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Abstract 

According to the United Nations (UN), unaccompanied young refugee boys are children or 

adolescents under the age of 18, who seek or have been granted asylum in a country where their  

parents or guardians are not present. Taking a case of Sweden, this study sought to investigate the 

unaccompanied refugee young boys’’ motivation to further their education. The study employed 

qualitative methods of research, particularly in-depth interviews to understand the phenomenon 

under study. Data collected was transcribed and analyzed thematically according to the ‘Maslow 

Hierarchy of Needs’ and ‘Self-determination’ theories, upon which the study adopted. The results 

of the study showed that, for young refugee boys to be self-sufficient and integrated into Swedish 

society, language skills were one of the most important requirements. It was also highlighted that 

social contacts in a new country are of great importance for integration. Such social networks 

would help these young refugee boys’ to  participate in societal activities, for  instance attending 

school or community activities. The study notes that failure of the young refugee boys to get 

integrated into the Swedish society can lead to problems like increased risk for criminal behavior 

and unemployment. 

 

 

 

 

 

 

 

Keywords: Unaccompanied young boys’, challenges, Maslow theory, Education.  



2 
 

   Irene Massaquoi & John Mato                                                                                                   2 

Table of Contents 
Abstract1 

1. Introduction………………………………………………………………………………….3 

1.2 Aim…………………………………………………….……………………………...……...4 

1.3 Delimitation……………….……………………………….………………………….……...4 

1.4 Concept Definition…………………………………………….………………………….…..5 

1.5 Search Process for Literature………………..…….………………………………………….5 

2. Previous Research…………………………………………………………………………...6 

3. Theoretical Framework…………………….………………………….…………….……..11 

3.1 Maslow’s Hierarchy of Needs………………………………………………………   ……..11 

3.2 Self-determination Theory………………………………………………………………..….15 

4. Methodology…………………………………………………………………………….......11 

4.1 Research Design………………………………………………………………………….….15 

4.2 Sampling Strategy………………………………………………………………………...….15 

4.3 Data Collection and Selection of Respondents……………………………………………....15 

4.4 Transcribing the Interviews……………………………………………………………….....16 

4.5 Tools of Analysis…………………………………………………………………………….16 

4.6 Validity and Reliability……………………………………………………………………...16 

4.7 Ethical Consideration……………………………………………..…………………………17 

4.8 Method Discussion…………….…………………………………………………………….17 

5. Result and Analysis………………………………………………………………………....18 

6. Summary…………………………………….………………………………………………28 

7. Discussion………………………………………………………………………………..….29 

8. Conclusion…………………………………………………………………………………..31 

References………………………………………………………………………………………33 



3 
 

   Irene Massaquoi & John Mato                                                                                                   3 

Appendix…………………………………………………………………………………………3  



4 
 

   Irene Massaquoi & John Mato                                                                                                   4 

1. Introduction 

 

Refugees move to a new country due to many factors which may include but not limited to; armed 

conflicts, persecution, genocide, poverty, and abuse. Unaccompanied young boys’ are one of the 

refugee groups that flee because of some of the reasons stated above. In recent years, the number 

of unaccompanied children and young people seeking asylum has seen a tremendous increase. In 

2012 for instance, approximately 3,578 of them applied for asylum in Sweden compared to the 

previous year who were 2,657 (Migration Board, 2013). The Migration Board record that these 

unaccompanied young boys’ are approximately 16-18 years, with majority of them coming from 

Afghanistan and Syria. 

The common problem facing the unaccompanied young boys’, regardless of the reason for 

migration, is their exposure and vulnerability to risks such as economic and sexual exploitation. 

In the new countries they arrive in, these young boys’ may get receptions that are not supportive 

for children and young people of their age. However, research highlights that Sweden offers a safe 

environment for not just a stable home but also a secure network and financial self-sufficiency 

(Hessle, 2009). Additionally, other studies affirm that young people, despite of their diverse and 

difficult growing conditions, have strong forces to make the best of their lives (Berglund, 1998).  

However, Bunar (2010) observes that there are several difficulties encountered by young boys’ 

who are newly arrived in Sweden and are just enrolling in schools.  These difficulties mostly face 

young refugees from countries whose cultural system is different from that of Sweden.  Grappling 

with these challenges, the young boys’’ difficulty to adapt to the new environment and the 

dynamics facing beginners of the Swedish school curriculum manifest in different ways. Such 

cases therefore present challenges and opportunities to both the individual and learning institutions 

they attend (Skolverket, 2008). Research related to this topic have highlighted the problems 

associated with segregation in the first year of admission to school (see Bunar, 2010).  

This study seeks to make significant contributions to social work based on the fact that social 

workers are likely to interact with the young refugee boys in their professional role. The study will 

help the social work practitioners understand the issue around immigration and integration, and 

particularly the motivation to have an education, which is the focus of this work. The study 

particularly focuses on the experiences of unaccompanied young boys’ of the age of 17, who 
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arrived in Sweden within 3 to 5 years ago and accommodated by the unaccompanied young boys’ 

and who have received permanent residence permits. The study highlights the young boys’’ 

experiences and determine how they describe their motivation for studies. In this case, the study 

attempts to clearly understand their struggles and provide an opportunity for the necessary support 

to evade detrimental effects like depression amongst others. 

1.1. Problem Formulation  

The reception of young unaccompanied boys, their integration and support needs have received 

significant study attention both in the international arena and the Swedish context. This study 

particularly focuses on the internal and external motivation as well as other influencing factors that 

contribute to the unaccompanied young boy’s pursuit of education. The study further explores the 

unaccompanied young boys’’ perception of how their education influences the future. The 

difficulties that these unaccompanied young boys’ face in pursuit of their educational goals in 

Sweden are also highlighted. 

1.2. Aim 

This study seeks to understand the newly-arrived (between a span of 3 to 5 years) unaccompanied 

young boy’s motivation for education in Sweden. 

Research Questions 

1. What are the motivating and demotivating factors that these unaccompanied young boys’ 

face in regard to their education?  

2. How do the unaccompanied young boys’ describe their motivation for furthering 

education?  

3. Do unaccompanied young boys’ feel that social workers provide sufficient support to them 

as far as motivation to further their education is thought about? 

1.3. Delimitations 

Studying the unaccompanied young boys’’ general academic trends and related factors can be an 

extensive research. This study has therefore chosen to focus on the motivation of unaccompanied 

young to pursue their education. This narrower focus of the study facilitates a deeper insight into 

understanding of how the young boys’ describe their motivation. The study further limits itself to 

boys of the age of 17 years and above who have been granted a permanent residence  permit  in 
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Sweden. The choice of the age is influenced by the legal provisions in the country, which stipulates 

that ‘a person of 18 years and above is classified as an adult’ hence no longer a young boy.  

1.4. Concept Definition 

Unaccompanied young people: This refers to children without custodians or asylum-seeking 

unaccompanied children. The term asylum-seeking unaccompanied young boys’ can be used 

interchangeably to refer to unaccompanied young people of the male gender (Migrationsverket, 

2019).  

Refugee: A refugee is, according to the 1951 United Nations Geneva Convention, a person who, 

on account of well-founded fear of persecution on the basis of race, religion, nationality, political 

belief or belonging to a particular community, is outside the country where he or she is a citizen 

and who cannot avail themselves of that country's protection (UN Geneva Convention, 1951).  

New arrivals: New arrivals refer to those who have recently arrived in Sweden with the aim of 

staying in the country for a long time and seeking or having applied for a residence permit. 

Motivation: Factors of the individual that arouses, shapes and directs behavior towards different 

goals (National Encyclopedia, 2019).  

Preparation class: is a class in which refugee children often have to complete prior to joining a 

regular school class (Skolverket, 2008). 

 

1.5. Search Process for Literature  

Our study focuses on investigating the motivation for unaccompanied young boys’ towards 

education. For moderation purposes, the study has limited itself to the motivation for school, hence 

this chapter is limited to this. This focus is particularly informed by the search for journals, articles 

that established limited research of both refugees and their motivational factors. 

Most of the reviewed research and articles are peer-reviewed. In addition to these, several relevant 

journals and literature have been thoroughly reviewed. Research materials written by researchers 

employed at institutions that have been affiliated with universities were also used. On some 

occasions, international reports, for instance, the UN Report “Save the Children’’ have been 

quoted without adding any insights, but to basically clarify how different studies point at the same 
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thing. This study has also used a report from the Swedish School Inspectorate, not only to gain a 

deeper understanding of how the school system for these unaccompanied young boys’ is 

structured, but also to reinforce and clarify other researchers work. Additionally, articles from 

Libris and the university online library have been extensively used. 

2. Review of Previous Research 

Diaz (1993) highlights integration conditions and tendencies to early marginalization among 

immigrants who completed the municipal refugee reception. In Sweden, the refugee reception 

entails some specific operational programs that are organized in collaboration between 

municipalities and the state, to facilitate the integration of the newly arrived refugees into the 

Swedish society. Primary integration is largely about being part of new basic learning processes 

in the form of language learning, and preparation for future education or work. 

Stretmo and Melander (2013) have in their study looked at the reception of unaccompanied 

children and their work in the Gothenburg region. One of the research questions in their work was: 

‘What experiences are made visible in the interviews with unaccompanied children?’ The authors 

interviewed unaccompanied children and concluded that there are several existing important 

relationships among these children, with their teachers or some of the staff at the accommodation 

where they are hosted. The young boys’ agree that the relationship with the staff working in their 

residential institutions has been very important, not only to get the practical needs met but also for 

guidance on how Swedish society works. The young boys’ also point out the need for emotional 

support, to have someone who listens and who cares about their wellbeing.  

2.1. Language Skills Importance  

An important part of these young boys’ getting into the new society is having the necessary 

language skills, as it is crucial for getting into the labor market and establishing contacts outside 

their circle and authorities (Diaz, 1997). In order to integrate into Swedish society and get into the 

labor market, language competence is one of the basic conditions needed. Therefore, making social 

contacts in the new country is of great significance for the integration process. In this case, a 

refugee can reproduce his or her social life in the form of social activities. It is important to 

understand that the refugees have limited freedom of choices in a new country because of the 

individual's reduced resource structures in the form of language, information and sometimes 

education. Although there are numerous opportunities, the unaccompanied young boys’ face 
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difficulties settling and learning Swedish language that would enable them to position themselves 

to benefit the presented chances (Diaz, 1997).  

2.2. The Resilience Among the ‘Newly Arrived’ 

Hessle (2009) in her doctoral thesis tried to seek knowledge about how unaccompanied asylum-

seeking children handle their new conditions and their challenges such as obtaining a permanent 

residence permit and surviving all through adulthood. For children, it is emotionally demanding to 

wait for the state’s decision on whether they will be considered to stay in Sweden or not.  Hessle's 

informants describe that there were three things that were crucial during the early stages of their 

arrival which were the waiting time, housing conditions and support from the social workers and 

staff around them. The unaccompanied young boys’ especially emphasized concern for their 

family members who were in the home country. For the newly arrived, their education is important 

to them and they feel motivated to go to school and attend classes on a daily basis. In addition to 

the learning process that the school offers, this also creates structure and plans for their everyday 

life.  

In Karsbo's study on the treatment of unaccompanied young boys’, young people express great 

willingness and ambition to work. The study also pointed out the importance of making use of the 

opportunities that were given to them, and denotes that they were willing to adapt to Swedish 

society (Karsbo, 2012). Too often, the crisis in motivation to attend schools or classes arise with 

the newly arrived unaccompanied young boys’. The motivation crisis often occurs when they hit 

obstacles like a failure in their exams, if they must repeat a class, or maybe when they miss their 

families (UNHCR, 2000). 

2.3. School Attendance and the Design for Motivation 

According to (Brains, Willnat, Manheim & Rich, 2011), unaccompanied young boys’ are often 

very motivated and prioritize going to school. These young boys’ see the school both as a future 

investment and as a social arena. The school gives meaning to the young boys’ and therefore they 

are motivated to attend school. In Backlund, et al (2012) work, their aim was to shed light on these 

young boy’s perspective on their needs and if the social service staff are able to support them on a 

personal level. As much as this motivation is something that many of the unaccompanied young 

boys’ have at the beginning, the ambition may quickly be abandoned as various forms of adversity 

strike in.  These setbacks include but are not limited to; mental barriers, economic and barriers in 
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the school system. According to the young boys’, it is important to go to school to interact with 

others both with the same background as them and with Swedish students (Backlund, et al., 2012).  

However, it appears that these young boys’ feel segregated when placed in a special class or school 

form for newly arrived pupils. This form of segregation makes them perceive schooling as boring 

since they do not receive equal teaching lessons like the counterpart native students. However, 

when they are taken to an ordinary class, a positive outcome is noted.  The unaccompanied young 

boys’ who stay longer in a so-called introduction class (Backlund, et al., 2012), explain that they 

experience the future as uncertain and that it would have been easier to learn Swedish if they had 

to go in an ordinary class. Several children and young people explain that there have had individual 

teachers who have been important to them and their schooling both socially and pedagogically 

(Backlund, et al., 2012). There are several studies that suggest that unaccompanied young boys’ 

age (16-18) have a positive attitude towards school and feel very motivated to move forward in 

education and later work (Karsbo, 2012). 

2.4. The School's Reception of the Newly Arrived Students 

The Swedish School Inspectorate (2009) examined the quality of education for newly arrived 

young boys’ who attend grades 8 and 9 and in upper secondary school. The research issues under 

scrutiny include; ‘how does it feel to a newcomer, unaccompanied young boy in a school, and to 

what extent is teaching effective?’ The study was conducted in 14 municipalities and 34 schools 

through interviews with municipal representatives, principals, teachers, and pupils. The interviews 

were also supplemented with questionnaires for the teachers and personal letters from the students. 

The study shows that, in general, these young boys’ are placed in some form of introduction class 

without regard to prior knowledge and individual conditions. Often, students remain in these 

classes for too long due to their learning and adapting difficulties. For the pupil to be able to 

quickly develop their learning they must use and further develop their previous knowledge. For 

the newly arrived pupils to be able to develop their knowledge and not lag behind in various 

subjects of knowledge, a functioning study guide is required in their mother tongue. This was 

established as something that is missing in practice (The Swedish School Inspectorate, 2009). 

In accordance to the shortcomings found by the Swedish School Inspectorate review (Sjögren, 

1997) these deficiencies are defined as problematic in the management of the newly arrived pupils. 

Sjögren’s study reveals that immigrant students are treated and considered problematic by the 
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teachers in the school. There is an endeavor by the staff at the schools to homogenize the group of 

newly arrived young boys’, by addressing the root cause of the problem which is the incapability 

of the young boys’ to speak the Swedish language.   
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2.5. The Anticipated Change for the ‘Newly Arrived’ Young boys’ 

Berglund (1998) tried to understand and explain the phenomenon of how newly arrived young 

boys’ with severe growth conditions survive later in life. He also explores how different life 

situations affect these young boys’’ change processes. The study is about 14 problematic 

unaccompanied young boys’, and particularly how they handled difficult situations and forged 

forward into their own future. The study was conducted at a period when the young boys’ were 

transitioning into adulthood and facing the realities of life. The main aim of Berglund’s work was 

to get an in-depth understanding of the different ways these youngsters cope with reality, construct 

identity and make choices of lifestyles. These youngsters were defined as socially vulnerable and 

problematic. Berglund’s work established cooperation, gained insights into what gave them 

experience, thoughts, and identity in choices of lifestyles. The study concluded that females 

prioritized intimacy before identity, while the males gave priority to identity over intimacy. 

Furman (1998), a well-known Finnish psychiatrist who was often linked to solution-focused 

working methods within family therapy has written the book, "It is never too late for a happy 

childhood." In his book, he takes note of how people handle difficult growing conditions. He sees 

the narrative approach as a way of looking at childhood and the past as opportunities instead of 

obstacles. The narrative approach means that he views the course of life as a story instead of "a 

series of facts that one must analyze and understand." This increases their self-esteem and hope 

for the future without distorting the truth and making it possible to feel proud instead of shame 

about their experiences. 

According to Berglund (2000), people have to use their own will and motivation in an educational 

way. The unaccompanied young boys’’ depicted many strong sides and unlimited vitality even 

though they were defined as problematic young boys’. Despite poor conditions, young boys’ can 

create a quality life. None of the young boys’ in Berglund's study believed that this ideology 

worked, other than by personal relationships with people who have shown interest and 

commitment (Berglund, 2000).  
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2.6. From Social Care to the Future of Great Possibilities 

Weitz Spånberger (2011) has deepened the knowledge of the processes that enable young 

immigrants to find ways through school and community care towards an independent life as adults. 

His work is based on interviews with young people settling in foreign countries.  As a background 

in the study, they have these young boys’ mapped through acts from the social services, showing 

a clear connection between difficulties of the young boy’s accommodations and in the school 

environment. The young people's stories show that school, family and community care have 

become a complex whole in their everyday life and that if there is a vulnerability in any of these 

spheres, it tends to spread to the others. In order to protect themselves from everyday life with 

vulnerability, young people try to find home affairs in a daily socially shared reality (Weitz 

Spånberger, 2011).  

These young boys’ constantly strive to maintain a certain amount of self-control in the context of 

trying to understand themselves. The study showed that the school can function as an important 

part of these young boys’ lives by becoming a kind of compensatory home environment and by 

providing the opportunity for a form of self-control in everyday life. In this case, school and social 

services can effectively compensate for a delayed childhood (Weitz Spånberger, 2011). 
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3. Theoretical Framework 

 

3.1 Maslow's Hierarchy of Needs Theory 

Maslow introduced a hierarchical organization of the needs that he regarded as universal in 

people's worlds of experience. It is a theory in psychology proposed in his 1943 study, "A Theory 

of Human Motivation". Maslow considered that when basic physiological needs are met 

sufficiently, the individual can take on more abstract psychological and personal needs, which 

should culminate in what Maslow calls ‘self-realization’. Although people's pursuit of self-

realization can mean the creation of an ideal, Maslow regarded this endeavor as a universal 

endeavor. An individual's reluctance to achieve self-fulfillment is, according to Maslow, a sign of 

ill-health. The view differs from the traditional psychoanalytic approach that a child must be 

guided towards his or her desire for increased maturity. Maslow instead believed that healthy 

children naturally seek new skills that correspond to their personal potential (Maslow, 1943).  

The physiological basic needs of Maslow's needs theory are more central to children than adults, 

because children are young, developing and are not in a position to provide for their own needs. 

These needs include food, water, shelter, physical well-being, exercise, rest and a clean 

environment. Without these foundations, the unaccompanied young boys’ cannot develop their 

full potential. Often, society focuses on meeting complex needs for instance education, without 

necessarily prioritizing personal or basic needs (Deckers, 2018; McLeod, 2018). Maslow said that 

the need for security, that is the second level of the need’s theory, must be met for the children to 

reach their full potential. The child must feel secure and safe and not feel hampered by fear and 

worry. A safe environment for the child is predictable, orderly and non-threatening (Dunlap, 2004). 

The third level that Maslow believes must be met is that the child must feel valued. The child 

should feel accepted and loved by family members, friends and other important people in the 

society such as teachers and trainers. The feeling of belonging in this stage is very important, hence 

the child must feel like a valuable member of the group and society in general (Dunlap, 2004). The 

fourth step in Maslow's needs theory is self-esteem, the child must feel that they receive 

confirmation and appreciation from their environment for their accomplishments and 

independence (Deckers, 2018). 

When the child has the basic needs met sufficiently, she/he can take on more abstract personal 

psychological needs. They can further develop cognitive needs with the pursuit of knowledge and 
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understanding, aesthetic needs such as beauty, artistic exchange, and nature experiences. 

According to Maslow (1954), self-realization stands for man's greatest driving force. That need 

drives people to do their best and explore their full potential (Parrish, 2012). In Maslow's needs 

theory, every stage in the theory needs to be completely satisfied before the next level appears. 

Unaccompanied young boys’ meet their needs in a certain order, according to Maslow's theory. 

Maslow's theory of needs is a motivational theory that can be applied to these newly arrived 

unaccompanied young boys’ to achieve their various needs; ranging from meeting the basic 

requirements and gradually the physiological needs, hence reaching the self-actualization point.  

Self-actualization implies to the stage which one focuses on self-growth and having the desire to 

become everything they are capable of becoming (Maslow, 1954).  

Elsewhere, Deci and Ryan (1985, 1991) argue that the outcome of studies was a factor that people 

often influence a person to work positively. However, the same reaction can be achieved through 

human inner factors such as curiosity and interests. Through commitment and creativity, the 

person's interests can be retained instead of through rewards. Man has an innate need to be 

independent. Often there is a need to get involved in various activities and tasks because there is a 

great desire to do this and to feel needed.
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3.2. Self-determination theory 

Self-Determination Theory (The Self-Determination Theory or Autonomy Perspective on Internal 

Motivation) was developed in 1985 by Daci and Ryan (1985, 1991). This theory describes how 

the individual is motivated by experienced control and self-determination (Josefsson & Lindwall, 

2010). In theory, there is an inspiration from Freud's thoughts on insights and unconscious needs 

as well as Skinner's thoughts on the individual's behavior towards motivation, where the 

surroundings are important (Hassmén & Hassmén, 2010).  

In order for a person to gain independence, it is assumed that he or she has to be aware of what is 

going on around them, understand personal strengths and accept what is going wrong in their lives 

(Deci & Porac, 1978). Being aware of the forces that work against an individual enable one to take 

responsibility and to decide on their actions thereby finding a way to meet their needs. Based on 

how the individual perceives their own actions, these actions are believed to contribute to whether 

the internal or external motivation will be promoted or disadvantaged (Deci & Porac, 1978). In 

most cases, the individual will be perceived by other people as internal motivated (independent) 

or as external motivated (determined). 

Deci and Ryan (1985), looked more closely at how certain children and young people choose to 

abstain from their own goals and interests. It is often about the desire to satisfy the needs and 

achieve the goals that are considered important to someone else, most commonly teachers or 

parents, it's often a reason to deny their inner motivation. The external motivated group of children 

and young people includes those who believe that their involvement in education should lead to 

high grades and rewards as personal benefits. The children and young people who are internally 

motivated are those who begin to understand their own situation through their actions (Bruner, 

1971). Their activities are motivated by internal interest, curiosity or goals but the inner motivation 

is driven by discovery and this makes them be able to examine and test the ideas they have. For 

the unaccompanied young boys’’ understudy, this theory is useful because most of them carry the 

dreams of an attachment figure (like parents) with them, hence influencing them to become 

something else other than they would have wanted to be. In our study, for instance, one of the 

participant’s dreams was to become a professional footballer but the dream of his parents that he 

becomes a banker or doctor. 
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3.3. Theory Discussion  

Choosing a theory is one of the most difficult things in a research study. This study has amongst 

other possible theories, adopted the Maslow Hierarchy of Need Theory and the Self-determination 

theory. These theories have been used in analysis and in a way the study is able to reach a deeper 

understanding of the general issues under scrutiny. Initially, the study had adopted only Maslow's 

needs theory, but after an initial analysis of the result, the researchers discovered that the theory 

was not only narrow but had significant shortcomings. The theory does not sufficiently cater for 

other research questions, for instance; ‘who can really decide when a need is satisfied? Are our 

social and mental needs ever satisfied?’ The researcher, therefore, decided to use the self-

determination theory as a supplementary. We thought that these two theories together would give 

us a good comprehensive analysis, as the latter also included external factors for motivation in the 

new society they live in and the opportunities it has to offer to acquire new skill sets. 

The two theories complement each other in the sense that Maslow’s capture the personal wills and 

desires according to the individual's needs, while the self-determination theory focuses on 

distinguishing between inner and outer motivation. Maslow's theory of needs affects both the inner 

and outer factors of a human being. Firstly, it influences the “physiological needs” which deal with 

outer motivation factors like drinks, food, shelter, and clothing, which are important for everyday 

needs. Secondly, the theory provides for safety needs which entail dealing with both inner and 

outer motivation e.g. having security, being given freedom and stability. Thirdly, the theory entails 

meeting “love and belongingness needs” which involve the feelings of belonging, the need for 

interpersonal relationships to develop and motivate behavior. Fourthly, the theory focuses on 

“Esteem needs” catering for an individual’s desire for independence, to be respected and to respect 

those around them, as well as have a sense of achievement. Lastly, Maslow’s theory of need has 

the “Self-actualization needs” where the person seeks personal growth in their lives (Maslow, 

1954). 
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4.. Methodology 

4.1. Research design 

Since we were interested in understanding and familiarizing ourselves with the lifeworld in which 

the informants are located, we decided to use a qualitative research method. This helped the study 

explore the why’s and how’s questions of the “unaccompanied young boy’s human experience” 

(Given, 2008), and the phenomenon of how unaccompanied young boys’ describe their own 

motivations. With the qualitative research method, we were able to go into the informants’ 

subjective world, which is exactly where we can get answers to our research questions (Glaser & 

Strauss, 1967). A qualitative research method would also help us fulfill the purpose of the study.  

4.2 Sampling Strategy 

Choosing the right sampling technique is vital in research. This study adopted the snowball 

sampling in which one participant refers to the researchers to other potential participants with 

similar traits or characteristics under study. The snowballing technique was deemed the most 

suitable since it makes it easier to find other participants in a similar situation. The study chose six 

respondents since having too many participants would result in too much data, hence delaying the 

work.  

 

4.3. Data Collection and Selection of the Respondents 

During the data collection, the study adopted a phenomenological perspective because of its 

interests in the interviewees' own experiences about their situation (Hardy Leahy, 2001). This 

meant that the researchers had to listen to the respondents' story without analyzing or explaining 

anything, in order to gain access to their everyday life and gain understanding through their 

description of the phenomenon of motivation. The study adopted open-ended questions to gain an 

in-depth understanding of its respondents’ perspectives. In order to understand the issues under 

study and express their perspectives in a meaningful manner, the respondents were made aware of 

and given a deeper explanation of the subject.  

The study focused on making six interviews with unaccompanied boys aged 17. Their legal 

guardians and in other cases HVB social workers were contacted. Initially, we had thought of both 

young boys’ with and without a permanent residence permit to be included in the study. However, 

the staff expressed their concern about interviewing young people who have not yet received a 
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permanent residence permit who may have difficulty in distinguishing different kinds of authority. 

It could be based on this background that they may dare not answer honestly on our questions and 

that they may be in a difficult situation, where in some cases their mental health can be unstable. 

The researchers with the assistance of the housing workers selected a total of eleven boys who had 

been granted a permanent residence permit. However, only six of them were interviewed for 

effectiveness purposes. 

The six boys interviewed had some secondary school level of education from their home country, 

and had been living in Sweden for approximately 3 to 5 years. The respondents have attained their 

permanent residency. Interviews were conducted in English since one of the co-authors is not a 

fluent Swedish speaker, however, some Swedish words were used in the interview. The researchers 

were careful about the questions they asked, given the fact that the respondents were under age 

and that they were currently under relatively sensitive situations. 

4.4. Conducting the Actual Interviews 

The researchers conducted qualitative interviews with a semi-structured interview guide in order 

to get the best possible information on young people's perceptions, feelings, experiences, and 

opinions. The semi-structured interview guide created space for open questions and possible 

follow-up questions. The interview guide (see appendix) was thematically-organized based on our 

research questions to ensure that no part of the study was to be forgotten, (Kvale, 1996). 

Before the interviews, we gathered the unaccompanied young boys’ to provide information about 

the purpose of the study and introduced ourselves. Interviews were done at the young boys’’ 

accommodation; the idea was that it would feel like a safe place for the young boys’. Choosing 

their accommodation as a place for the interviews also made it easier for us to make an 

appointment.  

4.5. Tool of Analysis  

During the transcribing and data processing process, we noticed some recurring results from the 

interviews when we listened to the recordings severally. Listening more than once is called content 

analyzing and this kind of analysis research tool is used to identify, code and categorize themes or 

patterns of the qualitative data (Patton, 2010, pg. 555). The research used thematic content analysis 

to identify, organize and analyze the findings according to the emerging themes. The findings were 

further compared and later matched into relevant themes as guided by the study objectives. 
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4.6. Validity and Reliability 

In research, the question of validity is about what the study is intended to measure (Brains & Reich, 

2011). It is possible to have a lack of validity and yet good reliability but never vice versa. It is 

difficult to get an insight into the validity of the study in qualitative research (Trochim, 2006). 

Instead, one must ensure that the study reflects the phenomena that the research refers to. In our 

case, it is what motivates our participants to study. What makes them motivated and what dampens 

their motivation?  

In order to secure the study's content validity, we chose to start from the purpose of the study and 

its questions when designing an interview guide to cover all the parts that should be included in 

the study. To remind ourselves of the purpose of the study, we have had these as headlines in our 

interview guide so that we could easily look at these during the interview. In order to increase the 

validity, before each interview, we had explained to the respondents what we meant by motivation. 

As we mentioned above, our interview guide has had room for follow-up questions and repetition 

of what the informant has said to check that we have understood correctly and, in this way, 

facilitating for increased reliability. The chosen interview places were young boys’’ 

accommodation. This presented the problem of the informants potentially refining their stories 

because of the relationship with the professionals working with them in that environment.  

However, the researchers believed that this may have been a safe place for the young boys’ 

whereby the study does not expose them to any kind of risk.  

4.7. Ethical Considerations 

Ethical issues often come up when researching people's private lives. The researchers sought prior 

consent, explaining the study’s intention and what the data would be used for. Further, the 

participants were requested to sign consent forms which clearly stipulated how their privacy had 

been guaranteed and how the information they provide would be used. In all instances of data 

collection, high level of confidentiality was assured. Personal information that could be used to 

identify them was not recorded at all. In cases where voice recording had to be done, prior consent 

was sought. The participants’ dignity was prioritized and respected by carefully considering the 

manner in which questions were asked. The participants were not coerced to participate but were 

given the autonomy to decide whether they wanted to be part of the exercise or not. The researchers 

also conducted themselves in a high level of professionalism and competence given the fact that 
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they were handling a quite sensitive topic.  In this case, they appreciated and respected the young 

boys’’ rights, dignity, and diversity. 

4.8.  Discussion of  Methods  

Here we will discuss the difficulties and problems that we encountered especially during the 

collection of empirical data, which could also be a question of the overall validity. During the data 

collection exercise, the researchers noted that the previously set schedule was tight and that it was 

difficult to get interviews in such a short time. The researchers had an appointment booked at one 

of the accommodations but none of these young boys’ showed up. The staff was able to explain 

about our study and managed to schedule for some interviews. The problem for us was, we had no 

control over what information the informants had received the first time we booked with them 

when they did not turn up. 

In other instances, the issues under study could not come out quite clearly. In these cases, we had 

to give examples of what can be a motivation suppressant, and, in this way, there was a risk that 

we were putting words in the mouth of the respondents. There was the issue of repetitive questions, 

where the respondents gave the same reflections whenever we had asked a question.  However, 

the interviews ended successfully, and most questions were sufficiently answered. This study will 

discuss the details that were only relevant to the research questions as recommended in Kvale & 

Brinkmann (2009).  
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5. Results and Analysis 

 

5.1. The Disposition of the Result and Analysis   

The empirical findings of this study is based on six interviews. The study developed four themes 

out of the respondents’ interviews, that can be linked to the study's research questions. The results 

and analysis of the chapter are presented as follows:  

1. The motivation for the young boy’s current studies,  

2. The motivation for the young boy’s further studies,  

3. The reasons behind the young boy’s motivation, and lastly 

4. What weakens the motivation of young boys’. 

At the end of each section, we chose to analyze and interpret the results in connection with the 

theoretical starting points that we had chosen for the study. After the presentation of the results 

and the analysis of the findings, we chose to rename the respondents in order to keep their identity 

private and confidential. The names are made up by us and have no connection with the young 

boys’. The fictional names are Martin, Abram, Oratio, James, Joseph, and Kanye.  

5.2. The Motivation for the Youth’s Current Study  

Our respondents believe that school is important because they held a belief that education is a way 

to a safe future. When we asked whether it ever felt stressful and demotivating to go to school, 

everyone answered that it felt better to be in school than to be in the accommodation. They also 

highlighted that going to school made them feel like they have something to keep them busy. 

"Yes, it is important to go to school. What should i do here at the accommodation? It's sad to be 

here. It is more fun to go to school than to be here at the accommodation. It is absolutely a good 

opportunity to go to school. Life can be harder if you do not go to school.” Kanye 

 

“I have this driving force, motivation or interest to go to school.  I have to have it, otherwise, I 

will end up in the street. I have to go to school and study, to get a better life so that I can take care 

of myself.”  Oratio 
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The young people emphasized the importance of knowledge to get on in life. It is through the 

knowledge that they feel that they grow as individuals and form a belief in a better future. The 

school, therefore, becomes an important part of the young boy’s life. The young boys’ describe a 

certain concern for their future, they think if they don't take this chance to learn and take the school 

seriously, there is a risk of being homeless and not getting help from the community. 

“Everyday people go one step forward, and that happens through knowledge.” Abram 

“If i do read and proceed well in my education and school in general, this will be a great progress 

for me. If I do not read, I have no future, nothing.  I can't live that way. I do not want to give 

employees the chance not to be able to employ me.  I can't live on migration agency and the social 

services benefits for the rest of my life.” Oratio 

Most of our respondents explained that they have difficulty with social interaction in the 

classroom.  It was noted that a common problem was the difference between the studies, religion, 

and language of Sweden and their countries of origin. They highlighted that this affects the 

motivation for these young boys’ as they cannot concentrate on their studies to the extent they 

want. The young boys’ believe that social contacts affect their motivation, both positively and 

negatively. They think it is important to have friends in the same situation to encourage one 

another, since they at times feel isolated from Swedish youth. 

“Sometimes it is difficult to understand the words, so if you do not concentrate, you will not get it. 

In my class, there are students who come from another country,it would be great to relate with 

them since we are struggling with common problems, but maybe we don't have the same goals.” 

James 

Additionally, the young boys’’ motivation for current studies is noted to be affected by the school's 

structure. The respondents cited the displeasure of preparatory class as a hindrance to continued 

development offered in these classes. The problem that is highlighted when they are in the 

preparatory class is that there is rarely anyone who has Swedish as their first language, therefore 

it often happens that the classmates speak to each other in their respective home language. The 

young boys’ then think that there will be no progressive and natural learning of Swedish. 
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"Right now, I do not see the future so bright for me. I spoke with my mentor one or two days ago 

who mentioned that I do not have the level of education to have the right to go to the finance 

program. So, then I must go to the preparatory class for a year.” James 

"It is sad that some who have lived here shorter than me, but have started high school, while I 

have not. So, I think the teachers are guilty of it. I've been fighting very hard.” Abraham 

During the interviews, it appears that the teachers are of great importance for the young boy’s 

motivation to go to school. They describe how important it is with a good mentor who helps with 

the overall school situation and continuously giving them advice. According to the respondents, 

they normally turn to their mentors when they feel like things are not working well in school. They 

also rely on their mentors when they have small issues like having problems with classmates to 

choosing different study programs. Teachers who are knowledgeable in their subjects inspire 

young people. It is also important for the respondents to be recognized by their teachers and it 

should be highlighted when they do good things at school. A good teacher is one who is kind, 

helpful and who thinks that knowledge is important: 

“We have Maria, the chief teacher. She's great. If I have problems with the lesson, then she will 

help me. She is interesting. At the woodwork we have another teacher, she is good. I look up to 

these teachers.” Oratio 

“I'm poor in mathematics at school. It's hard for me, I've never been to school before. It's strange 

for me to go to school, but now I understand why you must go to school. Here in Sweden, the 

teachers help me, without them, I would not go to school.” Joseph 

5.3. Analysis of the Findings 

In Sweden, the municipalities are responsible for unaccompanied young boys’. This regulation 

means that the municipalities are responsible for ensuring that the first step in Maslow's needs 

hierarchy is fulfilled, which is the most basic one containing accommodation, water, and food. 

Without these foundations, young boys’ cannot develop their full potential and move to the second 

level of Maslow’s theory of needs. However, with these basic needs, the young boys’ would be 

now able to develop their full potential and move to the next stage in their life. Following Maslow’s 

theory, feeling secure and with safety is something that is important, in this case for the young 

boys’. The young boys’ have had some sought of security in education.  In order to find safety and 

security in their lives, our respondents attach greater importance to their studies. The young boy’s 
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motivation is driven by their own control and self-determination. It was noted that since these boys 

are alone in Sweden without their families, they expressed that they cannot entirely rely on the 

Swedish authorities for the rest of their lives. 

The young boys’ believe that it is important to feel a connection with others in the same situation, 

but also, they want to feel a connection with native Swedes. They feel that they are overridden 

when they in their preparation class become isolated from the rest of the classes in the school. 

This, we can relate to the previous study of Diaz (1993) which shows early marginalization in the 

integration process. Diaz points out that integration is all about being a part of the new society. In 

addition, Backlund, et al., (2012) explains that because of the segregated preparatory class, the 

refugee students may get sidelined from the other students. For young people to be placed in a 

class where they cannot meet with Swedish students can be considered problematic. In our study 

also, our respondents expressed that getting closer to Swedish students by "ordinary" presents the 

opportunity to learn Swedish in an easier and natural way.  

Clearly, the school is of great importance to these young people both in terms of achieving their 

goal of self-realization and getting a meaningful everyday life. The informants generally had 

limited educational background, with some of the reasons being that schooling back at their home 

countries was neglected or for some other personal reason. But in the new country, having the 

chance to go to school gives hope for the future. The young boys’ describe that the goal is attending 

school is to become independent in the future. This indicates that the respondents have higher 

motivation. We found out that children and adolescents who move to Sweden are generally 

motivated to study, as also confirmed in the previous research of Backlund, et al., (2012).  

5.4 Motivation for the Youths to Further their Studies 

Most of the respondents have an idea of what they want to work with in the future. Many times 

the respondents denoted that they would choose the professions which they have previous 

experiences, often through their parents, mentors, or relatives. These young boys’ have very 

different ambitions, ranging from teacher to designer. For them, it is natural to choose a profession 

that they already know and to make their families proud. Many argue that the motivation to choose 

a profession comes from continuing trends of what the family has long been good at.  
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“I want to become a business economist because my dad wanted me to be that and work at a bank. 

Since my family is used to seeing only those who work at the bank, I  want to follow suit and they 

will  speak well of me.” James 

“I want to become a cook because my dad is great at cooking. Since my childhood, I have seen my 

dad cook. So that's why I'm interested in becoming a chef. /… / But after a few years I will study 

law because my father thinks it is a good profession.”  

These young people talk about studying further, as an attainable and motivational aspect. They 

express a strong motivation to study further because they often describe that they will not otherwise 

secure a good future. However, the respondent seemed confused in understanding what was 

actually required for the jobs they are interested in. 

"In the future, I want to study because there is no future without school and studies." Kanye 

“If I do not come into the finance program, then I cannot study for a business economist. I don't 

know how to do that. Maybe  I can do something else?” James 

When asked whether they themselves made their future career choice, most respondents said that 

they have made these choices themselves. However, as highlighted in other instances of the 

interview, the young boys’ see their future career choices as dependent on the status and power 

that the profession has and that is the reason why they make these choices and why they are 

motivated. The young people expressed that the school is also something that everyone goes to 

and that is why they go there even if they are not so motivated: 

“Before I came to Sweden, I wanted to become a football pro, an ambition that my dad did not 

agree with. He argued that I may be able to play a few years and then have no job. He thought 

that  I should work in a bank like him when I grow up.” James 

“After high school, maybe I should work as a plumber. But after five to six years,  I should study 

again. First, I have to make money, then I have to study more because I need more knowledge and 

maybe more power, in order for me to become a manager.” Martin 

"Many people ask me, what are your plans for the future? I can't answer, because I've never 

thought about it. But I go to school because others do it. So, I want to do something because others 

do it. I know this is important for the future, but I never thought that much. Because I do not know 
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how I will feel, I go to school because I must. The staff at the accommodation also said the future 

is important; and that one must think about a career line. They also thought when we move from 

the accommodation, we are then left alone which means you must think for yourself; you have to 

fix your future. /… / I would like to be with the children at my internship so much now that I want 

to be a nanny and work at the kindergarten.” Joseph 

5.5. Analysis 

For the youth to feel secure in their future, they consider it important to have a good education at 

a higher level than the upper secondary school. One thing that can be seen in the results of this 

study is that the respondents believe that the only way to a safe future goes through college studies, 

as they often emphasize the importance of status and power. This can be interpreted as a sign of 

weakness in self-esteem and uncertainty in what is required in the new country. According to 

Maslow, self-esteem should be fully attained before the young boys’ can reach their full potential. 

Following the fourth level in Maslow's needs theory which is self-esteem, the young boys’ in our 

study should have felt much confirmation and appreciation for their accomplishments and 

independence. However, they seem to take their studies and work as the only goal. 

The young boys’ also explain that they devoted much thought to their future professional roles. 

Although this was their primary goal in life, most of their choices were made by their parents. The 

theory of self-determination of external motivation where young people choose to abstain from 

their own goals and interests. Just to satisfy the needs and achieve the goals that are considered 

important to someone else, most commonly teachers or parents. What has emerged in our results 

is that there is primarily the desire of the young boys’ to work with a profession. Joseph highlights 

this as he talks about his motivation for university studies.  

In order to achieve the goals that are important for someone else, it means that the individual may 

have to renounce their own goals. In our result, Martin explains that he wants to be a plumber but 

that he later must study further to get more power and be a manager. For these young boys’ who 

are externally motivated, there is often a belief that their involvement in the school should lead to 

high status and reward as personal benefits. This is something we can see in our results and the 

young boys’ talk a lot about status and power, the young boys’ would like to see themselves as 

highly educated and as the managers. 
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The previous research tried to highlight integration conditions and tendencies to early 

marginalization among immigrants who completed the municipal refugee reception. The refugee 

reception in Sweden contains some specific operational programs that are organized in a 

collaboration between municipalities and the state with the hope of facilitating the newly arrived 

refugees' integration into the Swedish society. Research shows that these children have the chance 

to take this opportunity and that there are challenges that come with them (Diaz, 1997). 

5.6. The Reasons Behind the Young Boy’s Motivation 

The respondents explained that their biggest reason for their motivation was the big difference of 

the peace and freedom they are having to be able to do what they are doing, for instance having 

free education that was not available in their home countries. In Sweden, there are opportunities 

for education and greater accessibility to get educated. Another difference is that they are in 

Sweden without their family, which means that they must take responsibility for their future. The 

young boys’ said that the school is of double importance as it gives them both opportunities. 

"Of course, it has changed, when I was in my home country. I studied but the opportunities 

presented here in Sweden are better, and that's the difference.” Abram 

“I live alone in Sweden, and I knew nothing about Sweden when I came here. Now I can just move 

forward. That's how I think. I am alone because I have lost my family and they are not here. So, I 

have to think about the path I take. I know it will be difficult and not easy. So, I think that if I 

choose a good road, get good friends and if I try to follow the rules, maybe life will be less difficult 

than it is today  or was before.” James 

Another motivational factor that emerged in the study was that here in Sweden there are many 

opportunities for studies that are free and to study is considered by the young boys’ as a job. The 

best way to get money is to study and receive study grants. They also talk about the fact that the 

school here in Sweden is well-functioning and that is why they are motivated to go there. The 

young boys’ find it easier to study when they receive material from the school such as books, etc.: 

“If you go to school here you get money, it is absolutely incredible. In my country, people cannot 

go to school because their parents have no money. It is costly to go to school, because you have to 

pay for it. Here you can go to school without paying, instead, you get paid from school. It's 

amazing, pretty good!” James 
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“I like the school; we do not have such a good school in my home country.” Oratio 

The young boys’ expressed that the opportunity presented by the internet to access the whole world  

is something that raises their motivation as they gain greater participation in both how it was before 

for them. They mainly mention Facebook, to keep in touch with friends and family in other parts 

of the world. Google is also something that is emphasized as important, in order to seek knowledge 

and help with the Swedish language. 

“I google to find motivation. It usually gives good ideas. Just use the internet, Facebook, and 

Skype, to talk to old friends. It's like being out in the world, though you are in your own room.” 

Martin 

"When I sit on the bus, there are big signs with words that I do not understand. Then I have to pick 

up the cellphone and use google-translate, and then I know what it means. James 

In order to maintain motivation for the school, these young boys’ talk about the importance of 

being needed and being seen. This takes place both in the accommodation, in the community and 

within their hobbies. Some of these young boys’ said that they like to help with chores where they 

have faith in themselves. Leisure interests that are highlighted are various team sports where they 

feel that they are an asset: 

“Sometimes when I cook, I feel good. Sometimes they need help at the accommodation, and then I 

can help.” Oratio 

After Joseph told us that he thought it was important to be good at something, we asked him in 

what situations he felt good: 

“I'm good at football and I'm good at sports. I got the best long jump in school. I got a small 

medal, it was fun! When I practiced, they thought I was good. They want me to come and work 

there when I'm away from school.” Joseph 

5.7. Analysis 

These young boys’ explained in several different ways that their motivation for studies is 

influenced by external circumstances such as that the school is well-functioning and that they are 

paid to go to school. Furthermore, since most of them keep in touch with their families, their 

motivation for studies is highly reliant on the faith and high goals that people back at home have 
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on them. Another application of the external motivation theory can be in the area of opportunities 

offered by the Swedish school, the self-actualization needs from Maslow theory works here as 

these young boys’ attending school with the intention of realizing their full potential, hence gaining 

opportunities promote the inner motivation of these young boys’, as this increases their interest 

and curiosity in gaining knowledge. Because these young boys’ have internal motivation, we think 

that they are driven by discovering and thus investigating and testing the ideas they have as there 

is often a need to get involved in various activities and tasks. Getting a grant is something that 

motivates the young boys’ to pursue their studies since other avenues of getting the money are 

difficult. 
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5.8. What weakens the young boy’s motivations? 

Our respondents said that if they underperform in academics, they do not feel competent and their 

motivation is adversely affected, as doubts about the future take a lot of energy. These young boys’ 

found out that if they miss a test or come to school late, they have a hard time regaining it. Two of 

the young boys’ go to a school where they do not have friends from the HVB. These young boys’ 

say that the motivation for the studies is dampened by this: 

“Sometimes it is difficult when you have studied too little. One thinks that now I will fail. It's the 

same thing if you miss a test, then it feels difficult.” Abram 

“It has been difficult in school because I am the only one from the accommodation. They are a bit 

difficult to talk to. But now it's better because we were on a class trip. We were all there, together. 

There I explained to them a little about myself and they explained a little about themselves.” Joseph 

The young boys’ live in homes with others in the same situation. This experience by some of them 

suppressed their motivation. It is difficult for them to engage in schoolwork as everyone is not as 

focused. It will then be easier to keep up with others in the accommodation than to do their 

homework. Just being at the accommodation, many feel bored as, for example, the weekends are 

very long, and this makes the young boys’ unmotivated to their study. 

“When I get back home, I think it's boring. Because there is nothing to do, just sit at home. It's sad 

not to have any other friends.” Martin 

"When I am home, I do nothing and it does not feel good, but when I am at school everything is 

fine." Oratio 

When asked if there is anything that makes them unwarranted to study, these young boys’ 

responded that the absence of their family is a factor that presents a lot of difficulties. It is difficult 

for young boys’ to keep up the motivation without their loved ones. It is difficult for some to keep 

in touch with their family and therefore it can be extra hard to focus on the future. 

"Everything is good to me here in Sweden, but I miss my family a lot. I have no family here so it's 

really hard. Okay, I have a lot of friends here. But the family is a family.” Oratio 

When asked if there is anything that dampens motivation and future faith, Martin replies that the 

municipality is a problem. Martin explains that it is difficult to both understand and come to terms 
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with what they mean. Martin also explains that there is not always access to an interpreter and that 

the staff of the social services often speak with a difficult language. This means that he doesn't 

understand what will happen to him in the future, which affects the comprehensibility and 

manageability. Martin pointed out that other young boys’ and himself are living at the HVB are 

worried that the municipality only has responsibility for them until they become 21 years old, then 

they are on their own. 

5.9. Analysis 

We understood, based on the young boys’’ statements that they have expectations from their 

families to further their education. We think it could be that these expectations are a contributing 

factor to these young boys’’ fear of failure in school, which eventually contributes to poorer self-

esteem.  

The work raises questions about whether the young boy’s demand for having a career comes from 

their parent's home. This can be linked to their psychological and social needs, as their expectations 

make them aim high. Referring to Maslow's theory of needs, when the basic physiological needs 

are met sufficiently, the individual can take on more abstract psychological and personal needs, 

which should culminate in what Maslow calls self-realization. An individual's reluctance to 

achieve self-fulfillment is, according to Maslow, a sign of ill health. This view differs from the 

traditional psychoanalytic approach that a child must be guided towards his or her desire for 

increased maturity, Maslow (1954) instead believes that healthy children naturally seek new skills 

that correspond to their personal potential.  

The previous research that could be linked to this is Weitz Spånberger (2011) which highlights 

that young people are able to find ways through school and community care towards an 

independent life as adults. These young people describe a great lack of their relatives and this 

affects their sense of security and safety. It is then especially important that the authorities can give 

them this security. It has emerged that social services have difficulty in informing the young boys’ 

in such a clear way that they find hope for the future according to the authorities' care. Something 

that has shown to weaken unaccompanied young boy’s motivation is when they spend a long time 

in the preparation class. 

Based on the findings of this study, the research questions were sufficiently answered.  Regarding 

the first research question, the respondents highlighted that the unaccompanied young boys’ were 
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motivated by the opportunity or rather the ambition to have a better future and to make their loved 

ones happy and proud. For the second research question, the respondents denoted that their 

motivation to further their studies was from the desire to have a high-class job, for instance, 

becoming either a doctor, teacher, lawyer or any job that will make their loved ones proud. The 

advantages of ‘Maslow's theory of Need’, the theory adopted by the study, is that it has an intuitive 

appeal and it can be easily grasped and applied. In the case of our study, this theory also focused 

on social needs of our participants. 
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6. Summary of the Study 

The purpose of this study was to investigate how unaccompanied young boys’ look at, and express 

their own motivation regarding studies. The result has then been interpreted and analyzed based 

on Maslow's motivational theory and self-determination theory.  

This study found out that children and adolescents who come to Sweden are generally motivated 

to study. In some cases, we have found research that indicates that children and young people have 

a better chance of tackling the opportunities and challenges that exist in the new country. 

Something that has shown to weaken unaccompanied young boys’ motivation is when they spend 

too much time in the preparation class. One factor that the young boys’ in this study described as 

promoting their motivation is the attitude of parents, workers, and teachers. This can also be seen 

in Stretmo and Melander's (2013) research. 

Our results highlight the common desire to work as a profession after they study further at college 

or university. This is depicted in one young boys’ account as he explains that he wants to be a 

plumber but that he later must study further to get more power and be a manager. While it may be 

that it is partly due to external influences to override his goals of becoming a plumber, he has his 

own driving force and is motivated to become a manager. For these young boys’ who are externally 

motivated, there is often a belief that their involvement in the school should lead to a good career 

and benefits. This is something evident in results when the young boys’ talk a lot about status and 

power. The youth would like to see themselves as highly educated and as managers. 

Some of the young boys’ in this study as strong desires to become sports stars, but this has to some 

extent been given another priority as they are expecting to educate themselves at college. The 

school is emphasized as important in Swedish society so the young boys’ do not see any alternative 

paths than to study.  
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7.  Discussion  

Unaccompanied young boys’ motivation to study shows they have high ambitions regarding 

education and to enter the labor market. Through our analysis, one can see a coherent pattern that 

unaccompanied young boys’ being motivated to both the current school, future studies, and later 

work. The young boys’ statements show what one can see as examples of both internal and external 

motivation factors. The external factors are above all the social relations and the expectations of 

the youths from the family, the teachers and the staff at the accommodation. We noted that one of 

the ways the youth feel safe for the future is to study and have a career. Motivation makes an 

individual feel appreciated and skilled. This can have a positive impact on self-esteem as expressed 

in Maslow’s theory. These young boys’ talk about fulfilling their goals, which can be interpreted 

as a part of self-realization, which is an element of Maslow’s steps in his theory of needs. 

The participants in our study believe that going to school is important right now and they feel very 

motivated to be there. They experience it as boring during their days off from school because they 

have nothing to do at the accommodation. Another reason for the motivation is that the welfare 

society offers support to those who are unable to support themselves. They talk about the 

opportunities that exist in Sweden in the form of different educations and how easily accessible it 

is. One of the fears that these young boys’ expressed is to have to live in a society and not be self-

sufficient.  

The unaccompanied young boys’ are very motivated and prioritize going to school. The Swedish 

School Inspectorate (2009) sees that newly arrived pupils are kept for too long in different 

preparation classes. It is important for these young boys’ to begin a regular class for both the 

learning process and social contact with Swedish youth.  

When the refugee children further their education after the mandatory school, they choose a 

program that leads to a profession with a good and respectable status in society. In order to enter 

the Swedish society, Diaz (1997) states the importance of language competence, own livelihood, 

and own living. This is something that the young people in Diaz’s work have an idea of when they 

talk about the will and necessity to learn the Swedish language. Another important thing for the 

integration in the new country is to acquire friends in society (Diaz, 1997).  
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It is important to support the healing process of an individual instead of constructing problem traps. 

Based on the respondents' stories, we saw that they are willing to influence their own lives and 

that they do not see themselves as victims. This is because they constantly talk about themselves 

and see themselves in a bright future and do not put their lives in someone else's hands. Young 

people spend extra time on schoolwork to speed up the process of becoming independent. It may 

also be that these young boys’ have high goals of keeping their families and friends in their home 

country happy and to be in a position to help them in the future. 

The respondents in this study point out that the life they lived earlier did not give the same 

opportunities to go to school as they think they have here in Sweden. These unaccompanied young 

boys’ use their possibly difficult childhood as something that strengthens the motivation to have a 

good future. 

 

  



36 
 

   Irene Massaquoi & John Mato                                                                                                   36 

 

8. Conclusion 

The first important conclusion is that the unaccompanied young boys’ who have participated in 

the study are motivated for both current studies and further studies. The main goal is to have a 

high-status work in the future. The way to do this is to study further at, for example, college. The 

school is therefore considered as important for the young boys’ because it is the basis for their 

future. For the unaccompanied young boys’ to maintain their motivation, they talk about certain 

factors in the school that are important, like committed and knowledgeable teachers. Another 

factor is the desire to move away from the preparation class to an ordinary class, also to establish 

new social contacts with Swedish youth. 

One problem that we encountered is the difficulty in understanding the factors that weaken the 

young boys’’ motivation. Based on the study's conclusions, some of the unaccompanied young 

boys’ are motivated to develop through school, due to the desire to explore the opportunities 

available to them, while others want to develop to have a good career and future. Therefore, we 

think that the social work with these children should be done by seeing them as actors and in this 

way help them to reach their goals in life. Within the social work discourse, the unaccompanied 

young boys’ can be helped to see themselves not as victims in their lives, but their own actors. 

Based on this, we want to point out the importance of seeing the individual's own motivation and 

drive to reach personal goals.  

8.1 Suggestions for further research  

Social work is often linked to the fact that the social worker is the one who gives the client guidance 

and directions for how they can change their life. In this study, we have focused on how 

unaccompanied young boys’ handle their inner power and motivation. Our proposal for further 

research is to study how professionals can support the inner power and motivation of 

unaccompanied young boys’. The idea is that the social worker should thus get a greater 

understanding of what the client can do for his or her own future and how to best emphasize the 

client's own motivation. It is also important to understand how social workers describe their work 

by highlighting their own motivation and inner drive of the unaccompanied young boys’.  
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8.2 Relevance to Social Work 

This study is important to social work as it reveals the dynamics facing the unaccompanied young 

boys’ in the pursuit of their goals. This study expounds on what really motivates these young boys’ 

to attend classes, which motivates them for the future. We also explored the influence the teachers 

and social workers have on motivating them. It was established that as they bonded, they develop 

with each other. We explored what if the social service’s effort was enough for these young boys’ 

if their needs on a personal level. according to one of the participants the social services provide 

the basic needs but not their individual personal needs, for that reason he has to reach his goal fast 

because he has needs that the social service cannot provide.
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Appendix: Interview guide 

 

How do young people describe their motivation for current studies? 

Can you tell us a little about what your school situation looks like right now? What do you think 

about going to school, is it important?  

Do you always want to go to school, if you have any difficulties being motivated, how do you 

overcome it?  

What is your goal with the school? 

How do young people describe their motivation for further studies and / or work? 

What are your future plans (such as school, job or the like)?  

Why do you want to start working or study further etc.?  

Are you affected by what others consider to be of high status? 

What do you think makes young people motivated and what dampens their motivation? 

What motivates you? How do you motivate yourself? 

Has your motivation changed during your time in Sweden? 

Is there something you feel we haven't addressed or is it something you would like to tell us 

more about? 

A big thank you to you for contributing to our survey, your story is important!    
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Letter of informed consent 

  

To whom it may concern, 

We are students from Gävle Högskolan, studying international social work. We are conducting 

an interview for our thesis topic on “Challenges on education level faced by unaccompanied 

young boys’ refugees in Sweden”. 

Our aim is to better understand the challenges this group face in their education with the help of 

all the participants who are willing to be part of the interview. The information given will only 

be used in the study, we highly consider the participant privacy and will take out any information 

that could identify them in any way.  

Agan, participation in these interviews is completely voluntary, if the participant wants to 

withdraw or refuse to answer any questions, they are free to do so at any time. Depending on the 

situation, recording of the interview might be needed or taking note if possible both systems 

depending on the participants' preferences.  

  

Thanks for your participation     

Best Regards, 

Irene & John   
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