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Preface 

Liya Kalinnikova Magnusson och Jeremias Rosenqvist 

 

The project ‘Social inclusion through segregation?’ that is presented in this final report has been 

conducted by Liya Kalinnikova Magnusson, associate professor at the University of Gävle, in col-

laboration with Jeremias (Jerry) Rosenqvist-Aulin, professor emeritus at Malmö University and 

guest professor at the University of Gävle. The project has been supported financially by The Swe-

dish Foundation for International Cooperation in Research and Higher Education (Stiftelsen för in-

ternationalisering av högre utbildning och forskning) (STINT-project No. IB2018-8090) 

Introduction 

The Swedish society and school system have for many years taken a leading position on integration 

and inclusion in school. In spite of this politically supported ambition, a decrease in inclusive prac-

tices has been discerned over the last ten-fifteen years, e.g. with new student groups appearing in 

former inclusive schools (Blom, 2004; Heimdahl-Mattson, 2007). This tendency can be seen in other 

Nordic countries too.  

In order to deepen our knowledge about this phenomenon, a comparison with its development in 

other countries, where segregation in education has been more or less the rule, seems reasonable. 

The ambition of this project has been to investigate the status of inclusion in the former Soviet Union 

states of Ukraine and Moldova, compare it with the status in Sweden and suggest a research platform 

for further studies in this field in cooperation  with the Faculty of Correctional Pedagogy and Psy-

chology at National Pedagogical University named after M. Dragomanov (Ukraine), the Faculty of 

Special Psycho-pedagogy at the State Pedagogical University named after I. Creanga (Moldova) and 

the Academy of  Education and Economics at the University of Gävle (Sweden). The guiding re-

search question for the study has been: Can we reach social inclusion in life through segregation in 

school? 

Background  

The development of special education as a scientific and practical area of teaching/learning for stu-

dents with special educational needs (SEN) has a rather long history – one that has been influenced 

by societal cultural traditions and attitudes, dominant ideologies and welfare state models. From an 

evolutionary perspective, the appearance and scientific formation of special education is part of a 

multi-path process of liberation and overcoming the socio-cultural inequalities experienced each day 

by the “weakest” members of society. This multi-path process includes an understanding of humans’ 

acceptance of difference and uniqueness and the empowerment of children, adults and their families 

by creating “special cultural tools” for teaching and learning. The development of special education 

has taken different forms in different countries and in most countries has begun with the creation of 

special methodologies for teaching students with disabilities. Sweden started this process relatively 

early on with private as well as societal initiatives. 

However, as many researchers of the discussed area have stressed internationally, the development 

of special education has never been a linear process. In the 20th century the main drivers of this dis-

linearity were the contradictory understandings about social content (based on basic needs ap-

proaches) and special education (based on empowerment approaches) and how to achieve the “nor-

malization” of students with special educational needs/disabilities. Both these contexts are currently 

being critically discussed in the three countries involved in this research network. Generally speak-

ing, it means that Moldova, Sweden and Ukraine are at the point where they are able to start a 

symbolic countdown for sharing their experiences of special education development and learning 

from each other.  
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Contributions from each partner 

Each university partner has its cultural origins in special education research and education and na-

tional and local interests in the project area. Cultural representations play a significant role in the 

comprehension of any kind of phenomenon and contribute to a knowledge building process. Inter-

nationalization around the research question has been seen as a central focus of the project collabo-

ration and the contributions to it. Each partner taking responsibility for the implementation of the 

project’s working plan has been a further contribution to the research collaboration.  The partners 

have been fully supported by their respective universities, which has strengthened the resources of 

each university, such as work spaces, hours for research/developmental work and availability for the 

project, library accessibility, ICT tools etc. Finally, each one of the partners in the project is involved 

in wider international activities and networks, which could be considered as an ‘informal’ fund-

ing/resource for this project. Most of these international activities have common elaborative initia-

tives towards democracy in education and inclusion. 

The programmes and outlines for the three empirical studies undertaken are presented in Appendices 

1-4. 

Presentation of the four sub-reports 

1) The development of teacher education curriculum towards inclusive education– the situation in 

Moldova by Silvia Belibova, the State Pedagogical University named after I. Creanga, Moldova. 

This report deals with the New Codex of Education in the Republic of Moldova which, since 2014, 

has been a benchmark for all education in the democratic processes in this relatively new independ-

ent country. The article proposes national actions in relation to the reality and dynamics of global 

challenges in the field. These circumstances have served as a challenge to social, economic and 

cultural life at the national level. Thus, educational issues such as education for all, integration and 

the inclusion of children with special educational needs in ordinary school settings are amongst the 

most prioritized. Of all the environmental factors affecting schools’ responsiveness to the individual 

needs of students with special educational needs, teachers’ competences and accompanying teach-

ing/learning settings for these students have been introduced as educational reforms in the Republic 

of Moldova. The author writes that “The overall aim of this report is to introduce the development 

of a teacher education curriculum and the structural levels of teacher education from the perspectives 

of ‘initial’ and ‘in-service’ teacher education and to provide some critical reflections on the situation 

in the Republic of Moldova.” She also states that this is “described from the perspective of the 

Department of Psychology and Special Psycho-pedagogy at the State Pedagogical University [SPU] 

named after I. Creanga and to some extent refers to the situation in [Moldova] as a whole.” The 

author concludes that, in the first place, the state policy on the normative/legal aspects of the regu-

lation of inclusive education at an institutional level is relatively unclear and superficial, and sec-

ondly, that some factors have their roots in Soviet special education and are more subjective, such 

as the domination of exclusive attitudes of professionals and society towards learners with SEN. 

These subjective factors represent a symbolic conflict between the ‘old’ and ‘new’ paradigms, the 

resolution of which needs structural changes in the educational enterprise. 

2) Health educational perspectives on special educational settings in the Swedish, Ukrainian and 

Moldovan school systems by Urban-Andreas Johansson, University of Gävle, Sweden. 

The author writes that the aim of the report is to identify and discuss different special educational 

settings in various national contexts in relation to a – mostly – theoretical aspect of health education, 

based on the research question: How does the concept of health unfold in special educational con-

texts?  The report refers to observations made during field studies in two of the countries involved 

in the project. The results of these are then discussed in terms of potential future research interests. 

The concept of public health, defined as “the science and art of preventing disease, prolonging life 

and promoting human health through organized efforts and informed choices of society, organiza-

tions, public and private, communities and individuals”, differs from [common] health, which has 

been defined as “physical, mental, and social well-being, and not merely the absence of disease and 

infirmity”, thus linking health to well-being. The article also discusses the concept of salutogenesis 

as developed by Antonovsky, meaning that health could be understood as something that can be 
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positioned on a multidimensional continuum stretching from illness to absolute health. These con-

cepts are discussed in relation to so-called risk groups, including people – especially young people 

– with disabilities, often in connection with their medicalization. In turn, the author links this to so-

called defectological training, one of the key aspects of the special educational settings in both 

Ukraine and Moldova. The article puts this concept by Vygotsky into context in an interesting way. 

The author also discusses temporality as a way of making meaning and how to manage health by 

fear and morality, and how these issues can be connected to neoliberalism and equity. Based on the 

observations made, the author concludes that the various deviations from what is considered normal, 

e.g. physical, psychological or cognitive ‘defects’, are explicitly attended to in terms of correction 

and that the psycho-medical paradigm of special education and the biomedical perspective of health 

are present in the observed settings together with other paradigms, including a more salutogenic 

perspective of health. 

3) New Ukrainian School and provision of quality competence- based education for students with 

SEN by Sinev Viktor, and Khanzeruk Liliya, both at the Faculty of Special and Inclusive Education 

at the National Pedagogical University named after M. Dragomanov, in Kiev, Ukraine. 

The report gives examples of the remaining problems since the conceptualization of the New Ukrain-

ian School (NUS), initiated already during the 1970s and during perestroika, but mostly developed 

following the adoption of the Law of Education in 2017. The authors write that the Ukrainian system 

of education, by virtue of its Soviet roots, still has a high structural differentiation. The problems 

that are mentioned are differences between rural and urban schools, social and demographic condi-

tions of work, lack of access to high quality education, lack of preschool institutions and a large 

number of students in the classroom. The authors also note that learning conditions that are inappro-

priate to the individual needs of students can lead to illness and an increased risk to students’ psy-

chological well-being.  One main reason for these problems is the unpreparedness of schools to offer 

inclusive education, usually due to teachers not being trained to work in inclusive teaching/learning 

settings. As a discriminatory and exclusive education system and instability still exist in the coun-

try’s current welfare provision, Ukrainian researchers assume that a democratic movement in edu-

cation for students with SEN and following the reforms in education will take time. A transformative 

process has to bring special and inclusive education theory and practice to the discussion, and be 

organized at all levels of the education system. The report also states that it is a well-known fact that 

the unpreparedness of teachers to competently respond to democratic reforms in education can con-

tribute to the discrimination of these students. It is also said that Ukrainian specialists are convinced 

that quality education for students with SEN should have a specific correctional-compensatory di-

rection. The authors report that there is a striving towards a higher degree of inclusion and think that 

the project will provide good support for further development. 

4) Evolutions concerning the reform of Special Education in the Republic of Moldova: From segre-

gation to inclusion by Racu Aurelia, university professor, PhD, Department of Psychology and Spe-

cial Psycho-pedagogy at the State Pedagogical University named after I. Creanga, Chisinau. 

In the Republic of Moldova, special education appeared and developed mainly after 1944-1945, 

when the first educational institutions appeared in mass and were established according to types of 

disability. In essence, it was a segregated residential system for people who were regarded as unfit 

for a common social life. Segregating institutions still exist in Moldova, but, as the author points 

out, we cannot overlook the fact that the special institutions of 60-65 years ago were totally different 

from those of today. The author also refers to the time after the proclamation of independence (1991) 

and the rallying of the young Moldovan state to the advanced international principles in the field of 

education for people with disabilities. The system has undergone some positive changes and has 

become more open to partnerships and collaborations with “the world beyond the walls of the insti-

tution”, i.e. with the community at large. In the report, some obstacles to the implementation of an 

inclusive life in school and society are mentioned, such as urban and rural differences, a lack of 

access ramps etc. As is the case in neighboring countries, a lack of professional skills amongst teach-

ers also constitutes an obstacle to inclusion. The author maintains that the major objective of imple-

menting the principles of inclusive education can only be achieved in a viable and efficient partner-

ship between the state and society, school and family, local authorities and central authorities, do-

mestic and foreign specialists, researchers and practitioners and public and private sectors. She also 

contends that action plans for implementing inclusive education need to be developed at different 



4 

levels, including a continuous training of teachers. The author concludes that in order to achieve the 

objective of inclusion of people with disabilities and special needs the state and social actors will 

need to act jointly, based on carefully coordinated and connected plans. The main partners in the 

inclusive school are the child’s family and the community from which they come. 

5) Development of special education in Moldova: paradoxes as to inclusion by Liya Kalinnikova 

Magnusson, University of Gävle, Sweden & Jeremias Rosenqvist, Malmö University and University 

of Gävle, Sweden (proceeded as a chapter to the book: Dialogues between Northern and Eastern 

Europe on the Development of Inclusion: Theoretical and Practical Perspectives : [ed] Natallia B 

Hanssen, Kristina Ström, Sven-Erik Hansèn & Vera Khitruk, England: Routledge, 2020. (refereed). 

Central Eastern Europe have experienced a nexus of local challenges in their strivings for inclusion. 

In the 1990s the ‘trail to inclusion’ was fully “…riddled with uncertainness, disputes and contra-

dictions”. The overall trend in the development of inclusion in these countries gained ground “within 

the context of general educational provision” and the reforms influenced by and adopted in response 

to the Salamanca Statements and Framework of Actions in 1994. The latest generalization of re-

search findings carried out by Stepaniuk in 2018 and investigated in terms of “what is known about 

inclusive education in Eastern Europe” introduced inclusive education (within the time frame 2005-

2016) through the identification of a number of barriers for such education and “a policy-practice 

gap and responsibilities within systems” in these countries. The investigation stressed that even 

though Eastern European and former Soviet states had arrived at inclusive education by means of a 

number of educational reforms in response to Salamanca and other global statements on disability 

and education, their long-held beliefs were coloured by the inherited ideology of discrimination and 

exclusionary proprieties towards difference and disability and their adherence to strong entrenched 

practices.   

However, diversification in the current trails to inclusive education is a refraction of a broader spec-

trum of interconnections between the political, economic and social circumstances of each country. 

The research investigation in the present article focuses on Moldova’s context of social-cultural 

historical origins and political choices and practices and discusses its educational arrangements to-

wards inclusion. 

This is a study mainly built on qualitative data, with relevant peer review resources connected to the 

research question and past and present national documents of educational reforms towards inclusion 

analysed by using a content analysis approach. The study also makes use of long-term statistics 

provided by the respective international agencies as a result of regularly monitoring the implemen-

tation of educational reforms, and by the National Bureau of Statistics. The main findings consist of 

three major themes: the adaptation of the Soviet pattern of special education, the ‘endemic stress’ of 

breaking the pattern and paradoxes of resolution. 
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The development of teacher education curriculum towards 

inclusive education– the situation in Moldova 

Silvia Belibova, SPU named after I. Creanga, Moldova 

Introduction 

The reality and dynamics of global challenges have led to enormous changes in social, economic 

and cultural life at national levels throughout the world.  Against the background of these changes, 

education issues are among the most prioritised. Since 2014, following the publication of the New 

Codex of Education in the Republic of Moldova (RM), the development of education has been ori-

ented towards strengthening its democracy through the implementation of education for all, integra-

tion and the inclusion of children with special educational needs (SEN) in regular school practices. 

This process has triggered the need for a school environment that is more responsive to the individ-

ual needs of students with SEN. Of all the environmental factors affecting schools’ responsiveness 

to the individual needs of students with SEN, teachers’ competences and accompanying teach-

ing/learning settings for these students have been introduced as educational reforms in RM. 

The formulation of the New Codex of Education (The Codex, 2014), in which the implementation 

of inclusive education is one of the aims in RM, is based on prerequisites from a number of earlier 

educational programmes and represents strategies relating to Education for All (UNICEF, 1998; 

National Strategy, 2003) and Inclusive Education (The Program, 2011) from 1995-2013. These pre-

requisites include several aspects, four of which are identified as fundamentals for a teacher educa-

tion curriculum for inclusive education: social-pedagogical, legislative, theoretical and methodolog-

ical (from ‘knowledge’ to the competences-based approach to education and a transition from a 

‘medical’ model of disability to a ‘social’ one. Prior to the emergence of a New Codex of Education 

the experiences of inclusive education gained in the pilot inclusive schools in RM study stressed 

that an effective system of inclusive education should provide regular teacher training. This training 

was expected to include the requirements from an educational curriculum and the individual needs 

of students with SEN in everyday schooling. In order to fulfil the requirements for inclusive school 

practices a new educational curriculum needs to address different actors, such as school administra-

tion, special psycho-pedagogues, teachers of common/subject school practice, assistants, occupa-

tional therapists, families of students with SEN, volunteers etc.  

The preparedness of teachers for inclusive school practices should also provide solutions to unre-

solved contradictions and conflicts in education for all students, including those with SEN in RM. 

Examples of these include: 

 

 the provision of more qualified teachers and more inclusive processes in schools for 

students with SEN; 

 a higher level of qualification for teachers that includes inclusive practices and improved 

theoretical, methodological and practical approaches to teaching/learning settings of stu-

dents with SEN in inclusive classrooms. 

The overall aim of this report is to introduce the development of a teacher education curriculum and 

the structural levels of teacher education from the perspectives of ‘initial’ and ‘in-service’ teacher 

education and to provide some critical reflections on the situation in the Republic of Moldova.  The 

main method has qualitative characteristics and is based on an analysis of the main governmental 

documents published from 1995 to the present day with a focus on legal regulations for the prepar-

edness of teachers for inclusive education.    

 



6 

Basic statements about teacher education internationally    

Basic statements about teacher education and inclusive practices have been discussed internationally 

(Information Network, 1997). UNESCO developed recommendations for improving teachers’ com-

petences in inclusive education through several principles, all of which are available on a universal 

Open file platform (Open file, 2001). These include:  

 

 establishing long-term plans for the preparedness of teachers for general/subject and spe-

cial educational practices based on inclusion and responding to the individual needs of 

learners;  

 developing conditions for a regular monitoring and assessment of environmental and 

learning conditions;  

 paying attention to the dichotomy of theory and practice in teacher training programmes 

and to the methodology of interactive/aim oriented learning and the value of each actor 

involved in inclusive teaching/learning settings; 

 providing for and supporting teachers’ self-development, strengthening networks 

amongst teachers and schools and helping teachers to create new teaching/learning ma-

terials and aids.     

In accordance with the Bologna Process in the area of European higher education (HE) and its rec-

ommendations to policy makers at national levels, common European principles focus on teachers’ 

qualifications and competences. These principles were introduced in the Green paper on teacher 

education in Europe (2000) and in Common European Principles for Teacher Competences (2010). 

Four of these principles apply to a teacher education curriculum: a well-qualified profession, a pro-

fession placed within the context of lifelong learning, a mobile profession and a profession based on 

partnerships.  

Vrășmaș (2001) introduced a discussion about the structure of a teacher education curriculum in 

inclusive education from the perspective of levels of professional development. This approach is 

based on a long-term continuum of professional education for teachers from the most basic to the 

higher levels of specialisation. At the basic level of teachers’ competences, the understanding of 

inclusive practices in the classroom and school is suggested as a first stage of professional develop-

ment. The minimal level of specialisation in inclusive education assumes that teachers will be com-

petent enough to make decisions in different teaching/learning situations regarding learners with 

SEN and to share their competences with colleagues. The highest level of specialisation is that teach-

ers’ will have expertise in various types of learning difficulties and their possible solutions in inclu-

sive classroom practices. Regardless of the suggested levels of competence, the teacher education 

curriculum should be addressed to all teachers and their specialisations and take their previous edu-

cational levels into account. 

Defining the context 

The legalisation of inclusive education in RM has been recorded in a number of documents aimed 

at strengthening human rights and reforming educational institutions. It is important to note that 

inclusive education is included in Articles 32-35 of The New Codex of Education (The Codex, 

2014). Teacher education is also included in various government decisions, some of which are pro-

vided in Table 1. 

The RM national teacher education curriculum for inclusive education is based on the government’s 

obligation to follow international agreements about creating a conceptual-methodological platform 

for educational reforms and the continued adaptation of a system of education to learners’ diverse 

conditions and situations.  

System of preparedness of professionals for education in the RM1 

The system of preparedness and ‘upgrading’ of teacher qualifications in RM consists of   initial and 

continuing education. After passing the initial training, teachers are expected to take responsibility 

                                                        
1 The collected data represents the situation in the Department of Psychology and Special Psycho-pedagogy 
at the State Pedagogical University named after I. Creanga, Chisinau, Moldova. 
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for their own professional development. This means that their initial teacher competence needs to 

be continuously supplemented by new ones based on current research/practices in inclusive educa-

tion.     

Table 1. The preparedness of teachers for inclusive education in RM in government documents  

The document  The main content 

The Law n.142-XVI, 2005 (The Law, 

2005) 

The nomenclature of professional preparedness of specialists 

for educational institutions 

The Letter of the Ministry of Education 

n.0713-468, 2005 (The Curriculum, 

2005) 

The module of preparedness of teachers 

Government Decision n.1455, 2007 

(Government Decision, 2007) 

Statements of organisation of second circle of education/magis-

tracy 

The Order of the Ministry of Education 

n.455, 2010 (The Order, 2010) 

A staffing plan for university education 

The Decree of the Ministry of Education 

n. 125, 2012 (The Order, 2012) 

The realisation of inclusive education in colleges and universities 

with pedagogical profiles 

The Ordinance of the government n.944, 

2014 (The strategy, 2014) 

The strategy for the development of education from 2014-2020  

The Order of the Ministry of Education 

n.739, 2016 (On the results, 2016) 

The results of the evaluation of the realisation of inclusive edu-

cation and recommendations to improve primary inclusive edu-

cation 

Aspects of inclusive education in the teacher education curriculum were indirectly considered in 

1995 (when the first educational law in RM was passed after the dissolution of the USSR and the 

celebration of independence; The Law, 1995) and in 2011 (when the programme for the develop-

ment of inclusive education was introduced by the Ministry of Education of RM; The program, 

2011). Since 2011, an inclusive education course was introduced inside the elective psycho-peda-

gogical module of the initial teacher education curriculum called Education oriented to the learner 

(fakultativnie kursi) at the 4th year study level, which amounted to 90 hours of auditorium work and 

30 hours of individual work. The concept for this module focused on the idea of developing compe-

tence by taking the individual characteristics of students into account. ‘Inclusive education’ amount-

ing to 30 hours of study thus became an integral part of this module. The main aim of the course 

was to inform and prepare future teachers for the development of organisational-teaching/learning 

procedural issues based on the values and principles of inclusive education internationally. Changes 

in the entire teacher education curriculum towards inclusive education occurred holistically and were 

thematically discussed from the perspective of democratic challenges in education.  

Since 2012 (new Order n.125 of the Ministry of Education), the course Inclusive Education (2 credits 

for 60 hours of study) has regularly appeared in the initial teacher education curriculum and other 

psycho-pedagogical educational profiles. The production of this government document was occa-

sioned by a somewhat dramatic situation in the preparation of future professionals for inclusive 

teaching/learning settings. As mentioned above, inclusive education competence was mainly a rec-

ommended quality and was not compulsory. The other reason for the introduction of this document 

was connected to the preparedness of special psycho-pedagogues whose education was traditionally 

based on the needs of special educational institutions.  

The new Order aimed to increase the quality of competences in the inclusive education of future 

psycho-pedagogical professionals by the setting of minimum standards in the initial educational 

curriculum. The Inclusive Education course gave theoretical, methodological and practical input 

with a view to creating psycho-pedagogically oriented specialists with the ability to deal with the 

different life conditions of students with SEN. This course became part of the initial teacher educa-

tion curriculum and was offered on a regular basis. The content of the course is outlined in Table 2. 

The teaching methods for this course include theoretical work (lectures), practical work (seminars, 

laboratory work, voluntary activities etc.) and group and individual academic activities. Assess-

ments of students’ competences are coordinated with the course targets by using different forms of 
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individual and group work: reports, thematic investigations, tests and a final examination based on 

specially elaborated written tests. The results of the final assessment are reflected in the appendices 

attached to the students’ diplomas. The running of this course, its quality and the competences in 

inclusive education indicated on the diploma are important in a further employment context. Uni-

versity lecturers involved in the teaching of the course are competent in both research and education 

in different academic programmes. 

Table 2. The structure and the content of the introductory course in inclusive education 

Theme  Content 

International and national policy in 

democracy in education 

- Documents, concepts 

- Organisations 

- National legislation 

- Cross sectoral approach to inclusive education 

Developmental particularities of stu-

dents with SEN 

- Developmental particular characteristics  

- Holistic interdisciplinary assessment of a student with SEN 

- Special educational needs 

- Inclusion of students with SEN in school 

Modification and adaptation of educa-

tional process to the individual needs 

of a student with SEN  

- Adaptation of the educational curriculum 

- Individual study plan 

- Assistant teacher 

- Strategies of a school inclusion 

- Methods for evaluation of students with SEN 

- Design of inclusive educational environment 

School complex/interdisciplinary 

commission 

- Functional regulations 

- Tools of assessment 

Partnerships in inclusive education - Educational institution, family, society.   

In general, the course is popular with psycho-pedagogical students. Statistics show that since 2012, 

when the course became an integral part of psycho-pedagogical education, twelve thousand students 

have gained pass marks. The increased interest in this course appears to be due to the variables 

proposed in the study plan: a) sixty hours in one study term (2 credits), b) more credits for more 

hours of the course over several terms, c) relation to inclusive education courses and d) ability to 

add the course to the modules of other courses. This approach provides psycho-pedagogical staff 

with a multisided and logical character of primary education in inclusive education (Racu, Danii & 

Tintiuc, 2012). 

In the study year of 2017-2018 the inclusive education course was aligned with the national stand-

ards and international tendencies in inclusive education. In 2016 the course was evaluated in coor-

dination with the Ministry of Education and Culture by an external governmental commission and 

was recommended for its scientific and practical   improvements at the higher education level (On 

the results, 2016; Inclusive education, 2016). The realigned course contributed to raising the quality 

of knowledge and practical experience in ‘special educational needs’ settings, adapting a study pro-

cess to the students’ educational needs, working out individual plans for students with SEN, making 

changes and adjustments of study plans for students in different subjects etc. The authors of the new 

version of the course were researchers from the Chisinau and Belts universities, pedagogical spe-

cialists from pilot inclusive school projects and from the international non-governmental organisa-

tion Lumos.  

In-service training is also a way of providing improved and updated professional practices and in-

creasing psycho-pedagogical competences/skills through vocational guidance. The Department of 

Psychology and Special Psycho-pedagogy at the State Pedagogical University named after I. 

Creanga and other institutions currently provide professional in-service education for pedagogical 

specialists in RM and are developing inclusive courses for different specialist areas, such as teachers 

and managers, auxiliary teachers, school psychologists, members of interdisciplinary commissions 

and specialists in inclusive education resource centres. These intentions are regulated by the state’s 

education policy by means of strategies, programmes, projects etc. 



9 

One of the examples in the programme for ‘in-service’ educational specialists is a course called 

“Transformation of the system of childcare at the place of residence and the promotion of inclusive 

education”, which was initiated in 2014 and promoted by the Ministry of Education, the Republican 

Centre for Psychological and Pedagogical Assistance and the Institute of Pedagogical Sciences. 

Some aspects of this integrated activity are presented below (Racu, Popovici & al., 2014). 

The programme for in-service specialists in inclusive education is addressed to the responsible staff 

in district/municipal education departments, specialists in district/municipal psycho-pedagogical 

care centres, school principals and preschool managers, teachers, auxiliary teachers and school psy-

chologists. The curriculum for in-service education aims to conceptualise the legislative framework 

for the development of inclusive education, provide management skills in inclusive education, de-

velop individual plans and allow for discussions about inclusive methods, technologies and assis-

tance and else what the implementation of inclusive education entails. The study plan for this course 

consists of 150 hours: 96 hours of theory and 54 hours of practical activities and which corresponds 

to 20 credits). The original authors of this programme were Bucun N., Bolboceanu A., Bulat G., 

Rusnac V and Gînu D. (Bucun, Bolboceanu, & al., 2014). 

In general, the discussion about the preparedness of specialists in inclusive education (with a focus 

on special teacher education competences) in RM emphasises that there are three circles in the edu-

cational process. The first circle consists of primary licenced education with a pedagogical profile 

as an initial stage of pedagogical education (the module "Inclusive Education" was introduced in 

2012) in 13 universities in RM. For example, in the Department of Psychology and Special Psy-

chopedagogy at the State Pedagogical University named after I. Creanga, this circle of initial edu-

cation is directed at future psychologists and specialist teachers. The second circle involves a mas-

ter’s level in education. For example, in the Department of Psychology and Special Psychopedagogy 

at the above named university this circle is directed at speech therapists. This circle of pedagogical 

education exists in six Moldovan universities and in the Institute of Pedagogical Sciences (in differ-

ent areas of pedagogical specialisation). The third circle consists of doctoral studies in special ped-

agogy and special psychopedagogy. 

Speech therapy and occupational therapy are offered in in-service education in inclusive education 

at six Moldovan universities, the Institute of Pedagogical Sciences and the Institute of Continuing 

Education. Responsibility for re-training in special psychopedagogy and speech therapy belongs to 

the State Pedagogical University Государственный named after I. Creanga. 

It is important to mention the Republican Centre for Psycho-Pedagogical Help in this context. From 

2014-2016 this Centre was supported by UNICEF and arranged a series of seminars for specialists 

at local centres for psycho-pedagogical help, school principals and teachers. A number of non-gov-

ernmental organisations, such as ‘Lumos’, ‘Partnership for each child’, ‘Kistoun Moldova’, Associ-

ation ‘Woman and child: support and protection’, ‘Step by Step’ and ‘Pro-Didactics’, are also ac-

tively involved in inclusive education training and provide quality education for all children (Racu, 

2016). 

Conclusions 

The analysis of the situation in the field of preparedness of teachers for inclusive education in RM 

is part of the general initial teacher education curriculum (three circles of education) and a further 

in-service/transitional education. In this report ‘initial’ and ‘in-service’ pedagogical education are 

described from the perspective of the Department of Psychology and Special Psychopedagogy at the 

State Pedagogical University named after I. Creanga and to some extent refer to the situation in RM 

as a whole. By describing how psycho-pedagogical competences in inclusive education are devel-

oped and realised in HE in RM, this report touches on some of the positive and negative issues of 

this process.  

Critical reflection should be applied to the factors that are regarded as slowing down this process. 

First, state policy on the normative/legal aspects of the regulation of inclusive education at an insti-

tutional level is relatively unclear and superficial. Specific areas for critical reflection include the 

preparedness of teachers in general pedagogical practices for inclusive education, the development 

of models and standards for how to handle inclusive education in everyday institutional life, the 
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development of internal and external partnerships for the realisation of the principles of inclusive 

education, the creation of a platform for the expression of initiatives and the dissemination of good 

practices for inclusive education and the development of an inclusive physical and cultural environ-

ment . All these unresolved issues affect the preparedness of future pedagogical specialists in inclu-

sive education. 

Secondly, some factors have their roots in Soviet special education and are more subjective, such as 

the domination of exclusive attitudes of professionals and society towards learners with SEN. This 

also relates to in-service teacher education, where inertia towards inclusion affects the implementa-

tion of new knowledge and competences in everyday school teaching/learning conditions. These 

subjective factors represent a symbolic conflict between ‘old’ and ‘new’ paradigms, the resolution 

of which needs structural changes in the educational enterprise. 
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Health educational perspectives on special educational 

settings in the Swedish, Ukrainian and Moldovan school 

systems 

Urban-Andreas Johansson, University of Gävle, Sweden 

This is a final sub-report in the STINT-funded research initiation project “Social inclusion through 

segregation?” The aim of the report is to identify and discuss different special educational settings 

in various national contexts in relation to a health education theorisation. The report therefore con-

tains a number of observations made during field studies in the project, which are then discussed in 

terms of potential future research interests.  

Introduction 

How does the concept of health unfold in special educational contexts? In order to give some insight 

into possible answers to this question it is necessary to begin by drawing on special education. Spe-

cial education is a complex scientific discipline with multiple traditions, definitions, approaches and 

concepts disrupting its unity (Nilholm & Björck-Åkesson, 2007). Historically it has been stressed in 

both psychology and the educational sciences, which has led to three different paradigms within 

special education – the psycho-medical paradigm, the organizational paradigm and the sociological 

paradigm (see e.g. Skidmore, 1996). These paradigms are constructed and enacted differently by 

and within different arenas and actors, thereby adding to their complexity. Special education is thus 

dependent on how historical, political, scientific, cultural, social and professional aspects of where, 

why and how issues of interest are constructed. Conducting comparative research on school systems 

and aligning with different special educational paradigms is therefore worthwhile, e.g. in this project 

the Nordic and former Soviet Union countries of Sweden, Ukraine and Moldova. Although all the 

countries involved in the project ratified main international documents relating to disability in gen-

eral and to the Salamanca Statement in particular, the interpretation and implementation of these 

documents is still under development and has different special educational perspectives and para-

digms in the said countries. For example, Sweden aims at a high level of inclusion in ‘a school for 

all’, yet in Ukraine and Moldova there is still a high degree of segregated education hiding under 

“the movement of inclusion” (Kalinnikova Magnusson, 2017). Interestingly, there is a current par-

allel movement in Sweden with an increasing number of separate special educational groups (Blom, 

2004; Heimdal-Mattson, 2008). These different aspects thus make the complexity of shifting para-

digms in special education more visible.  

How is the concept of health connected to special education? Health as a multidimensional concept 

is common to the macro-, meso- and micro-levels (see Table 1) and can either be public or private 

(personal) and defined in various ways. How it is defined and how that definition then highlights 

which areas of need ought to be prioritized depends on which views are expressed and in which 

context (Quennerstedt, 2007). This then, as in special education, is dependent on what health is and 

what it should be interested in, e.g. historical, political, scientific, cultural and social aspects. Public 

health has been defined as “the science and art of preventing disease, prolonging life and promoting 

human health through organized efforts and informed choices of society, organizations, public and 

private, communities and individuals” (Winslow, 1920). Public health then differs from health, 

which has been defined by WHO (1948) as “physical, mental, and social well-being, and not merely 

the absence of disease and infirmity”, thus linking health to well-being. To add to the complexity of 

the concept of health it is important to draw on the two major perspectives, or paradigms, of the 

concept that have been identified by scholars: the biomedical perspective and the holistic perspective 

of health. 
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Figure 1.  Dahlgren & Whitehead Rainbow, 1991.  

The biomedical perspective offers an understanding of health as the ‘absence of illness’. This ap-

proach then places itself as a normative way of looking at health (see e.g. Medin & Alexandersson, 

2000; Quennerstedt, 2007). To be healthy is a natural human state and to be ill is a diversion from 

that state. Hence, from a biomedical perspective health is seen as a static condition with an absence 

of illness. The biomedical approach dominates the different fields and contexts in which health is 

discussed, primarily within medical science and the healthcare system. However, this idea is also 

commonly reflected in laypersons’ perceptions of what health is (Quennerstedt, 2007). From a ho-

listic perspective, health is regarded as an individual resource in order to fulfil our own objectives 

in life. As such, health can appear and act in various dimensions in a person’s life. Human capability 

or ability thus becomes central to understanding the holistic approach, which can be affected by both 

health and illness (Warne, 2013). The holistic perspective of health is closely related to the saluto-

genesis approach developed by Antonovsky. In his theorization of the concept of health he under-

stands it as something that can be positioned on a multidimensional continuum stretching from ill-

ness to absolute health (Antonovsky, 1991). His perspective then includes people’s experiences of 

well-being and meaningfulness. As such, an important factor for obtaining individual health is a 

sense of coherence, which occurs when someone finds comprehensibility, manageability and mean-

ingfulness in their life or aspects of it. Having a sense of coherence serves as a coping mechanism, 

even when experiencing hardship, crises or marginalization (ibid.). These hardships may occur when 

facing physical, mental or cognitive disabilities, but also due to societal norms connected to ability 

and disability. The holistic approach, as salutogenesis, differs from the biomedical perspective of 

health because it is not dealing with whether a person is healthy or not, but in rather what contributes 

to health (Quennerstedt, 2007). Illness thus becomes a separate issue that may or may not affect a 

person’s health and can indicate that a person can be ill and yet still obtain health (ibid.).  

Health as a concept can thus be understood as something we own or something that can be obtained. 

Independent of the two perspectives, learning about health or how to manage it is usually framed as 

health literacy. This includes the ability to understand the complexities and concepts of health and 

how to cope with health-related issues in terms of possibilities and risks. When understanding health 

as well-being, and not just the absence of illness, it becomes a more individual experience than a 

state issue. Public health is important for the state, but individual health is both personal and vital in 

order to live a healthy life and contribute to a stable public health. Health literacy, or learning about 

health, is therefore of educational interest, especially in relation to people or groups of people iden-

tified as risk groups. One of these framed risk groups in white papers are people with disabilities, 

and especially young people with disabilities (see e.g. Folkhälsomyndigheten, 2018; WHO, 2015). 

They are framed as experiencing lower self-reported health than their peers and this is reported as a 

lower degree of physical health and significantly lower mental health, which is manifested as e.g. 

bodily aches, stress, anxiety and worry. This group of people is often also described as a risk group 

when it comes to ill-health or illness due to risky behaviour and habits (National Agency of Public 

Health, 2018).  

A commonly identified solution to this risk is education. Health, or health educational work, is iden-

tified as a way of improving educational achievements and the development of all students regard-

less of whether they are a risk group or not (Skollagen, 2010:800). Thus, normative definitions of 

health implicitly or explicitly transgress into educational systems, policies and teaching as a way of 

helping students to obtain health and avoid risky habits and behaviour. Health and education are in 
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this sense closely connected – the former requires the latter and vice versa. Health is important for 

success in school, just as education is important for health. If a student is framed as belonging to a 

risk group, for example with special educational needs (SEN), the stakes should be higher in terms 

of non-risky behaviour and habits and successful development at school. Given that special educa-

tion and the concept of health and their resulting queries and enactments are negotiated by e.g. na-

tional contexts and the history and political aspects, we found it interesting to look at different set-

tings in different national contexts in order to give a broader view of the research questions to hand. 

The aim of this sub-report is thus to explore and discuss: i) How does the concept of health unfold 

in special educational settings? ii) Does it differ between national contexts, and if so how? and iii) 

What might the consequences be in these settings?    

Method 

The overall aim of the research initiation project was to explore different special educational settings 

in Moldova and Ukraine. The settings studied varied in both national contexts from inclusive work, 

e.g. inclusionary work in ordinary classrooms under the guidance of a supervisor, to more excluded 

settings, such as special needs classes, special needs institutions and special needs boarding schools. 

The project was guided by an ethnographically informed approach that included observations in the 

special educational settings and interviews with the participating principals, teachers, special edu-

cators and guardians in the settings we visited. The formal and informal interviews were recorded 

and field notes were made throughout the observations. The data was then analysed by a method 

closely connected to the so-called phenomenography of Marton and others (see e.g. Larsson, 2005) 

and the “qualitative research interview” by Kvale (see e.g. Kvale & Brinkmann, 2012). This is based 

on the categorization of different ways of understanding the phenomena in question, ending up in a 

so-called dendrogram, with a refinement into a few dominant categories or conceptions related to 

the purpose of this project and the research questions. The categories that appeared in the analysis 

were systematized and separated into the key themes presented below.  

The medicalization of students with ‘special’ educational needs 

One of the key aspects of the special educational settings in both Ukraine and Moldova was the so-

called ‘defectological training’. This stems from a Soviet tradition of inclusion of people with disa-

bilities, including physical training. Vygotsky’s defectological ideas can be related to present-day 

discussions about inclusion in the former Soviet Union states. He argued in favour of social com-

pensation for ‘defective’ children: “… any physical defect – whether it be blindness, deafness, or 

congenital feeble-mindedness – doesn’t only change the relationship of a man to the world, but 

primarily affects his relationship with other people” (Vygostky, 1931). From a Western perspective, 

the term ‘defectology’ may seem unfortunate in that it refers to defects and what is special about 

these particular students. The defectology classes we observed in Ukraine and Moldova included a 

variation of practices to help the students develop better motoric skills and body control and become 

more aware of themselves in relation to the world. These practices included obstacle courses, juggl-

ing with balls hanging from the ceiling and practising physical functions using wall bars. A recurring 

theme was the incorporation of mathematical or linguistic training into the practices, where the stu-

dents had to do the same assignment ten times whilst counting the number of laps they managed to 

do in the obstacle course. If the students failed in any of these practices they had to do them again 

in order to conform to the standards set by the defectology teacher, but which were unknown to the 

students themselves. The teachers argued that this was necessary because it contributed to the stu-

dents’ own perceptions of themselves and the world. How this way of conducting teaching increases 

self-awareness may be necessary in relation to the kinds of students attending such classes. How-

ever, whether it is necessary or not, this training is correctional in nature and what is being corrected 

is the presence of specialness, or illness. It is also connected to the medicalization of students with 

special educational needs, because the psycho-medical paradigm and the biomedical perspective of 

health are both revealed by defectology training.            

Temporality as means of meaning making 

Governing students in the name of the future has been identified in previous work (see e.g. Hedlund, 

2008) although here it is framed somewhat differently. During several of our observations it became 

clear that temporality was a vital part of conducting special education. Where hardships and mar-

ginalization were common, the retrospective and prospective discourse was present. Looking at one 

example from a Moldovan institution for abandoned children and youth, where they stayed from the 
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time of abandonment to the day they were able to take care of themselves, the focus was on tempo-

rality. One girl we met and interviewed told us that she was put in the institution twice, first by her 

mother, and then picked up to be left once again by her grandmother because they were unable to 

care for her due to her medical condition. This trauma affected the educators’ way of interacting 

with the girl, e.g. where therapeutic work framing the retrospective with promises of a better tomor-

row framed the prospective. However, the therapeutic dimensions that were visible during our ob-

servations tell us something about the psycho-medical paradigm of special education and how the 

concept of health unfolds in these special educational settings. The therapy, as a medical approach 

to the identified issues at hand, is pursued as a way of curing the presence of illness and thus frames 

the solution as biomedical rather than holistic. This is not bad in itself and is perhaps necessary. But 

are we able to take a holistic approach to these issues? Also, are students with special educational 

needs so special that the biomedical approach is the only solution? The movement of temporality 

with an emphasis on retrospect and how this might affect these students would be worth researching 

more thoroughly in terms of the subjectification and identity formatting processes of the students 

themselves and what the implications of this pendula of temporality and its possible emphasis might 

mean in special educational settings.  

Managing health by fear and morality   

In this theme, derived from the analysis of the observations, I discuss how health promotion and 

health literacy are expressed in the special educational settings that were observed. Health literacy 

includes knowledge about the determinants of health, e.g. habits and behaviour that affects physical, 

mental and social health as presented previously. During the observations the concept of health 

seemed to be implicit. However, at the same time, health promotion work and health literacy work 

were conducted in ways that made health made more explicit. One example of this is from a boarding 

school for students with special educational needs that we visited in Ukraine. There they used a 

visual representation approach, i.e. pictures of health related issues, such as the use of tobacco, al-

cohol and overeating, as a way of teaching health literacy. The pictures were graphical in the sense 

that they portrayed the misery of the people who were addicted to each risky habit, e.g. a smoker 

chained by the wrists to the cigarette package with a fearful and sad expression on their face, rather 

like the images used on cigarette packets today. The picture emphasizing the effects of alcohol usage 

showed a person lying unconscious on a concrete floor surrounded by empty bottles, while the pic-

ture portraying overeating showed a person eating a hamburger resembling a pig. All the pictures 

had warning texts on them describing the potential risk from the various habits and behaviour. An-

other example is from an institution in Moldova, where a picture was used to communicate infor-

mation about personal hygiene. The picture consisted of a child and an equal sign to a pig with the 

words “wash your hands – don’t be a pig”. This approach to health promotion manages health by 

fear: fear of the potential risks of illness connected to the habits and behaviour that are identified as 

bad. It also frames health as a question of morals, whereas immorality is portrayed as closely related 

to the identified health risks. It can be questioned whether this is the most sensible way of motivating 

students to adopt healthy behaviour and habits. From a health educational perspective, it is important 

to adopt a critical approach to health rather than a normative one and see it as an individual issue. 

This does not mean that we should not teach students about risks, habits and behaviour, but that we 

should perhaps instead promote the possibilities and positive outcomes of habits and behaviour that 

are more in line with a salutogenic approach to health. Both approaches have the same goal in that 

they provide opportunities to obtain better health or improve people’s knowledge about health. In-

deed, the latter is more respectful to the individual because it removes the presence of fear or mo-

rality.   

Neoliberalism, equity and health 

So far I have stressed the categories that became apparent in the analysis of the gathered data at the 

meso- and micro levels of special educational settings, e.g. organizational, professional and social 

levels of how health unfolded in the observed settings. This, the last category to be presented, draws 

on a macro level approach based on the micro level observations in Ukraine, namely the decentral-

ization of school systems and how the public and the private become more closely related and what 

the effects of this might be for special needs students. When working with part time inclusion, where 

a special needs student takes part in a regular classroom, the schools offer an extra teaching assistant 

(usually a student teacher or tutor) for a maximum of 3 (three) children per assistant. The assistant 

supervises the students with special educational needs in the classroom so that they can follow in-
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structions and understand the assignments set by the teacher. However, extra assistance can some-

times be provided if the parents or carers of the special needs child can afford it. Since the refor-

mation of the Ukrainian school system in recent years private actors can provide extra tutoring fa-

cilities. This creates a one-to-one situation, where the tutor helps the student to keep pace with ordi-

nary education. A teaching assistant is thus responsible for three students in the same class regardless 

of the abilities of each student, while a private tutor assists one student. Socioeconomic background 

is a factor that can affect individuals in the school system as a determinant of health and can create 

problems. While it is not possible in this project to say anything about how socioeconomic back-

ground specifically affects students (and parents), it is fair to say that inequality followed by the 

reformation of the school system has led to socioeconomic background becoming a more influential 

factor of health in the school context. It would therefore be both interesting and important to conduct 

more research in this area. As such, the phenomenon of neoliberalism and the effects of quality and 

equity in education contribute to different outcomes in terms of quality in education and quality in 

life depending on who is being asked.    

Conclusions 

This sub-report has presented some of the most present observations of how the concept of health 

unfolds in a variety of special educational settings in the Ukrainian and Moldovan school systems. 

I have also tried to draw on some of the potential research interests that appeared during the obser-

vations and the analysis of the collected data. One thing that combines the categories presented in 

the report is how the concept of health unfolds in these settings and how it is dealt with amongst 

students with special educational needs in contrast to their more able peers. The conceptualization 

of health becomes vital in the shaping of students with special educational needs to become self-

governed and conform to an accepted standard of normality. The various deviations from what is 

considered normal, e.g. physical, psychological or cognitive ‘defects’, are explicitly attended to in 

terms of correction. Based on the observations made, it would appear that the psycho-medical para-

digm of special education and the biomedical perspective of health are present in the observed set-

tings together with other paradigms, including a more salutgenic perspective of health, and that they 

may exist in some kind of symbiosis, even though this was not immediately apparent during the 

observations. As indicated in the report, the question of what is necessary or not for special needs 

students to become self-governed individuals has yet to be answered and may in fact not be possible 

without further research. However, it would be interesting in future research to examine in more 

depth how the conceptualization of health differs in terms of inclusive and exclusive (which them-

selves are determinants for health) processes for students with special educational needs and how 

this affects their subjectification and identity formative processes in the special educational settings. 

It would also be of interest to continue the comparative approach to these questions as the different 

national, cultural and social contexts of the setting in the report implies.  
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The New Ukrainian School and the provision of quality 

competence-based education for students with SEN 

Sinev Viktor, NPU named after M. Dragomanov, Kyiv, Ukraine and  

Khanzeruk Liliya, NPU named after M. Dragomanov, Kyiv, Ukraine 

Introduction 

The education of students with special educational needs (SEN), as an indicator of the democratic 

foundations for values and cultural norms globally, is a central focus for scientific and practical 

issues internationally. The education that is currently provided for these students in Ukraine is an 

example of this. Moreover, systemic reforms in innovative educational theory and practices in 

Ukrainian education have contributed to these scientific and practical issues, thus placing them in 

an international scientific discourse on quality (Dikson, 2013; But, 2015). The conceptualization of 

the New Ukrainian School (NUS) is a response to these reforms. Ukrainian citizens can now be seen 

as well educated, comprehensively developed and responsible for their country, as well as patriots 

who are ready to act innovatively and capable of making a socioeconomic breakthrough into the 

21st century thanks to the formation of this new ideological transformation in education. 

The provision of the new school format has enabled Ukrainian specialists to find solutions to a 

number of complicated problems that have been neglected in the past. Some of these problems are 

due to the territorial location (rural and urban areas) of Ukrainian schools, the social and demo-

graphic conditions in the work they undertake and the difficulties of students receiving quality edu-

cation. There is still a lack of preschool institutions in Ukraine, which limits learning possibilities at 

the early stages of child development. The conditions for teaching/learning settings for students with 

SEN are inconsistent with their needs, especially in the first year of education (children aged 6). In 

schools in general, classes tend to be overcrowded and are therefore not conducive to individual 

learning needs. Learning conditions that do not cater for the needs of individual students can lead to 

illness and a reduction in psychological well-being. Problems like this are caused by the unprepar-

edness of schools to meet the needs of all their students coupled with the lack of competence of 

educational staff in inclusive teaching/learning settings in interdisciplinary approaches (psycho-ped-

agogical, social and to some extent also medical) (Synov, 2018).    

Analyses of scientific texts internationally testify that there are no universal solutions to inclusion 

in education from a practical point of view and that the approaches that are chosen are a result of 

deep contextual consideration. The synthesis and implementation of different theoretical perspec-

tives and practical solutions are the most appropriate ways of making inclusive education more re-

sponsive the new school reforms. In connection with this, this report aims to discuss the main ques-

tion in the project “Inclusion through segregation?” and look for possible answers to it in cooperation 

with an international group of researchers from Moldova, Ukraine and Sweden - countries with 

distinctive reforms in place in education for inclusion. 

Against this background, the aim of this report is to clarify the meaning of the concept of “New 

Ukrainian School” and how it responds to the provision of a quality, competence-based education 

for students with SEN. A theoretical research method is used to investigate peer reviewed scientific, 

academic and pedagogical articles and educational policy documents relevant for the current project 

and the focus of this report. A qualitative content analysis based on a hermeneutic application was 

conducted in order to gain insights into the provision of quality competence-based education for 

students with SEN. 

Defining the context 

Ukraine recently began to elaborate a new methodology in education, the key focus of which is the 

concept of ‘a child’, and conduct an active investigation into the ‘ways’ and ‘tools’ of how this new 
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vision could be incorporated into the school reforms (Shevtsov, Romanenko, Khanzeruk & Chebo-

tareva, 2013). In cooperation with different international projects, Ukrainian specialists worked on 

basic normative documents and programme-methodological guidance for inclusive education (The 

Law of Education, 2017; The State Standard, 2018, etc.).  Using indicators of inclusive education, 

Ukraine united with the international movement ‘How much are we inclusive? How do we under-

stand the meaning of ‘inclusive teaching/learning/education’? (Booth, Ainscow & Kingston, 2006). 

However, despite the numerous changes in legislative and regulatory Acts, the degree of prevalence 

of inclusive education in the country is still quite modest. The evidence of this situation could be 

presented from the statistical data of the Kiev city administration (the capital of Ukraine), where 

there are currently around 14,700 preschool children with SEN. There are 542 special educational 

and 434 sanatoria (which are health/medically oriented) groups for these children in Kiev. In 63 out 

of 569 preschool institutions there are 120 inclusive groups for 339 children with SEN. Inclusive 

preschool institutions that are environmentally accessible for children with special educational needs 

amount to 21% (118 institutions out of 569) (the City State Administration, 2019).  

During the academic year of 2018-2019, and according to the statistics of the Ministry of Education 

and Sciences of Ukraine, there were 8,417 inclusive classes for 11,866 students with SEN in 3,790 

compulsory schools (Statistics, 2019). Their inclusive learning settings were supported by 7,636 

assistant teachers. Officially in Ukraine there are about 56,132 students with SEN who are educated 

in segregationary/exclusionary settings: 6,230 in special classes in ordinary schools, 37,787 in spe-

cial schools, 12,115 in an individual form of home education. In the last 3 years the number of 

inclusive classes for students with SEN has increased by 3.1%, schools with inclusive classes by 

2.5% and the number of students in these classes by 2.8%. In the same period special schools have 

decreased by 2.4% and the number of students in them by 4.2%. In 2019, social benefits from the 

state for schools with SEN students were increased by 2.4% from 209,458.3 UAH in 2017 to 504, 

458.3 UAH in 2019 (ibid.). In order to understand what these statistics mean for educational reforms 

against discrimination, a much deeper analysis is necessary.   

Policy reforms for inclusion in education 

The theoretical foundation of the concept of the ’New Ukrainian School’ that researchers refer to 

has its historical roots in the 1970s when two pedagogical theoreticians  -  V. Sukhomlinsky (a 

Soviet and Ukrainian pedagogue and the author of humanistic pedagogy; Druhanova & Bilyk, 2019) 

and M. Lipman (1988) - met and exchanged their pedagogical ideas (Sukhomlinskaya, 2012). In the 

‘Philosophy for Children’ that was later developed by Lipman, the emphasis was on the importance 

of implementing a holistic pedagogical approach in order to harmonize the cultural upbringing of 

human beings. For Ukrainian researchers this theoretical statement reflects Sukhomlinsky’s peda-

gogy and forms the basis for the current conceptualization of a ‘New Ukrainian School’ for all stu-

dents. 

Due its Soviet roots the Ukrainian system of education is still highly structural. A significant struc-

tural feature is the existence of special educational institutions, which any educational reform would 

need to accommodate and find appropriate theoretical and practical solutions for. A differenti-

ated/special educational system should not be seen through the prism of the process of its immediate 

‘liquidation’ or ‘folding’. This system was formed out of an ideological ‘class’ disability construc-

tion and was addressed to those who were able to learn to participate in industrialization (Kalinni-

kova & Trygged, 2014). Aware of the discriminative and exclusionary character of such an educa-

tional system and its instability in current welfare provision, Ukrainian researchers assume that any 

democratic movement in education for students with SEN, educational reforms along these lines, 

and constructive solutions for the transition of this system as a whole, take time. A transformative 

process includes the organization of special and inclusive education and theory and practice at all 

levels of the education system. 

Major reforms for inclusive education are more recent in Ukraine than in other former Soviet coun-

tries, such as Moldova, Belarus and Armenia. Since 2016, the move towards democracy in education 

gained a legal platform by the adoption of significant policy documents. The Law of Education and 

Presidential Decrees for the Guarantee of Human Rights for individuals with disabilities formed the 

foundation for further democratic transformations in the education system (The Decree, 2016; The 

Law, 2017). Table 1, below, presents the four main trails of governmental reforms for the New 
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Ukrainian School agenda. These were developed after the adoption of the Law of Education in 2017 

and are: a) the establishment of inclusive teaching/learning environment in ordinary schools, b) de-

institutionalization, c) the updating/renewal of special educational institutions (SEI) and d) reorgan-

ization of the procedure of determination for the provision of SEI for students.  

Table 1. The four main trails on the agenda of governmental reforms in education for the inclusion of students 
with SEN 

Document, year Transformation of the educational system 

2017, The Law of Educa-

tion, article 20 

(The Law, 2017) 

Establishing inclusive teaching/learning environment in regular schools 

(the article 20 of the Law, 2017): 

- founding educational inclusive institutions and special groups/classes 

for students with SEN, responding to parental and students requests 

for that; 

- creating teaching/learning conditions for inclusion in the inclusive edu-

cational institutions and special groups/classes for students with SEN 

according to their individual needs and capabilities; 

- providing special educational aids for students with SEN; 

- providing psycho-pedagogical and correctional-development services 

(a comprehensive system of support of individual development, rec-

ommended by the individual developmental plan) for students with 

SEN; 

- establishing inclusive resource centers for ensuring the realization of 

the right to education and psycho-pedagogical support of students 

with SEN; 

- developing accessibility of the premises of educational institutions, 

based on the principles of universal design and / or reasonable envi-

ronmental accommodation. 

2017, ‘The strategy of 

reformation of the system 

of institutional care and 

upbringing children for 

2017-2026 and plan of 

action’ (The Strategy, 

2017) 

Deinstitutionalization 

 

Stage I (2017-2018):  

- worked out and adopted normative legal acts; 

- organized methodological support for the implementation of the re-

form of the system of institutional care and education for children; 

- analyzed the existing network of institutional care for children; evalu-

ated the provision of children's rights in each region and approved re-

gional plans for reforms;  

- formed and trained regional teams to implement the strategy; curric-

ula have been developed for the training and retraining of specialists 

working with children with SEN;  

- developed criteria for monitoring of the reform and investments have 

been attracted. 

Stage II (2019-2024):  

- provides for the development of social, medical and educational ser-

vices in communities with the progressive transformation of institu-

tions in accordance with regional plans. 

Stage III (2025-2026):  

- consists of a comprehensive analysis of the situation and determina-

tion of new strategic directions. 

2018, Order of the Minis-

try of Education of 

Ukraine: Regulations of 

the Procedure for enroll-

ment of individuals with 

SEN into SEI and trans-

ferring them to another 

educational institution  

(The Order, 2018) 

 

Updating/renewing special education. 

 

The Order defines: 

- Two main formats of SEI, responsible for general primary and sec-

ondary education of students with SEN: Special school and educa-

tional-rehabilitation centre; 

- Categories of students for different types of SEI; 

- Specific normative regulations for educational work for SEI (docu-

ments for admission to school; assistance and patronage, etc…); 

- Procedural regulations of transition of students with SEN within indi-

vidual program and teaching/learning environment 

- etc. 

2018, The Regulation of 

the inclusive-resource 

Reorganization of the procedure of determination of SEI provision for stu-

dents (psycho-medico-pedagogical commission): 
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centre (The Regulation, 

2018) 
- Inclusive-resource centre is a new type of institution, functioning in 

each region of Ukraine, Kyiv and Sevastopol; 

- functioning for students with SEN: provision of the rights of students 

with SEN on education; holistic assessment of the development of a 

student with SEN; provision of a qualitative support of educational 

needs of SEN students; create individual psycho-pedagogical pro-

gram for learners with SEN; 

- functioning for provision of a consultative work for educational institu-

tions and staff, where students with SEN get their education, and for 

parents; 

- etc.  

The main documents that make up the national doctrine of education include the development of 

democracy in education and a conceptualized provision of reforms for inclusive education for stu-

dents with SEN. 

The ‘New Ukrainian School’: policy and research production for competence-based 

education for students with SEN 

Education based on competences is central to the New Ukrainian School (The State Standard, 2018; 

The Decree, 2019). Following the UNESCO and European reference framework of core compe-

tences for lifelong learning, which was also supplemented by recommendations from Ukrainian spe-

cialists, a new school structure and the development of competences were ratified and applied in the 

educational curriculum as an ongoing process across compulsory school education. This structure is 

introduced in Table 2, below (The Strategies of UNESCO, 2010; The Decree, 2019). 

Table 2. A new school structure with an ongoing formation of competences 

Educational levels Key competences 

Primary school Competences that ensure adaptation to the school environment, 

as well as those necessary to continue learning and gain social 

experience. 

Basic high school – Gymnasium  Universal and general competences: cultural, scientific, technolog-

ical, communicative, social. 

Professional high school - (aca-

demic/professional Lyceum/College,) 

Subject competences corresponding to the future profession and 

further training, as well as those corresponding to inclinations, abil-

ities and life choices. 

 

The main thesis of this Standard is that the competence potential of each educational line/sphere will 

ensure the formation of all key competences, in that it allows for the development of individual 

competence at all the educational levels. Table 3, below, shows the correlation between the basic 

competences that are to be developed in the New Ukrainian School and the skills that will be re-

quired in accordance with the national basic competence for future international labour market re-

quirements. 

The New Ukrainian School is in the initial stages of the formation of quality competence-based 

education that meets the international requirements for future employment in the labour market. 

These ‘educational turns’ in the curriculum (from the school of knowledge to the school of compe-

tences) need additional interpretation when it comes to the provision of education for students with 

SEN. The Ukrainian pedagogical community has intensely discussed the methodological aspects of 

how these competences could be developed in accessible teaching/learning settings for all students. 

Article 19 (Education for individuals with SEN) and Article 20 (Inclusive education) of the new 

Law of Education (The Law, 2017)   formulate the mechanisms for the provision of quality compe-

tence-based education for this group of students. These mechanisms include the implementation of 

a wide spectrum of multi-level systemic changes in education, from the ‘recognition’ of students 

with SEN to the development of various teaching/learning conditions that respond to the educational 

needs of each student (Article 19). Article 20 formulates the mechanisms for the provision of inclu-

sive education for students with SEN, with a focus on the flexibility of educational forms that sup-

port the needs of these individuals, such as that shown in Table 2. 
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Table 3. A correlation between the basic competences in the New Ukrainian School and the skills required for 
the international labour market in the future 

Basic competences required  

by the New Ukrainian School 

Required skills for the future labour market  

(The Strategies of UNESCO, 2010) 

- fluent usage of the official language 

- ability to communicate in native and foreign lan-

guages 

- mathematical competence 

- competence in the field of natural sciences, en-

gineering and technology 

- information and communication competence; 

- lifelong learning competence 

- competence in civil and social issues, associ-

ated with the ideas of democracy, justice, equal-

ity, a healthy lifestyle; 

- entrepreneurship and financial literacy compe-

tencies 

- cultural competence 

- environmental competence 

- an ability to solve complex problems; 

critical thinking 

- creativity 

- an ability to coordinate work and interact with 

others in the process of its implementation 

- emotional intelligence 

- speed and quality of decision making 

- an ability to negotiate 

- cognitive lability 

 

 

Ukrainian specialists are convinced that quality education for students with SEN should be specifi-

cally correctional and compensatory (Bondar, 2011; Kuzava, 2013; Kolupaeva& Taranchenko, 

2016; Synov, 2018). The Standard (2018) considers four basic curricula for these students, two of 

which are addressed to SEI and special groups. This document defines an individual development 

trail as a process of learning and makes reference to the types of SEN education that are recom-

mended for ordinary schools providing special educational support, i.e. quality education that ena-

bles the school and its teachers to develop competences that are oriented towards students with SEN. 

It is a well-known fact that teachers are unable to respond to democratic reforms in education com-

petently, which constitutes a high risk for those students who are often discriminated against.  

An analysis corresponding to the competence building approach to students with SEN in inclusive 

educational settings, such as that undertaken by Professor Synev (2018), has been carried out. Synev 

emphasises that the implementation of democracy in education for SEN students is not just a prac-

tical matter of reform, but is a matter of finding theoretical-methodological solutions for the provi-

sion of special education in inclusive educational institutions. Quality education for students with 

SEN correlates with both the individual and environmental factors of teaching/learning settings and 

cannot be taken into consideration without first making this special education provision an integral 

part of inclusive education. The provision of special education, with its traditional fundamentals of 

attending to the individual needs of students with SEN, is the only way in which these individuals 

can develop and take their rightful place in society. The goal of special education is similar to that 

of inclusive education, namely to offer better conditions and circumstances for the development and 

socialization of SEN students. It is also that case that not all students with SEN will be able to 

achieve the desired compliance in basic competences. This is primarily due to individual psycho-

pedagogical factors complicating the development and upbringing of these students. In effect, the 

provision of special education in inclusive educational environments could be called ‘in-depth in-

clusion’ and in that way counteract the tendency for discrimination and exclusion. This theoretical 

frame would need a much more detailed and operationalized formulation in the formal documents 

regulating inclusive education for students with SEN in the New Ukrainian School (ibid.). 

Conclusions 

To complete the discussion about the New Ukrainian School and the provision of quality education 

for students with SEN, a brief presentation of the history of the inclusive education movement in 

Ukraine is necessary. The first steps to inclusive education were made during perestroika, when a 

discourse of anti-discrimination in education brought new thinking to the discussion about ‘integra-

tion in education’ in the Soviet Union as a whole. This shift was included in Ukraine’s Law of 

Education (1996) after the country became an independent state.  In 2010, under the leadership of 

the Ministry of Education, a group of specialists worked on the concept of ‘inclusive education’ 

(The Concept, 2010). The next step for new reforms in education took place ten years later, when 

pilot educational institutions were set up across the country and took part in an All Ukrainian exper-

iment to implement inclusive education. This experiment was supported by funding from Canada 
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and USA from 2008-2013 (Dikson, 2013). From 2013-2015, the All Ukrainian Fund ‘Step by Step’ 

took over this pilot initiative and funded the development of a methodological platform for the fur-

ther elaboration of inclusive educational conditions in schools based on the pilot experimental data 

(The Law, 2017). Thanks to these experiences it became possible to formulate and prepare for the 

adoption of the Law of Education of the New Ukrainian School in 2017. 

When the Law of Education was adopted in 2017, the Ukrainian state assented to inclusive education 

by providing the necessary political, financial, scientific and methodological resources to establish 

inclusive teaching/learning environments in ordinary schools, deinstitutionalization, the updat-

ing/renewing of special educational institutions (SEI), and a reorganization of the provision of SEI 

for students. The current project cooperation has highlighted new key areas for further research and 

in a way that responds to the project’s main question. 
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Special education with a view to inclusion: A direct flow 

through the roots of history (an essay) 

Racu Aurelia, professor, PSU named after Creange, Chisinau, Moldova 

Introduction 

The current tendencies in the area of disability approach, although different from those we have 

become accustomed to in the Soviet source system, have a common principle - to provide for phys-

ically, mentally, emotionally and socially impaired individuals. What is different are the tools, ways 

and methods of achieving this major objective and how to reform the system of care, training and 

integration of children and adults with health problems, whatever their spheres. 

The principle of deinstitutionalization, which is at the basis of the process of reforming the system 

in focus, is the starting point, but not the first step on this difficult and complex path. Before dein-

stitutionalizing the person, the specialists – theorists and practitioners – have to elaborate clear, uni-

vocal scenarios that are supported by a relevant and financially-economical normative-legal frame-

work, in terms of what will happen to each person after leaving the special institution. However, this 

process involves at least two intrinsic stages that are complementary and identical in importance, 

subsequent to deinstitutionalization, i.e. what follows when children or adults leave the residential 

institution: 

a) Children’s inclusion in the general/mass education system, or adults’ inclusion in day cen-

tres, sheltered houses and workplaces. 

b) The inclusion of individuals with disabilities in the community, as in any family, thus cre-

ating a miniature model of the actions of a human community, how it is organized, how 

interpersonal relationships are manifested etc. 

At the social level this requires a reconnection with families and inclusion in communities and gen-

eral education institutions, together with major changes and adjustments to facilitate the complex 

process of bringing children with disabilities back into the educational and community environment. 

The experience of the states that carried out the reform before the Republic of Moldova is that this 

process cannot be avoided or substituted, but can only be adapted to the local conditions and exclu-

sively and primarily reflect what are fundamental and human rights. 

According to the current trends in the field, the reform process is based on the concept of educa-

tional, professional and community inclusion. This concept, in turn, has as support and sources of 

inspiration the modern socio-cultural and political-economic processes, which mark the global and, 

implicitly, national evolutions. These trends stem from specialist international forums, such as the 

World Conference of Ministers of Education (Education for all, 1990), the Declaration and the Di-

rections for Action in the area of Special Education (Salamanca, 1994), the principles set out in the 

documents adopted in these frameworks, but also in the Convention on the Rights of the Child (the 

Convention, 1989), the Standard Rules on Equal Opportunities for People with Disabilities (the 

Standard, 1994) etc., that are being implemented by all the states of the world starting out on the 

path of democracy.  

The primary merit of these documents is that they define the notion of inclusion and make use of it 

to reform the system for individuals with disabilities. If we approach the issue from a narrower point 

of view, namely that of inclusive education, according to international documents it is presented as 

a new line of school policy, recognized worldwide, which requires the general education to adapt 

curricular, physical, psychological, etc. regulations to the special needs of children with disabilities, 

so that they can achieve their potential under ordinary conditions, together with their peers, and have 

access to the same opportunities. The concept in question dictates the formation of a new direction 
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in pedagogical science and practice, namely the training and professionalization in education of 

individuals with special educational needs (SEN). 

Soviet special education formation in Moldova 

The first and, perhaps, the most important problem that arises in the process of reforming the edu-

cational, professional and care system for individuals with disabilities relates to  psychological ex-

periences occasioned by the traditional approach to disability. In the Republic of Moldova today, 

the historian working with the problem in question is faced with a number of challenges, especially 

concerning the conviction stemming from the Soviet period that individuals with disabilities can 

more easily and fully realize their potential under specially created conditions, based on the type and 

degree of their disability. As a result, at present the confrontation of ideas and policies takes place 

between the concept of special education and that of inclusive education. In the Republic of Mol-

dova, special education mainly appeared and developed after 1944-1945, when the first educational 

institutions were established according to the types of disability that needed to be catered for. In 

essence, this was a segregated residential system for those who were regarded as unfit for a social, 

family or professional environment (Racu, 2006). 

Of course, we cannot overlook the fact that the special institution of 60-65 years ago was totally 

different from that of today. Contrary to statements strongly expressed by fervent exponents of the 

principle of integrated education, especially through the media, the special education system, after 

the proclamation of independence (1991) and the rallying of the young Moldovan state to the ad-

vanced international principles in the field of education of individuals with disabilities, has under-

gone some positive changes, e.g. by becoming more open to partnerships and collaborations with 

the world beyond the walls of the institution (Racu, 2016), and the community at large. Most of the 

special institutions have relinquished the residential character of the past and are currently operating 

like any other educational institution, i.e. by only providing day services. This has multiplied and 

intensified the partnerships with national and international structures, both publicly and privately, 

thereby visibly extending the circle of contacts with the world outside the institution. 

Meeting the challenges of the theorization of special and inclusive education 

At the international level (Great Britain, USA, Norway, Sweden, Denmark etc.), the first practical 

responses to the new educational policies and theories were widely recorded in the 1970s-80s, when 

new forms of school integration appeared, such as special classes in the ordinary school, resource 

centres for teachers and parents, day-care centres, sheltered housing, etc. (Racu, 1997, 1999, 2006; 

Racu, Popovici & all, 2014). 

In this period, and in accordance with the practical reforms, the scientific foundation of the concept 

of “special educational requirements” (SER) was elaborated on and implemented in a complex struc-

ture. It was then extended after 1990, especially after the meetings at La Jomtien and Salamanca 

(Education for all, 1990; The Salamanca, 1994). A fascinating evolution was established through 

research on the scientific-practical foundation of the principle of inclusive education in the 1990s – 

a process that has continued into the 21st century, with the addition of inclusive education in the 

Education for All paradigm, with the full involvement of different social actors. According to the 

implicit values of education, the assumption is that schools are obliged to adapt to the new conditions 

and ensure a general access to studies, an individualization of the instructional process, disciplinary 

complementarity, an extension of the optional nature of the training, respect for the right normali-

zation, equal opportunities, development in agreement with individual potential, preparation for life 

etc. 

Adopting the principle of inclusive education also implies major challenges for the scientific envi-

ronment, in that it requires original theoretical elaborations to be updated in the didactic and curric-

ular sphere. From an epistemological point of view, an elaboration of the classifications of the ter-

minology in the field of inclusive education would exclude those interpretations and ambiguities 

that are specific to each subject matter and that tend to proliferate not only in society, but also in the 

scientific and school environment. We refer here to the need to draw clear and unambiguous bound-

aries between competing concepts, such as special educational requirements - special requirements 

education, inclusive education - integrated education, school integration - professional integration - 

social integration etc. 
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Practical considerations 

In decision making, the success of implementing the concept of inclusion depends to a large extent 

on its elaboration and adoption in laws and normative acts of the legal framework, which authorize 

the promotion of the chosen principles at national level and oblige authorities and agencies to pro-

vide financial support for the adaptation of schools, communities and professional environments to 

the special requirements of individuals with disabilities and to develop adequate support networks. 

At thesame time, it should be emphasized that these developments will require training, studies, 

analyses, experiments and individual approaches on a case-by-case basis, together with the assess-

ment of national and international knowledge, attitudes and practices in the field of inclusion for 

students with SEN in the family, school and community. The challenges here will be to eliminate 

the factors that slow down and endanger this process and that are aimed at maintaining outdated 

principles and practices. The most frequently encountered obstacles to inclusion are: the inadequacy 

of the urban and school environment to meet the needs of these individuals, e.g. the lack of ramps, 

special stairs and other access routes in schools and cultural and public institutions for the unre-

stricted movement of people in wheelchairs, inadequate school furniture, a lack of public transport 

adjusted to the specific locomotion of individuals with certain disabilities, the lack of a specific 

curriculum, teaching materials and teachers who are able to meet the challenges of inclusive educa-

tion , austere local budgets that are incapable of supporting the high costs dictated by the creation of 

adequate conditions for the successful implementation of social inclusion and, last but not least, the 

ingrained attitudes of discrimination of and hostility towards individuals with disabilities (ill-treat-

ment, discrimination of those with CES, families refusing to send students with SEN to an ordinary 

school etc.). 

It is unacceptable that those responsible for the inclusion of students with SEN should be deprived 

of the possibility to access the necessary support in a timely manner, which they certainly need. In 

this context, even a modest guide, structured in essential aspects, can be an important working tool 

for parents, teachers, local authorities and agencies and NGOs. In other words, such a guide would 

be useful to all those who have a common interest in the successful and real inclusion of students 

with SEN. 

Studies show that in Moldovan society, a student with SEN is still regarded by some families as 

problematic, including socially and economically (Racu, Grigoriu & all, 2011; Racu, 2016a, 2016b). 

This is especially evident in families that, due to circumstances such as poverty, single parenthood, 

unemployment of one or both parents, low level of culture and education, location far away from a 

psychosocial, psycho-pedagogical centre etc., cannot count on qualified help for the care of their 

special needs children. As a rule, the children in these families either do not receive the proper 

education and care, or are returned to residential institutions, with no real prospect of ever being 

included in society. 

At the school level, problems may arise as a result of teachers not being trained to work with a mixed 

group of children and preconceived perceptions about students with SEN at both the parental and 

teacher level. Many teachers, students and parents have conflicting ideas about the inclusion of stu-

dents with SEN in the inclusive school environment. These ideas can be both negative (such as the 

student with SEN being a hindrance to other students, detrimental to the rest of the class, causing an 

unhealthy atmosphere, being inferior to others, etc.) and positive (for example, the student with SEN 

needs to be assisted at each step, peers are obliged to establish guardianship over them, the require-

ments for these children must the same as for others, etc.). 

The existence of ideas that are often diametrically opposed to inclusion is explained by the fact that 

up to the present time the Republic of Moldova has not unanimously accepted the concept of disa-

bility, the categories of people with disabilities, including students with SEN, and the practical as-

pects of educational and further socio-professional inclusion. Also, the experiences of other states, 

although accessible to all for knowledge and acquisition, do not always match the Moldovan reality. 

The specific feature of the Republic of Moldova is that the process of promoting inclusive concepts 

and practices was not initiated by the state, but by the civil society immediately after the proclama-

tion of independence in 1991. Only in recent years has the state changed its educational policies so 

that the objective of inclusive education is now one of its main priorities. At present, it is important 
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for the state and civil society to coordinate their actions and unite to put the theory into practice as 

quickly and efficiently as possible on a country-wide scale. 

In general, the direction in which the process of implementing inclusive education is to move is 

aimed at its purpose, which is to prepare individuals with SEN for socio-professional inclusion, 

personal autonomy, community activity and the realization of their own potential. The purpose of 

inclusive education can only be achieved if prerequisites for success are created, such as the training 

of teachers and managers to work in inclusive classes, adapting school units to the needs of children 

with physical, mental and sensory deficiencies, elaboration of the curriculum and other methodical 

materials for the individual approach, adapting the physical environment to the particularities of 

students with SEN, continuous training in the form of seminars, consultations and courses for spe-

cialists (teachers, psychologists, medical, social assistance) and parents and promoting the exchange 

of experiences in the field of inclusive education in the country and abroad. 

The major objective of implementing the principles of inclusive education can only be achieved 

through a viable and efficient partnership of the actors providing inclusive education. Only in this 

way will sufficient community centres be opened in collaboration with school institutions, sufficient 

services provided for children with disabilities and their families,  collaborations formed with edu-

cational institutions in the field to provide inclusive education services, the curricula adapted to the 

principles and values of inclusive education, financial support made available for families caring for 

children with disabilities and jobs and sheltered housing provided for people with disabilities. 

Action plans to implement inclusive education need to be developed at different levels. Thus, ac-

cording to the plan of the Ministry of Culture Education and Research, this will include the editing 

of textbooks and teaching materials, elaborating the normative-legal framework of inclusive educa-

tion and its implementation mechanisms, the monitoring of inclusive school units, introducing rig-

orous changes in the university and other training programmes (for example, specialized recycling 

courses) for teachers from the inclusive institutions, elaboration, in common with other central struc-

tures, of the methodology of evaluation of students with SEN, encouraging public and media cam-

paigns to raise awareness and educate the population in the spirit of tolerance and support for people 

with disabilities in order to include them in society, in educational and professional spheres, etc. 

The agenda of the local public authorities has many functions, in particular the organizational and 

the economic, e.g. in terms of adapting the public environment (streets, cultural institutions, schools, 

administrative, etc.) to the requirements of individuals with SEN, financing community centres, so-

cial services etc. (the Program, 2011). 

The action plan at the school unit level has to include the adjustment of acts and policies in the field 

of inclusion, continuous training for teachers, the creation of viable partnerships in order to identify 

ways of developing the institution and the establishment of collaborative relationships with families, 

local authorities and NGOs in the area (who will continue to have the role as the “locomotive” of 

reforms in the field and as promoters of the concept of inclusion and good practices at community 

level, in the education system, in social groups and in public opinion). 

Conclusion 

In terms of a direct flow through the roots of history, inclusive education has been promoted over 

the years by Jean-Marc Itard (a French psychiatrist who in 19th century developed specific tech-

niques for training children with disabilities), Maria Montessori (an Italian pedagogue who at the 

beginning of the last century organized the first protected housing for children with disabilities) and 

Lev Vygotsky (a Russian researcher who in the first decades of the 20th century formulated and 

substantiated inclusive socio-cultural theories of child education). At an international level, inclusive 

education has been affirmed as a logical and natural evolution of humanity and a democratic and 

human right that is based on humanistic principles and values. Over the years, inclusive education 

has also been marked by controversy, denial, vehement fighting, but also convincing success. In the 

process of the democratization of a state, the promotion of the ideals of inclusive education cannot 

be avoided, and will at some stage be actively implemented at all levels, not only from a conceptual 

but also an empirical point of view. In this context, the laws and normative acts of the state should 

be designed or amended in the light of the contemporary vision of disability and respect for the 

rights of people with disabilities to life, family, education, human dignity, social utility activity etc. 
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The principles and values of inclusive education are not only the responsibility of the school insti-

tution, but the obligation of all state- and social actors. Their effective partnership will ensure suc-

cess in implementing inclusive education practices. The lack of such partnerships will inevitably 

lead to failure and, implicitly, to the discredit of the idea of inclusion itself. 

Against this backdrop, and in order to achieve the objective of inclusion for individuals with SEN, 

the state and social actors need to act jointly, based on carefully coordinated and connected plans. 

The main partners of the inclusive school need to be the families of individuals with SEN and the 

community to which they belong. No family should be left to struggle alone, which will of necessity 

involve the deinstitutionalization of a child with disabilities, and ensure that these children will have 

unhindered access to the support of multidisciplinary teams, local public authorities, representatives 

of civil society, including volunteers. In the process of implementing educational inclusion, the in-

ternational experience in the field has to be taken into account, although the main focus must always 

be on the creation of national models that are linked to the culture, conditions and realities of the 

state and of the native society. 
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Appendix I: Program of the research visit to National 

Pedagogical University named after M.Dragomanov, 17-22 

March 2019 

Research visit to the National Pedagogical University named after M.Dragomanov, Faculty of Spe-

cial and Inclusive Education, Kiev, Ukraine. 

Purpose: round table conversation around educational lows, regulating inclusive and special educa-

tion in the involved in the project countries; visiting inclusive and special schools in Kyiv; method-

ology research seminar; mapping research frame and sharing responsibilities 

 

Project coordinator: 

Liya Kalinnikova Magnusson, PhD in special education 

Universitetslektor i specialpedagogik, Akademin för utbildning och ekonomi-AUE 

University of Gävle, 801 76, Gävle, Sweden 

31:226; tel. 026-648761; +46(0)76 2505750 

liakaa@hig.se; Skype: liya8182; http://www.hig.se/liakaa 
 

Table 1. Research group of the project  

 

University Participants 

University of Gävle, Faculty of Education and 

Business studies, Gävle, Sweden 

(university-operator of the project) 

 

Liya Kalinnikoav Magnusson, PhD in special 

education 

Jeremias Rosenqvist Aulin, professor emeri-

tus in special education 

Urban Andreas Johansson, teacher in health 

education 

 

State Pedagigical University named after 

I.Creanga, Department of Psychology and 

Special Psychopedagogy, Chisinau, Moldova 

 

Aurelia Racu, professor in special education 

(doctor habilitat) 

Silvia Belibova, PhD, docent in special educa-

tion 

 

National Pedagogical University named after 

M.Dragomanov, Faculty of Special and Inclu-

sive Education, Kiyv, Ukraine 

 

Liliya Khanzeruk, PhD, associate professor of 

psycho/correctional pedagogy 

Viktor Sinev, professor in special education 

(doctor habilitat) 

 

 
  

mailto:liakaa@hig.se
http://www.hig.se/liakaa
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Table 2. Program of the research visit to the National Pedagogical University named after M.Dragomanov 

Time Place Content 

17.03.2019 

 Kiev, Hotel Kozatskiy 

Address: Mykhailivs'ka St, 1/3, Kyiv, 

Ukraine, 01001 

Phone: +380 44 279 4914 

Arrival day for the participants from Mol-

dova and Sweden 

 

 

18.03.2019 

10.00 – 12.00 

 

Coffee/tea break  

Flexible time 

National Pedagogical University named 

after M.Dragomanov, Faculty of Special 

and Inclusive Education 

Meeting of the project research group. 

Introduction of the situation around inclu-

sive/special education nationally (Mol-

dova, Ukraine, Sweden), power point 

presentations. 

12.00 – 13.00 National Pedagogical University named 

after M.Dragomanov, Faculty of Special 

and Inclusive Education 

Round table 

Meeting with researchers of the Faculty. 

Introduction of the project 

13.00-14.00 Lunch  

14.00 – 16.00 

 

Coffee/tea break  

Flexible time 

National Pedagogical University named 

after M.Dragomanov, Faculty of Special 

and Inclusive Education 

Methodology research seminar; mapping 

research frame and sharing responsibili-

ties.  

Meeting for the Project group 

19.03.2019 

09.00-13.00 

 

Special learning-upbringing complex 

(preschool-school) “Mriya/Dream” 

Street V. Beretti, 9, Kyiv  

Visiting lessons 

Meetings with school staff and admin-

istration 

Interviews and focus groups 

13.00 – 14.00 Lunch  

15.00- 17.00 Non-governmental organisation “Djar-

ella”, Obolon’ district, Kyiv 

Visiting parental organisation, 

Meeting with leadership group of the or-

ganisation  

Interviews and focus groups 

20.03.2019 

09.00-12.00 

 

Inclusive school N231 

Address: Bohatyrska St, 2В, Kyiv, 

Ukraine, 04212 

Phone: +380 44 413 4487 

Visiting lessons 

Meetings with the staff and administra-

tion 

Interviews and focus groups 

13.00-14.00 Lunch  

14.00 – 16.00 Inclusive school 

 

Visiting lessons 

Meetings with teachers 

21.03.2019 

09.00-12.00 

 

Special school №8  

Address: Olehivska St, 42, Kyiv, Ukraine, 

04071  

Phone: +380 44 425 6437  

Visiting lessons  

Meetings with the staff and administra-

tion  

Interviews and focus groups 

13.00-14.00 Lunch  

14.00 – 16.00 Special school Visiting lessons 

Meetings with teachers 

Interviews and focus groups 

22.03.2019 

Departure day 

  

https://www.google.com/search?client=firefox-b&sa=X&biw=1253&bih=583&q=secondary+school+%23231+address&stick=H4sIAAAAAAAAAOPgE-LRT9c3NKywLDayMDXSks1OttLPyU9OLMnMz4MzrBJTUopSi4sXscoWpybn56UkFlUqFCdn5OfnKCgbGRsqQOUBKRln-k8AAAA&ludocid=13799296188989239037&ved=2ahUKEwj85aHJ8ubgAhVexMQBHcnGAwIQ6BMwFXoECAkQAw
https://www.google.com/search?client=firefox-b&sa=X&biw=1253&bih=583&q=secondary+school+%23231+phone&ludocid=13799296188989239037&ved=2ahUKEwj85aHJ8ubgAhVexMQBHcnGAwIQ6BMwF3oECAoQAg
https://www.google.com/search?q=%D1%88%D0%BA%D0%BE%D0%BB%D0%B0+231+%D0%BA%D0%B8%D0%B5%D0%B2&client=firefox-b&source=lnms&sa=X&ved=0ahUKEwjiqoKm8ubgAhXppIsKHUwgBPQQ_AUICSgA&biw=1253&bih=583&dpr=1.5
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Appendix II: Program of the research visit to the 

Pedagogical State University named after I. Creangă, 19-24 

May 2019 

The purpose of the meeting and the field study: Collecting data out of course plans and other 

documents as to the special education introduction in the regular teacher training programme; inter-

views with the key persons: parents of children in inclusive/segregated settings, local politicians, 

headmasters and teachers in the said schools. Since we are also interested in how special education 

is introduced in the regular teacher training programme, we intend to add teachers on this university 

level as key persons for interviews.   

Project coordinator: 

Liya Kalinnikova Magnusson, PhD in special education 

Universitetslektor i specialpedagogik, Akademin för utbildning och ekonomi-AUE 

University of Gävle, 801 76, Gävle, Sweden 

31:226; tel. 026-648761; +46(0)76 2505750 

liakaa@hig.se; Skype: liya8182; http://www.hig.se/liakaa 
 

Table 3. Research group of the project  

University Participants 

University of Gävle, Faculty of Education and 

Business studies, Gävle, Sweden 

(university-operator of the project) 

 

Liya Kalinnikoav Magnusson, PhD in special 

education 

Jeremias Rosenqvist Aulin, professor emeri-

tus in special education 

Urban Andreas Johansson, teacher in health 

education 

 

State Pedagigical University named after 

I.Creanga, Department of Psychology and 

Special Psychopedagogy, Chisinau, Moldova 

 

Aurelia Racu, professor in special education 

(doctor habilitat) 

Silvia Belibova, PhD, docent in special educa-

tion 

Nina Cebotaru, lecturer, PhD Students at SPU 

named after I. Creangă; 

 

National Pedagogical University named after 

M.Dragomanov, Faculty of Special and Inclu-

sive Education, Kiyv, Ukraine 

 

Liliya Khanzeruk, PhD, associate professor of 

psycho/correctional pedagogy; 

Anna Afuzova, PhD in special psychology, as-

sociate professor at the Department of Spe-

cial Psychology and Medicine, Deputy Dean 

of the Faculty of Special and Inclusive Educa-

tion for Science and International Relations  

 

Table 4. Program of the research visit to the National Pedagogical University named after M.Dragomanov 

Time Place Content 

19.05.2019 

 Arriving to Chisinau, Hotel “Lidia”  
Address: .Armenească street, 71, Chisinau 
Telefone: +373 22 213 693 

Swedish participants: 

Liya, Andreas - from Arlanda; 

Jeremias – from Copenhagen; 

Liliya and Anna – from Kiev, train trip  

 

20.05.2019 

10.00-13.00 State Pedagigical University named after 

I.Creanga, Chisinau, Moldova 

Faculty of Psychology and Special psy-

chopedagogy 

Round table/ mini conference: 

 

mailto:liakaa@hig.se
http://www.hig.se/liakaa
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Inclusive education: the beginning and 

the first experience 

10.00-10.20  

 

 Introduction of the project and the con-

tent of the research visit in Republic of 

Moldova of the international research 

group: Liya Kalinnikova Magnusson; Au-

relia Racu; 

10.20- 11.20 

 

 Implementation of inclusive education in 

Sweden: Jeremias Rosenqvist; 

Achievements, priorities and perspec-

tives of implementation of inclusive edu-

cation in the Republic of Moldova: Vior-

ica Marţ (Ministery of Education, Culture 

and Research);   

Particularities of the development of spe-

cial and inclusive education in Ukraine: 

Liliya Khanzeruk; Anna Afusova; 

Coffe/tea break   

11.20- 11.40 

 

 Preparedness of teachers for inclusive 

education. International comparative 

presentation: Carolina Perjan, dean of 

the Faculty of Psychology and Special 

Psychopedagogy; 

11.40-12.20  Long Life Learning – a key element of 

building inclusive education: Elena Ţap, 

docent, dean of the Faculty of LLL edu-

cation  of SPU named after I. Creangă 

Resistance and barriers to inclusive edu-

cation: Adriana Ciobanu,; head of De-

partment Special Psychopedagogy 

12.20-12.40  Educational inclusion: reality and per-

spectives. What did we learn and what 

to do further on?: Virginia Rusnac, direc-

tor of the Republic Center of psycho-

pedagogical help  

12.40-13.00  Discussions and reflections 

13.00-14.00 Lunch  

14.00-16.00 Special school  № 7  

Address: Alexei Mateevici street 15, Chis-

inau 

Telefone: +373 22 735 690 

Meeting at the special school № 7, 

Discussion of the experiences of Inclu-

sive education with children with special 

educational needs. 

Methodological seminar with teachers 

16.00-17.00 Research project group Research project group 

1. Some reflection upon the research 

seminar and study in Kiev, Ukraine 

and the First day results of the visit 

to Moldova; 

2. Discussion of the course plans and 

other documents as to the special 

education introduction in the regular 

teacher training programme 

(Ukraine, Moldova, Sweden) 

17.00 Dinner in Mileştii Mici Research project group 
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21.05.2019 

09.00-13.00 

 

 

Pilot complex of Curative Pedagogy 

«ORFEU» 

Address: str. Hajdeu , 4/ .str. Macilor ,37, 

Chsinau, Telefone:  +373 22 44 02 23 

Meeting with administration and teach-

ers of the institution and parents. 

Assisting of complex curative- health ori-

ented activities  

Methodological seminar: introducing 

successful experiences of work 

13.00-14.00 Lunch  

14.00-17.00 Special school № 6 

Address:  Miron Costin 13/4, Chisinau 

Telefone: +373 22 54 19 86 

Visiting special school 

Assistive service and leisure activities;  

Discussion of the experiences of the in-

clusion of learners with multiple disabili-

ties; 

Introduction of the curricula;  

Interviews with the staff, parents, teach-

ers and students 

17.00 Dinner in Orheiul Vechi Research project group 

22.05.2019 

09.00-13.00 

 

Center for temporary accommodation of 

children with disabilities in Hînceşti 

Address: Marinescu str., nr.16, Hînceşti 

Telephone: +373 269  22 362;  

+373 269 24 275 

Visiting the Center 

 

Assisting complex psycho-pedagogical 

and social-health activities 

Round table and interviews  with admin-

istration, teachers and assistants 

13.00-14.00 Lunch  

14.00 – 17.00 Societal service for young people with se-

vere forms of disability, 

City: Hînceşti 

Meeting with the administration and 

teachers, instructors, assistants 

Meetings with young people with disabili-

ties  

Round table and interview with societal 

activists and local administration 

17.00 National traditions meeting  

23.05.2019 

09.00-12.00 

 

Theoretical Liceum named after Alexandru 

Ioan Cuza  

Address: str. Poştei 44,Chisinau 

Telefone: +373 22 46 89 09 

Visiting the institution 

Assisting students’ service 

Individual lessons 

Round table and interviews with the ad-

ministration and teaching staff of the in-

stitution 

13.00-14.00 

 

Lunch  

14.00-17.00 NGO «APDI Humanitas» 

Address: str. Butucului, 10, Chisinau, 

Telefon: +373 22 63 74 16 

Visiting non-govermental organisation, 

 

Meeting with parents of children with se-

vere disabilities; 

Volonteers; 

University teachers; 

Local polititions, administrators and NGO 

representatives 

24.05.2019 

Leaving day 
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Appendix III: Program of the research visit to the 

Department of Education, University of Gävle, Sweden, 7-

11 september 2019 

The purpose of the meeting and the field study: Collecting data out of course plans and other 

documents as to the special education introduction in the regular teacher training programme; inter-

views with key persons: parents of children in inclusive/segregated settings, local politicians, head-

masters and teachers in chosen schools, teachers on university level. Round table discussions about 

primary analysis of the collected data in each country; visiting inclusive and special schools in Gäv-

leborg, Sweden for collaborative work and for project scientific development in the future. 

 

Project coordinator: 

Liya Kalinnikova Magnusson, PhD in special education 

Universitetslektor i specialpedagogik, Akademin för utbildning och ekonomi-AUE 

University of Gävle, 801 76, Gävle, Sweden 

31:226; tel. 026-648761; +46(0)76 2505750 

liakaa@hig.se; Skype: liya8182; http://www.hig.se/liakaa 
 

Table 5. Research group of the project  

University Participants 

University of Gävle, Faculty of Education and 

Business studies, Gävle, Sweden 

(university-operator of the project) 

 

Liya Kalinnikoav Magnusson, PhD in special 

education 

Jeremias Rosenqvist Aulin, professor emeri-

tus in special education 

Urban Andreas Johansson, teacher in health 

education 

Katarina Florin, teacher education program 

leader 

 

State Pedagigical University named after 

I.Creanga, Department of Psychology and 

Special Psychopedagogy, Chisinau, Moldova 

 

Aurelia Racu, professor in special education 

(doctor habilitat) 

Silvia Belibova, PhD, docent in special educa-

tion 

Nina Cebotaru, lecturer, PhD Students at SPU 

named after I. Creangă; 

 

National Pedagogical University named after 

M.Dragomanov, Faculty of Special and Inclu-

sive Education, Kiyv, Ukraine 

 

Liliya Khanzeruk, PhD, associate professor of 

psycho/correctional pedagogy; 

Sinev Viktor, professor in special education 

 

Table 6. Program of the research visit to the National Pedagogical University named after M.Dragomanov 

Time Place Content 

16.10.2019 

 Scandic Hotel, Gävle Arriving day and accommodation  

 

07.10.2019 

10.00 – 12.00 

 

 

Starting the seminar at the Department 

of Education, HiG.  

 

Coffee/tea break  

 

 Planning the working week and the 

discussion of the program; 

 Swedish system of special/inclusive 

education; 

12.00 – 13.00 Lunch  University Restaurant  

mailto:liakaa@hig.se
http://www.hig.se/liakaa
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13.00-14.00 Research group meeting. Discussion of the project Final Report. 

14.00 – 17.00 

 

 

Visiting SPSM/ Specialpedagogiska 

skolmyndigheten office (Administration of 

special schools of Gävle region) 

 

Coffee/tea break  

Meeting with the staff. 

SPSM functions and national/ Nordic 

Network 

17.00 Dinner  

08.10.2019 

10.00-12.00 

 

 

Visiting school 

 Kaserngatan 67 , Gävle 

Polhem gymnasieskolan 

Polhemsskolan is Gävle's largest high 

school with approximately 1650 students 

and 237 employees. The main building 

was designed by Kjell Ödeen and was 

inaugurated in 1958. 

 

Polhemsskolan used to be a technical 

high school, but since 2000 it has mostly 

vocational preparatory courses, except 

for the technology program. 

12.00 – 13.00 Lunch University Restaurant 

13.00- 14.00 31: 470 Project planning discussion  

Preparation of the Higher Seminar on 

October 09.10.19 

14.30-16.00 Visiting school The Vasa school dates back to 1557, 

when a priest's school was established 

in connection with the placement of an 

ordinary (sub-bishop) in Gävle on the or-

der of Gustav Vasa. Vasa School is thus 

Norrland's oldest school. School activi-

ties were expanded in 1668 when it was 

decided that in 1640 Stockholm's high 

school was set up to be moved to Gävle. 

 

In 1820, a school reform was imple-

mented which meant that the apologist 

class was abolished and the Trivial 

school was given a new designation, 

Lärdomsskolan. In 1850 the Trivial 

School merged with the upper second-

ary school into a (higher) elementary 

school. Since 1878 it was a higher gen-

eral educational institution in Gävle. 

 

Already in 1914 Archbishop Nathan 

Söderblom suggested that the school 

should be called Vasaskolan. The school 

was municipalized in 1966 and was 

named Vasaskolan, 

17.00 Dinner  

09.10.2019 

10.00-12.00 

 

Department of Education, University of 

Gävle  

Högre Seminarium/Higher Seminar  

Round Table  

The follow up research seminar:  

Inclusive educational trails for children 

with disabilities at school (Moldova and 

Ukraine). Educational reforms (in Mol-

dova) and educational ‘novations’ (in 

Ukraine)  

The follow up research seminar is the fi-

nal stage of the research project “Social 
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inclusion through segregation?”, fi-

nanced by the Swedish Foundation for 

International Cooperation in Research 

and Higher Education (Initiation Grant, 

2019). 

Presenters:  

Prof., Aurelia Racu (co-presenters: do-

cent Silvia Belibova, doctoral student 

Nina Cebotaru): 25 years of Reforms of 

school education in Moldova towards in-

clusion. 

 

Prof., Viktor Sinev (co-presenter: docent 

Liliya Khanzeruk): New Ukrainian school 

and special education. 

12.00-13.00 Lunch University restaurant 

13.00 – 14.00 Sörbyskolan  

Granitvägen 12, 802 62 Gävle 

Primary school and primary special/sär-

skolan 

14.30- 16.00 91:207 

Learning Support Center at the Univer-

sity of Gävle 

Sofia Lagerberg Alfredsson and 

Christina Edin 

Meeting with the teachers from the 

Learning Support Center at the Univer-

sity I Gävle 

18:00-19:00 Dinner  

10.10.2019 

10.00-11.00 Visiting regular school (inclusive) 

Dövstumskolan, Brunnsgatan 46, Gävle 

Vallbacksskolan, Dövstumskolan, later 

seminary and college, from 1996 

Vallbacksskolan, built after drawings by 

architect Herman Holmgren, Stockholm, 

was inaugurated in 1897. 

12.30-13.30 Lunch  

13.30-15.00 Fängelsmuseet/The Prison Museum  

 

16.00 – 19.00  Work with the visiting outputs  

Project Report and planning work, 

Closing seminar Dinner: 

Representation of the project 

11.10.2019 

Day of departure 
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Appendix IV: Research seminar program 

The follow up research seminar: 

Inclusive educational trails for children with disabilities at school (Moldova 

and Ukraine). Educational reforms (in Moldova and educational “novations” 

(in Ukraine) 

The follow up research seminar is a final stage of the research project “Social inclusion through 

segregation?”, financed by the Swedish Foundation for International Cooperation in Research and 

Higher Education (Initiation Grant, 2019). 

The purpose of this project is to investigate the status of inclusion in a couple of former Soviet Union 

states, Ukraine and Moldova in cooperation with three universities, representing teacher training 

education. The countries involved in the Project have different roots of integration and inclusion in 

the school. In respect of the purpose of the project, hermeneutic methodological approach will be 

undertaken. Project outputs will build cooperation among researchers from the countries of project 

participation to contribute to further internationalization for illumination of the research question - 

if social inclusion in life could be reached through segregation in school? In the long run the project 

is expecting to lead to mutual strengthening and critical scrutinizing of the current situation of in-

clusive education in all participating countries: Moldova, Ukraine and Sweden. 

Chair person of the seminar: Liya Kalinnikova Magnusson, PhD in special education, assistant 

professor (University of Gävle); 

Moderators: professor emeritus Jeremias Rosenqvist (Malmö University) and Urban-Andreas Jo-

hansson, doctoral student (Uppsala University). 

Project research group:  

HiG: Liya K-Magnusson, Jeremias Rosenqvist, Urban-Andreas Johansson; 

NPU, Ukraine: Viktor Sinev, Liliya Khanzeruk; 

SPU, Moldova: Aurelia Racu, Silvia Belibova, Nina Cebotaru 

Presentations:  

Twentyfive years of school educational reforms towards inclusion in Moldova, by Aurelia Racu, 

doctor/habilitat, working professor emeritus, State Pedagogical University named after I.Creange; 

Chisinau, Moldova (co-presenters: Silvia Belibova and Nina Cebotaru);  

New Ukrainian school and special education, by Viktor Sinev, doctor/habilitat, working professor 

emeritus, Faculty of Inclusive and Special Education at the National Pedagogical University named 

after M.Dragomanov, Kiev, Ukraine (co-presenter: Liliya Khanzeruk)  

Introduction of the guest researchers 

Ukraine 
Sinev Viktor, doctor/habilitat, working professor emeritus in special education; honor Lawyer of 

Ukraine (1995); full member of the National Academy of Pedagogical Sciences of Ukraine (since 

1995), former dean of the faculty of special and inclusive education of the National Pedagogical 

University named after MP Dragomanov; professor emeritus of Kamenetz-Podolsky National Uni-

versity named after I. Ogienko, Slavonic State Pedagogical University, President of the Association 

of Correctional Educators of Ukraine. 2003 – 2018: Director of the Institute of Correctional Peda-

gogy and Psychology of the National Pedagogical University named after M.Dragomanov. Poet, 

pop playwrighter, author of the book “My Friends from A to Z” (2010). Author of over 300 scientific 

and teaching publications. He studied particularities of intellectual development of children with 

cognitive impairments as well as didactical issues of their education and upbringing; paid attention 

to re-education of convicts with mental problems in prisons. He made a radical rethinking of the 

theoretical and practical foundations of penitentiary pedagogy, which from correctional labor be-

came the pedagogy of repentance - penitentiary. He has supervised eighty doctoral dissertations in 
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pedagogy and his doctoral students work over the world (Russia, Moldova, Kazahstan, Lithuania, 

Bulgaria, England, USA, etc.). Current studies are devoted to theoretical and methodological prob-

lems of special education in a “New Ukrainian School”.  

Khanzeruk Liliya, PhD in special education, associate professor of the chair of psycho-correctional 

pedagogy at the Faculty of special and inclusive education, National State Pedagogical University 

named after M.P. Drahomanov; is studying pedagogical issues of teaching/learning conditions of 

children with physical impairments. She is involved in the national group of researchers and didac-

tics, developing educational programs for preschool children with physical impairments and prepar-

ing national standards of education for this group of learners. 

Moldova 
Aurelia Racu, doctor/habilitat in the history of education (special pedagogy), working professor 

emeritus of the chair of special psychopedagogy at the State Pedagogical University named after 

I.Creange, Chisinau, Moldova; honored teacher of the Republic of Moldova; founder and leader of 

the Association of people with intellectual disabilities. She started her professional career in 1970s 

as a special teacher, then she became director of special school, defending her first PhD dissertation 

in 1978, and doctor/habilitat dissertation in 2006. Aurelia is the author of about 200 publications 

available in peer review and public resources; she is the author of several monographies and study 

books in the area special and inclusive pedagogy; is included in the Editorial board of peer review 

journal of Psychopedagogy, issues by the University of Bucharest, Romania. Aurelia is one of pio-

neers of development of special education in Moldova, is the only female doctor/habilitat in educa-

tion in Moldova. .). Current research is generalized in the monography “Traditional and contempo-

rary strategies in psychopedagy of inclusive school”, published by the SPU named after I. Creanga, 

2019. 

Silvia Belibova, PhD in education, practicing as a school psychologist (Theoretical Lyceum in Var-

nitsa, New Aneni) with the focus on issues of multilevel school communication towards inclusion 

of children with special educational needs; author of a number of publications (scientific and public); 

has been granted a title of ‘Teacher of the year’. 

Nina Cebotaru, PhD student in special pedagogy at I. Creanga State Pedagogical University, Chis-

inau (Republic of Moldova); her research project focuses on “The Educational and Social Inclusion 

of Young People with Disabilities in Higher Education” 
 

 

 

 

 

 



 

Research Report Series 

1. Work Values among Swedish Male and Female Students. Katarina Wijk. Department of Occupa-

tional and Public Health Sciences 2011. 

2. The Doll, the Globe and the Boomerang - Chemical Risks in the Future, Introduced by a Chinese 

Doll Coming to Sweden. Ernst Hollander. Department of Business and Economic Studies 2011. 

3. Divergences in descriptions of the internal work environment management, between employees 

and the management, a case study. Katarina Wijk and Per Lindberg. Department of Occupational 

and Public Health Sciences 2013. 

4. Energy and nutrients from horse manure - Life-cycle data inventory of horse manure management 

systems in Gävleborg, Sweden. Jay Hennessy and Ola Eriksson. Department of Engineering and 

Sustainable Development 2015. 

5. Prospects for biodiesel in Gävleborg County: Feedstock and production. Pontus Norell. Depart-

ment of Building Engineering, Energy Systems and Sustainability Science 2019 

6. Biogas value chain in Gävleborg: Feedstock, production and use. Muhammad Arfan. Department 

of Building Engineering, Energy Systems and Sustainability Science 2019 
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