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Abstract 

The study has investigated teacher leadership and its importance in the subject of 

religious studies at upper secondary school in Sweden. The study investigates how 

teachers handle and counteract conflicts and prejudices within the subject of religion 

and what challenges exist. A qualitative method has been applied in the thesis, this to 

interpret and analyze the results of the survey study. A social constructivist theory has 

been used as a theoretical framework. The study shows that teacher leadership is of 

great importance for the profession as well as the subject of religious studies. 

Leadership is adapted in relation to, among other things, student groups and teaching 

subjects. The teachers involved in the study believe that they have good leadership, 

despite the lack of leadership training within the framework of their teacher education. 

The results show that unmotivated pupils, prejudices and ignorance are key challenges 

in the subject of religious studies at upper secondary level in Sweden. According to the 

teachers, the challenges are met with an open approach as well as fact-based discussions 

to counter prejudice and oppression.  
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1. Introduction 

Teachers with consistent and clear leadership create security, inclusion and structure, which 

contributes to study and togetherness. Audits carried out by the Swedish Schools Inspectorate 

show that the classroom climate at schools vary depending on which teacher is in charge of 

teaching. According to the Swedish Schools Inspectorate's review, it is important that teachers 

take clear responsibility for order in classrooms and associated teaching, and that teachers 

make efforts to create good and sustainable relationships with students. The Swedish National 

Agency for Education believes that teachers' competence is characterized by three core values 

and parts: didactic competence, leadership competence and relationship competence. Teacher 

with good subject knowledge and skill to convey these to students has a good didactic 

competence. Leadership skills that are part of the teaching profession are about the ability to 

organize and lead teaching. It is about maintaining a functioning order and ability to lead both 

individual students and group processes. Ability to build and maintain good relationships is 

about relationship competence. Teachers who are characterized by these values are well 

placed to establish a working environment that promotes study and inclusion (Skolverket 

2020). 

In the Swedish National Agency for Education's publication Läroplan, examensmål 

och gymnasiegemensamma ämnen för gymnasieskola 2011 (Gy 11), the school's basic values 

are presented. The school system is based on a democratic basis, which aims to enable 

students to acquire and develop valuable knowledge and values. The school's mission is to 

promote the development and learning of students, in addition to which education should 

anchor and convey respect for human rights and fundamental democratic values. Teachers and 

other school workers shall promote respect for the individual's self-worth as well as respect 

for the common environment. The school should create an understanding of other people and 

life choices, therefore no one in the school arena should be discriminated against on the basis 

of gender, age, ethnicity, religion or other beliefs (Gy 11, p. 5). Based on the basic values of 

the school, it is depicted that the teaching profession is multifaceted. Since many components 

are part of the profession, high demands are placed on teachers.  

Teachers will lead individuals under constant progress in their learning and 

development process through their teacher leadership, which means that teachers have an 

important mission to educate the fellow human beings for the future. Leadership as a 

phenomenon is multifaceted and involves several adaptations and functions, even more 

complex is teacher leadership. Teacher leadership is complex because students are at different 

stages of life with different backgrounds, religions and perceptions. Students have differences 

both at a social and personal stage as well as purely knowledge-wise, therefore special 

leadership is required among teachers to promote both personal and knowledge development 

(Dahlkwist 2012, pp. 5–6). This means that the teaching profession is not just about leading 
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classes and related teaching, it is about including pupils and making them aware of the 

decisions and approaches taken. 

From a historical perspective, the hierarchy in society has been clearer in the past, 

especially regarding the school and the teaching profession. In the older school, teachers were 

the given authoritarian leader with the skills and tools to practice the profession, over time 

that position has been erased. Today, teachers must rather earn their leadership, in addition, 

teachers should succeed in maintaining the hierarchy that prevails so as not to lose leadership 

(Kernell 2010, pp. 50, 161–162, 191). In other words, the approach has changed over time, 

teacher leadership is not as prominent in the present in terms of an authority as before, let 

alone given automatically.  

 

1.1. Purpose and Question formulation 

The aim of the study is to investigate teacher leadership as an aspect of the teaching 

profession, especially in the subject of religious studies at upper secondary school. The 

following questions are central to the survey and discussion of teacher leadership: 

• How is teacher leadership perceived by teachers in religious studies and what 

significance has it for the profession? 

• What challenges exist in religious education in terms of teacher leadership? 

• In what way do teachers of religion prevent and handle conflicts and prejudices? 

 

1.2. Demarcation 

For the study, the central demarcation is teacher leadership as a phenomenon with a focus on 

teacher leadership in the subject of religious studies at upper secondary level in Sweden. This 

means that teacher leadership in elementary school for grades F–9 is not addressed in the 

study. A survey is carried out on the basis of which the results are subsequently presented. 

The study is limited to educated and licensed teachers who teach the subject of religious 

studies at upper secondary level. The questionnaire was designed according to the purpose 

and questions of the study. In the selection process for the survey, respondents did not need to 

have subject qualifications in the subject of religious studies, but the delimitation is made to 

trained and licensed teachers in general.  

Despite the central focus of the study, background information as well as previous 

research are relevant to the conclusions presented in the latter part of the thesis. Regulatory 

documents determining the content of the teacher profession as well as the content of the 

subject of religion are therefore relevant for the purpose of the study. The documents are 

limited to the regulations relating to upper secondary school in Sweden. This means that Gy 

11 in particular is highlighted as a central regulatory document in the study, this because the 

curriculum is the constitution that prescribes the responsibility of the teacher and school as 

well as the central content of the subject of religion. Demarcations bring disadvantages and 
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limitations, the part that is limited to teacher leadership at upper secondary level in Sweden is 

that other teacher leadership in schools is not described in the research.  

 

1.3. Terminology and Definitions 

Leadership is the exercise of management tasks and associated management responsibilities 

within companies, organizations and authorities. Formal leadership requires tasks to be solved 

and goals achieved. Leadership is about being responsible for achieving goals and solving 

tasks, by getting fellow human beings involved in the process (Nationalencyklopedin 2021c).  

Teacher leadership consists of the content of the teaching profession together with 

leadership. The teaching profession includes, among other things, subject knowledge, 

teaching, assessment and learning. This means that the name for the profession in 

combination with leadership forms the designation teacher leadership. The name is a central 

description of what is expected of a teacher in Swedish schools (Håkansson & Sundberg 

2012, p. 186). 

Religious studies are a teaching subject that ranges from primary school to upper 

secondary school in Sweden. In the Swedish National Agency for Education's publication 

Läroplan, examensmål och gymnasiegemensamma ämnen för gymnasieskola 2011 it says that 

the subject of religious knowledge deals with how beliefs and religions are expressed in 

words and deeds. The subject is about how people relate to ethical and existential life issues, 

furthermore, the importance of ethics and belief for the meaning and affiliation of individuals 

is discussed (Gy 11, p. 137). 

Regulatory documents are constitutions that regulate the Swedish education system. 

Laws, rules, regulations and curriculums are different constitutions that both constitute and 

affect the work of the school. Regulatory documents are binding and the activities concerned 

shall comply with the constitution of these documents (Lärarnas Riksförbund 2019). The 

documents include guidelines and assignments of the activities. Curriculums for preschool, 

primary and secondary schools shall interlink and be imbued with common values and 

approaches to knowledge, development and learning. The Swedish education system consists 

of a division of responsibilities where the state is responsible for the central content as well as 

the overall goals of the school, but the municipalities are responsible for the implementation 

of the state's guidelines (Nationalencyklopedin 2021d).  

Intercultural learning is dynamic learning processes in which individuals acquire 

knowledge and tools that enable them to live with and manage cultural differences in a 

democratic and multicultural society (Nationalencyklopedin 2021a).  

Multiculturalism are a mixture of different parallel cultures and origins. It is about the 

integration and coexistence of several cultures, although each group should be able to 

maintain their cultural characteristics and be accepted for their origins (Nationalencyklopedin 

2021e). 
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1.4. Disposition 

The thesis is divided into different chapters to make it easier for the reader through a simple 

and clear structure. The outline is based on relevant headings in the work and describes how 

the research is structured. Chapter one is an introduction that depicts the content of the essay. 

The purpose of the study as well as research questions are then presented and then culminate 

in the study's boundaries, concepts, definitions and disposition. Chapter two highlights 

qualitative method that is the chosen method of the study. The primary material of the study, 

which forms the basic nucleus and empirical in the study, is subsequently presented. Chapter 

three presents the social constructivist theories that form the theoretical framework of the 

master's thesis. Chapter four focuses on previous research, which is relevant to the thesis aim 

and questions.  

Chapter five consists of background information that is of value for the study, the 

chapter presents leadership, teacher leadership and religious studies as a teaching subject. 

Chapter six presents the results of the study's research questions, including how teachers 

prevent and deal with prejudices and conflicts. Teachers' leadership and the importance of 

leadership for the profession are investigated from the teachers' perspective. Chapter seven 

consists of an analysis part, which analyzes the results of the study based on the social 

constructivist theory. Chapter eight consists of a discussion section which discusses the 

results of the study in relation to previous research and background. Chapter nine consists of 

the conclusion of the study and future research. Chapter ten compiles the sources and 

references used in the thesis in a source list. 

 

2. Method and Material 

A qualitative method constitutes the approach of the thesis. The application of the method has 

been successful based on the purpose of the study. The qualitative method fulfils its function 

in the study by collecting material from different directions. Therefore, the results have been 

classified and interpreted and the results have been discussed in relation to previous studies. 

The material applied in the study is Gy 11 and other regulatory documents for Swedish upper 

secondary school as well as a survey of teachers in religious studies at upper secondary level 

in Sweden. The survey is the empirical part of the study, the respondents have mainly been 

reached through social media, forums on the internet and through personal contact with 

principals and teachers. 

 

2.1. Qualitative method 

The purpose of qualitative studies is to achieve a comprehensive description of the survey 

area. Qualitative method in social science research is a collective concept for different ways 

of working that are used when social contexts are investigated (Nationalencyklopedin 2021b). 

The method is useful for solving social problems and generating new information where the 
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primary purpose is to understand the content. The core of the method is the collection of 

information from different sources which lead to deeper understanding and context of the 

results. A qualitative method is therefore useful to describe the whole of context within which 

it fits. The method is closely related to the sources used in the research (Holme & Solvang 

1997, pp. 13–14). Through studies of regulatory documents and analysis of the survey with 

upper secondary teachers in religious studies, in relation to literature on teacher leadership, a 

larger context has been discovered. It is about the creation of a deeper understanding of the 

leadership that teachers in religious subjects apply within the framework of teaching at upper 

secondary level in Sweden. 

The qualitative method is a versatile methodology that possesses several different 

techniques that are designed according to the thesis's coverage and purpose. The approach is 

used for analysis of sources. The method has therefore been useful for the study as it is used 

to analyze the study's results regarding teacher leadership and religious studies as a teaching 

topic. Qualitative research provides the opportunity to understand the subject in depth. The 

method gives the opportunity to present results from different perspectives in order to 

establish a comprehensive understanding of the survey area (Holme & Solvang 1997, pp. 91–

92). 

The methodology is focused on words and meaning, which is why it is useful for the 

study. The thesis is based on a survey of upper secondary teachers in religious studies. It is 

problematic to define qualitative research with accuracy because there is a correlation 

between the practical and the theoretical in the method application (Bryman 2002, p. 249). 

What is interesting in qualitative research is the meaning behind the explicit material. 

Qualitative methodological applications are used to seek correlation, if phenomena recur 

several times, context can exist and be made visible. There may also be a correlation if 

something occurs occasionally, it is therefore important to point out the phenomena and 

patterns that emerge even if these are few (Alvehus 2013, pp. 20–23).  

In qualitative research, quantities matter, the amount of material lays the foundation 

for the patterns and hints of phenomena that arise and that need to be explored further. The 

purpose of qualitative research may therefore be to make something visible other than the 

clearly visible and dominant. One of the pillars of interpretive research is to produce what is 

in the shadow of the dominant. The way we see things is a pillar of qualitative research, the 

method is therefore used to create a more nuanced picture of the phenomenon (Alvehus 2013, 

pp. 20–23). In this study, the qualitative method has been used to make teacher leadership 

visible and problematized in relation to the subject of religious studies and related challenges 

and approaches. The study involves 112 teachers who works in upper secondary school, 

which constitute the result that is later presented. Scientific methods are a tool that helps the 

investigator approach the results revealed by the study (Holme & Solvang 1997, p. 93). 

The methodological framework governs the formulation and purpose of the problem, 

thereby affecting the collection of materials and their analysis (Bryman 2002, p. 249). 
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Fundamental in human interaction is speech and writing. It is through dialogue and 

conversation that knowledge is conveyed between people. It is in the meeting with other 

individuals that societal trends and values in society are generated and centralized. Qualitative 

research can be made visible and accounted for impositions and society's perspective (Kvale 

1997, p. 15). Regulatory documents are text-based with detailed information about the 

school's values, assignments, purpose and the teacher profession for example. The target 

group of the survey is licensed upper secondary school teachers who educate in religious 

studies. Through study and analysis of regulatory documents and the survey using a 

qualitative method, it was possible to make context visible and bring an understanding of the 

teacher profession and associated teacher leadership with focus on religion as a teaching 

subject. 

 

2.2. Material 

The primary material that formed the basis of the survey and the associated results and 

discussion are statutory regulatory documents that present teachers' assignments, as well as 

literature that treats leadership and teacher leadership as phenomena. A survey of licensed and 

educated teachers of religion in upper secondary school is part of the study's primary material. 

The survey and the regulation document Läroplan, examensmål och gymnasiegemensamma 

ämnen för gymnasieskola 2011 (Gy 11) basis for the results and conclusions of the study. Gy 

11 presents, among other things, the purpose, content and assessment criteria of the subject. 

The curriculum also highlights the responsibilities of schools, principals and teachers, as well 

as the fundamental values and principles that permeate the teaching. Curriculums can be 

provided electronically through the Swedish National Agency for Education's website 

(Skolverket 2019). The upper secondary school curriculum Gy 11 with associated subject- 

and course-specific information was well suited for the survey in relation to teacher 

leadership. The reason is that governing documents are what regulate the school's 

responsibilities and assignments and how teaching should be conducted.  

The results of the study have been prepared through the questionnaire. The survey 

fulfills its function because, among other things, it describes pedagogues' perceptions of 

teacher leadership and religious studies as a subject. The study has investigated, among other 

things, the tension between science and personal experiences in the subject of religion as well 

as teachers' perceptions of the importance of leadership for the profession. In the survey, 

participating teachers have been able to explain how they relate to conflicts and tensions 

within the teaching subject, as well as how teacher leadership changes in relation to students 

and teaching subjects. Common to the study's results is that the answers represent the view of 

teachers of religion at upper secondary level in Sweden. This means that the results of the 

study are based on the perspectives of teachers in religious education. The results of the thesis 

have been discussed and analyzed in relation to literature, previous research and background 
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information. This have been done in order to make the content of the teaching profession 

visible with a particular focus on teacher leadership in the field of religion. 

The approach behind the survey study is structured according to the Swedish Research 

Council's guidelines for ethics in research. The thesis applies the principles on which good 

research practice is based. The Swedish Research Council believes that good research ethics 

are about the researcher handling privacy-sensitive information carefully. Good research 

ethics are characterized by a good balance between different legitimate interests. Knowledge 

interest, privacy interest and protection against harm are various aspects that are part of good 

research ethics according to the Swedish Research Council. All material from the study is 

archived in the researcher's closed archive, the survey study conducted is anonymized and 

encoded. The survey material will be permanently deleted after an approved review of the 

study's contents. The study involves many teachers of different genders, ages, geographical 

area, education institution and more. This means that no correlations with the study's 

respondents are visible in the study or in the author's closed archives. All material is stored 

carefully in relation to the Swedish Research Council's guidelines for research ethics 

(Vetenskapsrådet 2021). 

 

3. Theoretical framework 

The social constructivist framework applied as a theory is about how people create 

understanding and information based on experiences and different situations. This means that 

individuals do not create their knowledge and experience alone, this is done in social 

interactions where the individual's understanding is influenced by previous beliefs in social 

construction (Säll 2000, p. 26). Our experience and understanding of the world are not an 

objective reality or truth, the individual's understanding of the world is rather based on other 

people and their perspectives. In meetings with other individuals and societal contexts, 

individuals reveal their personal self-image as well as interpretation of other individuals and 

societies. The individual thereby becomes present and involved in the lives of others, the 

individual can thereby change and adapt his or her actions (Aspelin 2005, pp. 47–52). For 

example, teachers adapt their leadership in relation to other individuals and past experiences. 

This theoretical framework is thus useful in the study as it investigates teacher leadership, 

which is quite multifaceted and varied. 

The individual's relationship and context with others has a socialization process that 

affects the individual's perspective and context. The socialization process is at its most 

successful at a young age, which is when individuals are most affected by fellow human 

beings and the society. It is through society that individuals shape their identity, thinking and 

feelings. In other words, social constructions and norms have an impact on the individual's 

view of, for example, teacher leadership and the content of the teacher profession. This means 

that the structure of society becomes a part of the structure and norm of our own 
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consciousness. Different concepts and social categorizations with which we are internalized 

influence our everyday perception and personal beliefs. Categories and norms that affect this 

include class, status, origin, religion, context and affiliation (Berger 2015, pp. 92–95). 

The social constructivist theory assumes that our way of thinking, categorizing and 

perceiving concepts is what creates an important frame of reference for us, which forms the 

basis of the individual's actions. Language and understanding are factors in the individual's 

thinking and actions, while at the same time being a form of social action. Individuals place 

their actions and perspectives in relation to other people in society. This means that 

individuals, in the context of others, construct collective norms and values that reflect 

common approaches to how something should be, such as how leadership should be exercised 

and how the teaching profession should be conducted with in religious studies as a teaching 

subject (Berger 2015, pp. 93–95). 

The social constructivist framework believes that our knowledge is not a direct 

experience of reality, the truth we experience is rather our personal perception of reality. This 

means that knowledge and attitudes are in relation to the perspectives we start from. The 

social constructivist theory assumes that objective facts are difficult to achieve, our reality and 

approach are rather based on interpretive facts. The theory, like some modern learning 

theories, argues that a human being is an active mind-builder and not a passive recipient of 

knowledge. The individual's knowledge building takes place in relation to sensory 

impressions and contexts. Meaningful learning and action are based on knowledge structures 

based on personal experience. Knowledge is the result of personal interpretation based on the 

individual's experience, class, age and previous experience in relation to fellow human 

perception of these. This means that teachers shape their personal interpretation of the 

profession based on existing knowledge, interests, attitudes and societal views. Through 

openness and discussion, the individual can create a holistic perspective and adapt their 

actions to the current situation (Angelöw, Jonsson & Stier 2015, p. 76). 

A socially constructive approach to learning and leadership aims to develop strategies 

and thoughts that are relevant. The aim of learning is to strengthen learning skills and to 

construct useful knowledge (Angelöw, Jonsson & Stier 2015, p. 36). Teachers' mission is to 

arrange content in learning tasks that broaden the teacher's perspective and the students' 

perspective. Teachers shall lead the students' activities so that they independently discover 

and construct a personal and meaningful perception of the materials content. Teaching and 

learning should thus be in a realistic context that supports understanding, which leads to those 

involved gaining perspective and knowledge from different points of view.  

The theory coincides with that described in pedagogical perspectives and learning, 

especially in personal development in relation to critical and holistic contexts. The personal 

development perspective, which is centralized in the formation of theory, aims to make the 

individual's actions and values visible and processed in interaction with others. The personal 

perspective is about individuals being given the opportunity to process information and 
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knowledge that makes their own experiences visible in relation to other people's perspectives 

(Angelöw, Jonsson & Stier 2015, p. 73). 

 

4. Previous Research 

The following chapters describe previous studies that is relevant to the purpose of the study. 

The chapter is divided into different sections according to the purpose of the master's thesis to 

make it easier for the reader.  

 

4.1. Teacher leadership 

The doctoral dissertation Samproducerat ledarskap: hur rektorer och lärare formar ledarskap 

i skolans vardagsarbete from year 2009 is authored by Ann Ludvigsson. The purpose of the 

study was to investigate how leadership is formed in and by interaction between school 

leaders and teachers in everyday work. Ludvigsson sees leadership as a relationship, it is 

about a mutual relationship between school leaders, teachers and students. Leadership is 

influenced by the context in which it takes place, she therefore examines the role of external 

contexts such as traditions and perceptions of education for leadership (Ludvigsson 2009, p. 

79). Case studies are applied as approaches, interviews and observations are the empirical 

materials behind the study's results. A social constructivist starting point is the theoretical 

framework that is applied, which means that Ludvigsson sees school leadership as a social 

phenomenon (Ludvigsson 2009, p. 81, 9). 

In order to highlight the connection between how school leaders and teachers view 

each other and how they influence and understand each other in everyday work, as well as the 

importance of school contexts for interaction, case studies are used as a research strategy. The 

study shows that the school as a social institution is a complex activity where leadership is 

primarily about managing different tasks at different levels. The leadership exercised by 

school leaders and teachers should be in relation to societal expectations of school activities 

while managing cultural and religious conditions within the school. The result depicts that 

leadership is something that school leaders and teachers inevitably shape together 

(Ludvigsson 2009, p. 9). 

Ludvigsson believes that the study gives reason to ask who really leads who, it is 

about leadership in school activities being complex and affected in several levels. The study 

shows that social, cultural and political dimensions in collaboration influence the actions and 

leadership of school leaders and teachers. The author argues that the accepted image of 

leaders who are expected to govern the organization with a strong hand should be questioned. 

In the school with the leadership that is exercised there, it is more about understanding that 

school leadership is co-produced and how it is affected by political, cultural and social 

dimensions (Ludvigsson 2009, p. 9). 
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 Tina Palm writes in the master's thesis Det komplexa lärarledarskapet: om det möjliga 

sambandet mellan lärares konstruktion av ledarskap och pedagogiskt drama from year 2006 

that the teaching assignment and the teacher profession today impose different requirements 

than yesterday's school did. Palm believes that significant changes in today's view of teachers 

and the teaching profession does not give legitimacy and readiness to be the leader in the 

classroom automatically, but rather that teachers must gain the trust of a leader and find their 

own way of leading. The aim of the study is to seek an understanding of how teacher 

leadership is constructed and developed from intention to action. The study investigates, 

among other things, how teachers reflect on intentions, practices and the choice of strategies 

in their own teacher leadership. Palm also investigates the connections between teachers' 

construction of leadership and pedagogical drama and how pedagogical leadership in the 

classroom is constructed (Palm 2006, p. 10).  

Palm examines the structure of teacher leadership based on three parts that form the 

theoretical framework of the thesis, which are teacher leadership, pedagogical drama and 

social constructivist theory (Palm 2006, p. 17). In the study, she describes different theories 

about shifting teacher leadership. These are used to enable researchers to interpret the 

strategies and approaches that teachers may have had in their construction of personal 

leadership (Palm 2006, p. 18). Palm writes that individuals do not construct their knowledge 

alone, but it takes place in a social context where the individual is influenced by their 

understanding and previous perception (Palm 2006, p. 27). In relation to the purpose and 

question of the study, observations and film recording of teachers as well as students in the 

classroom and interviews are used as the main approaches in the study. The methods are 

applied to shed light on how teacher leadership can be constructed from intent to action (Palm 

2006, p. 37).  

The results of the study show that the content of the teaching profession has changed 

over time. As the hierarchical teacher leadership has disappeared, more teacher students are 

expressing difficulties in shaping their leadership. The study describes that teachers must 

build their leadership based on their own experiences and qualities. The result depicts teachers 

making personal interpretations of what it means to be a teacher. Each interpretation includes 

a mirror image of reality that shapes how teachers perceive themselves. In order for teacher 

leadership to be developed, interpretations must be problematized and new knowledge 

internalized according to Palm. The result depicts leadership development taking place in 

interaction with one's own person as well as in meetings with other people, beliefs, school 

codes and societal views. According to the results, education in pedagogy and pedagogical 

drama promotes one's own leadership development. Palm's study describes that the teacher 

leadership role's demands for clarity, as well as the teacher's responsibility to be a leader, are 

important components for teachers to develop functional teacher leadership. This, in 

conjunction with trust, lays the foundation for good teacher leadership (Palm 2006, pp. 2–3).  
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 Lärares ledarskap: i ljuset av förstelärareförordningen och begreppet ”teacher 

leadership” i forskningslitteraturen from year 2014 is a master's thesis authored by Alexandra 

Botteri. The purpose of the study is to investigate how teachers describe their teacher 

leadership and what actions and tasks shape the leadership of the teacher profession. Botteri 

has investigated how teachers are formed in meetings with students, activities, schools and 

management and how this can be described based on regulations and research-based facts 

about teacher leadership. The study examined how skilled teachers describe their leadership 

as well as what leadership actions and tasks shape educators' approaches (Botteri 2014, p. 

12).  

 The author conducts a qualitative study inspired by life history research with a special 

focus on thematic professional life history. For the qualitative study, she has chosen to apply a 

narrative method, which involves people constructing and communicating perceptions of the 

world, themselves and others through stories. The study has focused on four teachers to 

investigate how they have been shaped into advanced teachers and how they exercise their 

teacher leadership. Botteri focuses on life history research and professional history through 

teachers' personal stories and experiences. This is done to understand the content of teacher 

leadership from their context and view of point (Botteri 2014, p. 14). 

 The study describes how ambitions for teachers’ progress is connected with their 

development. Teachers have been involved in various forms of development work with both 

formal and informal teacher leadership. The survey shows that there are several similarities 

between teacher leadership in relation to teacher leadership and how the relationship is written 

out in regulations on the mission of the teaching profession as well as content. The results 

show that teacher leadership is shaped by competence and the role of advisor, which is 

applied in relation to the contexts and assignments teachers have in school. The study shows 

that teachers have contributed in various ways to learning and development within the school 

through their commitment and participation in teaching issues, thereby affecting their teacher 

leadership. The result is in line with regulations on teacher leadership and advanced teachers' 

assignments. It is about the study subjects of the study communicating and contributing with 

their skills, experiences and ideas in collaboration with colleagues in different contexts both 

inside and outside the classroom. The study shows that successful teacher leadership is not 

only about development within the classroom, but also outside the classroom, which is part of 

teachers' commitment and willingness to both improve and influence students' learning to the 

positive (Botteri 2014, p. II). 

 

4.2. Challenges in teaching 

Lärares ledarskap som möjliggörande och begränsande i mötet med ‘alla’ barn: en 

deltagarorienterad studie is a doctoral thesis authored by Maria Olsson in 2016. The purpose 

of the study is to explore teacher leadership based on teachers' personal experiences. Based on 
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the participants in the research circle, the aim of the study is to describe and analyze the 

meaning of teacher leadership in general, as well as in the meeting with students in need of 

special support. Olsson's study is based on questions regarding how teachers describe their 

leadership in everyday pedagogical work, in addition to how teachers describe leadership in 

meetings with students. The study aims to seek clarity on how meanings of teacher leadership 

are expressed over time (Olsson 2016, pp. 11–12). The approach to the research is action 

research, which means that the study strives for the survey subjects together with the 

researcher to develop knowledge about teachers' leadership in both practice and theory 

(Olsson 2016, p. 197). 

 Olsson's study shows that teacher leadership as a phenomenon is complex, stemming 

from the fact that teacher leadership is about dealing with complicated and tension-filled 

situations. Students in need of support or where opinions differ are different complex 

situations teachers handle through their leadership. She believes that teacher leadership is 

about an impact process in which teachers have to relate to a variety of aspects, including 

students' perception as well as regulatory documents. Olsson describes that teachers' 

leadership can be explained by a movement between different poles represented by different 

aspects. The result depicts teacher leadership being multifaceted and complicated, proper 

leadership promoting students and their development, while questionable leadership can 

rather make learning difficult for students. Olsson therefore believes that teachers need to 

understand the importance of taking a critical approach and discussing what goals the 

education should have as well as its conditions. Knowledge is important in order to be 

realized in real life and thereby actively work with the challenges and complex approaches 

that belong to the teacher profession as well as the school's arena as a social institution 

(Olsson 2016, p. 154). 

 One conclusion presented in Olsson's doctoral thesis is that communication and 

collaboration among teachers are successful methods for establishing effective teacher 

leadership. Successful teacher leadership is important for the school as an educational 

institution to work towards eliminating unequal conditions, preconceptions and complex 

situations. By highlighting the complexity of the profession, teachers can together find 

opportunities to exercise leadership in everyday pedagogical practice based on the student 

group's conditions. It is through collaboration and collegial learning that dangers can be 

eliminated, which promotes successful teaching for students. Olsson therefore emphasizes the 

value and materiality of teachers being able to share other people's experiences. Collegial 

learning is important in order to make the potential for action within the business visible, 

thereby benefiting teaching and students. It is about reducing the number of pitfalls and 

challenges that belong to the content of the teaching profession (Olsson 2016, p. 155).  

Kimberly R. White begins her scientific article Connecting religion and teacher 

identity: the unexplored relationship between teachers and religion in public schools from 

2009, with religious and non-religious views being met by both pupils and teachers in the 



 

13 

 

school's arena. White questions the fact that religion is silenced in contexts where people are 

encouraged to deconstruct how notions of race, socioeconomic class, gender and sexual 

orientation affect teaching and learning. Knowledge of social constructs regarding whiteness, 

cultural pedagogy, gender and education influences teachers' educational choices and 

approaches to teaching. Since municipal and state institutions cannot maintain or promote 

religion as it should, schools and education face a complicated situation. It is about the 

balance between educating religious students together with students of other faiths or non-

beliefs, as well as teaching in a neutral context whose content is based on a religious context. 

She considers the approach to be complex, as it stems from a relationship between the 

assignment that teachers and schools have by law in relation to what teachers feel they need to 

lift within the framework of religious education (White 2009, p. 857). 

White highlights the relationship between teachers and religion in teaching contexts. 

These include how the education society places the relationship and connection between 

teachers' own perceptions of religion and development in relation to the action of their 

professional teaching profession. The study shows that religion can be a silent aspect of a 

multicultural arena for schools, which means that teachers in the subject of religious studies 

have a tough responsibility. The teacher should highlight different religious experiences in 

relation to science, while taking into account the different opinions and positions of all 

students. White argues that the identity and personality of teachers reflect the teacher's 

approach and the content of teaching (White 2009, pp. 857–858).  

An important approach in the profession is the relationship between professional and 

personal experience as basis for knowledge of religion. The approach connects identity 

formation between professional and personal knowledge and gives importance in how one's 

own experiences affect the practice of the profession. The approach, combined with 

professional and personal experience, creates a model for how teachers structure their 

teaching in practice. The model shows how social life affects professional identity, although it 

is not the answer to how teachers construct their teaching in practice. Education is under 

political influence and strives to contribute social justice, which means that teaching and the 

school's mission are not individual between teachers according to White (White 2009, p. 

864).  

The author writes that the assignment teachers have in religious studies is largely 

about understanding the relationship between personal experience and scientific evidence. 

Since teachers are influenced by culture and societal influences, the relationship between 

religious orientation, approach and identity is a difficult reality for religious education 

teachers (White 2009, p. 863). White believes that teachers' attitudes to religion are in many 

cases at the heart of the teaching. She argues that teachers who do not identify religion as a 

determining factor in teaching are still affected, which governs the teacher's education and 

portrayal of religion as a phenomenon. Secular orientation and teaching are an approach with 

references to religion and religious practice. White believes that teachers play a crucial role in 
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how classroom practices around religion are interpreted and adopted in students. Teachers' 

identity, together with perception of religion, affects their professional practice. In addition to 

this, social and institutional contexts affect the perception and work of teachers (White 2009, 

p. 864). 

White believes that society needs to become clearer about what interaction students 

should encounter religion in schools and for what purpose. The author believes that it is 

important, as a result of multiculturalism and multireligiosity, to understand how teachers' 

religious beliefs affect their teaching and approach in classrooms. Since teachers are the most 

important factor influencing the content and quality of education, there are high demands that 

each individual teacher of religion reflects a diverse and accurate picture of the content and 

place of religion in society. It is about how teachers can promote or inhibit students' 

perception and expression of religion and religious freedom based on the teacher's teaching. It 

is through knowledge and education students obtain evidence-based facts about religion, 

thereby counteracting oppression and prejudice. More studies must therefore be carried out 

that examine the interaction between teachers' personal experiences in relation to their 

professional assignments. White concludes that teachers need help understanding how 

religion affects their professional practice (White 2009, pp. 864–865). 

 

4.3. Conflicts and Prejudices 

Jenny Flink writes in her thesis, Ett pedagogiskt ledarskap: en kvalitativ undersökning ur ett 

lärarperspektiv, from year 2008 within the framework of the Teacher Programme, that 

teachers consider it important to reflect on their leadership role. The purpose of the study is to 

describe teachers' attitudes towards pedagogical leadership and what teachers think about 

their own leadership. The author examines the opportunities and difficulties educators 

perceive with their own leadership as well as the leadership styles applied (Flink 2008, p. 5). 

Flink applies a qualitative method as well as a semi-structured interview method 

within the framework of qualitative research (Flink 2008, p. 15). The study is conducted with 

the help of interviews with nine teachers in Sweden. The respondents to the survey believe 

that good leadership in the school arena is dominated by structure, clarity, order, positive 

learning situations, communicative skills, good subject knowledge, varying methodological 

choices and that the teacher, through personal qualities, shapes his or her leadership role 

(Flink 2008, p. 2.).  

Flink believes that teachers generally reflect on their own pedagogical leadership. 

Reflection on leadership generally occurs after completed lessons, which is about 

thoughtfulness over action. It is through reflection that teachers can analyze progress, thereby 

ascertaining why the situation turned out the way it did and what can develop into the next 

time. Flink finds the method useful as each classroom differs and that teaching is constantly 

changing. As a result, teacher leadership must develop over time, partly in relation to social 
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development and partly in relation to the current situation. The results show that teachers are 

either based on a specific leadership style in their learning or no specific leadership style, but 

several teachers believe that order and structure are central parts of the way in which 

classrooms are led. The authoritarian leadership style emerged as important to build up at the 

beginning of teaching to create confident classrooms for students. Flink believes that the 

authoritarian leadership can be applied at the beginning, she points out that the approach 

should not be persistent but change over time (Flink 2008, pp. 21–22).  

 The survey describes that teachers consider it important to reflect on their personal 

leadership role, in particular for the development of approaches and for further development 

as an educational leader. The study shows that subject knowledge, positive learning 

situations, communication, structure, clarity and order are examples of the characteristics of 

good leaders. The results show that there are numbers of different difficulties in leading a 

student group, although there are just as many opportunities. Flink concludes that good 

leadership is a complex and dynamic phenomenon (Flink 2008, p. 2). 

 In the master's thesis Lärarledarskap i klassrummet: en etnografisk inspirerad studie 

med Critical Incident Technique som analysverktyg för att synliggöra strategier hos en 

specifik lärare from 2013, Isabell Göransson investigates what strategies pedagogues use in 

teaching. The study aims to shed light on which approaches are important for educators, as 

well as what is visible in teachers' leadership skills and behavior. The study shows that 

different means of communication such as body language, tone and jargon affect leadership as 

well as the classroom climate. Teachers' open approach to discussions, problematic issues and 

dilemmas makes classrooms a pleasant atmosphere and relatively hassle-free (Göransson 

2013, p. 3).  

 In the thesis, Göransson applies ethnography partly as a theoretical starting point and 

partly as a methodology for conducting the study. Since the aim of the study is to make 

strategies that teachers apply visible in critical situations, several approaches are used in 

collaboration to obtain as much data as possible. Field notes, interviews and observations are 

approaches Göransson applied in the survey. The Critical Incident Technique analysis tool 

has been used, which means that the author has pre-selected various events that may occur in 

classrooms during teaching. The survey material is supplemented with interviews held with 

the teacher the study focuses on, the aim for Göransson is to investigate the teacher's actions 

in relation to situations (Göransson 2013, p. 12). 

The results show that the teacher's role is largely characterized by good leadership and 

approach along with student groups. The study describes the need for teachers to bring 

students with them for successful teaching contexts. This place demands on genuine social 

interaction between teachers and students. By taking professionalism and students seriously, 

teachers are thus given the opportunity to get the same respect and treatment back as they give 

students. Students who meet disengaged, unstructured and stressed teachers tend to develop 

into groups with learning disabilities, problems with listening and sitting still, which is based 
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on stressed classroom environments. Göransson believes that teacher leadership is the basis 

for good learning. Identifying successful as well as questionable characteristics and strategies 

of teachers in their teaching is crucial to developing successful and multifaceted leadership in 

relation to student groups. Göransson believes that teacher leadership should be given a 

central starting point already in teacher training. The situation is based in the order to 

facilitate future work situations as well as the content of the profession for newly graduated 

teachers. She therefore believes that continued research in teacher leadership is both necessary 

and desirable (Göransson 2013, pp. 36–37).  

 

4.4. Teacher leadership of religious studies 

Susan L. Douglass has written the article ‘Teaching about religion’ which is published in the 

journal Educational Leadership. The article is from year 2002 and focuses on the importance 

of religion in school and teaching. Douglass believes that students need to gain knowledge of 

cultural preferences, habits, traditions, religions and social life in order to gain knowledge of 

inclusion and humanity. This is particularly important in the Western world, where society is 

characterized by multiculturalism as well as religious diversity. Since knowledge and 

understanding of religion prevent xenophobia and contempt, religious education is an urgent 

issue that stems from security both for individuals and for society at large. The school's 

mission is to teach religion in an organized, scientific and multifaceted way. This is to make 

individual experiences and perspectives in relation to science visible from a broader 

perspective (Douglass 2002, pp. 32–33).  

The West includes many socialites, religions and ethnicities. It is therefore important 

that students and young people learn about different religions and cultures, Douglass believes. 

A tension between believers and non-believers exists, which means that teachers of religious 

studies have an important mission by conveying objective knowledge of the content and 

meaning of religion. It is crucial for the future that students learn about faith and religious 

practice. The reason is that knowledge contributes to social- and accepting contexts as well as 

humanity. It is through the understanding and acceptance of cultural and religious differences 

students gain understanding of people's differences and value. Douglass believes that students 

need to understand the correlation between personal beliefs and scientific facts in order to 

counter oppression and contempt. The components are important elements of teachers' 

professional skills, in particular for teachers who teach religious studies (Douglass 2002, p. 

33). 

 The school's mission is to teach students the role of religion, both from a historical 

perspective but also from the present. In addition, students shall gain knowledge of world 

religions and their cultural impact in society. Douglass believes it is important for teachers to 

educate about religion and beliefs in a constitutionally competent way, which is about taking 

into account different perceptions while no one is oppressed. Teachers should therefore be 
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neutral and fair while religion is presented from several perspectives in teaching. It is 

therefore important that teachers of religion treat religions and views of life from a diverse 

and nuanced perspective (Douglass 2002, p. 34).  

According to Douglass, religious education occurs in many countries, yet this does not 

automatically mean that students get a good and true knowledge base. She believes that a 

well-structured curriculum with clear content is what is required for teachers to be able to 

convey good religious education alongside students from an international perspective. A 

common mistake teacher of religion make is to teach widely about world religions and 

interpretations of its content, which risks creating stereotypical beliefs. Students who have not 

gained a deeper understanding of religion on an individual level risk being hampered 

understanding and acceptance along with fellow human beings. By treating religion only on 

the basis of historical impact, it can lead to students misinterpreting religious content and faith 

in contemporary multireligious society. The approach of teachers who educate about views of 

life is complex, which is about teaching reflecting historical time, present, alternative 

interpretations and diverse perspectives (Douglass 2002, p. 35). 

Douglass believes that it is about depicting nuanced perspectives of religion as 

phenomena. It is important for students to gain understanding of the place of religion in 

society while preventing religious intolerance and contempt. The teaching should be non-

confessional for greatest success, which means that neither teacher nor school should apply 

any faith in the teaching. It is through non-confessional education teachers avoid depicting 

implied assumptions and opinions. It stems from students learning about religion and not from 

religion. Students should therefore not practice a religious belief in school, but rather acquire 

important knowledge about religions and its content. Douglass believes that religion as 

subject is complex to teach, which means that teachers need to have knowledge of different 

cultures, religions and perceptions. She therefore believes that it is important to have well-

constructed lessons and assignments, it contributes positively to the teacher's leadership, 

which facilitates teaching and understanding of students (Douglass 2002, pp. 35–36).  

Jacky Lumby and Gerry Mac Ruairc contributed the article ‘A key leadership issue of 

the twenty-first century: religion in schools in England, Wales and the Republic of Ireland’ 

published year 2021 in the journal British Educational Research Journal. The authors argue 

that religion as teaching subject is important, even if it is complex in today's multicultural 

society. As a result, teachers of religion have an almost impossible mission. It has long been 

an unequal education for students related to socio-economic class, gender, ethnicity and 

disabilities. The approach remains, today's young people receive different educations and 

knowledge of religion, which leads to problems in societies where religious freedom and 

religious diversity exist. The purpose of the authors' article is to depict teachers' most basic 

tasks, which stem from leadership as well as the provision of a valuable education that shapes 

existing power structures (Lumby & Mac Ruaric 2021, p. 128). 
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 According to Lumby and Mac Ruaric, teachers encounter several variations and 

interpretations of religious affiliation and faith, which means that education is an important 

tool for making visible and creating understanding between religious and secular beliefs. The 

relationship between religious beliefs and secular beliefs is a complex and unclear 

phenomenon, which means that teachers in religious education have a difficult and important 

mission. This means that schools, teachers and the subject of religion play an important role 

in multicultural societies. Through education and teaching about different views on life, 

religious contempt and intolerance can be counteracted. Individual actors cannot change the 

view of society individually, but a social change is needed to break discrimination, contempt 

and socio-economic structures. By breaking discrimination and contempt, it is possible to 

understand religion and religious affiliation in depth (Lumby & Mac Ruairc 2021, pp. 129–

130). 

 Lumby and Mac Ruairc believe that the school has a great responsibility by reflecting 

a correct, impartial and nuanced view of religion and religious affiliation. The authors point 

out, however, that it is not uncommon for teachers of religion to face difficulties in teaching. 

These include parents and students who hold a strong religious belief who believe it is wrong 

to teach other beliefs, as well as students with strong religious contempt. A large proportion 

of parents with secular views of life believe that religious education should not occur in 

schools as it may mislead pupils. Rather, parents with religious affiliation think that students 

should be taught about religion, but only about their own faith and no other religions. 

Teachers of religion have to face different problems and challenges with teaching about 

religion as well as students with different religious affiliations and opinions. The school's 

mission is to follow the state's guidelines on teaching, which includes teaching about religion 

and view of life. Teachers, on the other hand, are left alone to face differences and discord in 

classrooms, in addition, teachers are given sole responsibility for promoting social structures 

and differences in beliefs. Lumby and Mac Ruairc argue that it is complex to teach something 

that is not right in front of us and that is not exactly possible to 'touch'. It is not uncommon for 

unknown beliefs and religiosity to be met with fear and contempt, the importance of strong 

teacher leadership fulfills its function in these contexts. The subject of religious studies and 

related teacher leadership is therefore particularly complex as a teaching subject in relation to 

other school subjects and the school's mission (Lumby & Mac Ruairc 2021, pp. 139–140).  

 The authors believe that teacher leadership in the subject of religion should contribute 

to cohesive community while students understand and respect different religions and life 

perceptions. Lumby and Mac Ruairc find it ironic how teachers of religion should succeed in 

putting together common values that should contribute to high quality and knowledge in 

society. The problem is that teachers should present religions as complementary things and 

that they acknowledge the truth within each other's claims, whereas reality rather means that 

religions are in competition with each other and that religious identities are seen as exclusive. 

According to the authors, religion has a key position in school where teachers should be able 
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to balance the differences of pupils, the view of society and the multicultural and multi-

religious society without oppressing any student or religiosity. In the end, it is teachers who 

are responsible for the content of teaching. It is about each teacher of religious studies being 

responsible for relating to the teaching profession, the complex role of religion in society as 

well as the school's mission based on current governance documents. The authors believe that 

teachers in relation to this should prepare students for how the world is shaped and developed 

in relation to how religion works as well as what challenges it can bring to society (Lumby & 

Mac Ruairc 2021, pp. 141–142). 

Michael T. Buchanan emphasizes leadership in education with a particular focus on 

teacher leadership in the subject of religious studies in the article ‘Sustaining School Based 

Religious Education Leadership’. The article was published in the journal Discourse and 

Communication for Sustainable Education year 2018. The author argues that more teachers 

need to get involved in religion as a phenomenon in the school arena, the problem with the 

subject is to find sustainable solutions to the approach between religion, the content of 

teachers and the different perceptions of students. There is instability among religious 

education teachers, which stems from factors such as a lack of support and guidelines from 

school management, politicians and the school's mission. The teaching profession is complex 

in relation to the meaning of religion. Religion as a phenomenon is both personal and 

individual while being a social phenomenon. Since teacher colleagues lack knowledge and 

understanding of religion, high demands are placed on teachers in religious studies. The 

responsibility that students respect and understand the meaning of religion falls informally to 

teachers of religion, even if it is a shared responsibility of everyone in the school world 

according to governing documents (Buchanan 2018, p. 59). 

Buchanan's study depicts teachers feeling insecure about professionalism in relation to 

the subject of religion. The uncertainty stems from the great responsibility and high demands 

placed on teachers of religion. The practice stems from the different importance of religion to 

individuals, some see religion as life-changing while others despise religion. There are major 

demands to give students knowledge of religion, which is an imperative role in the 

assignment as a teacher of religious studies. This is a persistent factor in the school 

environment, religion exists both as teaching subject as well as personal affiliation. This 

means that religion occurs within the school's arena based on different conditions and 

understandings. Teachers and associated leadership play a crucial role in how students 

understand, perceive and accept religion as phenomenon (Buchanan 2018, p. 70). 

Buchanan believes that religion is the only subject of teaching that is closely rooted in 

the student's personality and identity. Since responsibility for understanding and knowledge of 

religion as phenomenon is not spread among all educators, teachers in religious studies 

experience a distancing from colleagues. The results depict that teachers of religion 

assignments would have been easier and more comfortable if greater support and 

understanding had been available from students, guardians, colleagues and school 
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management (Buchanan 2018, p. 70). Buchanan believes that a solution to teachers of religion 

uncertainty about the profession in relation to the subject of religion is to raise the 

requirements and education of the teachers. He argues that a master's degree in leadership as 

well as increased content of the teacher program can strengthen teachers' perception and sense 

of professionalism. Buchanan argues that the complexity of the teaching profession is most 

visible in relation to religion, religious affiliation and teaching about the importance of 

religion in society. The results show that it is important that teacher colleagues as well as 

school management are involved in the work around acceptance and understanding of religion 

and teaching in order to counteract prejudice and oppression. Teachers of religion, on the 

other hand, feel that they often are left alone in the work with responsibility for school-based 

leadership in teaching and understanding the meaning of religion (Buchanan 2018, pp. 72–

74). 

Buchanan believes that support and development are crucial for maintaining 

sustainable leadership, education and religion as phenomenon. It is through the development 

of leadership among teachers of religion that sustainable work situations and teaching 

contexts are discovered. This is why teachers can convey a fair education that eliminates 

oppression and contempt. In particular, it is important that teachers have good subject 

knowledge and good facts. Teachers need to have understanding and acceptance of religion in 

a respectful way in order for students to gain a good foundation and understanding of the 

content and place of religion in society. The problem of leadership and the issue of religion is 

a fact that needs to be taken seriously, according to the author. Finally, Buchanan believes 

that teachers in the subject of religion have been given an important and central role in today's 

school, which stems from an open world of religious freedom and religious diversity. A lack 

of communication, management and knowledge from fellow teachers and society in general 

makes the assignment as a religion teacher even more important, while teachers' assignments 

in religious studies become even more complex (Buchanan 2018, pp. 75–76). 

 

5. Background 

The background highlights various aspects that are relevant to the study, including the content 

of the teacher profession, teacher leadership and religion as a teaching subject. The section 

has been divided into different sections to make it easier for the reader.  

 

5.1. Leadership 

Society and social institutions are about job sharing that requires coordination and personal 

tasks. Coordination is done through hierarchical order where leadership is updated as a 

starting point. Leadership and hierarchical groupings are something that has existed in all 

times and in all contexts (Abrahamsson & Andersen 2005, pp. 249–250). Leadership has been 

about controlling and guiding subordinates, which is necessary in many contexts, therefore 
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certain hierarchical division and leadership cannot be avoided. Leadership and hierarchical 

order, on the other hand, are somewhat complex, it can create density and concentration for 

efficiency as well as be abused for illegitimate exercise of power. Leadership is a difficult 

balancing act that is necessary on the one hand, which, on the other hand, can be devastating 

if abused (Abrahamsson & Andersen 2005, p. 267). Historically, the style of leadership has 

changed, in general the development has gone from transactional leadership to transformative 

leadership. This is reflected in the three dominant leadership styles, the democratic leader, the 

authoritarian leader and the let-go leader. It has contributed to the discovery of a clear 

process of change in leadership, it has gone from hierarchy to more democratic organizations. 

This means that organizations are increasingly moving towards becoming flat (Nilsson & 

Andersson 2015, pp. 134–135). 

In all forms of leadership, tasks to be solved as well as people to solve these are 

included, these are the two minimum components of leadership. Leadership is often described 

as something circular that is persistent. It is about guiding employees to success 

(Abrahamsson & Andersen 2005, pp. 272–274). The phenomenon is complex and involves 

several components, such as definitions, goals, structures and influences in the content of 

leadership. Leadership is about achieving results together with the group. Producing results 

and success in relation to the organization's goals and tasks is the leader's responsibility. In 

general terms, two key components can be said to be part of leadership, group and task, which 

are the leader's responsibility and task (Abrahamsson & Andersen 2005, pp. 77–78). As a 

result of the two key factors group and task, more management functions will be included in 

management functions, which are planning, organization, guidance and control 

(Abrahamsson & Andersen 2005, p. 83). The group's results are related to the organization's 

goals and requirements; therefore, the leader and associated leadership are responsible for 

ensuring that goals and requirements are met (Abrahamsson & Andersen 2005, p. 107). The 

content of the leadership and the leader's responsibility are about guiding, instructing and 

helping the group to goals and results (Abrahamsson & Andersen 2005, p. 116).  

Leadership cultures arise that are to some extent influenced, manipulated and made 

consistent with the leader's intention and knowledge. Leadership is a difficult phenomenon to 

account for, it is about it being changing and not a homogeneous phenomenon. Cultures 

define leadership when different cultures set limits on what leadership is possible and 

successful in this context (Abrahamsson & Andersen 2005, pp. 139–140). Research has 

established that leadership is an important determinant of success and achievement 

(Abrahamsson & Andersen 2005, p. 212). 

Leaders who manage to understand and maintain the complex approach of leadership 

have great opportunities to succeed in their role as responsible. Clear leadership is closely 

linked to how leaders interpret and convey driving forces and solutions. Leadership is 

therefore much about being multifaceted with understanding from several perspectives. It is 

through a broad approach leader have the ability to generate support for initiatives and 
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centered efforts for successful results (Jacobsen 2013, p. 165). The character of leadership is 

dynamic and fluid, leadership style must be adapted to the social context it finds itself in. The 

application of different leadership styles and strategies shall be based on motivation, content, 

scope, processes and contexts. The more leadership styles are adapted to different contexts, 

the more likely leaders and groups are to achieve good results (Jacobsen 2013, p. 242).  

Applying a specific form of leadership undermines the effect of using changing 

leadership that takes consideration to different contexts. Diversity and adaptation of 

leadership style as well as characteristics and a balance between these are important 

components for successful leadership. Leaders should therefore have knowledge of different 

leadership styles to use the most useful in different contexts (Jacobsen 2013, pp. 250–254). 

Natural and good leadership is about being open to changing your actions according to the 

group's well-being and the goals (Bushe 2009, pp. 117–120). Effective leadership requires 

clear boundaries, this means that leaders need to have a clear differentiation to maintain 

favorable work environments (Bushe 2009, p. 85).  

The majority of the definitions of leadership are about an impact process that aims to 

lead, change and facilitate the performance of tasks within a group. Successful leadership is 

about having the ability to sift through information, make decisions based on the facts and 

successfully collaborate with people. Societal trends such as diversity, globalization and 

technological progress influence values and norms in society, therefore successful leaders 

must be changing their leadership in relation to groups, regulations and cultures (Yukl 2012, 

pp. 56-57). 

In order to determine which leadership style is best suited in situations, it is important 

to study individual behaviors of leaders and leadership models. Task-oriented behaviors such 

as planning, clarification, structure and overall responsibility are competences a person with 

good leadership should possess for achievement and success (Yukl 2012, p. 129). Research 

shows that successful leaders and leadership are about a mix of different types of personality 

traits as well as leadership styles that are situational (Yukl 2012, pp. 245–246). Different 

types of leadership influence different levels, therefore a coexistent between different 

leadership styles is a must to establish successful leadership, especially in complex situations 

characterized by large groups with diversity of religions and cultures (Yukl 2012, pp. 203–

204). 

Leadership is a complex phenomenon to define or account for, the reason is that 

leadership is about several characteristics and approaches. Leaders must plan, organize, 

coordinate and control chain of events operating in coexistence in order for the group and 

organization to achieve goals (Nilsson & Andersson 2015, pp. 125–126). The world is 

changing, so it is not possible to apply and relate to one form of leadership. Research has 

demonstrated the value of diversity leadership for groups to achieve goals and visions, both 

from a short-term and long-term perspective (Nilsson & Andersson 2015, pp. 144–145). 
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5.2. Leadership in the School arena 

Learning is a lifelong process, education from older generations to younger generations has 

been around all along. Children and young people have always learned things from parents 

and other adults around them. People are devoting an increasing part of their lives to 

education. As societal changes, the need for education increases. Despite the central place of 

education in community, teachers must fight to improve working conditions and gain social 

recognition in society. Sven G. Hartman writes that the teaching profession has always been a 

controversial topic regarding competence and social status. He claims that the profession has 

at times had a high reputation and has at times been despised. Students and teaching are 

something that has always been involved in the content of the teacher profession (Hartman 

2012, pp. 357–358). 

In business, it is prestigious to be offered a leadership training. It often stems from 

managers paying attention to the individual's work effort and that the person is seen as an 

asset for the organization. Offering longer leadership training often results in prestige and 

happiness, even if the person in question only leads a small staff group of five individuals. 

Hartman finds this remarkable in relation to the teaching profession and the everyday life of 

teachers. A teacher is expected to lead different student groups of 30 people each; several 

times a day for several years. Despite this, teachers receive hardly any leadership training or 

education. This means that the education for teachers contains hardly any form of leadership, 

even though teachers work as leaders every day (Landin & Hellström 2001, p. 18). 

The teacher's role as a leader in classrooms is often a task, teacher is expected to 

accomplish on their own without support or formal leadership training. If teachers actively 

work with their own leadership and its relevance, successful processes are found that lead to 

successful teacher leadership in different situations. Often the issue of teacher leadership is 

not dealt with at all, it is ultimately about teachers themselves being responsible for 

developing successful leadership. Teacher leadership is about teachers themselves, through 

successful and unsuccessful situations, finding approaches that work in the school's arena 

(Landin & Hellström 2001, pp. 12–14). In general, a leadership assignment leads to 

undergoing training, but it is not the norm for teachers. Leadership is generally not something 

an individual is born with; it is rather something that develops over time through experience 

and education. Teachers were historically the obvious leader in the classroom, therefore 

knowledge and understanding of leadership have not previously been necessary to lead 

student groups. The relationship has shifted over time, however, and the profession is no 

longer given automatically leadership (Landin & Hellström 2001, p. 17). 

The profession of the teaching role used to have a high status in society where 

teachers had a given formal authority in both classrooms and in society (Landahl 2006, p. 27). 

Teachers maintained order in the school arena and were the obvious authoritarian leader. This 

stemmed from society's clear hierarchy, which has become increasingly invisible over time 
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(Kernell 2010, pp. 161–162). Initially, the teacher was the only access to new knowledge, 

books were expensive and not very prevalent in classrooms and homes. The teacher was thus 

the person with the right information, knew successful approaches and conveyed values and 

norms (Granström 2007, p. 19). The profession consisted of a strong authority that stemmed 

from the fact that some teachers used corporal punishment to maintain order and discipline in 

classrooms. Students were graded in conduct and order, which is another thing that strongly 

affected the authority of teachers (Landahl 2006, p. 22). 

In the past, teachers would stay away from students. The idea was that if teachers 

remained close to students, respect for the profession would be lost (Kernell 2010, pp 229–

230). Teachers had a role as chairmen in classrooms and were the one who conveyed 

knowledge and distributed the word among students. The school has developed in modern 

times, the idea in the present is rather that teachers should conduct individual teaching and 

abandon catechism teaching that has historically dominated (Granström 2007, p. 20). After 

the transition from catechism teaching to individual and pupil-oriented teaching, society 

wanted students to be more involved, proactive and responsible. With the change, the 

dominant and hierarchical teacher disappeared and a democratic approach dominates the 

Swedish education system to a greater extent (Kernell 2010, p. 50).  

The teaching profession is not protected or in a homogenous arena. At school, a large 

number of individual people from the community meet, who are expected to function 

automatically in groups they themselves have not chosen. Teacher leadership and the teaching 

profession are often underestimated, the profession consists of great leadership responsibility 

even though teachers do not receive formal leadership training within the framework of the 

teacher programme. Among the professions that do not have formal training in leadership, 

teachers are the professional group that has the most responsibility and leadership without 

training (Landin & Hellström 2001, p. 23). Teachers need time and space to work with 

leadership issues and leadership as phenomenon. Set aside time for leadership should 

therefore be included in the position of teachers (Landin & Hellström 2001, p. 26). For a 

development of personal leadership, analysis and self-insight are important components. 

Teachers can actively shape their leadership by looking back and reflecting on what shaped 

the educators’ approach (Landin & Hellström 2001, p. 44). 

 

5.3. Swedish school system 

The school's societal mission and position largely reflect the culture, society and historical era 

that prevails. Economic and social conditions as well as political systems provide different 

conditions for the school's mission and teachers' professional skills. In socialized societies, 

schools are one of the most important institutions with civic responsibility. Teachers are thus 

important actors in the transfer of values and norms alongside future generations (Granström 

2012, p. 29). The school's role as well as Sweden's school system is built over centuries of 
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development, the purpose of which is both education and intellectual training. Students should 

be brought up in different principles and virtues, which is a basic idea that permeates 

curriculums in Swedish schools (Lundgren 2014, p. 145). Since the 20th century, the school's 

main mission has been education and knowledge sharing alongside young people and students 

(Landahl 2006, p. 8). 

Ulf P. Lundgren states that curriculums are based on two values, one basic principle is 

about the upbringing of democratic citizens, while the other is about the right and the 

possibility of equal education (Lundgren 2014, p. 203). Lundgren's reasoning is clearly 

consolidated and written in the upper secondary school curriculum published by the Swedish 

National Agency for Education. In the document Läroplan, examensmål och 

gymnasiegemensamma ämnen för gymnasieskola 2011 it says, among other things, that the 

education system is based on a democratic basis. The aim of the training is for pupils to 

acquire and develop knowledge and values that promote lifelong learning. The curriculum 

states that education should convey and anchor respect for human rights and fundamental 

democratic principles that permeate Swedish society. The teaching shall be based on a 

scientific basis and proven experience. School workers shall promote respect for the 

individual's self-worth as well as the right to education (Gy. 11, p. 5). 

 Political decisions and regulations are what regulate the school's mission, which 

means that Sweden's education system is a politically controlled institution. The school as a 

unit and the teaching that the school conducts are closely linked to social, cultural and 

economic structures of the society. In a democratic, multicultural and economically diverse 

society, which Sweden is, high demands are placed on institutional upbringing, which is the 

school's task. The Swedish education system is therefore designed and based on what society 

requires residents to learn. The school as a social institution thus plays an important role in 

democratic and civilized societies. The basic principle of the Swedish education system is that 

the school should not only play a role in conveying knowledge. The school as a social 

institution is more about society wanting individuals to learn, it is about people understanding 

what and why they learn (Lundgren 2014, pp. 140–142).  

 Today's modern school is different from previous school forms and regulatory 

documents. In the latter part of the 20th century, the school as social organization came into its 

form. Some elderly traditions and practices still exist today, although major changes are 

visible in Swedish schools. A clear example is society's view of the teaching profession, in the 

past the occupation was highly regarded which is not the general picture anymore. Political 

interests and changes are what have transformed and further developed the school's position 

as an institution (Schoolido 2021). The Swedish education system is highly regulated by 

various regulations and laws, which are binding and mandatory to comply with. Regulatory 

documents, laws, rules and curriculums are various mandatory policy decisions that permeate 

and shape the education system. The school is regulated in line with societal changes and 

interests in order to fulfil its purpose. Curriculums are government-issued regulations that 



 

26 

 

cover all school activities. The documents specify the values and assignments of the activities 

as well as the goals and guidelines of the work (Lärarnas Riksförbund 2019).  

 The curriculum consists of two parts, a general part that deals with the school's values 

and assignments, and one part with different subject course plans and assessment criteria. The 

school's core values are central and highlight fundamental values that are the basis for the 

school's activities. Humanity, democracy, democratic working methods, comprehensiveness, 

equality and responsibility are the fundamental values under which school responsibility is 

based. In Gy 11 it is written that we live in a complex world under constant change. As a 

result, new requirements are placed on the school and the knowledge that the school conveys 

to students for further development. The general part of Gy 11 can be described as 

instructions, guidelines and target descriptions. The second part of the curriculum, the 

syllabuses, on the other hand, is more compelling and precise. These contain concrete goals 

about what students should be able to do and what the teaching contains. Syllabuses specify 

what the school must teach in specific subjects and what the goal with the subject is, as well 

as grading can’t be done anyway (Schoolido 2021). 

 

5.4. Content of the teaching profession 

The teacher profession and its associated content is versatile and complex. Teachers are 

behind the design and content of the teaching, which means that they have a large and central 

responsibility in the school's arena. In Sweden, the teaching profession has been cut off from 

the founding tradition during the post-war period. An American tradition of the teaching 

profession has dominated the Swedish arena, which means that teachers are largely regarded 

as enforcers of political decisions through regulations and laws. The most fundamental 

questions in the teaching assignment are what, how and why. In other words, didactics issues 

are the starting point in the pragmatism of the teaching profession (Liberg 2017, pp. 351–

352). Interpretations of regulatory documents, reflection on the dimension of didactics and 

what should be highlighted in teaching are basic tasks in teachers' work and didactic 

considerations. The purpose of the teaching is for students to develop knowledge and 

understanding. The teaching profession consists of a complex collaboration between learning 

and teaching that is in mutual contact with each other (Liberg 2017, pp. 356–357).  

 Teachers shall possess not only eminent subject knowledge but also understanding of 

the school organization, regulatory documents, the conditions of the profession, legal 

regulation and rights, as well as obligations for actors in the education system. At the same 

time, educators must have knowledge of the traditions and history of teaching, school and 

research. Teachers should also understand and work with group dynamics and students' 

individual development. Teachers must also care for students, which means that the 

profession is torn between a role of authority and a caring role (Kernell 2010, p. 86). The 

occupation is varied and complex that places high demands on each individual teacher, it is 
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constantly changing as a result of changing circumstances and tasks. Teachers must actively 

work on adaptations to their approach and professional role in the face of new requirements 

and reforms that wash over the profession (Madsén 1994, pp. 21–22). 

 In today's school, it is not possible to be a teacher without being a leader, which is 

different from history since teachers were automatically a leader in the form of a strict 

hierarchical social system (Dahlkwist 2012, pp. 15–17). It is important not to separate 

leadership and teaching in school and teaching, it is about one perspective not being able to 

do without the other. The teaching profession is about holding several roles that work 

together. Teaching is about possessing knowledge in an area and the ability to convey 

knowledge alongside students. For example, knowledge of the value and function of religion 

in relation to science. Leadership is about choosing methods for work and teaching. 

Leadership is also about knowledge and insight about interactions and group processes as 

well as their ability to manage these (Granström 2007, p. 17).  

The unique thing about the teaching profession is the peculiar teacher-specific 

knowledge, which is about the combination of subject knowledge and didactic knowledge. 

This means that teachers need to have both subject knowledge and understand of how to use 

them in different situations. If one half is missing from a teacher, the teaching becomes 

unclear and a less pleasant learning environment arises. Teachers must therefore develop their 

knowledge and approach in relation to the different school arenas (Selander 2005, p. 14). 

School reforms implemented historically in Sweden have affected the content of the 

teaching profession, which is still reflected today. The time for planning teaching and time 

together with students in actual teaching has had to stand back for other tasks for teachers, 

such as interpreting regulatory documents, evaluating, monitoring and reporting of students' 

study results. The duties are central elements of the teaching profession, which means that 

these are not unnecessary or uninteresting. On the contrary, it is crucial that teachers can 

interpret and analyze the content of regulatory documents in order for students in Sweden to 

receive an equal education in accordance with the upper secondary school's curriculum, Gy 

11. There is no clear differentiation in the profession, the procedure is problematic because 

teachers are largely responsible for their own actions. This means that a great responsibility 

rests with each individual teacher (Liberg 2017, p. 369). 

 

5.5. School as arena 

In addition to the home, the school is the arena where children and young people meet adults. 

The student's meeting with adults and young people in school raises different values, norms 

and assumptions. The school plays an important role, partly as a knowledge intermediary and 

partly as a social security for young people. Conditions in society affect school culture as well 

as how students and staff perceive each other and school activities (Stensmo 2008, p. 21). 
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 The school's culture is formed partly on differences between schools and partly on 

differences within the school. Cultures are characterized by the diversity that forms a major 

basis in modern schools, which makes it justified to talk about school cultures even within 

individual schools (Persson 2003, p. 17). Collective values, beliefs and norms constitute a 

form of school code that characterizes the individual school. The code can be implied and 

unconscious, which is often portrayed as "it's in the walls" while reflecting what traditions, 

working methods, forms of socializing, languages and more are blaring in school. The culture 

of the school determines to some extent how teachers, students, schoolwork, colleagues, 

parents and the world around them are perceived. As a result, people or groups that are 

considered to be culturally important are given power and interpretative precedence over 

others in the school arena. As a result, people or groups with power can decide what is 

considered okay and not within the school framework. Different patterns and perceptions that 

dominate schools can limit the room for maneuver of pupils and teachers (Stensmo 2008, pp. 

22–23). 

 School norms and values can become a problem, school codes maintain groupings and 

hierarchies that have an impact on teachers' shaping of their professional actions. This can 

result in teachers adapting to the values of the organization and colleagues, which contributes 

to the school's tradition. When teacher cultures are examined in detail, school codes tend to 

disintegrate in more individual perspectives than collective ones. Constructions become a 

diversity of opinions and positions that reflect the school's teaching corps. Teachers tend to 

have opposing views on teaching situations and learning, yet there is something in common 

between teachers in relation to school as an arena. The contradictory situation, with a 

heterogeneous ethos, is part of the teacher culture. If the college of teachers is not unit, 

individual teachers tend to lose their hierarchical order, which means that students can thus 

take control in teaching context. If the college is not a united front, individual teachers tend to 

lose their hierarchical order, which means that students can thus take control in teaching 

contexts. It is therefore important that the school's arena is a safe and united place that 

actively opposes contempt and oppression (Arfwedson 2001, pp. 127–134). 

 

5.6. Teacher leadership 

The first time the concept of Classroom Management was mentioned in writing was in 1907. 

Nevertheless, the concept is slightly new and unknown in the world of school. Leadership is 

something that has always existed as a hierarchical order, the phenomenon and meaning of 

teacher leadership, on the other hand, is quite new. Historically, teachers have always been 

seen as an authority with a reputable profession. More recently, the approach has shifted and 

leadership does not automatically come as it has in previous societies (Stensmo 2008, p. 11). 

Research on teacher leadership in Europe is conspicuous by its absence, in particular research 

from Scandinavia. In relation to other Western countries, Scandinavia has relatively low 
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academic research and knowledge of teacher leadership and its importance to societies and 

students (Stensmo 2008, p. 8). 

The concept combination of leadership and classroom was something new and 

unknown to the majority of the teachers in Sweden in the early 1990s. Historically, the 

concept of leadership has been associated with professions and characteristics such as 

administration, masculinity and authority. Today, the approach is different, talking about 

leadership in classrooms is not a problem. According to Christer Stensmo, teacher leadership 

is a central content of teacher training as well as in teachers' workplaces (Stensmo 2008, p. 

5).  

Leadership in classrooms is about the leadership teachers practice on several fronts. 

This involves, among other things, leading and organizing activities in such a way that pupils 

devote school time to teaching and tasks. Teacher leadership is also about teachers dealing 

with social situations and difficulties involved in the profession. A teacher should at least 

possess three types of skills, Stensmo thinks, which reflect the teacher's professional 

development. Subject competence is about knowledge and understanding of concepts, facts 

and theories. The ability to critically review new knowledge in the field of teaching as well as 

experience in development and research belongs to the field of subject competence. Didactic 

competence deals with three main issues; what, how and why. It is about teachers being able 

to plan, implement and evaluate teaching with relevant choices of content (what), choice of 

approach (how) and reasons for specified choices (why). Leadership competence is about the 

teacher's ability to lead and organize individuals and school classes as working collectives. 

Teachers' leadership includes the ability to handle issues of discipline, order and student care 

(Stensmo 2008, p. 7). From an educational point of view, it can be summarized as teachers 

usually have two key tasks, guiding learning and maintaining order (Stensmo 2008, p. 16).  

Teacher leadership is about problems with order in classrooms rather than students' 

behavior or commitment. The leadership that is part of the teaching profession is to establish 

and maintain a functioning classroom climate rather than discipline students. Order and 

teacher leadership consist in establishing and maintaining structures and purposes in actions 

through rules, procedures and mutual respect. Teachers' didactic decisions have a direct 

impact on the order and climate of classrooms. The key to successful teacher leadership is to 

understand different events in classrooms and to possess skills in monitoring and guiding 

classroom activities based on insight and knowledge. Understanding includes interpretation 

and analysis of events in classrooms, skills include knowledge of how and when teachers 

should act to respond to circumstances that arise in complex situations (Stensmo 2008, pp. 9–

10).  

The teaching profession is complex and multifaceted, which makes a distinct dividing 

line difficult to maintain between teachers' duties. The context of leadership cuts into the tasks 

of teachers, the context is about control, motivation, individualization, grouping and planning. 
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Teacher leadership is thus fluid and dynamic, it is an ongoing process under change in terms 

of situations, teaching subjects and political influence (Stensmo 2008, p. 18).  

 

5.7. Responsibility and religious knowledge based on curriculum Gy 11 

In curriculum Läroplan, examensmål och gymnasiegemensamma ämnen för gymnasieskola 

2011 it says that the school system is based on a democratic basis. The education will convey 

and anchor respect for human rights and the fundamental democratic values on which 

Swedish society is founded. The teaching shall be based on proven experience and scientific 

basis. Respect for each individual's self-worth and respect for our common environment is an 

obligation for everyone who works within the school to pay respects to. The freedom and 

integrity of the individual, the equal value of all, gender equality, solidarity between people 

and the sanctity of human life are the values that education should convey and shape. All 

teaching must be non-confessional, which means that the school should be beyond religious 

influence (Gy 11 p. 5).  

 The school's task is to allow each individual to find their unique peculiarity in order to 

participate in society by giving their best in responsible freedom. Gy 11 states that the school 

should rest on fundamental values such as understanding and humanity. It is about the school 

promoting understanding of other people and ensuring that no one is subjected to 

discrimination or abusive treatment on the basis of gender, ethnic origin, religion or other 

beliefs, transgender identity or expression, sexual orientation, age, disability or other abusive 

treatment. Xenophobia and intolerance shall be addressed with knowledge, open discussions 

and active actions. Mobility across national borders as well as internationalization have led to 

cultural and religious diversity in Sweden. This means that high demands are placed on the 

ability of fellow human beings to live in societies characterized by diversity and to recognize 

the values that come with it. The upper secondary school's curriculum states that the school 

serves as a social and cultural meeting place, which has both the opportunity and 

responsibility to strengthen the ability of everyone who works within the school's arena (Gy 

11 p. 5).  

 The teaching carried out by the education system should be comprehensive and 

objective, the school should be an open place for different opinions and encourage them. An 

equal education within each school form shall be conducted, where the teaching is adapted to 

the different conditions and needs of individuals. The school's mission is to train students to 

critical thinking, where students will review facts and conditions and realize the consequences 

of different options. The school should therefore transfer values and knowledge that prepare 

students to live in a society of religious and cultural diversity. The teaching should prepare 

each individual student for a society with close contacts across national and cultural 

boundaries. The international and multicultural perspective will contribute to students 

developing understanding and knowledge of the cultural and religious diversity that is taking 
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place (Gy. 11, pp. 6–7). The school will work to ensure that each student can interact in 

meetings with other people based on respect for differences, which include different living 

conditions, cultures, languages, religions and origins. Everyone working in the school should 

pay attention to and take measures to prevent discrimination, harassment and abusive 

treatment (Gy 11, pp. 11–12). 

 The subject of religious studies deals with how religions and beliefs are expressed and 

dealt with, and how people formulate and relate to existential questions. The subject of 

religion also deals with the importance of ethics and faith for the individual's experience of 

meaning and belonging. The subject aims to broaden, deepen and develop knowledge about 

religions, beliefs and ethical approaches, as well as different interpretations of these. The 

starting point for teaching is a social view characterized by openness in terms of lifestyles and 

people's differences. The teaching should give students the opportunity to develop readiness 

to understand and live in a society characterized by diversity. In relation to the subject of 

religious studies, students should be given the opportunity to discuss the relationship between 

religion and science and how this can be interpreted and perceived. Religious knowledge as 

school subject should lead to students developing knowledge about how moral approaches 

can be motivated based on religion. Students should be given the opportunity to reflect and 

analyze people's values and beliefs in order to develop both respect and understanding of 

different ways of thinking and living (Gy 11, p. 137). 

Religious education should provide students with the conditions to develop knowledge 

about people's personal identity in relation to religion and view of life. Students shall acquire 

knowledge of different perceptions of the relationship between religion and science and the 

ability to analyze the relationship (Gy 11, p. 137). The central content of religious studies at 

upper secondary level is that the teaching deals with world religions and different views of 

life as well as their characteristics and how these appear to be expressed by individuals and 

groups. The teaching should deal with the identities of individuals and groups and how these 

can be formed in relation to religion and different views of life. Different perceptions of the 

relationship between science and religion in the current public debate are something that the 

teaching of religious studies should take advantage of (Gy 11, p. 138).  

Teachers act as both cognitive and moral voters, which becomes problematic in terms 

of the subject of teaching. Religious studies are a teaching subject in which the content of the 

subject contrasts with the profession. Students are sentient and thinking subjects who make 

both conscious and unconscious choices; therefore, it is important that teachers of religious 

studies have a sense of touch when personal faith and belonging are highlighted in contrast to 

science and proven facts. Students are carriers of social affiliation, for example, their view 

and perception of gender, culture, norms, values and personal affiliation are characterized. 

Students exist under different conditions, which makes the teaching subject complex for 

teachers. In particular, it is complex at upper secondary level because students bring previous 

experiences and knowledge into the school arena. Personal revelations and experiences are 
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other aspects students bring into the classroom, which affects the content of teaching (Liberg 

2017, p. 357). 

 

6. Results 

Below are the results revealed from the survey conducted with teachers in religious studies at 

upper secondary level in Sweden. The results describe, among other things, how many 

teachers participated in the study, where they live geographically, their perception and 

perspective of teacher leadership, and their perception of the subject of religious studies.  

 

6.1. Demographic information 

The following part of the results presents demographic information among the 112 teachers 

who participated in the survey. These include their gender, age and county of teachers in 

which they live. 

 

6.1.1. Gender distribution in relation to counties 

The predominant gender of the teachers who participated in the survey is women. Teachers 

from the majority of Sweden's counties have participated in the survey.  

 

 

Bar chart 1. Gender distribution in relation to county. 
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The results show that representatives from the majority of Sweden’s all countries participated 

in the survey. It is only from Jämtland County that no teacher participated in the study. Of the 

study's respondents, 69 identify as women, 42 as men and one person does not want to state 

their gender. Thus, the majority of the study's respondents are women, who make up just over 

60 percent of the teachers who participated.  

 

6.1.2. Age distribution 

The age distribution of teachers is depicted in a pie chart below to clearly demonstrate the age 

distribution of teachers.  

 

 

Pie chart 1. Age distribution in the survey. 

 

The study involved teachers from the age of 20 up to the age of 69. This means that an age 

spread of approximately 40 years is represented in the study. The results show that the 

majority of the study's participating teachers are between 40 and 49 years old. 

 

6.2. Leadership in the teaching profession 

In the chapter, teacher leadership is presented in relation to the profession. The results have 

been revealed based on the study's participating teachers who work in upper secondary school 

with religious education. 

 

6.2.1. If leadership was included in teacher education 

In the survey, teachers had to answer the question of whether or not any leadership training 

was included in their teacher education. The results show that 30 teachers have received 

leadership training in relation to the teacher programme. There are 65 educators who state that 

leadership training was not part of their teacher training. The study shows that 17 teachers do 

not remember whether any leadership training was included in the education or not. This 
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means that the majority of the study's participating teachers, more than 50 percent of the 

respondents, have not received any leadership training in relation to teacher training. 

 

6.2.2. The importance of leadership for the teaching assignment 

The participants in the survey were asked to rate the value of teacher leadership in relation to 

the teacher profession. The results show that one pedagogue considers that teacher leadership 

has no particular significance for the content of the teacher profession. Three teachers think 

leadership matters, but that's not of the utmost importance for successful teaching. There are 

108 teachers who claim that teacher leadership is important for the content of the teaching 

profession. This means that a clear majority of teachers believe that teacher leadership is 

important for the profession, teachers argue that leadership is a central role for the profession 

even if several components are part of each other and work in coexistence. 

Common to the majority of teachers in the study is that they argue that teacher 

leadership is about being a role model for students. It is about teachers planning, leading and 

driving teaching forward. The educators believe that it is difficult to succeed as a teacher 

based on the content of the profession if leadership is lacking. It is about teacher leadership 

being needed for successful teaching in relation to students and their knowledge progression 

as an example. Good leadership determines the classroom climate and knowledge 

development among students. Based on the results of the study, it is presented that leadership 

is a central component of the teaching profession. 

 

6.2.3. Personal teacher leadership character 

The teachers who responded to the survey have different ideas about what is good leadership 

within the school's arena. The answers have been categorized and compiled into five main 

categories. The first category is Caring and trusting, the second category is Responsible and 

adaptable, the third category is Strict and authoritarian, the fourth category is Structured and 

foresighted and the fifth category is Motivating and inclusive. Below, the percentage of 

teachers based on their personal leadership character is presented in a bar chart. 
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Bar chart 2. Leadership characters. 

 

The results show that 25 teachers believe that good teacher leadership is characterized by 

caring and trusting. Teachers who value responsiveness and tenderness have been categorized 

under the category. This means that students always have the opportunity to express 

themselves freely and participate with different explanation models and perspectives. It is the 

pedagogue's job to create a confident classroom where there are no clear boundaries between 

'right' and 'wrong'. Teachers claim that creating a confident classroom is the key for long-term 

and successful leadership.  

Responsible and adaptable leadership believes 29 teachers are good and successful 

leadership. Confident teachers’ who have the ability to listen, know the organization and 

adept the teaching to students and different situations to create clear structures have been 

complied during the categorization. The teachers believe that successful leadership is based 

on the ability to adapt their approach and teaching according to given conditions. They argue 

that adaptations are the basis for good leadership, it is about adaptations not affecting a 

functioning classroom climate. It is about teachers being able to maintain a good atmosphere 

in the classroom even if adaptations and changes need to take place at the moment, otherwise 

injustice, discord and discussion can arise. 

The results shows that 19 teachers consider strict and authoritarian leadership to be 

good and functioning leadership. Teachers who belong to the categorization argue that clarity, 

authority and given responsibility are factors that constitute good leadership. Teachers strive 

to create a climate of forward thinking with clear frameworks and rules in discussions and 

teaching contexts. Teachers discuss because the approach prevents ambiguity and 

misunderstandings, they rather believe that strict approaches and directives create clarity and 

structure in teaching contexts.  

In the survey, 20 teachers believe that good teacher leadership is characterized by 

structured and foresighted leadership. The educators strive for order through a fair classroom 

climate. Teachers believe that expectations as well as clarity from the start are crucial for 
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good teacher leadership. The willingness to lead, interest in the subject of teaching and 

students is needed in relation to commitment and competence in order for teachers to obtain a 

successful teacher leadership that benefits students' knowledge development. 

The study describes that 19 teachers believe that successful leadership is characterized 

by motivating and inclusive. Teachers placed under the category strive to motivate and 

engage students in learning. It is about teachers being clear in their role with good subject 

knowledge and thereby involving students in the learning process. The educators argue that 

good leaders make the group feel involved and included in the work. Teachers believe that 

students should take part in their own development as well as the content of teaching in order 

to further develop their knowledge and understanding. Teachers believe that good leadership 

exists not only in theory, but rather in practice because the teacher is involved in the students 

and their opinions, desires and expectations.  

 

6.2.4. Factors of teacher leadership 

The study examines what affects teacher leadership to the greatest extent, the teachers' 

answers and perception are presented in the bar chart below.  

 

 

Bar chart 3. Causes and factors affecting teacher leadership. 

 

The results show that teachers have different perceptions of what affects their teacher 

leadership to the greatest extent, the common view between teachers is that they can be 

grouped according to ten different categorizations. Most teachers, namely 36, believe that 

pupils and student compositions are the ones that affect their leadership to the greatest extent. 

The educators point out that the teacher's attitude towards students is crucial, it is about 

students sensing teachers' attitudes towards them. Different student groups require different 

forms of leadership, teachers therefore need to look at the composition of the student group. 

Some groups need to be held tighter while other groups work when they are allowed to be the 

driving force in their development where the teacher is only in the background as support.  
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Twelve teachers believe that experience and knowledge have the greatest impact on 

their leadership. Teachers argue that experience and competence have a major impact on the 

approach. Educators develop their approach in relation to their professional knowledge, which 

is based on the fact that experience and knowledge are crucial for teacher leadership. Teachers 

also develop their leadership in relation to colleagues' approach and leadership.  

There are 22 teachers who feel that their personality is what affects their approach and 

leadership to the greatest extent. The educators believe that their personality is a factor of 

their experience, it is about personality not being a teacher's professional occupation but 

teachers taking on a work role that reflects teachers' personality. The respondents believe that 

everyone can become a teacher, but not everyone can become a good leader. It has to do with 

how the teacher is as person and how his personality works in relation to the professional 

profession and different student groups. 

Four people think that subject knowledge is what affect their teacher leadership and 

approach in classrooms the most. Good subject knowledge contributes to teachers being 

confident in their professional skills, therefore good subject knowledge as well as interest in 

the subject are crucial for how teachers develop their teacher leadership. Subject knowledge is 

important for the profession, which is based on subject plans and regulatory documents.  

Six teachers believe that student groups combined with experience are the ones that 

have the greatest impact on teacher leadership. With the help of experience, teachers identify 

methods for working with different compositions of students. Teachers argue that students are 

what gives teachers experience, it is through experience that successful leadership and good 

teaching develop in relation to students.  

Personality in combination with student groups shapes and affects teacher leadership 

to the greatest extent according to two teachers. Teachers claim that their personality affects 

student groups in different directions, as well as different students shape the teacher's 

personality. Teachers stress that the relationship between pupils and personality is complex 

and challenging. When the teacher's personality does not match students, collisions can occur, 

which causes teachers to consider and reflect on their teacher leadership in relation to 

students. The comfortable approach cannot always be applied, teachers rather have to take a 

position on what is required in the current situation and student group.  

Personality and experience, 14 teachers say, are the components who shape their 

teacher leadership the most. The educators think that personality and experience seem close 

together as personality is shaped by experience. They argue that experiences shape and 

develop personality, as well as personality provides new experiences and knowledge in 

relation to the content of the profession. Teachers stress the value of educators having a will 

and drive for students to succeed and thereby reach the criteria and purpose of the subject of 

religion. It is important to learn from past experiences in order to adapt the approach in 

relation to students and contexts. Teachers believe that there is a clear description of the 

service regarding the content of the teaching profession as well as what is included in the 
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teaching subject. However, how it is implemented is influenced by teachers' personality and 

previous experiences. 

Seven teachers state that subject knowledge in combination with student groups is 

what influences and shapes teachers' attitudes and leadership to the greatest extent. Teachers 

argue that students influence teachers' work as knowledge intermediaries, while teachers' 

subject knowledge shapes and influences student groups. It is about how confident teachers 

are in the content of teaching as well as the relationship with the student group. If one part is 

missing, the other part falls. It is about teachers without subject knowledge not being able to 

respond to questions and concerns from student groups, while good professional relationships 

cannot arise if students do not feel safe in relation to the subject of teaching.  

Student groups, subject knowledge and experience are factoring that shapes teachers’ 

leadership to a large extent according to three teachers. It is about personality, interest in 

teaching as well as interest in people and their experiences are factors that works together. 

The teachers believe that experiences, subject knowledge and students work together, it can 

be equated with a domino effect where one component affects the other. Teachers believe that 

the relationship between phenomena works in coexistence and affects teacher leadership in 

different contexts. The educators argue that teachers must realize the value of leadership 

based on different contexts that affect phenomena, which include classroom climate, student 

groups, subject knowledge and experiences. Leadership is therefore not about single 

phenomena, but rather several coexisting factors that influence and shape teachers' leadership. 

Six other teachers state that they do not know what affects teacher leadership to the greatest 

extent. Teachers state that they cannot provide different explanations or examples of factors 

such as format and influence their teacher leadership. 

 

6.2.5. Personal perception of teacher leadership 

Participants had to grade and appreciate their own teacher leadership and how successful it is 

in the questionnaire. The results show that the majority of respondents appreciate their teacher 

leadership to be successful and good. There are 97 teachers out of the study's 112 

participating respondents who believe that their own leadership is good. Teachers think that 

leadership in the teaching profession is important to highlight, it is through teacher leadership 

that students' knowledge develops and teaching is successful. They believe that you never 

become a full-fledged teacher with a fully developed leadership, as different teaching groups 

require different types of leadership and that societal developments change the content of the 

profession.  

 One teacher perceives his leadership as inadequate, the educator experiences 

difficulties in reaching students and that respect for the profession is lacking among students 

and parents. The study shows that 14 teachers consider their approach to leadership to be 

arbitrary. The teachers believe that the approach and their own leadership can always develop 
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and be for the better. Common to all teachers in the study is that their view is that teachers are 

constantly in a knowledge development and progression, which reshapes their own approach. 

 

6.2.6. Increased knowledge about teacher leadership 

In the study, teachers had to decide whether they believe that increased knowledge of teacher 

leadership is needed or not. The study shows that 13 teachers do not think that increased 

knowledge of teacher leadership is needed or desired, teachers believe that their teacher 

leadership is good as it is and therefore no further knowledge is needed. Teachers argue that 

they consider themselves as ‘perfect teachers’ and therefore no increased knowledge of 

leadership is needed. 

 Of the participants in the study, 57 teachers say that they partly want to gain more 

knowledge about teacher leadership. The teachers believe that improvements can always be 

made, when teachers consider themselves finished and stop in their development of the 

teaching profession, a collision arises between the content of the profession and student 

relations. The value of highlighting leadership as a phenomenon in the profession is 

something that teachers emphasize, much of the students' success and development stems 

from teacher leadership as well as teachers' commitment to the profession.  

 In the study, 42 teachers claim to want to gain more knowledge and understanding 

about teacher leadership. Teachers find the purpose of the study interesting and that teacher 

leadership is an important part of the profession that is constantly evolving in relation to 

students, teaching subject and societal changes. Teachers argue that teacher leadership is a 

central role in the professionalism, even though leadership is not very prominent in teacher 

training. Teachers should seek increased knowledge in order to further develop and improve 

their approach to the content of the profession according to the teachers. The study shows that 

the majority of teachers to varying degrees want to increase knowledge about teacher 

leadership and how to work on developing leadership in the profession. 

 

6.2.7. Development of teacher leadership 

Teachers have had to answer questions about whether their workplaces is working with 

development of leadership as a phenomenon, as well as whether the teachers on their own are 

working with improvements of their own teacher leadership. The results are presented in the 

chart below. 
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Bar chart 4. Development of teacher leadership by schools and teachers.  

 

The results shows that more than half of the teachers' working places is working with 

development of teacher leadership. There are 62 teachers who state that their schools are 

working with leadership development. It is through conversations in teams that a common 

understanding of approach, leadership and implementation is revealed. Collegial learning 

through clear instructions and co-assessment are other examples of working methods that 

schools apply to further develop teacher leadership. In the study, several teachers state that 

they read literature about leadership in classroom situations for increased knowledge about 

the importance of leadership. It is through discussions and exercises that schools work with 

competence development and increased knowledge of teachers' leadership. 

The study shows that 42 teachers stats that their workplace does not work with the 

development of leadership within the school's operations. Teachers state that it is the 

responsibility of individual teachers to develop individual leadership and not at the place of 

work, therefore no efforts are organized in teams or centrally at the school for development of 

teacher leadership. Several of the teacher’s state that leadership is not something that their 

workplaces talk about in relation to the teaching profession, but rather leadership is about 

what principals’ practice alongside staff. The workplaces therefore do not organize actions for 

the development of teacher leadership, arguing that it is each teacher's individual 

responsibility. Eight teachers say they do not know if their place of work is involved in the 

development of teacher leadership. Teachers believe that there may be some point-to-point 

efforts to develop leadership in some places, but no overall efforts are made in teams or at the 

school as unit. 

 In the survey, 99 teachers state that they are working on further development of their 

own leadership. This is done through experience, application of different approaches as well 

as new knowledge and research that is tested alongside students and teaching situations. The 

teachers state that they work with the development of teacher leadership through reflection 

and in conversations with colleagues, it is through collegial learning increased knowledge and 
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understanding from different perspectives is discovered. Teachers state that evaluation and 

analysis of their own approach is the basis for becoming a better teacher. It is a question of 

looking back at situations that have arisen and thereby evaluating what has worked or not 

worked.  

Seven teachers say they are not working on the development of their own leadership. 

This means, among other things, that there is no time for development, which is the basis for 

no efforts being made. Some teachers argue that they are satisfied with their own leadership 

and approach, therefore no efforts are made for development. Teachers, on the other hand, 

report that their leadership was worse as newly trained teachers. Through work, experience 

and knowledge, their own approach has evolved for the better. In addition, some teachers 

state that they are not currently working on the development of their own teacher leadership, 

the reason stems from the fact that they have received positive feedback from students 

regarding their approach and therefore no changes are made. Six teachers say they do not 

know whether or not they are working on the development of their own leadership. The 

teachers believe that it is not something they have reflected on or that they are neither 

consciously nor unconsciously working on the development of the approach. 

 

6.3. Teachers’ perception of religious education 

Below are ideas about religion as teaching subject as well as teachers' perceptions of the 

complexity and content of the subject. The chapter focuses on challenges in the subject of 

religion and how teachers both prevent and deal with conflicts and prejudices linked to 

religion, culture and origin. 

 

6.3.1. Challenges based on teachers in religious education 

In the survey, teachers were asked to highlight various challenges they encountered in relation 

to the teaching profession and its content in relation to the subject of religious studies, the 

results are presented below. 
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Bar chart 5. Challenges in relation to the teaching profession. 

 

Of the teachers involved in the study, 53 state that they find problems with leadership and 

harsh classroom climate as the biggest challenge in terms of the content of the profession. The 

teachers state that they have been challenged by students, among other things, which is due to 

the fact that the teachers' leadership has not been actualized in all students. As a result, 

individuals provoke and challenge the teacher's approach and role in teaching contexts. 

Challenges with leadership are, among other things, that inexperienced teachers can get 

involved at the students' level, which leads to the teacher losing his responsibility and 

leadership in student groups. 

Unmotivated students with absent involvement are the biggest challenge with the 

profession according to 20 teachers. It is a question of difficulties for teachers to motivate 

disinterested pupils to participate in the subject of religious studies. This includes the fact that 

pupils without commitment and interest would rather be elsewhere than in the classroom or 

that they are destroying teaching, leading to teachers getting more work in the form of support 

and adaptations for pupils. Teachers also state that tough groups, in particular groups of 

unjustified pupils, mean that teaching must be changed and adapted to a large extent. In 

addition, it is difficult to identify both individual needs and needs of the student group when 

there is a lack of commitment, will and presence among pupils. 

The results show that 18 teachers perceive adaptations and flexibility to student 

groups, disabilities and diagnoses as major challenges with the content of the teaching 

profession. Mental illness has increased in schoolchildren, which can lead to students 

suffering from major social challenges that lead to complex learning situations and teaching 

contexts. Teachers believe that individual adaptations based on disabilities and diagnoses are 

challenging. Despite clarity, planning and structure, educators feel that leadership is not 

enough anyway which lead to unsustainable classroom situations and learning environments. 

Although teachers are clear, have good planning and good structure, respondents find students 

4 (3.6%)

3 (2.7%)

2 (1.8%)

1 (0.9%)

11 (9.8%)

53 (47.3%)

20 (17.9%)

18 (16.1%)

0 10 20 30 40 50 60

Do not know

No challenges

Coaching and assessment

Bad prior knowledge

Contempt for culture and religion

Leadership and professional structure

Unmotivated students

Adjustments and changes

Challenges in the teaching profession

Quantity



 

43 

 

with attitudes, diagnoses and individual adaptations problematic because leadership is not 

enough according to the needs and adjustments that need to be made within the group.  

Eleven teachers feel that students' contempt and intolerance towards origin, religion 

and culture are major challenges in relation to the content of the teaching profession and the 

subject of religious studies. The educators believe that teachers need to be more alert and 

knowledgeable in meetings with students who have strong xenophobic views, in order for 

teachers to prevent and deal with prejudice and contempt. In meetings with students of other 

cultures, religions and origins, complex situations can arise. This means, among other things, 

that pupils from different school backgrounds, as well as strong religious beliefs, can make 

teaching contexts complex and tense as pupils' perceptions and experience of the school differ 

from the Swedish education system.  

Four of the study's participating teachers say that they have no idea what challenges 

exist in relation to the teaching profession and the subject. Three teachers also argue that they 

have not identified any challenges with the content of the profession, the teachers argue that 

there are no problems with the mission of the teaching profession. Among other things, they 

state that they have worked in the school’s arena for many years, which means that teachers, 

through their skills, eliminate dangers and challenges before they arise. The educators also 

state that situations that have previously been challenging no longer exist as they have 

become everyday situations. 

The relationship and complexity between coaching and assessment is the biggest 

challenge with the profession according to two teachers. It is about teachers supporting and 

motivating students for development during periods, and then assessing the students' 

knowledge. Teachers state that grading is difficult to achieve with the goal of teachers' 

professional content as well as their teacher leadership. They find that the relationship-

building meaning of the profession in combination with the exercise of public authority in the 

form of grading is not compatible. For several months, teachers will support and guide 

students and then rate students' knowledge based on political decisions. Teachers argue that 

this is contrary to the profession's mission, which includes taking care of pupils and further 

developing their knowledge. 

One teacher state that the biggest challenge with the teaching profession is a lack of 

prior knowledge among pupils. As a result of insufficient knowledge, teachers' planning and 

teaching is not usable and may therefore be redesigned, which is quite prevalent at upper 

secondary level. The educator believes that the real challenge will be the unequal level of 

knowledge between pupils who have a lack of prior knowledge versus those with increased 

knowledge, which means that the teaching does not benefit all pupils. It is a question of pupils 

not receiving an equivalent education that they can provide because of unequal prior 

knowledge. The results thus show that the biggest challenge highlighted by the majority of 

teachers stems from teacher leadership. 
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6.3.2. Conflict management and control of prejudices 

In the survey, teachers were asked to describe how they work to deal with conflicts and 

oppression linked to religion, culture and view of life within the framework of the teaching 

subject of religious studies. Based on the results of the survey, five clear patterns have been 

revealed, based on how teachers themselves described how they deal with situations where 

conflict and oppression are detected in teaching regarding religious contexts. 

The majority of teachers work with conflict and oppression through conversations and 

discussions in classrooms, where teachers, together with students, problematize, discuss and 

analyze different oppressions and prejudices. The results show that 54 teachers deal with 

conflicts and prejudices through conversations and discussions. Teachers argue that this is 

done through nuanced explanations of where prejudices come from and why they exist as 

examples. 

There are 38 teachers who work with conflict and oppression through facts and 

knowledge, it is about producing current research and statistics that depict scientific truth. The 

teachers state that a general prejudice is that Muslims are terrorists, therefore teachers 

highlight that people belonging to other ideologies and religious beliefs also carry out terrorist 

acts as examples. Another example that teachers highlight is that the Black Death is a disease 

and nothing that anyone has produced, like Jews. Statistics and facts are thus used to enable 

students to acquire knowledge instead of prejudice. 

Eight teachers argue that depending on what classroom situations as well as student 

groups look like, a situational approach is needed to deal with religious oppression and 

conflict. It is about presenting facts and knowledge in relation to dialogue, conversations and 

based on the situations that come to light. Teachers believe that it is through education and 

discussion that an open classroom climate is discovered and prejudice is countered. 

Of the teachers who participated in the study, seven say that they work on the basis of 

an approach described as authoritarian with zero tolerance along with oppression and 

prejudice. The teachers believe that prejudices regarding religious contexts are best addressed 

through zero tolerance, while the teacher takes an authoritarian approach by ignoring students' 

perceptions and arguments. Among other things, the teachers reason that prejudices such as 

conspiracy theories are lies and do not belong in Swedish schools and in the subject of 

religious studies. With clear authoritarian frameworks in teaching contexts, it is easier for 

students to understand what is okay and what is not, in this way teachers can prevent the 

uncovering of religious and cultural prejudices.  

Five teachers claim that they have not encountered oppression and prejudice within 

the framework of religious education at upper secondary school in Sweden. The teachers state 

that the teaching of religious studies has never had elements of conflict, oppression or 

prejudice stemming from cultural and religious differences. The study's results show that 

around 95 per cent of teachers have encountered various religious and cultural conflicts and 



 

45 

 

oppression in the subject of religion. The results show that teachers deal with situations 

differently through different approaches. 

 

6.3.3. Preventive work against conflicts and prejudices 

The study's participating teachers have described in free text how they work preventively with 

conflicts and prejudices in the subject of religious studies. Teachers' answers have been 

categorised according to four different themes, open classroom climate, similarities and 

differences, facts/research and closed classroom climate.  

 

 

Pie chart 2. Preventive work with conflicts and prejudices. 

 

The survey shows that 44 teachers work according to the open classroom climate model. This 

means that teachers and students accept different opinions and perspectives. Different 

opinions and opinions are welcome without restricting the student's reasoning, freedom of 

expression or opinion. Rather, the teacher works to get all students to express their 

perspectives and perceptions, even if these run counter to traditional Western thought patterns 

and reasoning. By making prejudice visible and discussing as well as conflicts, teachers can 

prevent prejudice and conflicts. Teachers state that there is often a 'we- and them-think' 

among students that stems from ignorance and fear of the unknown, which in many cases is 

about religious and cultural hostility in the subject of religion. Teachers are therefore working 

to establish respect for differences by linking history, culture and religion together in order to 

make rights and obligations in society visible.  

There are 31 teachers who claim to work on the basis of a model that deals with 

similarities and differences in teaching contexts. The teacher prevents conflicts and prejudices 

by providing nuanced perspectives and interpretations of religious contexts to identify 

similarities and differences between and within religions. The aim, according to the teachers, 

is to create different interpretations and perspectives among students. For example, from one 
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perspective it may be a question of treason and illegality, while from a different perspective it 

is about alternative interpretations and ways of life.  

 Of the study's respondents, 27 teachers believe that they prevent conflicts and 

prejudices through facts and research. It is through facts that cultural and religious prejudices 

and conflicts are prevented. Teachers' most important work is to prevent prejudice, conflict 

and intolerance towards religions and cultures. Teachers do this by conveying facts, making 

similarities and differences visible while dealing with faith and science in teaching. It is about 

all students having to understand and respect different views of life and interpretations. Facts 

and knowledge of different phenomena lead students to understand differences and 

similarities in life beliefs, which according to teachers is a useful method for averting 

intolerance.  

Ten teachers work from closed classroom climate, which is about teachers believing 

that students can have wrong perspectives and opinions. The teacher is the one who largely 

lays the framework for what is considered okay with students' thoughts and reasoning. Based 

on the teachers' reasoning, they seem to try to steer students into a democratic and Western 

perspective, which means that teachers ignore and deny certain reasoning and perspectives. 

Simplified conclusions are not accepted according to the teachers, nuanced reasoning and 

explanation models are what should be applied to give students' thoughts and reasoning space 

in the debate.  

 

6.4. Approach for teachers of religious education 

The chapter below describes teachers' approach to successful teaching of religious studies at 

upper secondary level. The proportion of the study's participating teachers who are qualified 

in the subject of religious studies is also presented. How teacher leadership changes in 

relation to the subject of teaching as well as how many of the study's respondents teach more 

subjects than religious studies are other factors that the chapter concerns. The tension between 

personal experience and scientific facts, as well as good qualities of teachers of religion, are 

other aspects highlighted below.  

 

6.4.1. Eligibility for upper secondary school teachers 

In the survey, teachers had to answer the question of whether or not they are qualified upper 

secondary school teachers in the subject of religious studies. The results clearly show that the 

majority of teachers involved in the survey are trained and qualified teachers in the specific 

subject of teaching. There are 108 of the study's 112 participating teachers who are trained 

and qualified teachers of religious studies as a subject. Three of the teachers who participated 

in the study are trained teachers, although there is no eligibility in the subject of religion. One 

teacher state that he is an educated teacher but is studying to later obtain eligibility in 

religious studies as a teaching subject. The results thus show that teachers who are qualified 
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and licensed upper secondary school teachers in the subject of religious studies dominate in 

the study. More than 96 per cent of respondents are educated and qualified upper secondary 

school teachers in the subject of religion. 

 

6.4.2. Teaching more subjects than religious studies  

Teachers had to answer the question of whether they teach more subjects than religious 

studies or not. The results clearly show that the majority of the teachers are teaching more 

subjects than religious studies. Of the teachers who participated in the survey, 111 teach more 

subjects, which mean that only one teacher is teaching just in the subject of religious studies. 

This means that just over 99 per cent of the study's participating teachers are teaching in 

several subjects than just religious studies at upper secondary level in Sweden. 

 

6.4.3. Adaptation of teaching 

In the survey, teachers had to describe whether or not their own teacher leadership changes in 

relation to different teaching subjects. Four clear patterns were revealed that were divided into 

two yes categories and two no categories respectively. The 'yes' categories are the teachers 

who have responded that their teacher leadership is changing but without explanation and 

those who have responded that the teacher leadership is changing as a result of the content of 

the subject of religion. The 'no' categories are those teachers who do not change their teacher 

leadership in relation to the subject of teaching, as well as those who claim that leadership 

does not change because of the subject of teaching, but as a result of the student groups. 

 

 

Bar chart 6. Adaptation of teacher leadership by subject. 

 

The results of the study show that eight teachers adapt their teacher leadership based on the 

subject of teaching, but there is no explanation or reason for how or why teachers change their 

leadership. Of the study's participating teachers, 37 say that they adapt their teacher leadership 

in relation to the subject of teaching, in particular, leadership is adapted in relation to the 
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subject of religious studies. Teachers state that their teacher leadership must be adapted and 

behaved differently specifically in the subject of religion along with other subjects. The 

content of religious education, as well as the complex presence of religion in the classroom, is 

what means that teacher leadership needs to be adapted in relation to the subject of teaching. 

The educators state that leadership changes because of the relationship between religion as 

phenomenon, religion as part of the individual's identity and because of the non-confessional 

teaching that teachers should conduct. 

 Of the teachers involved in the study, 42 say that they do not adapt their teacher 

leadership depending on the subject of teaching. These teachers do not give an explanation as 

to why their teacher leadership does not change or adapt in relation to the subject of teaching. 

In contrast, 25 teachers state that their teacher leadership does not change in relation to the 

subject of teaching, but the leadership is adapted in relation to students. Teachers argue that 

teacher leadership does not need to change in relation to the subject of teaching, but rather 

leadership needs to change based on what different individuals and student groups primarily 

require. 

 

6.4.4. Qualities of religion teachers 

In the study, teachers of religion were asked to explain what qualities and characteristics they 

consider important. No unambiguous categorizations of teachers' responses have been 

applied, as has been possible in other parts of the study. It stems from teachers' wide variety 

of word and approaches; the answers go into each other and therefore it is complex to 

categorize teachers' perspectives by unambiguous categories with a risk of misinterpretation. 

In contrast, in order to discern a result that can be summarized, the teachers' argument has 

been divided into three sections based on the content and reasoning of the teachers. The 

sections deal with subject knowledge, humility and a mix between humility and subject 

knowledge.  

Of the study's participating teachers, 13 teachers emphasize the value of good subject 

knowledge in religious studies as well as clear structure according to the content of the 

subject. Teachers believe that the most important thing about teaching religious studies is 

clarity, practical experience as well as a distinct understanding between faith and science. 

According to the teachers, good subject knowledge leads to successful learning processes and 

teaching for students. In other words, it is subject knowledge that constitutes important 

qualities for teachers of religion according to the educators. 

 A caring approach along with humility, empathy and kindness, 24 teachers believe 

that these are the most important qualities that teachers of religion should have. Open 

classroom climate, open discussions, relationship building and inclusion are what should 

permeate teaching as well as the teacher's qualities in order to promote good development in 

the teaching subject. Teachers should be norm-critical and have the ability to establish an 

accepting classroom climate where all students feel included and confident. Teachers state 
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that it is a question of accepting and taking into account pupils' different opinions, 

interpretations and experiences. 

 A combination of humility and subject knowledge as well as other aspects and 

approaches above, 75 of the study's respondents claim to be important qualities for successful 

teaching. Interacting responsiveness, care, subject knowledge, joy, interest, commitment and 

humility are important qualities for favorable teaching. The results show that several 

components are included in the teaching assignment as well as in the subject of religious 

studies. The reasoning is that teachers have the ability to balance and apply several qualities 

in order to establish teaching contexts that are beneficial for the religious and cultural 

diversity that herds in Swedish schools. In this way, the study shows that the subject as well 

as the profession is complex.  

The results show that the profession as a teacher of religion at upper secondary level 

in Sweden is lined with different characteristics and qualities. It is not an isolated individual 

quality that is needed, it is rather a question of teachers needing to possess great variety of 

important qualities for successful teaching of religious studies. The characteristics required 

for successful teaching are that teachers can adapt the leadership and approach in relation to 

group dynamics, teaching elements as well as the central content of the subject as examples.  

 

6.4.5. The tension between personal experience and scientific facts  

The study shows that religious studies as a teaching subject is quite difficult to navigate as 

well a complex subject with few frames. In the survey, respondents have been given an 

account of how they relate to personal experience in relation to scientific facts in teaching 

situations. The teachers' approach to managing the tension and relationship between scientific 

facts and personal experience is presented below. 

 

 

Pie chart 2. The relationship between facts and experience in the subject of religion. 
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The results present four clear categories of how teachers relate to the tension between 

experience versus science in the subject of religious studies. It is about the scientific structure 

of the subject in relation to the place of religion in individuals. The majority of teachers 

involved in the study, 61 of them, describe that they apply a mixture between students' 

personal experience and scientific facts in teaching contexts. It is about teachers not 

undermining one approach or another, but rather that teaching revolves around coexistence 

between phenomena. In the answers, respondents describe that science is the basis for 

religious teaching, but personal experience is used to further develop discussions and students' 

understanding horizon. The teachers believe that all religious education is based on a 

scientific basis, but that their own experiences play a natural role in terms of the structure of 

the subject. Personal experiences can, according to the teachers, build educational bridges 

between teacher and student as well as the tension between personal experience in relation to 

proven facts. Teachers perceive that students have a greater opportunity to understand the 

relevance and complexity of the subject through their own experiences.  

Of the teachers involved in the study, 35 state that they base their teaching on science. 

Teachers thus try to avoid personal experiences of students as the subject is scientific in 

nature. Rather, the starting point is to conduct strict religious education based on research and 

science where personal experience among students is avoided within the framework of 

teaching. Teachers state that they never go into what they themselves believe or what students 

have experienced, but it is important to highlight that individuals perceive things differently 

according to the teachers. It is about the fact that one perspective does not have to be right or 

wrong, it is more about different perceptions and explanation models. Teachers argue that 

scientific facts are the basis for teaching the subject, so individual perceptions should be 

avoided. The educators stress that facts are at the heart of understanding society, since 

individual perceptions can be wrong and reflect a false reality and perception among students. 

Therefore, personal experiences should be avoided in the subject of religion according to 

these teachers. 

Nine teachers say they do not know how they relate to the tension and relationship 

between science and personal experience in teaching contexts. The teachers believe that they 

work from a clear and given curriculum, Gy 11, which means that the tension between the 

phenomena does not exist in a significant sense according to the teachers. Seven teachers state 

that the starting point of teaching is based on personal experiences and interpretations among 

students. It is about teaching rewarding students' personal perceptions over scientific research. 

Since scientific facts can be based on personal experience, teachers see no impediment to 

religious teaching based on personal experiences and experiences. Some of the teachers stress 

that religion as subject is not a true science, it is more about different interpretations and 

personal beliefs. These teachers point out that teaching should focus on one's own thoughts 

and beliefs rather than what research and science say about religion and religious affiliation. 
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6.4.6. The encounter with different cultures and religions in religious education 

In the survey, upper secondary school teachers had to describe how they work with the 

relationship between several cultures and religions in the classroom in relation to the content 

of the subject of religion. The teachers' approach and perception of the approach are presented 

below. 

 

 

Pie chart 3. The adaptation of leadership in meeting with cultures and religions. 

 

The results have been categorized by five categories, which were prepared from the survey 

respondents. The study shows that the presence of religious and cultural diversity can be a 

complex approach for teachers to relate to in teaching contexts. It is about how teachers of 

religion work with teaching about religion in relation to different cultural and religious beliefs 

as well as diversity within the classroom. Common to the teachers involved in the study is 

that leadership and teachers' attitudes can be difficult and complicated in relation to different 

cultures and religions in the subject of religion. 

In the study, 48 teachers say they work with open dialogues and a classroom 

characterized by community to overcome tension and complexity with diverse classrooms. 

Teachers believe that pupils' interpretations and experiences should be included in the 

teaching. By including students' different perceptions, the education becomes nuanced and 

comprehensive, thereby counteracting differences and exclusion between different cultures 

and religions. The educators state that they encourage students to share experiences and 

perceptions to give a sense of inclusion and that everyone is equal. In teaching, general terms 

are also used not to generalize, an example that teachers highlight is that educators should say 

'we who live in Sweden' instead of saying 'we Swedes'. The teachers believe that it is about 

Sweden's population being characterized by society regardless, origin or religious affiliation. 

By allowing students to talk about different cultures and religions, provided the student wants 

to, an open atmosphere is created in the student group, undermining the complexity between 

different cultural and religious beliefs. The results show that teachers use students' knowledge 
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and experience to respectfully and nuancedly drive discussions forward. The more 

perspectives depicted in classrooms, the more nuanced and in-depth religious teaching 

becomes, according to the teachers. The reasoning is that everyone belonging to a religious 

group or religious affiliation does not perceive and practice it the same, teachers consider it 

good aspects to make visible in classrooms characterized by cultural and religious diversity. 

A quarter of teachers in the study, corresponding to 28 of them, are working with the 

tension based on values. It is about all cultures, religions and perceptions being equal and 

rooted in everyone's equal value. The teachers point out that it is extremely important in the 

subject of religion to have great sensitivity and caution, so as not to create misunderstandings 

or conflicts. The reasoning is based on the fact that teaching is based on regulations and rules 

in society, for example, teachers highlight that teaching is related to the Religious Freedom 

Act, the Convention on the Rights of the Child and the act of Human rights. The educators 

emphasize the importance of being objective and not emphasizing one religion before others. 

The education should address advantages and disadvantages as well as similarities and 

differences both within and between religions. It is about the value of teachers having 

knowledge of religion as well as understanding of different religions, cultures and beliefs. In 

the study, teachers state that early in religious education they point out that the purpose of the 

teaching is not to convince students to believe or not to believe in any particular view of life 

or religion. Nor is the subject of teaching about determining whether God exists or not. 

Rather, the teachers believe that the aim is to study religious knowledge as a scientific 

subject, which means that different interpretations and beliefs are treated in teaching. It is 

about creating a classroom climate characterized by acceptance and respect for different 

perspectives and interpretations according to the teachers.  

Of the teachers involved in the study, 13 say they work on the basis of clear 

boundaries in teaching to prevent tension between different cultures and religions. Teachers 

argue on the basis of the reasoning that teaching is strict and that religion as teaching subject 

is a scientific subject that is studied, which means that no space should be given for students' 

personal interpretations and experiences. It is about teachers being able to equalize tension 

between different religions and cultures through strict order, a tight approach and successful 

leadership. Teachers state that they are clear about what is accepted in teaching and what is 

not okay to think or say. By preventing tensions and intolerance in advance, it is possible to 

avoid a tense relationship between different cultures and religions in the subject of religion. 

Twelve teachers say they do not change their approach or teaching when different 

cultural and religious currents are present in the classroom. The teachers state that religion as 

subject is not complex or difficult, despite the place of religion in society. Religion as school 

subject is equivalent to other teaching subjects according to the teachers, therefore no 

adjustments or changes need to be made in relation to pupils from different cultures and 

religions. 
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6.4.7. Other thoughts of teacher leadership in religious education 

A trend can be seen in the teachers' argumentation; it is quite clear that a special approach and 

leadership is required when teaching religious studies. Teachers think that religion as 

phenomenon is a sensitive subject as religion exists both as a social phenomenon and as a 

personal affiliation of students. As a result, it seems like a special leadership is needed, in 

addition, a form of 'fingertip feeling' is required for successful learning according to the 

teachers. The educators describe that teachers of religion need to be more 'on their toes' to 

actively struggle with partiality, abuse, misinformation, intolerance and stereotypes in 

teaching that otherwise fuel segregation and religious contempt.  

 Since religion can belong to the student's personal sphere, the subject constitutes a 

complexity for teachers. The educators believe that the approach is not the same in other 

teaching subjects, which makes teacher leadership in the subject of religion more complicated 

than in other subjects. It is through teachers' approach and leadership that active efforts can be 

made to combat bullying and exclusion on the basis of origin, culture or religion. The results 

show that teachers adapt teaching for all pupils regardless of cultural or religious affiliation 

through planning, structure, clarity and good subject knowledge. 

The study shows that challenges such as contempt, oppression and resistance to 

different religions and cultures exist within student groups. The results also show that there is 

a tension between science and personal faith, as well as complexity between different cultures 

and religions in relation to the meaning of the subject of religious studies. Teachers therefore 

believe that the context and content of the subject of religious studies in relation to the 

teaching profession and teacher leadership is the most complex of the nature of the 

profession. The majority of the teachers who participated in the study teach more subjects 

than just religious studies, the educators believe that leadership is especially important to 

develop and reflect on in the subject of religion in relation to the importance of religion to 

individuals and society. Openness, tolerance and good subject knowledge are what are 

required of teachers to promote nuanced and positive depictions of religion as phenomenon. 

Teachers therefore need to apply several approaches in combination with each other in order 

to both prevent and deal with prejudices, oppressions and contempt stemming from religious 

and cultural beliefs.  

In the study, some teachers report that early in their professional careers they 

experienced a form of discomfort and nervousness about teaching the subject of religion. 

Teachers believe that it is rooted in the complexity of religion as a phenomenon and the 

individual meaning and value of the subject in individuals. Recurring results of the study are 

that teachers of the subject of religion should possess particularly good subject knowledge in 

order to successfully conduct nuanced and versatile teaching without restricting any student's 

religious affiliation or perception. 

Teachers describe that in other subjects more is taught about 'what it is' rather than 

about different perceptions and interpretations, which is at the heart of the subject of religion. 
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Religion's relationship to identity and personal affiliation as well as scientific phenomenon is 

what constitutes the dual function of the subject and associated difficulties. The results show 

that teachers claim that good leadership establishes a good classroom climate and a good 

understanding of the relevance and content of the subject, which is presented as particularly 

important in the specific teaching subject. It stems from the fact that teachers in the subject of 

religion need to be 'more on their toes' at every lesson to be prepared to lead and deal with 

discussions and disagreements as well as false claims based on intolerance and contempt 

alongside religions, cultures and diversity. 

 

7. Analysis 
In the chapter below, the results of the study are analyzed and interpreted in relation to the 

study's chosen theory, the social constructivist theory. By applying the theory in relation to 

the result, this can be seen and understood in a nuanced and scientific way.  

 

7.1. Perceptions and importance of teacher leadership 

Whether teachers have come into contact with leadership in education or during life, time in 

the profession has given rise to the realization that teacher leadership is the foundation of the 

teaching profession. Understanding that leadership needs to be adapted to, for example, 

teaching subjects and student groups can be explained and understood through the theory 

formation. It is about teachers establishing understanding through perceived experiences in 

meetings with different religions and cultures, which shapes the pedagogue's approach and 

perspective. The individual's relationship and context with others has a socialization process 

that thereby affects the individual's perspective and context. It is through societies individual 

shapes their identity, thinking and feelings. Social constructions and norms thus have an 

impact on the individual's view of, among other things, teacher leadership and the content of 

the teacher profession. This means that the composition of society becomes the structure and 

norm of our own consciousness. Different concepts and social categorizations with which we 

are internalized affect our everyday perception and personal beliefs. Different categories and 

norms that affect this include class, status, origin, religion, context and affiliation (Berger 

2015, pp. 92–95). 

 The survey shows that more than 90 percent of the study's participating teachers 

consider leadership in relation to the content of the teacher profession to be of great 

importance. At the same time, the survey shows that the majority of teachers think their own 

leadership is good. Age can be a factor that is important because the majority perceives that 

leadership is of great importance in the teaching profession. Older teachers may have gained 

insights and knowledge through professional experience, which means that they believe that 

leadership is of great importance to the profession. Through experience from work, older 

teachers have had time to reflect and evaluate both their own leadership as well as the 
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leadership of others in relation to student groups, teaching subject and school assignments 

based on regulatory documents. The social constructivist theory assumes that people create 

their understanding and information based on experiences and events. It is about teachers not 

gaining knowledge and experience in solitude, but rather in social contexts where teachers are 

influenced by colleagues, previous beliefs and their own understanding of the prevailing 

context (Säll 2000, p. 26). 

 Of the study's participating teachers, 65 percent of them said that no leadership 

training was included in their teacher training. From an analytical point of view, this is 

interesting, the majority of teachers think that they have good and successful leadership even 

though leadership training has not been included in their teacher training. The social 

constructivist framework is based on the fact that experience and perspective are revealed in 

meetings with other people. It is about individual teachers acting and relating to leadership as 

a phenomenon based on other teachers, past experiences and perspectives based on the 

content of the profession. The theory is based on people thinking, categorizing and perceiving 

concepts and situations as important frames of reference. The framework forms the basis of 

our perception and action. People therefore relate their actions and perspectives in relation to 

others, teachers integrate with each other to construct collective norms and values. The 

relationship with others acts as a socialization process, which means that individuals' 

perspectives and contexts arise in correlation with other teachers. Social structures, norms and 

collective perceptions thus have an impact on the individual's view of teacher leadership and 

its importance (Berger 2015, pp. 92–95). This means that the teachers who participated in the 

study and have not received leadership training in teacher training, established their 

knowledge and leadership based on an individual life journey that has shaped and built up 

their knowledge as well as teacher leadership. Based on the results of the study, it can be 

interpreted as meaning that leadership training has little impact on teachers' success in their 

teaching assignments from a leadership perspective. The teachers believe that it is through 

professional experience, student meetings, colleagues and teaching situations that leadership 

is developed and portrayed. 

Teachers' views and perceptions of good teacher leadership differ, the study's results 

developed through a survey of active upper secondary teachers have resulted in the identified 

five different leadership characters. The theory assumes that opinions about leadership are 

established through existing knowledge, interests, attitudes and societal views. It is therefore 

given that the respondents in the study have different ideas about what defines good teacher 

leadership. Knowledge and experience are results of personal interpretation based on the 

individual's previous perceptions and experiences (Angelöw, Jonsson & Stier 2015, pp. 73–

76). The results show that different factors influence teachers' leadership in relation to the 

profession. Teachers' differing views on what affects their teacher leadership can be explained 
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and understood on the basis of the social constructivist theory. The parts that both shapes and 

influences teachers' perceptions and attitudes is both conscious and unconscious experiences 

and knowledge. Meetings with different student groups are a factor most teachers cite as 

direct influence of teacher leadership, although it is a major challenge. Students work 

differently, which makes teacher leadership a challenging and complex component of the 

profession in that it is both changed and affected in relation to different student groups. As 

student groups look different, it is not surprising that it will be challenging for teachers to 

adapt their leadership in relation to students. Each meeting with teaching groups contributes 

to teachers gaining knowledge of leadership and approach. Meetings with different students 

lead to teachers gaining greater understanding and learning in the face of future challenges 

and situations. 

The results show that encounters with cultural and religious diversity are somewhat 

complex in their entirety in terms of the teaching profession's mission and teacher leadership 

as a phenomenon. Since religion and religious affiliation express themselves differently in 

individuals, it is important that teachers relate pragmatically and nuancedly to religiosity and 

faith in general. It is about the fact that religious diversity, combined with religious freedom 

and non-confessional teaching, can result in contradictions in the teaching context. The 

teachers think that the approach is difficult, partly because Sweden is one of the world's most 

secular countries and partly because religious and cultural diversity is taking place in the 

country. The results show that the majority of teachers work with an open approach, open 

leadership and open classroom climate to bridge differences between religions and cultures in 

teaching contexts. It is about the fact that the subject of religion is extremely complex to teach 

in terms of how culture and religion are included in individuals' personal spheres, therefore 

increased sensitivity as well as caution are required of religious teachers in teaching contexts. 

The teachers state that religion as a scientific subject is what is studied, that is, the study about 

religions and not the studies within religions. The relationship and difference between the 

doctrine about religion and the doctrine within religion can be perceived problematic and 

contradictory for students, it stems from the fact that they do not understand the difference in 

teaching contexts as well as the place of religion in Swedish schools. It is in these meetings 

that conflicts can arise, which can make the teaching profession problematic in contact with 

other cultures and religions.  

Teachers' perception that teacher leadership and the teaching profession can be 

considered complex in relation to religions and cultures stems from people creating 

understanding based on experiences and events. The procedure can be explained by the social 

constructivist theory, which involves teachers creating knowledge in relation to social 

contexts and fellow human beings, which is about students and student groups. Pupils 

therefore influence teachers' perception of the content of the profession as well as the 
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complexity of the procedure (Säll 2000, p. 26). It is about teachers' experiences of context not 

being a true reality, but rather about teachers creating understanding from other people and 

their perspectives (Aspelin 2005, pp. 47–52). Teachers' perception can be explained by 

individuals being influenced by the perspective and context of fellow human beings. This 

means that teachers shape and change their approach in relation to perceptions, feelings and 

knowledge. Based on the reasoning, teachers' understanding and reality can be explained by 

the social constructivist theory. Based on the theory, the teachers have gained knowledge that 

can explain the problems teachers experience with religious and cultural diversity in relation 

to the subject of religious knowledge (Berger 2015, pp. 92–95). 

 

7.2. Challenges in teaching 

The results show that the majority of teachers have encountered challenges in the subject of 

religious studies. These include problems with the functioning of leadership as well as the 

content of the subject. Teachers find it problematic with unjustified pupils, changes, contempt 

for religions and cultures, and pupils' lack of prior knowledge. Students who do not have 

knowledge of different cultures and religions can contribute to the existence of contempt, 

teachers therefore have an important role to play in teaching about religions and cultures in 

order to prevent contempt. It is about students with ignorance having to be treated by teachers 

with successful leadership. Students who encounter teachers with a lack of knowledge and 

experience tend to become unjustified, highlighting the value of teacher leadership in relation 

to challenges in the teaching profession. Teachers who have not previously encountered 

contempt, prejudice, unjustified pupils and a lack of prior knowledge as an example, have not 

established prior knowledge and approach to know how to respond to this. It is about teachers 

who have not encountered the challenges since before do not have the experience and 

knowledge to meet the challenges. The reasoning may explain the reason why teachers 

experience different challenges in the profession, and that it is difficult to respond to them. It 

is about teachers having a lack of prior knowledge of the phenomena since before and thus 

leadership is lacking. 

Educators have shaped their approach through knowledge and experience, which is in 

line with the meaning of social constructivist theory. This explains why teachers find different 

situations and challenges difficult, such as responding to prejudices and conflicts. Teachers' 

attitudes are shaped according to the experiences and events that have been taken, it is 

through knowledge educators manage to overcome challenges and complex situations. The 

relationship between assessment and coaching are other difficulties in relation to teaching and 

the content of the teaching profession. It is about teachers finding it problematic to raise and 

further develop students in order to later assess their knowledge. The approach can lead to an 

uncertain relationship between students and teachers, which can result in challenging teaching 
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contexts. The meaning of social constructivist theory gives a greater understanding of the 

results of the study, which is that teachers perceive reality differently and thereby create 

individual interpretations and understanding of the content of the teaching profession.  

As teachers form their opinion and reasoning from knowledge and experience, it is in 

this way that teachers experience different challenges and complex situations in relation to the 

content of the teaching profession. Educators have varied experiences and knowledge of 

leadership as a phenomenon. Different approaches between teachers and their varying 

leadership experiences mean that educators face different challenges and situations. This 

means that teachers with experience and knowledge of challenges should then have an easier 

time responding to them, it is about them identifying approaches that are successful in the 

context. If experience and knowledge are lacking, it is automatically more difficult to meet 

challenges, which means that teacher leadership is central to their perception and management 

of challenges (Säll 2000, p. 26). 

Teachers feel that lack of leadership leads to challenges in teaching. It is about 

teachers not developing their approach and leadership in relation to what situations require. 

The reasoning stems from the fact that the personal development perspective of each 

individual does not change at the required pace. A clear and confident picture of leadership 

leads to the prerequisites for absorbing knowledge based on experience, which is important to 

establish a personal picture of the importance and relevance of leadership (Angelöw, Jonsson 

& Stier 2015, pp. 73–76). Through analysis of the study results, the study shows that harsh 

classroom climate and teaching difficulties in relation to teaching subject and student groups 

is something that teachers experience as problematic and challenging. The results show that 

this is a common phenomenon, professional experience and the years as an active teacher 

should make teachers develop successful leadership. Through the experience and knowledge 

established over the years, teachers should be aware of how harsh classroom climates are 

treated as well as how successful teaching situations in the subject of religion are discovered. 

The reasoning is that teachers' leadership and approach should be developed in relation to the 

professional experience of educators. The majority of the study's participating teachers are 40 

years of age or older, the age may explain why experiences have not positively affected 

teachers in the development of personal leadership. The socialization process is at its best at a 

younger age, which means that younger individuals take on better and get a more natural 

development. This means that older teachers have greater challenges in developing teacher 

leadership, which means that the age of teachers in this context is to the detriment of the 

teachers (Berger 2015, pp. 92–95). 

 The results of the study show that more than half of the respondents in the survey did 

not receive leadership training within the framework of the teacher education. This may 

explain why leadership is perceived as a complex component in the exercise of the teaching 
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profession as well as why teachers feel that leadership is sometimes lacking. If teachers lack 

knowledge and experience in leadership, it contributes to teachers holding weak personal 

teacher leadership, making it difficult for them to develop the personal approach according to 

the theoretical framework. The fact that several of the study's respondents lack training in 

leadership, may explain why teachers perceive leadership as inadequate and thus feel 

uncertain about the profession. Personal experience, knowledge and education are important 

components for teachers to gain personal strengths in order to continuously develop the 

approach in relation to the teaching profession. If teachers do not receive knowledge and 

training in leadership, actions and approaches cannot be improved, which is important for 

assisting pupils and engaging them.  

A weak and unclear teacher leadership is, as a result, problematic in terms of the 

meaning and responsibility of the profession, as revealed in the study's results in relation to 

the social constructivist theory. The approach leads to teachers getting more work in the form 

of adaptations and support, while at the same time an uncertain approach along with student 

groups and colleagues is revealed. According to the teachers, the failure of the development 

of successful methods is a fact, which is something that should come with personal 

experience and knowledge. The theoretical framework emphasizes that teachers must develop 

strategies that are relevant and successful in order to promote leadership and the quality of 

education. It is important that both students and teachers strengthen learning skills and how 

skills are applied to construct useful knowledge in practice (Angelöw, Jonsson & Stier 2015, 

p. 36). 

 

7.3. Preventive measures and management of conflicts and prejudices 

As preventive measures as well as the management of conflicts and prejudices, many of the 

study's participating teachers state that discussions are a good approach. The teachers' 

reasoning is in line with the content of the theory, the theoretical framework means that 

people create understanding and attitudes in the environment together with others. The 

approach is also in line with what Gy 11 describes, the curriculum states that everyone in the 

school should actively promote equal treatment between individuals and groups. Everyone 

working in upper secondary school must take the necessary measures to prevent and 

counteract discrimination, harassment and abusive treatment. The curriculum stipulates that 

teachers, together with students, will discuss and develop rules for inclusion in the group, 

which is done by analyzing and discussing different perceptions and values (Gy 11, pp. 11–

12). The majority of teachers believe that discussions in the teaching context are the starting 

point for students to gain new perspectives. The approach is consistent with both the content 

of the curriculum and the basic idea of theory, but the students' awareness creates situations 

that will affect the students' own approaches in the future (Aspelin 2005, pp. 47–52). 
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 The social constructivist theory assumes that social renewals develop the individual's 

insights and attitudes. It is about teachers developing their leadership and approach in relation 

to how others do, what is advocated and what works based on previous knowledge. Teachers' 

attitudes develop in relation to this, which is why important elements of human thinking and 

perception. The phenomenon can be understood by teachers observing how other teachers do 

and applying a similar approach. The social constructivist theory argues that it is important 

that teachers take part in other people's attitudes and take on account of what the individual 

thinks is right, which later leads to the teacher becoming comfortable in their own approach as 

well as the teacher leadership (Angelöw, Jonsson & Stier 2015, p. 76). The results of the 

study describe that teachers work to highlight students' own experiences in order to contribute 

to an inclusive classroom where acceptance prevails. The approach to teacher leadership can 

thus be explained by the theory that people's experiences affect the choices we make without 

these being planned. Teachers adapt their leadership based on other teachers' approaches both 

consciously and unconsciously. This is done in relation to the work to prevent and manage 

conflicts and prejudices in the subject of religion (Aspelin 2005, pp. 47–52). 

 Teachers have their own experience of applying discussions as an approach to 

countering prejudice and conflict. It is about the fact that the school's staff have identified 

methods that work in general, which attests to the fact that discussions are an approach that 

favors the work of intolerance. The method is a procedure that the regulatory documents 

highlight, which leads to teachers feeling confident in the application of the approach. The 

educators have thereby created a personal development in the form of the use of discussions 

as preventive measures. The majority of teachers in the study state that they have not gained 

experience of leadership as a phenomenon in relation to their teacher training, even though 

leadership is a fundamental component of the profession. The result can be explained by the 

social constructivist theory, which is that teachers apply the approach they consider successful 

in this context (Aspelin 2005, pp. 47–52).  

 

8. Discussion 

The following chapters discuss the results and key aspects of the study in relation to previous 

studies and background. This is done to highlight similarities and differences and thus 

generate greater understanding and perception of teacher leadership as phenomenon.  

 

8.1. The teacher leadership's perception and significance in religious education 

The results clearly show that almost every teacher in religious education involved in the 

survey sees leadership as central and important for the content and mission of the teacher 

profession. The teachers believe that leadership is about being a role model for students, 

further developing their knowledge, perspectives and conducting successful teaching. Good 
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leadership determines the development of knowledge as well as the classroom climate, in 

other words leadership is a central component of the profession. Gary Yukl consolidates 

teachers' reasoning and perception of the importance of leadership. He writes that leadership 

is part of an impact process that is about leading, changing and performing tasks within the 

group, in this context it is about teachers as leaders. It is about leadership being indispensable 

for societal phenomena and institutions.  

 Although teachers state that leadership is of great relevance to the content of the 

profession and is a fundamental component of the profession, the study's results show that 

more than half of the educators have not received any teacher leadership training in the 

framework of teacher education. Mariann Landin and Christina Hellström claim that 

leadership training is valued in business, in the world of the school and in the teaching 

profession, however, it is different. The authors argue that leadership training is not very 

common for teachers, even though the teaching profession is much about leadership. The 

authors believe that the problem of absent leadership education should be directed at 

municipalities, colleges and universities. The general view in society is that leadership is not 

needed in teacher training, which is why leadership is not included sufficiently in the teacher 

program. The blame for poor leadership should therefore be placed on social institutions and 

perceptions and not on teachers. 

Rather, the problem with lack of leadership training for teachers is in what Ann 

Ludvigsson advocates that the profession should value leadership and that pedagogues should 

thereby receive knowledge and training in leadership. She believes that workplaces and 

school leaders have the responsibility rather than educational institutions. It is a question of 

ensuring that as long as the profession does not demand or even require increased knowledge 

of leadership, no change will take place in the content of teacher training based on Landin and 

Hellström's reasoning. The teachers who participated in the survey believe that leadership 

should be affected and included to a greater extent in teacher training, which is contrary to 

Ludvigsson's argument. The educators consider it important that leadership is included in 

teacher training because leadership forms the basis for the content and mission of the 

profession. The lack of leadership in education can be understood based on the study's 

analysis, as well as the point of view Lars-Åke Kernell refers to. He writes that from a 

historical perspective teacher have had a given leadership as an authoritarian leader, over time 

the line has been blurred. Teachers had a given role as leaders with society's view of the 

teaching profession, today teachers must instead earn and receive their leadership. The lack of 

leadership training in teacher education may therefore have to do with previous perceptions of 

the content and status of the teaching profession in society. 

A clear pattern has been revealed in the results as well as the analysis, namely that 

leadership is changing and constitutes a large part of the educators' work. The teachers in the 

study, as well as previous studies, point out the value of leadership being related to societal 

changes and different situations that are discovered. Alexandra Botteri believes that teachers 
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adapt and design teacher leadership in meetings with students, businesses, schools and 

management. Teacher leadership and its change are influenced by regulations and facts, 

which include the upper secondary school's curriculum. The curriculum stipulates that all 

teaching should be objective and comprehensive, which is about adapted teacher leadership 

and approach according to what Botteri describes. The teaching must be adapted to different 

conditions and needs of individuals, the teaching must be equal for all students. Botteri and 

the school's regulatory document consolidate the study's results, which is that leadership is 

central to the content of the profession and is a central role for students' knowledge 

progression. Leadership therefore needs to be variable and adaptable in relation to student 

groups, teaching subjects and situations, which have been visible in the study's analysis. From 

the theoretical perspective, it is made visible that student groups, religious diversity and 

different teaching contexts are what influence and develop teachers' leadership and 

experience. This makes it easier over time for teachers to adapt their approach to pupils where 

religious diversity and cultural differences are reflected.  

In the study, just over two-fifths of teachers report that their leadership is adapted and 

changed in relation to, among other things, the content of the subject and student groups. 

Susan L. Douglass emphasizes that teachers must adapt their leadership in relation to the 

subject of education, especially for those who teach religious studies. It is about knowledge of 

culture, religion and beliefs forming the basic structure of the Western world. Knowledge and 

understanding of different religions and their meaning led to prevention of xenophobia. 

Douglass therefore believes that teaching about religion is an urgent issue that stems from the 

safety and security of society. Gy 11 consolidates the value of teaching religion as a teaching 

subject in an organized, scientific and multifaceted way to demonstrate individual 

interpretations and perspectives. Douglas's reasoning is thus in line with what Gy 11 writes.  

Douglass corroborates the teachers' argument that religion is a complex subject as it 

can form part of the student's identity and personal sphere. Teacher leadership therefore needs 

to be adapted based on the subject and its content. In the subject of religion, it is important 

that teachers can teach about religion and view of life in a competent way, which includes 

different perceptions and perspectives. A diverse and nuanced teaching avoids students or 

religious groups being portrayed negatively or oppressed. The study's findings and Douglas's 

reasoning are consistent with what Gy 11 advocates. It is about teachers who teach in religion 

as subject to make it scientific and nuanced. The reason is that students should gain a broad 

understanding and knowledge of the importance of religion in society and for individuals.  

About a fifth of the teachers in the study report that the leadership and approach are 

adapted in relation to student groups and not teaching subjects. Tina Palm writes that teachers 

need to gain trust as a leader, which is done by identification of their own leadership style in 

relation to students' personality. She believes that teacher leadership is constructed from intent 

to action, which is something the study's participating teachers refer to. This means that 

students, colleagues, school leaders and regulatory documents are different actors that both 
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influence and shape teachers' leadership. Botteri highlights the same reasoning as the study's 

participation does and what Palm argues for. Botteri believes that it is in meetings with 

students and activities that teachers develop their leadership. In the subject of religious 

studies, it is important that teachers have a skilled approach, which is required based on the 

nature and content of the subject. Meetings with students and activities further develop 

teachers' approach. Through increased knowledge and experience, leadership changes in 

relation to different situations. The reasoning is in line with the analytical framework, which 

involves teachers creating new experiences and improving existing knowledge thereby. 

Further developing perspectives and perceptions leads teachers to develop their leadership for 

the better in relation to societal change. 

Just under two-fifths of the teachers in the study say that their leadership does not 

change in relation to teaching subjects. Maria Olsson problematizes the teachers' arguments, 

she claims that teacher leadership is represented by various aspects that form the basis of the 

profession. She therefore believes that leadership can both promote and inhibit student 

development as well as understanding. Olsson therefore stresses that teachers need to 

understand the value of taking a critical approach to help students achieve the goals and 

criteria Gy 11 sets out. The study does not make it visible whether teachers adapt their 

approach in relation to other things, but it is made visible that teachers do not adapt leadership 

in relation to teaching subjects or student groups. Jenny Flink clarifies Olsson's reasoning, she 

believes that lack of commitment and capacity for change is a worse approach to leadership. 

Flink believes that subject knowledge, learning situations, communication, structure, clarity 

and students are examples of factors that both shape and influence teacher leadership. She 

therefore concludes that leadership is a complex and dynamic phenomenon. Flink's 

conclusion is consistent with the results and analysis revealed in this thesis. Leadership in the 

arena of school is particularly extensive, partly because teachers meet many individual 

students every day, and partly because leadership is not very prominent in teacher education. 

This means that teachers are expected to act professionally with good teacher leadership 

despite the lack of knowledge and training on leadership. The teachers involved in the study 

consider it important to reflect on their own approach to development.  

Ludvigsson emphasizes that it is the responsibility of school leaders that teachers 

further develop competence and knowledge about teacher leadership and pedagogical issues. 

She writes that there are clear intentions that make it clear that principals have a responsibility 

to be a driving force in the development of pedagogical leadership. The results of the study 

show that just over half of teachers' workplaces are working with development of teacher 

leadership as phenomenon. About two-fifths of teachers perceive that their workplaces do not 

work with leadership as part of the content of the teaching profession. The result goes against 

Ludvigsson's reference to government intentions, which mean that it is the responsibility of 

school leaders to improve teacher leadership. Despite Ludvigsson's argument that 
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responsibility for leadership development is the responsibility of all schools and principals, 

the study shows that not all schools work with development of teacher leadership. 

Based on the reasoning and previous studies, there should be more schools working 

with the development of teacher leadership than that result depicts. The phenomenon can 

possibly be explained by Kernell's reasoning, he writes that the historical image of teachers 

and the school was constructed of an authoritarian order with automatic leadership. Teachers' 

obvious position as a leader has changed over time, which is why teachers need to work more 

with leadership development today than before. The fact that more schools are not actively 

involved in leadership development may thus possibly be related to Kernell's reasoning. This 

stems from the fact that the profession does not develop in line with the change in society to 

the extent required. The reasoning, on the other hand, can be questioned based on the results 

of the study, which has been revealed by a diversity of teachers with different experiences of 

leadership. The authoritarian approach has been central from a historical perspective; 

therefore, it is not impossible that older teachers have experience of approaches that still exist. 

As experience reflects the personal approach, older teachers' experience of authoritarianism 

can live on, which makes it visible that change processes take time. It is therefore time-

consuming and complex to establish a unified approach to teacher leadership. The results 

show that more than four-fifths of the teachers in the study work with leadership development 

on their own. This is done, among other things, through the use of different approaches, 

reflection, conversations with colleagues and increased knowledge and understanding through 

courses and literature. Almost all teachers in the study think that leadership is important for 

the profession's mission. The result is in line with the teachers' argument about the value of 

the development of personal and collective leadership that is central to the profession. The 

results of the study regarding the importance of leadership are consistent with previous 

studies and background information. 

 

8.2. Challenges in religious education based on teacher leadership 

The results shows that a number of challenges exist in the teaching profession and associated 

teacher leadership in the subject of religious studies. The teachers state that it is, among other 

things, a lack of leadership as well as a harsh classroom climate that constitutes the 

complexity of the profession. Olsson investigates teacher leadership based on teachers' 

personal experiences and the complexity of the profession. Her study, like this study, shows 

that the teaching profession is about dealing with complex and tension-filled situations. 

Olssons believes that teacher leadership is complicated, especially in meeting with students in 

need of special efforts or in teaching situations where strong opinions differ. The results of the 

study, as well as Olsson's study, can be explained by the social constructivist theory. The 

theoretical framework assumes that teachers create understanding and knowledge with regard 

to experiences and events. When knowledge is discovered in social contexts and not 
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individually, the analysis gives a greater understanding of teachers' perception and 

argumentation. It is about teachers perceiving reality and teaching differently, which is why 

educators experience different challenges in terms of the subject of religion and teacher 

leadership as phenomena.  

 Teachers who experience problems with classroom climate as well as teacher 

leadership believe that it stems from students challenging teacher authority through 

provocation and conflict. It is based on the fact that teacher leadership and the 

professionalism are not accepted by all students. This leads to complexity and challenges in 

teaching contexts, especially in the subject of religious studies, which is particularly complex 

based on the different importance of religion among pupils. Kimberly R. White states that 

teachers are the determining factor in how classroom climate and practices are adopted and 

perceived in students. It is about teachers' identity and personality, together with perceptions 

of religion and religiosity, affecting their professional practice. The social constructivist 

approach suggests that teachers develop their approach in relation to experiences, events, 

personal development and other individuals. Teachers' perception and work are influenced by 

social and institutional contexts, which affect students as well as their perception of the 

profession as well as the school's societal mission. It is about the teaching being based on 

contexts and perceptions that affect teachers' individual interpretation of the teacher 

profession. The fact that teachers experience challenges and difficult situations with 

leadership, as well as students who challenge authority through provocation, can be 

understood from the analysis, namely that teachers need many years of experience from the 

teaching profession to develop successful methods and leadership. The analytical framework 

believes that professional experience should result in teachers not experiencing major 

problems with classroom climate in relation to the subject of religious studies. 

White's research and reasoning may explain why half of the teachers experience a lack 

of leadership as well as harsh classroom climates as major challenges in relation to the 

teaching profession. In the survey, half of the teachers report that a lack of respect for the 

profession as well as a tough teaching climate undermines and despises religion as a 

phenomenon, which are major challenges in the subject of teaching. Douglass highlights the 

same reasoning that White makes, as well as the study's findings suggest, namely that teachers 

have a crucial impact on students, teaching and progression. Douglass believes that teachers 

need to apply a neutral role in teaching without the influence of religious beliefs as well as 

their own positions. Religion as a teaching subject is particularly complex, which is why it is 

important that teachers apply well-constructed lessons and tasks to facilitate teaching and 

understanding of pupils. Teachers' problems and reasoning can be explained through the 

socialization process in relation to the theoretical framework. Through the socialization 

process, teachers acquire knowledge and perspective. The process is at its best at a younger 

age, which means that young people take on knowledge better than older individuals. The 

results of the study show that the majority of teachers who participated in the survey are 40 
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years of age or older, which is a disadvantage based on the study's analysis in terms of 

acquiring new knowledge and perspectives. In other words, the analysis may explain why 

teachers experience problems with lack of leadership as well as harsh classroom climates. 

 The survey shows that some of the study's respondents perceive unmotivated students 

with a lack of commitment as major challenges in terms of teaching context and the meaning 

of the profession. The relationship leads to increased work for teachers in the form of 

adaptations and support measures. This means that the subject of religion, which is already 

extensive and complex, needs to change to a large extent in relation to the absent involvement 

of students as well as the adaptations required. The educators find it difficult to identify 

students' needs and level of knowledge when there is a lack of commitment and will. White 

states that municipal and state institutions may have difficulties in maintaining and promoting 

religion as it should in educational contexts. She argues that there is a balance between 

educating religious and non-religious students together, especially based on religious and 

cultural conflicts, lack of commitment and through a critical approach.  

 Adaptations and flexibility in terms of student groups, variations and diagnoses state 

some of the study's participating teachers as major challenges in relation to the content of the 

subject of religion. It is about students' mental illness, which can thus lead to social challenges 

and a lack of progression in terms of the design of the curriculum. Individual adaptations and 

changes in context can lead to unsustainable situations, despite clarity, planning and structure. 

Jacky Lumby and Gerry Mac Ruairc write that all students regardless of background, gender, 

ethnicity, disability and religion have the right to equal education. The reasoning is in line 

with the school's mission and responsibility based on the school's central regulatory 

document, Gy 11. Lumby and Mac Ruairc think that religion as subject is particularly 

important as a result of today's multicultural and multi-religious society. Teachers who teach 

in religion have a particularly important and complex mission to carry out. According to 

Lumby and Mac Ruairc's research, students receive different educations and knowledge of 

religion based on socio-economic differences, disabilities and diagnoses, which can lead to 

problems in societies. The authors' reasoning is in line with the results revealed in this study, 

namely that different groups of pupils with diagnoses and disabilities etcetera require different 

learning strategies. The approach can result in students with special needs experiencing 

different challenges with the relevance of the subject of religion as well as the meaning of the 

subject. Teachers experience problems with adaptations and flexibility in terms of pupils 

despite extensive planning, structure and clarity. The educators believe that adaptations and 

changes can result in students receiving a non-equal education in religious studies, resulting in 

challenges in terms of Sweden's multicultural and multi-religious society.  

 Some of the teachers in the study believe that contempt and intolerance to origin, 

religion and culture are major challenges in the profession in relation to its responsibilities 

and the subject of religious studies. The teachers point out that it is important to be 

particularly knowledgeable with good leadership in order to deal with contempt. White 
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consolidates what teachers say, she writes that schools and teaching contexts face a complex 

situation, especially teachers who teach religious studies. She writes that it is a difficult 

balancing act for teachers of religion to educate religious students of different faiths in 

relation to students without religious affiliation. It is particularly difficult to teach in a neutral 

context whose content is based on a religious context of religious beliefs and opinions.  

Douglass consolidates White's reasoning as well as the study's findings. She argues 

that the West includes diversity, which is why it is important that young people learn about 

religions and cultures, even though it can be complicated. It is about students gaining 

knowledge and understanding of the meaning of religion and differences between beliefs. 

Tension between believers and non-believers can be detected in teaching contexts in the 

subject of religious studies, therefore teachers of religion have an important mission. Teachers 

shall communicate objective and comprehensive knowledge of the content and importance of 

religions from several perspectives. 

Teachers experience cultural and religious differences as major challenges in terms of 

the profession’s professionalism, it is about the fact that pupils with a school background that 

differ from Swedish schools, as well as strong religious beliefs, can make teaching contexts 

complicated. Douglass writes that it is important that students acquire knowledge of cultural 

and religious preferences, habits, traditions and social life in order to be ready for a life of 

inclusion and humanity. She believes that teaching about religion and culture is an urgent 

issue based on safety and security, as knowledge and understanding form the basis for 

reducing xenophobia and intolerance. White believes that the approach between the school's 

mission, the mission of teaching in religion and the meaning of the subject of religion is 

complex. She stresses that it is based on a relationship that is in contrast to each other, namely 

that schools and teachers have a mission regulated by law. Governance documents regulating 

the mission of school activities may conflict with what teachers feel they need to be lifted in 

religious education in order for students to establish humanity and tolerance alongside other 

cultures and religions.  

The upper secondary school's curriculum states that it is each teacher's responsibility 

to create security and inclusion, which is based on fundamental democratic values and 

principles. Buchanan writes that religion as a personal and social phenomenon is complex. 

Since fellow teachers lack knowledge and understanding of religion, an informal 

responsibility is placed on teachers of religion. It is a question of the responsibility of pupils 

for respect and understanding of religion and culture, even if, according to governing 

documents, it is a joint responsibility of teachers. It is problematic if the work of creating 

inclusion, humanity and knowledge of religion and culture falls under the responsibility of 

teachers in the subject of religious studies. The reasoning is based on the fact that teachers 

hold different competences and teaching subjects, on this basis it is important that the work is 

a collective responsibility for students to obtain a nuanced idea of the value of diversity. In 

Sweden and the Western world, society is characterized by cultural and religious diversity, 
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the work with values and inclusion is thus something that the school's regulatory document 

regulates. The work with knowledge and understanding of religion and culture is based on 

human rights as well as social structures with religious diversity and religious freedom. It is 

therefore a job that is the sole recurrent of every single teacher working in the Swedish 

education system.  

 The study shows that some teachers do not know what are major challenges with the 

teacher profession, in addition, some teachers state that they have not identified any 

challenges with the content of the profession. Teachers argue that they have worked as 

teachers for a long time, which means that challenges do not exist from their perspective. 

Christer Stensmo claims that teacher leadership is a fluid and dynamic process. He believes 

that leadership in classrooms is something that is directly influenced by changes in terms of 

situations, teaching subject, events and political interests. Teacher leadership is therefore not 

something teachers conquer and then complete with the development of different approaches. 

Stensmo believes that teacher leadership can develop and improve through experience and 

education. He believes, however, that leadership can never be fully developed so that all 

challenges are eliminated. Stensmo's argument thus goes against what some of the study's 

participating teachers are experiencing. The educators argue that no challenges exist because 

they are experienced and have worked for many years as teachers. Educators, according to 

Landin and Hellström, can develop a successful approach and teacher leadership through 

successful and unsuccessful situations. The authors argue that leadership in general is not 

something individuals are born with, but rather something that develops over time. Teacher 

leadership is therefore, according to previous studies, something that develops over time in 

relation to changes and knowledge.  

The tension and relationship between coaching and assessment presents some teachers 

as major challenges in relation to the content of the profession. The teachers argue that the 

approach is complex as educators support and motivate students to develop during periods, 

and then critically review and assess the students' knowledge. Caroline Liberg believes that 

the teaching profession and the content of the profession are versatile and complicated. She 

argues that teachers are seen as enforcers of political decisions through laws and regulations, 

even though the content of the profession includes custody and support of students. Liberg's 

reasoning confirms the teachers' argument that the relationship between the relational and the 

authority-based mission is at odds with each other. The study's respondents find grading 

difficult to match the goal of the content of the profession as well as teacher leadership. It is a 

question of the relationship-building content of the profession not being compatible with the 

exercise of authority teachers are required in the form of grading. The perspective leads to 

complex situations and challenges in relation to students, among others.  

Ludvigsson writes that teacher leadership is complex and that leadership is affected at 

several stages. Teachers' assignments and leadership are regulated and shaped according to 

social, cultural and political dimensions. The factors are what govern and regulate teachers' 
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assignments, which means that school leadership can conflict with other parts of the content 

and mission of the profession. Bengt Abrahamsson and Jon Aarum Andersen write that 

leadership is about achieving results together with the group. In this specific case, it concerns 

teachers who exercise leadership in relation to pupils to help them achieve learning outcomes 

and approved assessment criteria. The authors write that the leader's responsibility as well as 

the content of leadership are about guiding, instructing and helping the group achieve success. 

The study's participating educators believe that teachers for a long-time support and guide 

students to later assess them based on political decisions. Teachers therefore believe that 

assessing pupils' knowledge runs counter to the meaning of the profession, which is about 

further developing and supporting pupils for progression and lifelong learning. 

 One teacher feels that the biggest challenge in terms of the teaching profession is the 

lack or absent prior knowledge of pupils. The teacher believes that poor subject knowledge 

means that teachers' planning and teaching are rejected and have to be redon, which is 

particularly prominent in teaching contexts in upper secondary school in the subject of 

religious education. Liberg highlights the same reasoning, she writes that students are carriers 

of different social belongings, which means that they have different conditions. Students 

therefore have different needs and interests, which also affect their motives, intentions and 

attitudes. Liberg believes that students exist under different conditions, which makes the 

subject of religious studies particularly complex to teach. She points out that religious 

knowledge can be perceived as a sensitive subject, a lack of knowledge and unequal levels of 

knowledge mean that teaching cannot maintain nuanced perspectives. The teacher raises the 

same reasoning as Liberg, namely the problem of students who have different knowledge and 

understandings. Individual knowledge and perceptions are the basis behind the theoretical 

framework on which the study and analysis are based, namely the social constructivist theory. 

The theory assumes that knowledge and understanding are individual and are discovered in 

relation to events, experiences and other people in society. Teachers therefore experience 

different challenges and difficulties in relation to the content of the profession as well as the 

subject of religious studies. 

 

8.3. Preventive measures of prejudice and conflict management 

In the survey, teachers in religious education were given an account of how they prevent and 

deal with conflicts and prejudices in teaching contexts. Teachers' handling of conflicts and 

prejudices is categorized according to four themes, which include open classroom climate, 

similarities and differences, facts/research and closed classroom climate. Teachers working 

from the open classroom climate model believe that teachers and students accept different 

perceptions and perspectives. The starting point of the analysis is central to the study's results, 

as teachers are individual in their handling of prejudices as well as preventive measures of 

conflict.  
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Landin and Hellström, like Stensmo, write that teachers should work with their 

leadership continuously to find alternative ways to counter conflicts and prejudices. Landin 

and Hellström argue that teachers identify successful processes based on situations and 

incidents, which is in line with the social constructivist theory. The theoretical framework 

makes teachers' leadership visible based on the subject of religion as multifaceted and 

complex. It is about teachers being under political influence in relation to the school's 

mission. It is therefore impossible to escape the fact that teacher leadership is influenced and 

shaped by various factors such as pupils, teaching subjects, societal changes and politics. 

Landin and Hellström believe that the issue of teacher leadership is not usually dealt with in 

the school arena, rather it is about teachers being ultimately responsible in the development of 

their own leadership. The authors and Stensmo claim that teachers are allowed to design and 

develop their own leadership through failed and successful teaching situations. The 

circumstances are interpreted and analyzed in order for teachers to improve the perception of 

the importance of leadership and their own approach. The reasoning can be seen in relation to 

the results of the study, teachers believe that leadership forms the basis of the teacher 

profession even though leadership barely appears within the framework of teacher training. 

This means that the responsibility to develop and design a successful teacher leadership falls 

to each individual teacher. 

 The results show that some of the teachers work on the basis of the open classroom 

climate strategy. The approach is about welcoming everyone's opinions and thoughts, without 

restricting anyone's reasoning, freedom of expression or opinion. The teachers believe that 

prejudices that are brought to the surface prevent conflicts and prejudices in the future, it is 

through objective discussions that they can be dealt with from a longer perspective. Isabell 

Göransson writes that teachers should apply different means of communication as well as 

approaches to establish successful teaching situations without oppression, prejudice and 

contempt. She emphasizes that through body language, tone and jargon, teachers influence 

how students view teaching as well as the classroom climate. The teachers' argument is 

strengthened and confirmed based on Göransson's study. She, like the teachers, believes that 

teachers' open approach to discussions, problematic issues as well as dilemmas makes 

teaching situations and classroom climate quite hassle-free as well as pleasant. The results and 

analysis of the study are thus in line with what Göransson describes and presents as successful 

leadership in terms of conflicts and prejudices. 

 Similarities and differences are a model that most respondents apply as an approach to 

counteracting and managing prejudices and conflicts. Through nuanced perspectives and 

interpretations of religious contexts, educators prevent generalizations. This is done by 

making differences and similarities within and between religions visible, by this scenario 

students are able to establish a deeper understanding. The approach leads to the countering of 

oppression and prejudice while at the same time uncovering tolerance and inclusion. Douglass 

believes that students need knowledge of cultural preferences, habits, traditions, religions and 
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social life to counter conflicts and prejudices based on context in the subject of religious 

studies. Douglass, like the study's contributing teachers, argues that knowledge and 

understanding both about religion but also between religions paves the way to counter 

xenophobia and intolerance. 

The results show that teachers highlight and account for prejudice in a nuanced way. It 

is through increased knowledge that intolerance can be managed and prevented. The 

reasoning is in line with what Douglass points out, namely that teaching about religion and 

culture must be done from a scientific and multifaceted perspective. This means that teaching 

should be characterized by nuanced approaches based on the individual religion as well as 

religion is seen in relation to other religions. Douglas's reasoning is therefore in line with what 

teachers describe based on their approach. The argumentation and approach are also made 

visible in Jenny Flink's study, she believes that good leadership is about structure, clarity, 

order, positive learning methods, communication, subject knowledge, varied approaches as 

well as clear leadership. The results thus show that teachers' view is that clear leadership 

counteracts and prevents conflicts and prejudices.  

Through facts and research, some teachers report that they prevent and deal with 

conflicts and prejudices in the subject of religion. Teachers work by highlighting differences 

and scientific research together with students in order to ensure that students gain respect and 

understanding of different views of life and interpretations. The reasoning is that respect and 

understanding are what both prevent and deal with prejudice and conflicts in religious 

knowledge. Michael T. Buchanan highlights a similar reasoning that teachers emphasize. It is 

about the approach and method being the basis for countering misinformation as well as 

intolerance towards religion, culture and origin. Buchanan points out that all teachers, 

regardless of the subject of teaching, should touch on knowledge, facts and statistics in 

relation to religious contempt and prejudice. It is about students obtaining knowledge and 

facts from different perspectives, through statistics and research from different disciplines, 

prejudice and oppression can be actively opposed and prevented. The model of facts and 

research can be understood based on Buchanan's reasoning. He believes that teachers have a 

collective responsibility to make research and facts visible as preventive measures, based on 

human rights and the equal value of all. By making facts and research visible, deeper 

understanding and perspective can be revealed, which falls back on teachers' collective 

responsibility in terms of prevention as well as the management of conflicts and prejudices 

marked by religious contempt.  

 Flink describes teachers' perceptions of pupils' erroneous perspectives and opinions, 

which is why teachers largely lay the framework for accepted approaches to religious 

teaching. This can be perceived as a form of an authoritarian approach in relation to other 

perspectives. Different researchers and authors believe that different models are successful in 

counteracting and preventing situations in relation to religious contempt. Flink believes that 

authoritarian leadership is important to build up at the beginning in order to create confident 
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and respect among students, but the approach should not be persistent but change over time. 

Flink's starting point and reasoning are consistent with what the teachers in this study define 

as closed classroom climate. The results show that the teachers' reasoning and strategy can 

also be applied in relation to what Abrahamsson and Andersen highlight, namely that 

leadership consists of a hierarchical order that can be abused and applied illegitimately. This 

means that leadership and teachers' strategies for managing and preventing conflicts and 

prejudices in religious studies are a difficult task characterized by many interacting 

components. 

Some of the teachers in the study believe that some of the students' opinions and 

perceptions cannot be visible in the teaching of religious education. The approach is what is 

presented as closed classroom climate in this thesis. It is a question of the teacher as the 

responsible leader deciding whether reasoning and opinions can be expressed or not, based on 

the teacher's personal opinion and associated perspective. In terms of previous research as 

well as background information, teacher leadership is about changing leadership based on 

student group, societal changes and perspectives. This means that no hands-on approach can 

be updated, leadership is a dynamic process that is constantly present. Joakim Landahl writes 

that from a historical context, the teaching profession has been characterized by an 

authoritarian approach. However, this has changed over time, and today teachers in the 

practice of the profession should act on the perspective and perception of pupils. Gy 11, the 

upper secondary school's regulatory document, states that teaching and teachers' attitudes 

should be based on a student-oriented perspective. Teachers' arguments about a closed 

classroom climate are therefore contradictory based on today's perception of teacher 

leadership as well as the content of the teaching profession. It is about the traditional 

authoritarian teacher leadership being abandoned over time in favor of today's student-

oriented perspective according to Gy 11.  

In some cases, teachers have a clear approach based on conflict management, 

prevention and prejudice. However, the study reveals that teachers in certain situations are 

based on student groups rather than changing teacher leadership in relation to both the subject 

of teaching, pupils and the content of the teaching profession. Based on the study, teachers' 

argument can sometimes be perceived as contradictory. The result can therefore be interpreted 

as, based on the study's analysis and previous research, that teachers have a lack of knowledge 

of leadership. The result means that teachers do not have a homogeneous conception of the 

definition or meaning of teacher leadership on a deeper basis. It is about the fact that no clear 

definition and clarity of the meaning of leadership in the school arena exists. The survey 

shows that teacher leadership is changing and complex, teachers should therefore reflect on 

their own approach based on Flink's reasoning as well as leadership to identify successful 

approaches that counteract prejudice and conflict. 

Based on previous research, it is discovered that leadership is a major part of the 

content of the teaching profession. Without leadership, teachers cannot do their work, which 
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is a clear conclusion that is made visible partly by previous research and partly by the results 

of the study. Flink, like other writers, concludes that leadership is complex and dynamic. A 

variety of difficulties in leading different teaching groups exist, including in preventing 

contempt and oppression in the subject of religion. The results of the study in relation to 

previous studies highlight the complexity and difficulty of managing and counteracting 

conflicts within the subject of religion and the teaching profession. The difficulty stems from 

the fact that no universal or hands-on approach exists that works in all situations. Rather, it is 

about teachers' leadership and attitudes being influenced and shaped based on students, 

colleagues and regulatory documents. Teacher leadership should therefore be variable in 

relation to different situations for best success. 

The study shows that teachers apply different strategies to work preventively with 

intolerance in the subject of religion. The fact that teachers apply different strategies stems 

from the fact that leadership is individual. Abrahamsson and Andersen, as well as the study's 

respondents, make it visible that teacher leadership is not a homogeneous approach. That is 

why different opinions and approaches exist within the school arena. Abrahamsson and 

Andersen believe that leadership in the school arena cannot be avoided, it is something that is 

constantly present and needed. Leadership and the teaching assignment are a hierarchical 

order, which means that teachers are superior students. The reasoning is outdated according to 

research and regulatory documents. Rather, it is the perspective and perception of pupils that 

should be at the center of Gy 11 and other key regulations in the country, such as the 

Convention on the Rights of the Child. 

The majority of teachers believe that conversations and discussions in classrooms are 

good strategies for working preventively with conflicts and prejudices. It is about teachers, 

together with students, problematizing, discussing and analyzing different prejudices and 

oppressions. The teachers believe that through conversation you can respond to prejudices as 

well as eliminate them from a longer perspective. Teachers' perceptions can be placed in 

relation to the upper secondary school curriculum. The curriculum stipulates that teaching 

should convey and anchor respect for the freedom and integrity of the individual as well as 

human rights. Gy 11 writes that everyone who works in the school should promote equal 

treatment of individuals and groups as well as take the necessary measures to prevent and 

counteract discrimination and intolerance. Teachers should openly account for and analyze 

values, perceptions and problems together with students. It is through discussion and 

development that coexistence in groups is discovered according to Gy 11. The approach 

applies to all active teachers in upper secondary school, but it is especially important that 

teachers in the subject of religion apply the approach. It is about teachers who is teaching 

about faith, religiosity and belonging based on students' perceptions and perspectives in 

relation to the scientific nature of the subject. It is about teachers and students being able to 

work preventively against prejudice and conflict by making visible individuals' right to 

interpretations, perceptions and traditions. The reasoning is consistent with what Göransson 
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presents in her study, namely that teachers' open approach in relation to discussions, questions 

and dilemmas makes teaching contexts problem-free and paves the way for successful 

learning environments. A democratic approach as well as positive learning prevent and 

manage prejudice and conflict according to Göransson. 

Many of the teachers believe that they prevent conflicts and prejudices within the 

subject of religion through facts and knowledge, which is consistent with the regulations and 

content of Gy 11. Both the upper secondary school curriculum and the teachers highlight that 

the school should train students to critical thinking based on facts. It is through the approach 

that students can understand the consequences and perspectives of different approaches. This 

means that, according to the school's regulatory document, facts are reliable as a source as 

well as a useful means of both counteracting and preventing conflicts and prejudices within 

the subject of religion. Teachers believe that facts and research as a method undermine 

generalizations and inaccuracies. The approach is something that emerges both in Buchanan's 

research as well as Flink's study. The authors claim that it is especially important that teachers 

in the subject religion have good subject knowledge to counteract oppression and intolerance. 

Through understanding, acceptance and facts about religion, students get a good basis for 

perceiving the content and place of religion in society from a nuanced perspective. Teachers 

highlight general prejudices in relation to facts in teaching situations. For example, it is not 

only Muslims who commit terrorist acts, but also persons belonging to other religions or no 

religious beliefs who commit terrorist crimes at all. Through preventive work using facts and 

knowledge, prejudice can be turned into knowledge, which is important to prevent 

misconceptions and intolerance.  

The result shows a pattern that can be described as authoritarian with zero tolerance 

along with oppression and prejudice. Teachers work on the basis of an approach whereby 

prejudice and oppression in the subject of religion are addressed through zero tolerance in 

combination with the teacher taking an authoritarian approach. The perspective is something 

Flink highlights in her study, namely that authoritarianism and approach are important to 

build up at the beginning of teaching with new students. Teachers believe that prejudice and 

generalizations are rooted in lies as well as ignorance and do not belong in teaching contexts. 

Through teachers' authoritarian approach, it is easy for students to perceive what is okay and 

what is not, thus allowing teachers to prevent prejudices and conflicts that stem from religious 

and cultural beliefs. Flink, like the teachers, states that the authoritarian leadership style is 

applied at the beginning to build a safe foundation and a confident classroom for students. She 

stresses, however, that authoritarian leadership should shift to a different leadership over time, 

a strict authoritarian approach over an extended period of time is not successful for students' 

learning. 

Based on Stensmo's view, authoritarian leadership is about teachers deciding how to 

work and what the teaching looks like. The approach is something that partly lingers from the 

school of the time, where the school's arena was structured according to a hierarchical system 
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of superiority and subordination. The analysis shows that teachers develop their actions in 

relation to others. It is about teachers developing and changing their approach in relation to 

experiences and knowledge. The perspective assumes that teachers change their perception 

and actions according to situations that arise. This means that both successful and lack of 

experience as well as situations shape and influence teacher leadership, even if the aspects run 

counter to societal views and research. Although the teacher perceives the approach as correct 

and worked, it does not have to be a successful point of view in practice. However, this is not 

consistent with Palm's research, she writes that teachers need to interpret and define what 

characterizes a good teacher with good leadership. The reasoning is that there is a balance 

between what works from a broader perspective and what works at the moment. 

The results show that some teachers have either not encountered oppression and 

prejudice in the context of religious education or that they work situationally to prevent and 

manage religious oppression and conflict. Situational leadership is what is advocated in 

previous studies and research. The reasoning is consistent with what Dag Ingvar Jacobsen 

writes, he believes that teacher leadership is complex and therefore needs to be dynamic and 

fluid. It is about leadership style and leadership having to be adapted to social contexts and 

situations. Teachers state that situational leadership as a preventive measure is about student 

groups as well as classroom situations requiring different types of management and measures 

to be successful. Jacobsen writes that applications of different strategies must be made based 

on content, scope, processes and contexts. It is about leadership that is adapted for different 

contexts being more likely to be successful. Previous research generally shows that situational 

leadership is the most appropriate to be applied to manage and prevent conflicts and 

prejudices. 

The majority of respondents work preventively with prejudice and conflict through 

specific models. Research, on the other hand, advocates a situational approach that is adapted 

in relation to events and needs, including several key approaches used in relation to each 

other. Some of the study's participating teachers state that they take situational leadership in 

the work to counteract conflicts and prejudices. Palm believes that the concept has come in 

retrospect as the teaching profession is changing, in earlier stages teachers have had hands-on 

and central strategies to a greater extent. Teachers state that they generally apply approaches 

based on personal perception as well as personal characteristics. The approaches, on one 

hand, can be narrow, to some extent it is a matter of developing personal leadership. On the 

other hand, there is a risk that leadership is lacking in the work of preventing and dealing with 

prejudice and intolerance in religious education, as situation-adapted leadership is lacking and 

is not applied in relation to Sweden's multicultural and multi-religious classrooms. Palm 

believes that leadership develops in relation to the development of society, therefore teachers' 

approach to prevention must be problematized and developed in order to be consistent with 

contemporary problem areas.  
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 Based on the study's results, analysis and discussion, various explanation models 

regarding handling and prevention of prejudice and conflicts in the subject of religion have 

been revealed. The study shows that different perspectives and methods are useful, it is about 

the fact that one perspective does not have to exclude the other. A collaboration between 

different approaches is probably what works best in the long run. The results have been 

revealed based on the study's background, previous research and the results of the survey 

study, which have made it clear that different phenomena and approaches work in different 

situations. The reasoning and perspectives are in line with what Nilsson and Andersson 

describe, they believe that leadership is about several characteristics and approaches that are 

adapted in relation to different situations. It is therefore not possible to define an approach 

that works in all situations. Leadership and teacher leadership are about a variety of methods 

and approaches used in relation to each other in different situations. 

 

9. Completion of the study 

The chapter below presents the final parts of the study. The section begins with the study's 

conclusions that have been revealed in relation to the results, analysis and discussion of the 

research. Future studies in relation to the purpose and delimitation of the study are then 

presented.  

 

9.1. Conclusions 

The survey shows that teacher leadership is constantly present in the teacher profession and 

thus important, despite its complexity and meaning. The results depict that teachers consider 

themselves to have good leadership, even though more than half of teachers have not received 

leadership training in their teacher education. This has contributed to teachers feeling insecure 

in their professional role and leadership, the majority of teachers, believe that their teacher 

leadership is good despite absent training. This may mean that training in leadership in 

relation to the profession is not the basis for obtaining good leadership, it may rather be that 

work experience causes teachers to develop good teacher leadership through practical 

experience. The study shows that teachers on their own are allowed to develop and acquire 

knowledge as well as strategies for successful teacher leadership in relation to teaching 

situations. It can therefore be concluded that leadership training may not have a greater impact 

on whether teachers succeed in their professional role or not, although the study's results show 

that knowledge of leadership is important. Rather, it can be about teachers developing 

strategies and knowledge of teacher leadership through work experience. Leadership training 

within the framework of the teacher programme could make more teachers feel safer and 

more confident in the profession from start. 

 The survey shows that teacher leadership needs to be changing in relation to different 

contexts, especially in the subject of religious studies. This means that leadership needs to be 
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adapted in relation to, among other things, student groups, especially in meetings with 

different cultures and religions. The study shows that encounters with different cultures and 

religions are a complex situation because religion manifests itself individually as well as may 

belong to the student's identity. The conclusion is that teachers need to be flexible and 

adaptable in their profession in order to successfully respond to different students, situations, 

teaching contexts etcetera. Leadership needs to be adapted in order to manage different 

strategies based on different contexts. To achieve this, teachers need to be self-aware and 

have self-knowledge of their own approach. It is thus concluded that responsiveness, students, 

teaching subject, content of the profession, regulatory documents and more are factors that 

both shape and influence teacher leadership. Teacher leadership is therefore complex, despite 

the fact that it forms the basis of the content of the profession as well as teachers' personal 

approach.  

 The study and the results have made it clear that leadership is of value to the 

profession. If teachers have a lack of leadership and do not develop their approach as well as 

knowledge of leadership, it is difficult to meet challenges in relation to students in teaching. 

The results show that major challenges are unjustified students as well as xenophobia, which 

is based on ignorance. The subject of religion is complicated to teach, as the subject can 

arouse prejudice as well as be part of the student's personal sphere. As a result, good 

leadership by teachers of religion is required to counter religious and cultural contempt. 

Teachers who have a lack of knowledge of their own leadership find it difficult to meet 

challenges, therefore it is concluded that teachers must constantly develop leadership because 

otherwise it is difficult to respond to ignorance and contempt. The study shows that teachers 

use discussions and facts as an approach to countering prejudice, which is consistent with the 

curriculum for upper secondary school in Sweden. By using students' own experiences, 

teachers work for an inclusive classroom with high acceptance, teachers achieve this through 

leadership that changes in relation to different situations. It is thereby teachers prevent and 

deal with prejudice as well as conflicts, the conclusion is that leadership is the basis for how 

teachers respond and deal with xenophobia and how un-motivated students are included to 

participate in the teaching subject of religious studies. 

 Based on the argument, the conclusion is drawn that the subject of religion is 

particularly complex to teach. Teachers have several aspects to consider, including students' 

own positions as well as the place of religion in multi-religious and secular Sweden. 

Leadership is thus important for the profession and the subject of religion. Educators need 

self-awareness and knowledge to change leadership and attitudes in relation to student groups 

and teaching subjects. The study involved 112 upper secondary school teachers in religious 

studies. The survey was answered by both male and female teachers between the ages of 20 

and 69, who live in 20 of Sweden's 21 counties. The study shows that just over 96 percent of 

upper secondary school teachers are educated and licensed in the subject of religious studies. 

In view of the diversity of teachers involved in the study, as well as the high proportion of 
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qualified teachers, it is concluded that the results of the study should be fairly safe and 

represent the general view in Sweden.  

 

9.2. Possible further results 

The study has investigated the importance of leadership for the teaching profession in relation 

to the subject of religious studies at upper secondary level in Sweden. As future research, it 

would be interesting to investigate teacher leadership in relation to the subject of religion in 

Swedish primary and lower secondary school, in order to compare the results with this study. 

It would be interesting to have a study that examines teacher leadership in relation to the 

subject of religion based on the compulsory school curriculum Lgr 11 and which is put in 

relation to this study which is based on the upper secondary school curriculum Gy 11. The 

results of the study have arisen from a survey study, as a continuation of the purpose of the 

study, it would be interesting to conduct field studies to observe how teachers of religion 

relate to teacher leadership in practice. It is about investigating how teachers concretely 

change their teacher leadership in relation to, among other things, student groups, teaching 

subject and various contexts that arise in teachers' everyday life. 

In addition, it would be interesting to study the value and importance of teacher 

leadership in other teaching subjects at upper secondary level in order to compare the results 

with the subject of religious studies. For example, the study could focus on how teachers in 

subjects such as math, music and language change their leadership based on the content of the 

subject and student groups. The reason for further studies on the importance of teacher 

leadership in other teaching subjects is to ascertain an overall view of the importance of 

teacher leadership both in general for the teaching profession, but also the importance of 

leadership in specific teaching subjects in relation to Gy 11. 

 Comparing the importance of teacher leadership in the subject of religious studies in 

Scandinavia would be interesting as future research as well. This is by examining how the 

content of the teaching profession, as well as the nature of teacher leadership, change in 

relation to different social structures and norms prevailing in different countries. Previous 

research has established that studies concerning teacher leadership, in particular with a focus 

on religious studies as a teaching subject, are absent in Scandinavia. It would therefore be 

valuable and interesting to investigate the importance and change of teacher leadership in the 

subject of religion in relation to other countries in Scandinavia. 

 In relation to the purpose and results of the study, it would be interesting and valuable 

to investigate what is included in the respective teacher education in religious studies in 

Sweden as further research. This is to determine whether leadership is part of teacher training 

and, if so, to what extent. In relation to this, continued research can focus on investigating 

how teachers gain the most knowledge and experience in leadership in relation to the content 

of the profession. It is a question of examining whether theoretical and practical experience of 
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teacher leadership differs for teachers in practice. To supplement the study by examining the 

importance of teacher leadership from the perspective of school leaders and society would 

also be interesting as future research. It is a question of ascertaining whether teachers' 

perceptions of the importance of teacher leadership differ along with the views of community 

and school leaders. 
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10.1. Appendix 
The survey study conducted in relation to the study is attached below as appendix. The 

questionnaire was originally constructed in Swedish, this because that the study investigated 

teacher leadership in the subject of religious education at upper secondary level in Sweden. 

As an appendix, the survey study is attached as both Swedish edition and English edition. 

 

10.1.1. Appendix 1 

The questions of the survey study are presented below as a Swedish variant. The questions are 

numbered according to the same order of questions they had in the questionnaire. 

 

1. Jag identifierar mig som: Man, kvinna, icke-binär, annat. 

2. Jag är mellan: 20–29 år, 30–39 år, 40–49 år, 50–59 år, 60–69 år, 70+. 

3. Jag bor i: Norrbottens län, Västerbottens län, Jämtlands län, Västernorrlands län, 

Gävleborgs län, Dalarnas län, Västmanlands län, Uppsala län, Stockholms län, 

Södermanlands län, Örebro län, Värmlands län, Västra Götalands län, 

Östergötlands län, Jönköpings län, Kalmar län, Gotlands län, Hallands län, 

Kronobergs län, Blekinge län, Skåne län. 

4. Jag är behörig gymnasielärare i religionskunskap: Ja, nej, under utbildning. 

5. Jag undervisar i fler ämnen än religionskunskap: Ja, nej. 

6. Ingick någon/några ledarskapskurser i din ämneslärarutbildning, och i så fall hur 

många högskolepoäng? Om ja, gav det dig värdefulla kunskaper om ledarskap? 

7. Nämn de viktigaste kvaliteter som du anser att religionslärare bör inneha: 

8. Om du undervisar i flera ämnen, anpassar du då ditt ledarskap beroende på 

undervisningsämne? Om ja, hur och varför? 

9. Hur stor betydelse har ledarskapet för läraryrket enligt dig? (bland annat gällande 

undervisning, föräldrakontakt, bedömning, utvecklingssamtal osv): Skala 1–3 där 

1 betyder mycket lite och 3 betyder mycket stor. 

10. Vilken koppling finns mellan ledarskap och undervisning enligt dig? 

11. Anser du att lärare behöver vara en bra ledare för att kunna utöva sitt 

jobb/undervisa med gott resultat? Varför/varför inte? Motivera gärna. 

12. Tycker/tror du att det är skillnad på ledarskap och lärarledarskap? (ledarskap som 

ledarskap eller skiljer sig ledarskapet åt mellan olika yrken och 

undervisningsämnen?) Motivera gärna. 

13. Vad tror du påverkar ditt lärarledarskap mest? 

14. Vad är, enligt dig, ett bra ledarskap och en bra ledare? Ge gärna exempel. 

15. Vilka utmaningar har du stött på i lärarprofessionen gällande ledarskap? 

16. Hur förhåller du ditt ledarskap inom religionsämnet i möte med olika kulturer och 

religioner i undervisningssammanhang? 

17. Hur förhåller du dig till personlig erfarenhet kontra vetenskaplig fakta i 

undervisningssituationer? 

18. Hur förebygger du fördomar och konflikter inom ramen för din 

religionsundervisning? 
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19. Hur hanterar du konflikter och förtryck/fördomar i undervisning gällande religiösa 

sammanhang? (exempelvis; muslimer är terrorister, samer bor i hyddor och judar 

orsakade digerdöden osv) 

20. Om du kan, får du gärna ge exempel på situationer som uppstått i klassrum [där 

ledarskapet brustit] och hur du hanterat dessa, agerade du rätt eller kunde du ha 

agerat annorlunda? Förklara/motivera gärna. 

21. Hur bra anser du att ditt lärarledarskap är?: Skala 1-3 där 1 betyder mycket 

bristfälligt och 3 betyder mycket framgångsrikt. 

22. På din arbetsplats, arbetar man där med att förbättra lärarledarskap?: Ja, nej. 

23. Om du svarade ja på ovanstående fråga, hur arbetar ni med att förbättra 

lärarledarskap? 

24. Arbetar du själv med att förbättra/förändra ditt lärarledarskap? I så fall hur och 

varför? 

25. Jag önskar ökad kunskap om lärarledarskap och hur jag kan förbättra mitt 

ledarskap: Skala 1–3 där 1 betyder att personen inte håller med och där 3 betyder 

att personen håller med. 

26. Har du något du vill tillägga? 

 

10.2.1. Appendix 2 

The questions for the survey study were in Swedish, below the questions are freely translated 

into English in the same question sequence as they had in the survey. 

 

1. I identify as: Man, woman, non-binary, other. 

2. I am between: 20-29 years, 30-39 years, 40-49 years, 50-59 years, 60-69 years, 

70+. 

3. I live in: Norrbotten County, Västerbotten County, Jämtland County, 

Västernorrland County, Gävleborg County, Dalarna County, Västmanland County, 

Uppsala County, Stockholm County, Södermanland County, Örebro County, 

Värmland County, Västra Götaland County, Östergötland County, Jönköping 

County, Kalmar County, Gotland County, Halland County, Kronoberg County, 

Blekinge County, Skåne County. 

4. I am a qualified upper secondary school teacher in religious studies: Yes, no, 

during education. 

5. I teach more subjects than religious studies: Yes, no. 

6. Did any leadership courses include in your subject teacher training, and if so, how 

many credits? If yes, gave it you valuable knowledge of leadership? 

7. Mention the most important qualities that you believe teachers of religion should 

possess: 

8. If you teach several subjects, do you adapt your leadership depending on the 

subject of teaching? If yes, how and why? 

9. How important is the leadership of the teaching profession according to you? 

(including teaching, parental contact, assessment, development talks, etc.): Scale 

1-3 where 1 means not important and 3 means very important. 

10. What is the connection between leadership and teaching according to you? 
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11. Do you think teachers need to be a good leader in order to be able to perform their 

job/teach with good results? Why/why not? Feel free to motivate. 

12. Do you think there is a difference between leadership and teacher leadership? 

(leadership as leadership or does leadership differ between different professions 

and teaching subjects?) Feel free to motivate. 

13. What do you think affects your teacher leadership the most? 

14. What, in your opinion, is good leadership and a good leader? Feel free to give 

examples. 

15. What challenges have you encountered in the teaching profession regarding 

leadership? 

16. How do you relate your leadership in the subject of religion in meetings with 

different cultures and religions in teaching contexts? 

17. How do you relate to personal experience versus scientific facts in teaching 

situations? 

18. How do you prevent prejudice and conflict within the framework of your religious 

education? 

19. How do you deal with conflicts and oppression/prejudices in teaching religious 

contexts? (for example; Muslims are terrorists, Sami live in huts and Jews caused 

the Black Death, etc.) 

20. If you can, are you welcome to give examples of situations that have arisen in 

classrooms [where leadership has failed] and how you handled them, did you act 

right or could you have acted differently? Please explain/motivate. 

21. How good do you think your teacher leadership is?: Scale 1-3 where 1 means very 

flawed and 3 means very successful. 

22. At your workplace, is anything being done to improve teacher leadership?: Yes, 

no. 

23. If you answered yes to the above question, how do you work to improve teacher 

leadership? 

24. Are you working on improving/changing your teacher leadership? If so, how and 

why? 

25. I want to gain more knowledge about teacher leadership and how I can improve 

my leadership: Scale 1-3 where 1 means that the person disagrees and where 3 

means that the person agrees. 

26. Do you have something you want to add? 


