkra mig om att de förstått och vid lång information  

Grammatik 

Nej. Är konsekvent med engelska men översätter oftast efteråt  

Vid instruktioner om eleven verkligen inte förstår.  

Stöd till väldigt svaga elever att känna nyfikenhet i ämnet. 

Det är alltid den där hårfina känslan som avgör och ibland blir det rätt och ibland fel. Men de 

elever som är svagare inom språk bruka jag försöka använda svenskan mer.  

Nej 

Vid test och prov just eftersom situationen redan är pressad och då kan tydliga instruktioner 

på svenska hjälpa dem.  

Borde väl kanske vara eng så mycket som möjligt men upplever att tex en ny lek eller övning 

fungerar bättre om jag gett instruktionerna på svenska  

Förklara uppgiften.  

Då eleven absolut inte förstår uppgiften. Om eleven låser sig och blir ledsen och känner sig 

"dum" finns inget gott med att bara prata engelska. Språk ska vara roligt och bygga på 
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kommunikation! Om bara en "kommunicerar" och den andre inte förstår någonting försvinner 

ju syftet med undervisningen. 

För att förtydliga vad jag menar, men använder myclet kroppsspråk och rörelse för att 

förtydliga. 

Nej  

Anvönda sp mycket som möjligt men på en nicå så att eleverna känber att de kan hänga med 

utan att flrsyå allt 

Vid förklaring av nya ord och uttryck  

Viss grammatik  

Inte vad jag kommer på 

Om man märker att de inte är med lvergå till svenska 

För att stötta de elever som har det svårt 

Vid avancerade instruktioner. 

För att bekräfta att de förstått. 

Om det viktig info vad gäller tex ett prov. Grammatiska strukturer . 

Om ett barn känner obehag 

Använd båda så att så många elever som möjligt förstår. 

Om jag inte med hjälp av kroppsspråket och olika hjälpmedel kan förklara använder jag 

svenskaa 

Nej jag tycker att man först tar det på engelska och sedan översätter direkt efter. 

För att förklara grammatik på högre nivå, instruktioner som kan vara svåra att förstå i t.ex. 

Spel. 

Nej 

Vid instruktioner och då elever inte förstår. 
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Beror på klassen 

Grammatik 

När eleven har fått instruktion på engelska men ändå inte förstår. 

då eleven inte förstår.  

Förtydligande av instruktioner 

Jag har mest sva-elever och när jag mest pratade engelska så "stängde" de av för då blev det 

ännu svårare eftersom de i många fall redan kämpade med svenskan. 

Förklaring av vissa delar i grammatiken 

Nej, det är bättre att försöka förklara samma sak med andra ord, gester och bilder. 

Grammatik kan var lättare för eleverna att förstå om man använder svenska 

Förtydliga uppgifter 

Upprepa instruktioner på svenska om man berättar på engelska först. 

För kontroll av förståelsen 

Jag kör alltid dubbelt, först engelska och sen på svenska. Men bör använda sv när eleverna 

inte förstår, innan de kan meningar.  

Genomgångar 

När jag ser att inte alla hänger med. 

Elever som annars inte förstår. Alla ska kunna lyckas.  

Instruktioner t elever 

 

Appendix F – Answers to Question 13  

Är det något annat som påverkar planeringen eller det språk du använder?  

Gruppens intresse 
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Mina egna kunskaper i språket 

Jag har inte utbildning i engelska  

Mina tankar om vad eleverna kan påverkar hur mycket engelska jag talar. 

Tekniska/digitala lösningar och resurser 

Elevernas intresse, årstid, inspiration av något slag, tema på skolan 

Beror helt på elevgruppernas behov och kunskap. 

Läroboken påverkar, de centrala innehållen, min egen erfarenhet av vad som fungerar med 

engelskundervisningen för eleverna 

Bra filmer, serier för barn, lärarhandledningar. 

Nej, möjligtvis elevernas önskemål kring deras undervisning, deras delaktighet och deras 

tankar kring hur dem lär sig bäst. Jag försöker anpassa undervisningen delvis efter vissa krav 

och enligt forskning, men även efter elevernas egna önskemål och tankar kring hur de lär sig 

bäst. 

Spridningen i klasserna är så stora kunskapsmässigt. Från de som knappt kan ett ord till de 

som pratar hur bra som helst. Därför varvar jag svenska och engelska. Att jag säger på 

engelska och sen översätter. Genomgång och instruktion tar jag alltid på svenska. 

Beroende på vad vi gör i de andra ämnena så påverkar det min planering. Nu summerar vi 

årstiderna och då tar jag med det på engelskan. Inom idrotten och när vi har micropauser ger 

jag dem instruktioner på engelska, vi leker fram vad kroppsdelar och rörelser heter. Jag 

använder mycket kroppsspråk och jag tror att det hjälper dem mycket. 

Tillgången till engelsk skönlitteratur, tvprogram/filmer på engelska, kooperativa övningar 

Språket påverkas mest av elevgruppen och omedvetna val. Planeringen påverkas nog mest av 

elevgruppen.  

Den respons jag får av eleverna. Även enskilt. All språkinlärning bygger på kommunikation 

på ett eller annat sätt. 
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Elevernas intressen och kunskap  

Dagsform på elever, undervisar en grupp med lite svagare eller osäkra elever 

Situationen  

Planeringstid och att det är väldigt lite undervisningstid i ämnet i f-3. Svårt att hitta en bra 

struktur för upplägget av få och korta lektionen. Man lägger mer krut på de större ämnena. 

Vill gärna ha en röd tråd dvs jobbar vi med yrken i Sö gör vi det även på engelskan 

Inte vad jag kan komma på 

Elevernas intressen och erfarenheter 

Elevernas förkunskaper! 

hur gruppen fungerar den dagen.  

Elevgruppens modetsmål 

Jag kan stoppa in roliga klipp o filmer som är aktuella i elevers vardag för att de ska vänja 

sig vid engelska, aldrig dubbade filmer o gärna med engelsk text så de kan se orden 

samtidigt. Sen pratar vi om innehållet.  

Tips och idéer från kursare från lärarutbildningen samt internet exempelvis 

facebookgrupper/pinterest 

Mina egna kunskaper. Hade kag kännt mig tryggare med språjet själv hade jag använt det 

oftare och lättare.  

Är nyutbildad och har inte erfarenhet att undervisa i engelska 

 

Appendix G – Answers to Question 14  

Jag vill också säga 

Att jag tycker det är för tidigt i år 1o 2. De behöver lära sig svenska först 



Eriksson 

 

49 

Lärobok från 3:an 

Jag saknar kollegor o diskutera engelskundervisningen med 

Det är alldeles för lite undervisningstid, när man ska lära sig ett nytt språk.20 min / vecka åk 

1,2. 30 min åk3!? 

I min kommun har de från detta läsår ändrat att eleverna får börja med engelskan i år2 istället 

för pr 1. Detta anser jag som negativt, det ör bättre att börja med engelskan på ett lekfullt sätt 

så tidigt som möjligt, men sånger etc 

Börja med engelska så tidigt som möjligt! 

I början av engelska undervisningen använder jag en maskot som bara pratar engelska. 

Eleverna accepterar att maskoten bara kan prata engelska och de försöker prata med den. 

Bildstöd som hjälp är bra för att prata mer engelska utan att översätts till svensks 

Använder engelska i många andra situationer för att duscha eleverna så mycket som möjligt. 

Speciellt eftersom eng startar först i åk 2 på min skola. Använder exv vid samlingar, prat om 

väder, veckodagar mm. 

Vi arbetar mycket utifrån engelska bilderböcker. Vi använder lärobok minimalt. Jag pratar i 

stort sett bara engelska men med mycket repetition och kroppsspråk. Eleverna frågar ibland 

med svenska och jag svarar och visar på engelsk. Funkar jättebra! 

Jag har hittills inte hittat något material som jag inte behöver kompletera med mycket annat. 

Jag pratar nästan alltid engelska på engelska lektioner och låter gärna elever förklara på 

svenska sedan. En del är otroligt duktiga! Om ingen kan så förklarar jag förstås. 

I åk 1-2 har vi bara 20 min eng/v. Det blir mest lek, sång och enklare filmer. I åk 3 har vi mer 

eng/v och utgår mer från ett läromedel vilket i sin tur påverkar planeringen i högre grad. 

Använder olika mycket även svårighetsgrad av ord av engelska till olika elever beroende på 

om jag ser att de förstår. Börjar alltid med engelskan och ev förtydligar/förklarar på svenska 

Nivågruppering till 40 elever som är flytande vilket innebär att eleverna kan byta grupp 
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beroende på hur svårt de upplever att det är. De kan välja olika grupper varje gång. Innehåll 

liknande svårighetsgrad varierande . 

Att jag tycker att engelska undervisningen skall starta i åk 1. Genom digitalaspel och lekar. 

Att engelska är ett av det mest tacksamma ämnena att undervisa i! 

nyanlända har det tufft att både lära sig svenska och engelska samtidigt. då låter jag dem 

använda sitt eget språk för att underlätta förståelsen. 

Både ja och nej på frågan om undervisningen utgår från lärobok, blandar! 

Jag vet atr forskning säger att man mest ska prata engelska, men mär jag peovade det i min 

grupp så slutade de lyssna och tyckte engelska var tråkigt. 

Jag säger till mina elever att det gör inget om de uttalar fel eller säger grammatiskt fel, det 

viktigaste är att våga prata för engelsktalande personer förstår ändå. Tänk vad bra vi förstår 

utlandsfödda personer som pratar knagglig svenska. 

Fråga 5 årskurs 2 ska det vara en tvåa. Men det hängde sig så guck inte välha det alternativet. 

På min skola har vi precis börjat med eng i åk1, så det är nytt för dessa elever. De flesta kan 

räkna till 10, några färger och kanske något mer ord, så för oss är det mycket ordkunskap. 

Använder sällan meningar när de ska prata. Jag försöker alltid säga allt både på eng och 

svenska för att alla ska ha en chans att hänga med. 

 


