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Abstract

Key words: Learning style, Dunn and Dunn, reading (style), questionnaires, attitudes, 
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Learning styles have been the subject of educational discussion since 1967. The Dunn and 

Dunn model has been world leading ever since. The Dunn and Dunn theory states that each 

individual learns differently and that school can help the students’ results by adapting the 

teaching to each student’s learning style and perceptual preference. This study focuses on 

learning styles and especially its connection to reading. When, where and why a student 

chooses to read is of importance and can affect the reading outcome. To get insight into how 

students read, this study looks at what type of setting students choose to read in when they do 

not read in school. It also examines students’ attitudes. The study also discusses how learning 

style-based learning can help teachers in their work.
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1. Introduction

If you have ever taken the role of either a teacher or a student, it is rather easy to see that each 

student has his or her own personality and own particular background. No student is the same 

as the one sitting next to him or her. According to the National Curriculum (Lpf 94) teaching 

in Swedish schools “shall be adapted to each student’s capacities and needs.”1

       During my previous studies in English, I did an action research project on 

learning styles. This issue interested me a great deal and as I started my first year as a Senior 

High School teacher this interest has increased. During my teacher training practice, I often 

experienced reading to be quite unpopular among students, yet I personally find it to be key to 

the learning and improving of someone’s knowledge in English. As I teach English B, which 

is a course that requires quite a bit of reading, I decided to involve the students in my class. 

       The course plan for English B states that “[t]he students shall be able to evaluate 

their work in order to change and improve their learning”.2 With regard to the purpose of the 

subject of English, the course plan states that “[A]n aim in learning English is that the 

language itself becomes a tool for learning in other areas. All students need the ability to be 

able to build further on their knowledge after compulsory schooling. Hence, this aim is 

intended to help the student maintain and develop his or her enthusiasm for learning English 

as well as the capability to do so”.3 Based on my previous work and these particular goals and 

purposes, I decided to look into how learning styles correlate with reading.

1.1 Aim of the study

My aim with this study is to look at student’s attitudes towards reading in English and in what 

type of environment students choose to read and how that correlates with their learning  and 

reading styles. Secondly, I wish to investigate some possible development in students’ 

understanding of their learning and reading style regarding the type of environment and 

setting they choose to read in. A third aim is to develop my ability as a teacher to help my 

students read better and to see how school can promote reading in English among its students.  

Finally, I wish to see how the usage of learning styles within the classroom is relevant to 

foreign language learning and teaching. 

                                               
1 Lpf 94, p. 4.
2 Skolverkets website. http://www.skolverket.se 2009-09-22 My translation. 
3 Skolverkets website. http://www.skolverket.se 2009-09-22 My translation. 
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2. Background

This chapter will provide outline the learning style research, more specifically the Dunn and 

Dunn learning style model and the connection between learning styles and reading.  

2.1 What are learning styles?

Every individual has a learning style and learning preferences (see Section 2.3 for more 

details). Learning styles in Bolander and Boström are defined as “how an individual 

approaches, processes and retains new and difficult material.”4 There is no learning style 

which is better than another.5 According to Tornberg, Willing states that a learning style 

reflects generally how an individual works cognitively, affectively and physiologically. A 

learning style is therefore an expression of the individual’s whole personality; it is primarily 

biological and consequently difficult to change.6 Everyone learns more through their own 

learning style than that of the teacher or the tutor and if students’ learning styles and 

preferences are accommodated they are more likely to perform successfully. The differences 

between learning styles within a group are as varied as those between groups since everyone 

comes from different backgrounds. Over three-fifths of a person’s learning style is genetic, 

which means that it is based on psychology, physiology and stamina. The remainder is 

learned behavior.7

The field of learning styles became popular during the 1980’s and has since 

presented a number of different learning style theories, all of which take their bases in the 

premise that each individual learns differently.8 Out of the about eleven models for learning 

styles that are available today, the Dunn and Dunn learning style model has been estimated by 

independent evaluations to have the best validity and the highest reliability. Research 

regarding the Dunn and Dunn learning style model has been conducted on all types of 

individuals ranging in age from kindergarten to adults. It has also been used in different fields 

of education ranging from preschool play to higher academic studies. More studies have been 

published on the Dunn and Dunn learning style model than on any other learning style model. 

The Dunn and Dunn model has also been awarded many international prizes.9 The field of 

learning styles is closely connected to the field of learning strategies. 

                                               
4 Bolander & Boström, Lärstilar och läsning, p. 21. 
5 www.lenabostrom.se 2009-11-17
6 Tornberg, Språkdidaktik, p. 18. 
7 www.lenabostrom.se 2009-11-17
8 Bolander & Boström, p. 21. 
9 www.lenabostrom.se 2009-11-17
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2.2 Learning strategies

In connection to learning styles, there is also a discussion regarding learning strategies. L2 

(second language) learners do not only rely on their learning styles when they are learning a 

language, they also use a variety of strategies. The types of strategy they use depend on each 

individual. Learning strategies can clearly contribute to the development of language 

learning.10 Learning strategies relate to the way you make the most of your learning style. 

Learning strategies refer to the more or less conscious ways an L2 learner uses his or her 

interim language i.e. the language a learner has between he or she has begun to learn the 

language until he or she reaches the goal language. A learning strategy builds on a person’s 

learning style and can be altered.11  

There are three different types of learning strategy:

 Cognitive strategies are based on problem solving and analyses which the learner 

applies to the language he/she has already learned. Translation is an example of a 

cognitive strategy.  

 Metacognitive strategies require that you plan, organize, monitor and evaluate your 

learning process. These strategies help divide the learning process into smaller parts. 

 Social strategies involve using your surroundings for learning purposes. For example, 

one can ask a teacher or a L1 speaker for (language) help. Working with others when 

learning is another example. 

According to Tornberg, learning strategies have more of a mediating role and are based on 

students’ previous knowledge and their learning styles. What learning strategies you choose 

also depends on the assignment at hand.12 Research regarding learning strategies has been 

conducted since the 1980’s. At the beginning the field of research regarding learning 

strategies encountered problems regarding defining, classifying and describing the strategies. 

These problems still remain.13  

For this essay I have chosen to work with learning styles. The following sections 

will present the Dunn and Dunn learning style model more closely. 

                                               
10 Abrahamsson, Andraspråksinlärning, p. 210. 
11 Tornberg, p. 22. 
12 Ibid, p. 20. 
13 Tornberg, p. 20. 
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2.3 The Dunn and Dunn learning style model

Rita and Kenneth Dunn have done research on people’s learning styles at St John’s University 

in New York since 1967. According to Dunn and Dunn, there are 21 different factors which 

affect successful learning. These factors are divided into five different elements (see Picture 

1). 

Picture 1: Learning styles Network – Lärstilscenter i Örnsköldsvik 

 Environmental elements are important in that roughly 70 % of students are affected by 

light and furniture. Many students prefer to be comfortably seated and to be in an 

environment with softer lighting. It has also been proved that the temperature of the 

room affects learning. Furthermore, many students improve their results if they are 

allowed to listen to music. 

 Emotional elements help explain why some students are not motivated to learn at all 

while others do their work right away. Some need something to strive for whereas 

others may even work to satisfy someone other than themselves like a parent or a 

teacher. Some students need to take several breaks while working. There is also a 

difference in how much structure each student needs, an aspect which is related to how 
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responsible the student in question is. The student’s ability to adapt to different 

settings and assignments is also an important factor. 

 Sociological elements account for the finding that about 13 % of students prefer to 

work alone. About one third of students need support from their teacher or some other 

authority figure. Some prefer to work with a friend or in a group. Some students are 

dependent on firm routines while others need to vary their way of working. 

 Physiological elements are related to the student’s perceptual factors. Everyone learns 

in a different way (see 2.3.1 below). Students may be auditory, visual, tactile or 

kinesthetic. Some want, indeed need, to eat and drink while studying and some need to 

take quick breaks. The time of day the learning takes place is also an important factor. 

Most students find the time between 10 a.m. and 2 p.m. to be the best time to learn. 

 Psychological elements concern a person’s individual ways of processing information. 

Some are holistic, meaning that they need to assimilate the whole before they go in to 

details. An analytical person on the other hand needs initial facts and details to be able 

to grasp the whole. Impulsive students want to get going right away while reflective 

students require peace and quiet for task engagement. Most teenagers and adults are 

holistic learners.14 The psychological elements are the elements which are most 

difficult to define and also the elements which are closest to being a strategy instead of 

a learning style.15

Not all of these elements need to be satisfied for each individual to achieve successful 

results. Most people have between 6-14 elements which are crucial for their learning. 

2.3.1 The perceptual preferences according to Dunn and Dunn

The perceptual preferences, which are part of the physiological elements listed in the previous 

subsection, are the central part in the Dunn and Dunn learning style model. There are four 

different learning styles.16

 An auditory learning style is based on hearing. Students who are auditory in their 

learning style are good at listening to a story and then retelling it. They easily take in 

                                               
14 Dunn, Nu fattar jag, p. 14.
15 Tornberg, p. 74. 
16 Bolander & Boström, p. 50. 
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oral instructions and enjoy someone reading aloud while they follow the text. It is also 

good if they can read out loud to themselves. Students with an auditory learning style 

might very well benefit from listening to an audio book while reading.17 Auditory 

people are relatively well suited for the traditional school system. About 25 per cent 

are auditory.18

 Visual students have sight as their primary sense. They often like to read and write. It 

is of great importance that they can clearly see what they are to learn. Students who 

are visual can easily read and follow written instructions. They prefer to see how 

something is done. Visual students also like to use the computer to create texts. They 

also like to watch television and movies to aid their learning.19  Visual people often 

learn quickly and are well suited for the traditional school system. About 30 per cent 

of the population are visual.20

 Tactile learners prefer to use their hands in many ways. To touch and feel is often very 

helpful. Tactile students prefer to use concrete materials. They can develop their 

reading while illustrating the text and they also often doodle while reading or working. 

It has been shown that using computers can help tactile students to learn better.21  

 Kinesthetic students want to be physically active while learning or reading. Students of 

this learning style can often not sit still for a long period of time. This can be difficult 

to combine with learning and especially reading and therefore it is a good thing to plan 

many breaks for this type of student. Kinesthetic students often prefer to do things 

themselves, for example by experimenting. Kinesthetic people are those who are the 

least suited for the traditional school system. Around 15 per cent of the population are 

strongly kinesthetic and about 30 per cent are a combination of kinesthetic and 

tactile.22

These perceptual preferences are the main focus of the Dunns’ learning style 

model. Now it is time to consider if there is a connection, if any, between learning styles and 

reading. 

                                               
17 Bolander & Boström, p. 42. 
18 Söder, Lärstilar och fysik, p. 7. 
19 Bolander & Boström, p. 42. 
20 Söder, p. 7. 
21 Bolander & Boström, p. 43.
22 Söder, p. 7. 
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2.4 Reading

Chambers states that “all reading has to take place somewhere”.23 He continues, “every reader 

knows that where we read also affects how we read: with what joy, concentration and with 

what profit.”24 Further on, Chambers emphasizes that reading is not only a question regarding 

place but also about the book we are reading, the mood we are in, what attitude we have 

towards reading, how much time we have and whether or not we are going to be disturbed or 

not. The support a young reader receives from grown-ups is also important. Young readers 

need role models and someone who can support them in their development.25 To have a 

parent in this role is preferable, but a teacher can also fill the position. The most important 

question is why we read. Is it for fun or because we have been told to? All of these aspects 

come together and determine the success of our reading. 

If a teacher is to be able to help his/her students to read and develop into 

interested readers, then he/she needs to know how to create a reading environment that 

enables the students to develop their reading skills.26 According to Chambers, reading is 

something which has its own particular behavioral pattern. Evidence suggests that it will be 

easier for the students to read if there are special places for them to read in.27

The ability to read and understand what you are reading is crucial for how 

students cope with school in general. There is a connection between students who are not 

good readers and drop-out statistics.28 However, people do not read in the same way. There 

are different learning styles and there are also different reading styles. 

2.5 Reading style and its connection to learning style

As mentioned earlier, the perceptual preferences are the most central part in the whole 

learning style model, and thereby it is also the most important factor when it comes to reading 

styles. Research on reading styles came about on the basis of Rita Dunn’s work with learning 

styles in the late 1970’s. In the following decade Marie Carbo presented the first thesis on 

reading styles which received a lot of international attention. Today it is classified as one of 

the most influential studies in reading.29 Since then the field has progressed and today there is 

a lot of emphasis on the combination of method and environment when it comes reading 

                                               
23 Chambers, Böcker om kring oss – om läsmiljö, p. 9. 
24 Ibid, p. 9.  
25 Ibid, p. 18. 
26 Ibid, p. 9. 
27 Ibid, p. 37. 
28 Bolander & Blomström, p 39.
29 Ibid, p. 34. 
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education. It has also been shown that if the students reach success in reading, it will also 

affect in other subjects at school positively.

The concept of reading style is a way to try to describe what different 

individuals need to learn in order to be able to read or develop their reading as efficiently as 

possible. Reading which is adapted to each student’s reading style and individual strengths 

will lead to better results. A person’s reading style correlates very closely with his or her

learning style and perceptual preferences.30 Carbo has based her work with reading styles on 

Dunn and Dunn’s theory of learning styles. According to Carbo (as cited in Bolander and 

Blomström) “[a] reading style describes a person’s strengths and preferences during the 

reading process. Reading style is about how a person’s reading is affected by its 1) immediate 

environment and feelings 2) social preferences, physical needs and ways to process 

information”.31

Most students learn how to read well regardless of the method used in school. 

But for about 20-30% of students it is crucial to provide an environment which suits their 

reading style. Many students today lose their interest in reading due to teaching based on a 

learning style which is not suited for them. Once someone’s reading style is satisfied it will be 

both easier and more fun to read for that student and thereby he/she will be more likely to 

become a good reader who reads frequently. Even if Carbo underlines that reading needs to be 

easy and fun to maintain the student’s interest, she also underlines that reading needs to be a 

challenge. Every student needs to be ‘stretched’ towards a higher level of reading. 32   

Chambers claims that there are always two matters that affect whether or not an 

experience will be positive or negative. He refers to them as inner and outer conditions. Inner 

conditions are the mixture of intellectual and emotional attitudes while outer conditions are 

the physical surroundings and how conducive these conditions are to the activity at hand. For 

example, a group of people can be very excited about a picnic (inner condition) but it can be 

completely ruined if it rains (outer condition). Inner conditions carry more importance than 

outer, but both form our attitude towards whatever it is we are about to do. The activity of 

reading is no different. If we enjoy reading and expect something positive to come out of it, 

then it probably will be a positive experience. In the same way, if we are forced to read we are 

also likely to find it boring. Chambers also claims that reading success is enhanced if you are 

                                               
30 Bolander & Blomström p. 42. 
31 Ibid, p. 35. My translation. 
32 Ibid, p. 35. 
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seated comfortably and if the surrounding environment is comfortable in general. The 

definition of comfortable is an issue which can only be answered by each individual.33

2.6 The connection to foreign language learning and reading

Lundahl describes reading in a foreign language as an active process which is very important 

as skills in reading help the student develop his/her skills in the other fields of English 

learning as well such as writing and speaking. According to Lundahl, school is not the ideal 

place for reading at all, instead reading should be done at home or in whatever setting the 

student chooses.34 A developed ability to read means that you can manage to read different 

types of text in different ways. To develop this ability quantity is important, you have to read 

extensively to develop your skill; what type of literature you read is not necessarily as 

important.35 Literature should always carry a certain standard, yet the quality of the literature 

is not necessarily as important as the quantity, especially in the early stages of language 

learning.  

As a learner it is important that you get as much teaching as possible which is 

adapted to your reading style as research shows that this improves the individual’s academic 

results and improves their attitude towards learning.36 It has also been shown that the less 

success a student has within theoretical subjects, the more important the focus is on his or her 

learning style. This is of course not only important to the teaching and learning of foreign 

language but to all subjects in school.37

3. Method

3.1 Selection 

To be able to see what type of learning style the students in my class have I chose to use the 

Dunn and Dunn learning style test (see Appendix 1). The test is based on the Dunn’s 

extensive research (see Section 2.1 and 2.3). I find the categories formed by Dunn and Dunn 

to be very well-rounded and to cover many areas which influence reading. 

I chose to use a questionnaire (see Appendix 2) for my investigation primarily 

because of the time frame I was given. I needed to collect a considerable amount of data in a 

                                               
33 Chambers, p. 20f. 
34 Lundahl, p. 9. 
35 Ibid, p. 11. 
36 www.lenabostrom.se 2009-11-17
37 www.lenabostrom.se 2009-11-17
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time period of three weeks. To perform interviews would have been preferable but since I 

wanted all of my students in my English group to be a part of this and learn something from it 

I had to adapt my research method to my given time frame. Interviews would have been too 

time consuming to conduct with all of my 20 students as I wished to study any possible 

development in reading which would have meant about 80 interviews. Also, since I wanted to 

get the students’ thoughts on their reading right after they had finished reading, it would have 

been very difficult for me to conduct interviews since the students were encouraged to read in 

their own time. I did not want to risk interviewing students who had ‘forgotten’ about their 

reading. 

Another option would have been to let the students write a reading log. But 

since I wanted the answers in my survey to correlate to the different factors listed by Dunn 

and Dunn, a structured survey seemed a safer way of securing the relevant data than relying 

solely on student responsibility to cover the ground. A reading log is often useful but it would 

not have been ideal in this case. 

I decided on a questionnaire even though there are weaknesses with that type of 

survey. Questionnaires are often very efficient yet to create the right type of questions is 

difficult and I chose to make some adjustments to my questionnaire after it had been handed 

out the first time out of four.  

3.2 The choice of learning styles. 

According to Boström, Dunn and Dunn are the world’s leading researchers on learning styles 

and they have created a very thorough basis for the research field of learning styles38 (see 

Section 2.1). 

How one acquires knowledge in language can differ from person to person. I 

chose to use learning styles for this degree project instead of learning strategies first of all due 

to the fact that the research regarding learning styles has reached clearer results than learning 

strategy research.39

My second reason for choosing to focus on learning styles acknowledges that 

the activity of reading can be connected to both styles and strategies. However, as learning 

styles are innate and a part of someone’s personality and cannot be chosen, in contrast to 

learning strategies, (see Section 2.1 and 2.2), I chose learning styles as I wished to see on 

what basis each of my students stand. I think that learning strategies can be used as a useful 

                                               
38 Bolander & Boström, p. 20. 
39 Tornberg, p. 20. 
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complement to learning styles. Once you have identified your learning style it can be a good 

to investigate what types of strategy can then be used for specific learning situations. Also, 

according to Tornberg the research on learning strategies has so far proved to be debatable.40

The main problems have been to properly define, classify and describe the different strategies. 

Even though there have been influential results, these problems have been around since the 

research regarding learning strategies started during the 1980’s.41

3.3 Procedure

The students were asked to choose a book by themselves within the limitation of the school 

library’s English novel collection. They were give the time frame of three weeks to read their 

book and were asked to choose a book which suited that time frame. Before reading the book 

the students were asked to take a learning style test created by Dunn and Dunn (see Appendix 

1). 

The students were given an assignment to write a short book review after they 

had finished the book. This book review was not directly linked to this project but was given 

to the students since every assignment in class needs to have a follow-up activity. 

The Dunn and Dunn learning style test is directed towards children between the 

ages of 9 and 15.42 I found a very similar test by Dunn and Dunn which is directed towards 

adults as well but I chose to use the aforementioned test since, first of all, I thought that test 

was more thorough and clear.43 Secondly, 8 out of my 20 students were born in 1991 and are 

therefore over the age of 18 and adults according to Swedish law; the remainder are not and 

can therefore be qualified as adolescents. However, Swedish parents have a legal duty to 

support their child according to the Children and Parents Code44 until their child graduates

from Senior High School and therefore they can still be regarded as dependent minors. 

Thirdly, some Senior High School students may be adults according to the law but they are 

still very influenced by other adults such as parents and they also do not live under other 

conditions of adult life. Most of them, for example, still live at home with their parents. 

Finally, since my students are still involved in a school environment I think using the test for 

children still holds validity. The test and the questionnaires were given out in Swedish so as to 

avoid any possible English language misunderstandings.  

                                               
40 Tornberg, p. 20. 
41 Ibid, p. 21. 
42 Dunn & Dunn, Alla barn är begåvade, p. 113. 
43 Dunn, p. 17. 
44 Children and Parents Code, Chapter 7, § 1. www.notisium.se  2009-11-15
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3.4 Source of errors 

One of the biggest problems I faced during this degree project was to get the students to hand 

in their questionnaires. Several students also missed the deadline for finishing the book. 

Illnesses also delayed this project as a number of my students got sick for a long time during 

the period the students were supposed to read. 

The given time of three weeks for reading was not ideal, but it was the 

maximum amount of time available as the project needed to fit both my time frame for this 

degree project as well as the students’ schedule for their APU (arbetsplatsförlagd utbildning).

It would have been better to have had more time for reading, but due to scheduling 

difficulties, both mine and my students’, it was not possible to do so. 

4. Results

All of my English B students took the learning style test (see Appendix 1) and read a book of 

their own choosing. However, I chose four students to focus on for the remainder of this 

project. The choice to just go with four of the students was made due to the enormous work 

load that came with analyzing and presenting the results of the questionnaires. It would have 

been unfair to only give four students the reading questionnaires after all 20 students had 

taken the learning style test. I did not want to give any of my  students an extra work load. I 

could have performed interviews with the chosen four but, besides the arguments above, it 

would have been unfair of me to ask for more time and commitment from some of the 

students. All of the students needed to fulfill the goal for English B about evaluating their 

work (see Section 1). Each student belongs to one of the perceptual preference groups as 

listed by Dunn and Dunn (see Section 2.3.1). Each student has been given a fictional name to 

protect his/her anonymity. The first letter of the fictional name correlates with the first letter 

of the perceptual preference. Hence we have Allan who is auditory, Kevin who is kinesthetic, 

Tara who is tactile and Victoria who is visual. The student’s name also correlates with their 

sex. 

The students who were selected were the ones who fitted the profile of each 

perceptual preference best. It was much easier to find students who are auditory and visual, 

much due to the fact that these are the most common. It was difficult to find students who 

only have one learning style. According to Dunn and Dunn, it is quite common that students 

have more than one learning style. It is not uncommon that a student has all four learning 
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styles.45 It is not better in any way to be purely visual or tactile and so on, but to be able to 

present my results and any distinct differences, I chose the students who, according to the 

learning style test, appeared to be as anchored in one style as possible, this to be able to better 

see the differences between the different learning styles. Only one of them, Allan, has just on 

learning style, he is auditory. Victoria is mostly visual but has underlying tendencies of being 

auditory and tactile as well. Kevin is mostly kinesthetic but also visual and auditory. Finally, 

Tara is evenly tactile and visual, yet she was chosen to represent the tactile preference as she 

scored highest as a tactile learner of the students who had handed in all of their 

questionnaires, which in the end was 15 out of 20. 

The remainder of my data was not wasted as all of the students in my class 

received a lesson where we discussed and analyzed the results. In this way, all the students  

received insight into their learning style and into how to improve their learning and thereby 

reached the course goal to be able to evaluate their work. Each of the students got a summary 

of their results on the learning style test. The summary was based on the learning profile that 

Dunn and Dunn have created to accompany the learning style test (see Appendix 3). The 

summaries of the students’ reading processes are based on that learning profile and can be 

found in Section 4.3 – 4.6.  

4.1 The students

In the following paragraphs, the four students chosen from the group of twenty are briefly 

profiled.

Allan is a senior on the Construction program and chose to read the book Johnny 

got his Gun by Dalton Trumbo. According to the learning style profile, Allan can but does not 

have to study in environments with sounds and he learns the best in surroundings with 

dimmed light. Temperature is not an issue for Allan and he can study in both formal and 

informal settings, which means both in and out of school. Allan is a self-, grown-up- and 

teacher motivated student which means that his motivation to perform well in school is not 

only to satisfy himself but also other grown-ups i.e. parents, relatives etc. The fact that he is 

teacher motivated means that he also finds satisfaction in making his teachers pleased with his 

performance. Allan is also a student who can maintain high levels of concentration and 

usually finishes his assignments. He is relatively responsible and learns best without the 

surveillance from a grown-up. Allan prefers to work alone, but can also work in a group. He 

                                               
45 Dunn & Dunn, p. 114. 
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is a night person and has no need of food or drinks while studying; he has no particular need 

of breaks. 

Kevin is a junior on the Electricity program and chose to read the book The 

Pilot’s Wife by Anita Shereve. Kevin is in need of an environment with sounds to help him 

learn. He also benefits from dimmed lighting. Temperature is not an important factor for him 

and he can study in both formal and informal surroundings. He is also a self-, grown-up- and 

teacher motivated student. He can maintain his concentration and knows how to be 

responsible. He learns best with some amount of grown-up surveillance. Kevin prefers to 

work with a friend or in a group, but sometimes also prefers to work alone, depending on the 

assignment. He learns the best in an environment without food and drinks since these can be 

distracting. He needs frequent breaks to improve his learning conditions. The best time for 

him to study is in the afternoon. 

Tara is a junior on the Child and Recreation program who chose to read the 

book A Child Called It by Dave Peltzer. Tara prefers quiet and calm surroundings. She wants 

the lighting to be soft and the temperature to be warm. She can study in both formal and 

informal environments. Tara is self-, grown-up- and teacher motivated. She can also maintain 

her concentration levels and usually finishes her assignments. She knows how to take 

responsibility but needs to be reminded about these. Tara is somewhat in need of structure and 

supervision. She prefers to work alone, even though she likes her spare time activities to be in 

groups. She prefers to have an adult present, but not involved. The best time for her to study is 

in the afternoon. Food and drinks are not necessary, neither are breaks. 

Victoria is a junior on the Media program and chose to read Blood Sinister by 

Celia Rees. Victoria learns best in environments with added sounds. She prefers very strong 

lighting. She has a tendency to learn best in cool environments and also in informal settings. 

She is self- and grown-up motivated. She can maintain her concentration and knows how to 

finish her work and take responsibility. She learns best in a very structured and supervised 

environment. Victoria prefers to work alone and likes to have an adult around her. She learns 

best in the morning and should avoid to study in the evenings. She learns best in an 

environment without food and she can work for long periods without interruption. 

4.2 The questionnaires

The students were given four reading questionnaires to comment on their reading and the 

setting in which they chose to read. The questionnaires (see Appendix 2) were in Swedish so 

as to avoid English language confusion or difficulties. The students were asked to fill out the 
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questionnaires in a particular order. The questionnaires were copied onto colored paper (red, 

blue, yellow and green) both to help the students know in which order to fill them out and to 

help me gather the results. Also, the point was to see if there could be some line of 

development detected in the students reading, whether for example, the fourth questionnaire 

reflected more self-awareness about their learning than the first. The profiles presented in the 

following sections are summaries of the students’ responses to the reading questionnaires. 

For the completion of the first questionnaire the students were not given the 

opportunity to choose their location for reading. Instead they were asked to stay and read in 

the classroom. This lesson took place between 8-9 a.m. on a Friday morning. The students 

were asked to chose a book from the library at the English Institution of the school and then 

spend the rest of the lesson reading their book. They were given the opportunity to leave the 

classroom for a break of maximum five minutes. They could also take breaks from reading so 

long as they remained in the classroom. They were also allowed to eat and drink if they 

wanted to. There were dictionaries in the classroom for the students to use, yet I did not 

encourage them to do so. 

After the questionnaire had been handed out the first time, I chose to revise it 

before I gave out the remaining three versions. I did not get as clear answers as I had wished 

for during the first questionnaire round, so I decided to revise and develop my questionnaire 

questions for the sake of fuller responses.

4.3 Allan

For the lesson in the classroom Allan only read for about 10 minutes due to having difficulties 

choosing a book and he consequently only managed to read four pages. He thought the 

surrounding classroom to be very calm still he chose to listen to heavy metal on his MP3 

player. The lighting was of traditional classroom type, which he claimed to enjoy. He felt that 

the temperature was comfortable. The same thing went for the furniture even though he 

considered the chairs to be very hard. His motivation to read was due to being “forced”. He 

did not eat or drink while reading and did not take any breaks. He thought that his book was a 

bit boring and that this was not his ideal place to read. Allan would have preferred to read 

alone.    

For the second questionnaire Allan chose to read in bed in the evening. For 20 

minutes he managed to read about 15 pages. He listened to music which he found helped him 

relax. The light came from his ceiling lamp and he would have liked it to be from a lamp 
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closer to him, like a bedside lamp. He claimed that the temperature was fine and that he was 

comfortable. He was alone and his motivation to read was to finish the book so that he could 

start to write his book review. He did not eat anything, but he drank a glass of sparkling water. 

He did not take any breaks. He considered his reading to be perfectly fine even though he 

found the book to be difficult. According to Allan this was the best time and place for him to 

read. 

For the third questionnaire Allan chose to read at home on the living room 

couch in the afternoon. He read for about 20 minutes and in that time he managed to finish 

about 15 pages. The surrounding environment was quiet and he chose not to listen to music, 

unlike the time before. The light came from a table side lamp which he found to be good. He 

was also comfortable in terms of temperature and furniture, even though he would have 

preferred to read in bed. He was alone and his motivation was to read the “daily chapter” 

according to his “reading plan”. Allan did not eat, drink or take any breaks. Once again he 

found his reading to be fine, even though the book was still boring. Allan thought that this 

setting was also ideal for him to read in. 

For the last reading session, Allan was back in bed at around 9 p.m. He read for 

50 minutes and finished 40 pages. He listened to music again and did not find it to bother him, 

rather it helped him relax. His ceiling lamp gave him sufficient lighting, but it was not 

optimal. He found the temperature and furniture to be comfortable. This time round Allan’s 

motivation to read was to finish on time. He was alone once again and did not eat, drink or 

take breaks. He found his reading to be boring as the book did not end the way he had 

expected or wanted it to. Even though this reading location is very similar to the second,

Allan claimed that this was not his ideal setting.  

4.4 Kevin 

At the time of the lesson when the students read in the classroom, Kevin was sick and could 

not therefore participate in finishing the first questionnaire. I chose not to give him the 

opportunity to do so because my lesson plans for the upcoming weeks involved other 

activities which could not be postponed. Kevin chose his book during the following lesson. 

Even though Kevin did not participate in the classroom setting I still chose to use him since 

no other student showed a mainly kinesthetic learning style. Unfortunately that meant that I 

missed out in having the information to relate Kevin’s experiences to a school environment. 

The first time Kevin read on his own terms, he chose to read on the bus in the 

afternoon. For 45 minutes he managed 12 pages. He described the level of sound/noise around 
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him to be “too loud” and that it was very disturbing. The light came from the sky which he 

found to be sufficient. The temperature was sufficient as well, however, he was not 

comfortable on the bus seat. He would have preferred to be at home in bed. His motivation to 

read was that he “had to.” Even though he was on a crowded bus, he considered himself to be 

alone while reading. Kevin did not eat or drink but took about a dozen one-minute breaks 

since he talked to a friend who sat next to him. He found his reading to be boring due to the 

plot of the book and also because it was not the ideal time and setting for him to read in as he 

felt very distracted.  

For the following reading session, Kevin chose to read in bed at his girlfriend’s 

place. He read around 10 p.m. for about 30 minutes and went through about 18 pages. The 

surrounding environment was rather quiet which he enjoyed. He was also very satisfied with 

the lighting which came from a table lamp. Kevin  was rather warm which he found to be a bit 

troublesome but he still felt comfortable. His motivation to read was still the fact that he had 

to. This time around Kevin  chose to both drink and eat while reading, but he did not take any 

breaks. This time he remarked that he found his reading to be “okay”, even though the book 

was still difficult. In contrast to the second time he read, he noted this situation as more ideal 

for him to read in. 

For the third time around, Kevin chose to read on the bus again even though it 

had proved not to be an ideal place for him. In the afternoon for about 30 minutes he read 

about 13 pages. Also this time around Kevin considered the noise in the bus to be disturbing. 

The only light came from the sky but he still thought it to be sufficient. The temperature in the 

bus was not a problem; however, the bus seat was still uncomfortable. Kevin still did not find 

any self-motivation to read, but did so because he had to. He did not eat or drink during his 

reading, but he did take a few breaks. He found his reading to be boring since he did not want 

to read at that time and he still thought that the book was difficult. Once again he admitted 

that this is not his ideal place to read and that it would have been better for him to read in bed 

or at least in a place which was calm and quiet. 

4.5 Tara

Tara chose her book faster than Allan. She read for 25 minutes and covered 20 pages in the 

classroom session. She experienced the sound level of the classroom to be very low, which 

she enjoyed. She also felt at ease with the lights but would have preferred a different type of 

lighting yet she did not specify what type. Tara found the temperature in the classroom to be 

too cold and that made her feel a bit uncomfortable. She also disliked the furniture of the 
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classroom since it was too hard. She felt motivated to read due to having chosen the book 

herself. She did not eat or drink anything while reading. Finally, she thought that this setting 

was good for her to read in yet she would have preferred to be at home in bed instead. 

Tara read at night at home in bed for the second round. An hour’s reading took 

her through 20 pages. Her surroundings were quiet and she was not disturbed by it. She 

enjoyed the lighting which came from the bedside lamp. She was a bit cold but was still 

comfortable. Her motivation to read was so that she would go to sleep easier. Tara did not eat 

or drink anything while reading. She took a few breaks from her reading, but she did not state 

how many. She claims that the book was difficult to read due to the fact that she is not used to 

reading English books. But she thought that it was the best time and setting for her to read in. 

The third time around Tara chose to read in the afternoon on the bus. For half an 

hour she read 25 pages. The noise level around her was quite high but she was not bothered 

by it. She found the lighting, which came from the windows, to be too weak and would have 

preferred a bed lamp. She was cold but still felt comfortable. Her motivation to read this time 

was that she wanted to finish the book and the assignment. Once again she did not eat or 

drink. In contrast to the last time she read, she did not take any breaks. She had exercised for 

half an hour before she read. She found her reading to be fine and that she could concentrate 

better this time around. However, Tara still maintained that the book was difficult. This was 

however, not the best time for her to read; she would have preferred to be in bed, with better 

lighting and a warmer temperature. 

Tara’s final reading session took place in the car at night. She read for an hour 

and covered 45 pages. She experienced it to be nice and quiet. The lighting could have been 

better since the car lamp did not provide sufficient light. She felt comfortable both in terms of 

furniture and temperature. Her motivation to read this time around was because she herself 

wanted to. She did not eat, drink or take any breaks. Tara had wanted a cup of coffee as she 

felt a bit tired. This time around she found it fun to read, even though the book was still 

difficult. This too felt like an ideal time and place for Tara to read. 

4.6 Victoria 

Victoria was the one who read the longest during this classroom-based reading session. She 

read for 40 minutes and covered 10 pages. She did not feel that the surrounding sound level 

was disturbing yet chose to listen to rock music on her MP3 player. Victoria also claimed to 

enjoy the lighting in the classroom even though it was very bright. She experienced the 

classroom to be too cold, but she was still comfortable. Unlike the others, Victoria did not 
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find the classroom furniture to be uncomfortable. Her motivation to read was to be able to 

finish on time. She did not eat or drink anything while reading, nor did she take any breaks. 

Victoria also added, that she would have liked to have access to a dictionary to be able to look 

up words.    

For her second reading session, Victoria read in bed, where she varied between 

sitting up and lying down. She read in the morning for 3 hours and covered 63 pages. The 

surrounding environment was quiet which she found to be okay. Victoria found the lighting in 

the room to be too strong, the sun shone in through her window and she would have preferred 

only the ceiling lamp. The temperature in the room was cold, which Victoria prefers, and she 

felt very comfortable. Her motivation was the reading itself; she considered it to be fun to 

read and that the book was really good. She did not eat or drink. She did not take any breaks, 

which she thinks that she might have gained from doing. She claims that she developed her 

vocabulary as she read, as she used a dictionary to look up words she did not understand. She 

thought this was an ideal setting for her to read in. 

The third time Victoria read she sat in front of her computer in the afternoon for 

an hour. She managed to read 19 pages. She listened to music at a very low volume and 

claims that it helped her relax more. This time around the lighting was better since it came 

only from the ceiling.  The temperature and the furniture were comfortable. This time around 

Victoria was not as motivated and she was disturbed by the computer which provided too 

much distraction. She mentions herself that this was not an ideal place and that she should 

have gone somewhere else. This time she ate an apple but did not drink anything. Also during 

this reading session, Victoria looked up words in a dictionary. 

For the last reading session Victoria read for a whole four hours and covered 

102 pages. She read in bed and it was early in the morning. It was quiet around her which she 

appreciated even though she had listened to music the previous times. The lighting was the 

same as the previous time, the ceiling lamp. Once again the temperature and the furniture 

were comfortable. She wanted to read the book because she thought it was a good book. She 

did not eat or drink. But this time, unlike the second, she took breaks, two to be exact, each 

about 15-20 minutes long. It seems like she felt that improved her concentration. This time as 

well she chose to look up words she did not know, and claims that this helped her with her 

vocabulary. Once again Victoria claimed that this was her ideal setting. 
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5. Discussion

Allan is a relatively steady student. It seems like even if he is in an environment which is not 

ideal for him, he can still focus relatively well on his reading. Music has been shown to be 

helpful for Allan but it has also been shown not to be necessary. Something which seems to 

be more important to Allan is to be able to be alone as that is something that he chooses for 

each of his reading sessions. It also seems that school is not the ideal place for him to read, 

partly due to the type of room a classroom is but also due to not being able to be alone. Allan 

appears to be very goal-oriented as he has stated that he wishes to finish his book or carry out 

his plan to read a chapter a day. This goal orientation is also his constant motivation to read. 

Allan’s attitude towards reading seems to be developing a bit as his reading progresses. The 

first time he claims to feel “forced” to read. Later on that develops to be “fine” or even 

“perfectly fine”. His last reading, when he finishes the book, it is back to being boring again, 

but that seems to be more due to the fact that the book did not end the way he wanted it to. 

The last time Allan read was also very similar to the second time he read in terms of setting, 

yet his attitude is more negative and he claims that the environment was not ideal for him. It 

might be so that a student’s attitude towards reading, not only in general but also in particular 

situations, may influence the results of the reading. If Allan did not feel like reading, it is very 

possible that his mood affected him negatively and hence made him think of it as boring.   

Kevin’s attitude towards reading is not very positive. He continuously claims 

that his reading is boring. The only exception, when he claims that it was “okay” to read, was 

when he placed himself in a calmer environment for his second session. He still claimed, as 

he did in all the questionnaires, that the reading was difficult, but, in contrast to the other 

times, describes it as “okay”. Kevin also stated in connection to all the times he read that he 

“had to” read. Since he felt constantly forced to read it is also no wonder that he finds it to be 

boring. The time when Kevin placed himself in a calmer environment at his girlfriend’s was 

not only the time when he found his reading to be okay, it was also the time he managed to 

read the most amount of pages in his book. Kevin is in need of an environment with sound, 

but it cannot be any type of sound. People talking on the bus can be classified more as noise 

than sounds and it clearly distracted Kevin. Even though the learning style test showed that 

Kevin is a responsible person, he shows little insight regarding his reading environment, 

shown especially when he chooses to read on the bus again when it obviously was not a good 

idea the first time around. 

Tara is the one out of these four who enjoys reading the most. She appreciates 

the fact that she was able to choose the book herself, and she reads for her own pleasure and 



25

she never expresses that she is forced to read. Tara’s results on the learning style test appear 

to concur quite well with how she depicts her reality in the questionnaire. Even though she is 

relatively interested in reading in general, the environment is quite important for her reading. 

The time she spent reading in school was not ideal for her yet it was not all that bad either. 

What is more of a key issue for her is the noise level and the temperature. It appears that 

Tara’s comfort can be thrown by cold alone. According to the learning style test, Tara’s 

preferable time to read is during the afternoon, and that is also something that she should stick 

to. She read late one evening and did not manage to read that many pages, which I assume 

was due to being too tired. Tara is equally tactile and visual and that might be one of the 

reason as to why she copes rather well in school. Had she been solidly tactile the outcome 

might have been different.     

Just like Tara, Victoria seems to enjoy reading. Her motivation to read is both 

her own interest in reading as well as being able to finish the assignment at hand. Victoria has 

shown good insight into her own reading. She reflected well over the fact that the computer 

was very distracting to her and hence chose to read somewhere else the following time. She 

also realized that she would benefit from a break or two even if she is capable of studying or 

reading for longer periods. Furthermore, Victoria is the only one who has mentioned that she 

used a dictionary to look up words she did not know to improve her vocabulary. Victoria is 

also the one who seems to benefit the most from the school environment. She prefers cold 

environments and strong lighting which are typical aspects of school settings. She is also in 

need of a structured environment in which a teacher can help her, and it also seems like she 

enjoys having a grown-up nearby whenever she is working.

One of the aims of this essay was to see if any line of development could be 

detected in the students’ understanding of their reading environment. It was Victoria 

especially who showed that she, at least, reflected upon her reading situation. She reflected on 

the fact that she should not read in front of the computer as that is too distracting for her, 

hence the next time she decided to stay in bed to read. She also reflected on the fact that even 

though she can read for long periods at a time she can still benefit from taking breaks. As I 

have commented before, I did not detect any particular development in Kevin’s behavior. 

Allan seems to have known before hand in what type of setting he prefers to read. The first 

time he read on his own, he chose a setting which was good for him; the second time he chose 

another one which was not equally good. The fact that he went back to the first setting for the 

last time shows that there might have been some deliberate thought behind the decision. Tara 

also seems to know relatively well where she prefers to be. She also seems to do rather well in 
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different settings as long as her key conditions are fulfilled. I think that reflection among the 

students is key to their development. It is relatively insignificant if only the teacher sees what 

type of learner the student is; the student needs to see what this is for himself/herself; the 

teacher can only be a help on the way. I think especially at the Senior High School level that 

students need to take responsibility for their own learning. Therefore it is also important that 

the teachers give them the tools to do so; knowledge of learning styles can be that tool.  

Unfortunately I did not get a result regarding Kevin and what he thought about 

reading in school as he was sick at the time. The remaining three students seemed to cope 

relatively well with the school environment. Only Victoria stated that school was an ideal 

place for her to read in. The remaining two, Allan and Tara, claimed that is was not ideal, yet 

it does not seem like it affected their results too negatively. Allan and Victoria hold the type 

of learning styles which are generally said to be best adapted to a school environment. For this 

test it was only a matter of one lesson, a maximum of one hour, which was spent in school. 

Hence, it is also likely that the results are not affected too much. But as learning styles are 

applicable to all types of learning and all subjects in school, it is important to consider what 

happens to those who do not find the given school environment to be the ideal place not only 

to read, but also to study in. A student who constantly has to spend his or her years in school 

in an environment which is not ideal is bound to be affected. Even if Allan and Tara stated 

that the school environment was not ideal for them, they posses many other good qualities 

like good concentration and a sense of responsibility which help them in their situation. Both 

of them are also somewhat motivated to be in school and learn. The picture would probably 

have been very different had they not possessed these qualities. 

The knowledge regarding learning styles and reading is of great importance to 

foreign language learning (see Section 2.6). Reading is an important aspect of language 

learning as it helps you to develop your vocabulary, notice grammatical structures and so on. 

Hence, if the teacher and thereby also the student find a way to be a better reader then he/she 

also learns more which will in the end spill over to other subjects. 

To have knowledge in English is of great importance today. As English is a 

subject which carries weight as one of three subject which are needed to gain access to 

Swedish Senior High Schools and also to higher academic studies, it is crucial that teachers 

adapt their teaching to what type of students they have in the classroom. It is also, of course, 

important for any English teacher to increase the interest and the motivation of a student 

regarding English as that is also a key to improved learning not only within the subject of 

English but for other subjects as well. 
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As was shown above (see Section 2), school work which is adapted to each 

students learning style increases the amount of knowledge a student takes in. That goes for all 

school subjects, not only English. With increased knowledge, a subject also tends to become 

more fun and easier and thanks to that interest also tends to be developed. To encourage each 

student to work according to their learning style will contribute to a positive spiral, the same 

way as not working with learning styles might force the student’s interests and knowledge to 

spiral downwards. School is generally best suited for those with an auditory or a visual 

learning style meaning that those who have other learning styles run the risk of falling behind 

unless the teacher identifies them in time. A teacher can be seen as an outer condition that can 

help to provide materials which are adapted to a student’s learning style (see Section 2.6). 

Motivation is a very important part of a learning style and if a teacher does not help generate 

that motivation but rather discourages it, there will be consequences for the future. 

Senior High School in general is poorly adapted to working with learning styles. 

Most students prefer to study in the afternoon, yet school lessons are scheduled between 8 

a.m. and 4 p.m. In terms of room, the classroom often offers hard furniture, a cold 

temperature and harsh lighting. In the classroom it is also often the case that food and drinks 

as well as listening to music are not allowed. To add to this, groups in school are often big 

with an average class number of around 30 students. This obstructs teachers in many ways. 

For example, the more students a teacher has, the more difficult it is to see each individual. It 

can also be difficult to help encourage and teach a student who learns best in the afternoon if 

the scheduling for your class continuously gives you a morning setting. There are many more 

examples which could be presented.  

The connection between learning styles and reading was relatively easy to 

identify. Research into learning styles turned out to be very applicable to the students’ reading 

environment. The students did not do a written evaluation on whether or not they felt that they 

had gained knowledge regarding their learning style. During the classroom time when we 

discussed the results of the learning style test almost all of them agreed with the outcome and 

thought that it reflected them well. As these students’ teacher, I can, even though subjectively, 

say that the results they got on the learning style test compare more than well to how I 

perceive them. It was also exciting to see how well their learning style, although some more 

than others, was reflected in their reading process as well. 

The type of environment school can provide for their students to read in has 

been shown not to be ideal in many ways. In the lower grades of school there is often a 

comfortable room or corner of the classroom available to the students to sit and read in, 
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besides the classroom. But in a Senior High School environment this facility is not always 

found. A corner filled with pillows would probably be seen as juvenile and perhaps even silly. 

Although I think that it is more difficult to find opportunities to create a good reading 

environment at the Senior High School level, it is definitely not impossible. The opportunities 

just need to be adapted to the age group. At the school where I work students do not have 

access to study rooms or any other quiet places to work whenever they have a free period in 

their schedule. There is a library at the school which, unfortunately, does not provide any 

study places. It is far from impossible for Senior High Schools to arrange a good reading 

space for their students. Unfortunately this is something which might be limited by budgets. 

This limitation is however not the same as it being impossible. 

Lundahl also questions what type of books the school wants its students to read. 

Often reading lists are highly influenced by what the teachers consider to be a good book.46 In 

the example of English B, students are, according to the curriculum, to read about literature 

history, hence it is also easy to find them books on the topic. This topic is also very difficult 

and does not necessarily appeal to all students, if any. I think that Lundahl makes a valid point 

in saying that it does not really matter what books the students read since the reading is more 

important in itself. 

According to Chambers, students are, especially at younger ages, dependent on 

the support they get from grown-ups when they develop their interest in reading. If reading is 

not promoted at home, then it is very unlikely that that child or student will become a good 

reader. But if a parent cannot play that role, a teacher might work as a substitute. Hence, the 

teacher’s importance differs from student to student. Even so, Chambers also claims that 

school is not the ideal place for reading. So how can a teacher then support and encourage 

reading if this activity takes place in the home and there is no parental support? It really puts a 

lot of emphasis on the teacher to be a good role model. I also think that there is room for 

giving students the type of literature which is suited for them. I agree with what Chambers 

claims, that school needs not only to provide the students with good and enjoyable books. 

They also need to provide a good environment to read in.  

A productive follow-up activity for this project would be to help the students use 

suitable learning strategies in their work. Once they know about their learning style, it will be 

useful to look at how they can help to develop that and what type of strategies they might 

benefit from the most. I think that developing learning styles cannot simply be concentrated 

                                               
46 Lundahl, p. 26. 
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into one or two lessons; it is something that needs to be continuously highlighted throughout 

the entire course and year. 

I think that a small-scale study like for example an action research project can 

help teachers to gain knowledge about what type of students they have in their classrooms and 

also help them to create a good reading environment. The work regarding learning styles is 

useful to a teacher within any school subject. I think that most teachers have a relatively good 

idea about how their students work and prefer to study yet doing a learning style test will 

confirm or correct their thinking. It is also useful to be able to show the students how they 

have responded to the learning style questionnaire and it gives them a basis for discussion. 
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6. Conclusion  

My intention with this study was to find out about learning styles, especially with the aid of 

the Dunn and Dunn learning style model, and see if there is a connection between learning 

styles and reading. The connection turned out to be very strong. Reading is of importance to 

language learning as it helps to develop other aspects of the learning as well, such as 

vocabulary. 

Four students out of 20 were chosen to represent each of the perceptual 

preferences. The students selected were those whose results showed them to be mostly 

anchored within one of the preferences. Each student was given the opportunity to choose 

their own book from the school library’s English novel section. The book was supposed to be 

read within the time frame of three weeks. At intervals across this period, the students were 

asked to fill in four questionnaires which included questions regarding the setting they read in 

and their attitude towards reading at the time. 

The questionnaires first gave some insight into how the students perceive having 

to read in the classroom at a given time. The three selected students who were present had 

divided thoughts on the issue. Two, Tara and Allan, stated that the setting was not ideal for 

them at all, but that they could still manage to read fairly well. Victoria on the other hand, 

fitted into the classroom setting very well and stated that this was an ideal place for her to 

read in. To have only one out of three claim that the classroom is a good environment is a 

thought-provoking result. I think this calls for a discussion within all schools to see how 

classrooms can change. Unfortunately, it is probably very difficult to implement due to costs. 

The remainder of the questionnaires gave a relatively good picture of how the 

students choose to read when they are allowed to choose themselves. The setting a student 

chooses to read in differs quite a bit depending on their learning style. It was interesting to see 

how some of the students showed signs of reflecting on their reading and the setting they 

chose to read in. Some students are likely to have thought about it before as they seemed to 

know what their ideal setting was from the beginning. One student, Victoria, reflected more 

than the others, and she also appears to have learned the most from the exercise. On the other 

hand, Kevin, showed very little development and is in need of more guidance as to how he 

can improve his reading performance.

The work regarding learning styles is fairly complicated. A tactile student who 

is generally classified as someone who does not benefit from a school environment might be 

able to complement that perceptual preference by having a good ability to concentrate and a 

good sense of responsibility. Hence there is no exact way to tell how to approach a student. A 
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teacher has to take careful consideration of each student’s personal needs. To work with 

learning styles can be quite time consuming. Swedish schools are in general not very well 

adapted to learning style-based teaching. The setting and time of day are just two things 

which obstruct this type of work. It would also be of great interest to know about teachers’ 

attitudes towards learning styles and also how learning styles are potentially used in the 

classroom. To know about learning styles is not only useful within the teaching of English or 

other languages. It is equally applicable to all subjects in school. It is also important to know 

that a learning style-based teaching will get easier to implement if it is used in more than one 

subject. 

To conclude, the type of setting school can provide its students with is far from 

always ideal, not only for reading activity. Swedish compulsory schools are supposed to be 

adapted to each student’s capacities and needs. To work more with learning styles would be 

one way to achieve that goal. 
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Appendix 1: Dunn and Dunn learning style test

Inlärningsmiljö
A. Ljud 

JA NEJ 

1.     Jag studerar bäst när det är tyst
2.     Jag kan arbeta med lite ljud
3.     Jag kan förtränga ljud när jag arbetar/studerar
4.     I allmänhet kan jag inte koncentrera mig när det är ljud
5.     Mestadels föredrar jag att studera med dämpad musik
6.     Jag är arbeta eller studera med vilket slags musik som helst

7.     Jag tycker om att studera med rock- eller dansmusik

8.     Jag har svårt för att koncentrera mig med eller

      studera med musik
9.     Jag kan koncentrera mig när folk talar tyst.
10. Jag kan studera medan folk talar.

11. Jag kan förtränga de flest ljud när folk talar.

12. Det är svårt att förtränga ljudet från TVn när

      jag koncentrerar mig
13. Jag blir störd av ljud när jag studerar.

14. Musik med text hindrar mig från att studera.

B. Ljus

1. Jag tycker om att studera i stark belysning.
2. Jag studerar bäst med dämpad belysning.
3. Jag tycker om att läsa utomhus.
4. Jag kan bara studera en kort tid om  belysningen är dämpad.
5. När jag ska studera tänder jag alla lamporna i rummet.

6. Jag läser eller arbetar ofta i dämpad belysning.

7. Jag studerar vanligen under en lampa med skärm medan

       resten av rummet är ganska mörkt.

C. Temperatur. 

1. Jag kan koncentrera mig om det är varmt.
2. Jag kan koncentrera mig om det är kallt.
3. Jag fryser mer än de flesta människor.
4. Jag känner mig varmare än de flesta.
5. Jag tycker om sommaren.
6. När det är kallt ute vill jag vara inomhus.
7. När det är varmt ute vill jag vara inomhus.
8. När det är varmt ute går jag ut.
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9. När det är kallt ute går jag ut.
10. Jag tycker extrem värme eller kyla är obehagligt.

11. Jag tycker om vintern.

D. Omgivning JA NEJ 

1. När jag studerar tycker jag om att sitta på golvet.

2. När jag studerar tycker jag om att sitta i en mjuk

fåtölj eller i en soffa.

3. Jag blir sömnig om jag inte sitter på en hård

stol när jag studerar.
4. Jag tycker det är svårt att studera i skolan.
5. Jag gör alla mina läxor hemma.
6. Jag läser alltid till prov hemma.
7. Jag gör alla mina läxor i skolan.
8. Jag tycker det är svårt att koncentrera sig p studier hemma.
9. Jag arbetar/studerar bäst på ett bibliotek.
10. Jag kan studera nästan överallt.

11. Jag tycker om att studera i sängen.

12. Jag tycker om att studera medan jag sitter på en matta

   eller en filt.

13. Jag kan studera när jag sitter på golvet, i en fåtölj,

   på soffan och vid mitt skrivbord.

14. Jag studerar ofta i badrummet.

Känslomässiga preferenser
A. Motivation till skolarbete. 

1. Jag mår bra när jag gör bra ifrån mig i skolan.

2. Jag mår bra av att göra mamma och pappa stolta över

mig när jag gör bra ifrån mig i skolan.
3. Min lärare mår bra när jag gör bra ifrån mig i skolan.
4. De vuxna är nöjda när jag har bra betyg.
5. De vuxna är nöjda när jag gör bra ifrån mig i skolan.
6. Jag tycker om att göra folk stolta över mig.

7. Jag blir generad när mina betyg är dåliga.

8. Det är viktigare för mig att göra bra ifrån min i saker som

händer utanför skolan än i skolarbetet.
9. Jag tycker om att göra så att min lärare blir stolt över mig.
10. Ingen bryr sig egentligen om ifall jag gör bra ifrån mig i skolan. 
11. Min lärare bryr sig om mig.
12. Min mamma bryr sig om mina betyg.
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13. Min pappa bryr sig om mina betyg.
14. Min lärare bryr sig om mina betyg.
15. Någon bryr sig om mina betyg i skolan.
16. Jag vill själv ha bra betyg.
17. Jag är glad när jag gör bra ifrån mig i skolan.
18. Jag mår dåligt och arbetar mindre när mina betyg är dåliga.

19. Jag känner mig glad och stolt när mina betyg är bra.

20. Det finns många saker jag tycker mer om att JA NEJ 

   göra än att gå i skolan.
21. Jag älskar att lära mig nya saker.

22. En bra utbildning kommer att hjälpa mig få ett bra jobb.

B. Uthållighet/Koncentration

1. Jag försöker avsluta det jag har påbörjat.
2. Jag brukar avsluta det jag har påbörjat.
3. Ibland tappar jag intresset för saker och ting.
4. Det är sällan jag avslutar det jag påbörjat.
5. Jag brukar komma ihåg att avsluta mina läxor.
6. Jag måste ofta bli påmind om att göra läxorna.

7. Jag glömmer ofta att göra eller avsluta mina läxor.

8. Jag blir ofta trött på att göra saker och vill

  börja med något nytt.
9. Jag brukar vilja avsluta saker och ting jag påbörjat.

10. Min lärare säger alltid åt mig att avsluta det jag ska göra.

11. Min föräldrar påminner mig om att avsluta

   saker som de bett mig göra.
12. Andra vuxna säger åt mig att avsluta saker jag har påbörjat.
13. Någon påminner mig alltid om att göra något.
14. Jag blir ofta trött på att göra saker.
15. Jag vill ofta ha hjälp att avsluta saker och ting.

16. Jag tycker om att få saker gjorda.

17. Jag tycker om att få saker gjorda så att jag

   kan börja med något nytt.

18. Jag kommer själv ihåg att få saker och ting gjorda.

C. Ansvarskänsla/Anpassning.

1. Jag tror att jag är en ansvarsfull person.
2. Folk säger att jag är ansvarsfull.
3. Jag gör alltid det jag lovat att göra.
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4. Folk säger att jag alltid gör det jag sagt att jag ska göra.

5. Jag håller mina löften för det mesta.

6. Jag måste bli påmind om och om igen att göra de

saker som jag blivit tillsagd att göra.

7. Om mina lärare säger åt mig att göra en sak,

försöker jag att göra det.
8. Jag glömmer jämt att göra saker jag blivit tillsagd att göra.
9. Jag brukar komma ihåg att göra det jag blir tillsagd.
10. Folk påminner mig jämt att göra saker.
11. Jag tycker om att göra det jag ska.
12. Jag tycker att man ska hålla sina löften.

13. Jag måste bli påmind ofta om att jag ska göra en sak.

D. Självständighet/Struktur JA NEJ 

1. Jag tycker om att man säger exakt vad jag ska göra.

2. Jag tycker om att kunna göra saker på mitt eget sätt.

3. Jag tycker om att få olika alternativ när det gäller hur

jag kan göra saker och ting.

4. Jag tycker om att själv fundera ut saker och ting.

5. Jag vill att andra människor säger åt mig hur

  jag ska göra saker och ting.
6. Jag gör bättre ifrån min om jag vet att någon kontrollerar mitt arbete.
7. Jag gör mitt bästa vare sig läraren kontrollerar mitt arbete eller ej.
8. Jag avskyr att arbeta hårt med något som inte kontrolleras av läraren.

9. Jag vill ha klara och tydliga riktlinjer när jag påbörjar nya projekt.

Sociala behov
A. När jag har mycket att göra:

1. Vill jag arbeta ensam
2. Vill jag arbeta med min kamrat
3. Vill jag arbeta med några av mina kamrater.
4. Vill jag arbeta i en grupp på fem eller sex klasskamrater.
5. Vill jag arbeta med en vuxen.
6. Vill jag arbeta med en kamrat men ha en vuxen i närheten.

7. Vill jag arbeta med några kamrater men ha en vuxen i närheten.

8. Vill jag ha vuxna i närheten när jag arbetar ensam

eller med en kamrat.

9. Vill jag att de vuxna håller sig undan till mina kamrater

och jag avslutat vårt arbete.
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B. Det jag tycker bäst om att göra, gör jag:

10. Ensam
11. Med en vän
12. Med några vänner
13. Med en grupp vänner
14. Med en vuxen
15. Med flera vuxna

16. Med vänner och vuxna

Fysiologiska behov

A. Sinnesförmågor JA NEJ 

När jag lär mig något nytt vill jag helst lära mig det genom att:

1. Läsa det
2. Höra en skiva
3. Höra ett band
4. Se ett bildband (utan ljud)
5. Se och höra en film
6. Se på bilder med någon som förklara dem
7. Höra min lärare berätta för mig
8. Spela spel
9. Gå någonstans och se efter själv

10. Låta någon visa mig.

De saker som jag minns bäst är sådana saker som:

11. Min lärare talar om
12. Någon annan än min lärare talar om
13. Någon visar mig
14. Jag lärde mig om på resor
15. Jag läser om
16. Jag hörde talas om på skivor eller band
17. Jag hörde om på radion
18. Jag såg på TV
19. Jag läste berättelser om
20. Jag såg i en film
21. Jag försökte mig på själv eller arbetade med

22. Mina vänner och jag talade om

Jag tycker om att:

23. Läsa böcker, tidskrifter eller tidningar.
24. Se på filmer
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25. Lyssna på skivor
26. Spela in band på en bandspelare
27. Teckna eller måla
28. Se på bilder
29. Spela spel
30. Tala med människor
31. Lyssna när de andra talar
32. Lyssna på radion
33. Se på TV
34. Göra utflykter
35. Lära mig nya saker jag kan göra med mina händer.
36. Studera med mina vänner

37. Bygga saker

38. Experimentera
39. Ta foton eller för filmer/videofilmer
40. Använda datorer, miniräknare eller andra maskiner.
41. Gå till biblioteket.
42. Leta efter saker i ämnen som sand eller lera.

43. Forma saker med händerna.

B. Matbehov (mellanmål/drycker)

1. Jag tycker om att äta eller dricka medan jag studerar.

2. Jag ogillar att äta, dricka eller tugga medan jag studerar.

3. Medan jag studerar vill jag gärna tugga tuggummi,

knapra på mellanmål eller suga på karameller.
4. Jag kan äta, dricka eller knapra på något först när jag studerat klart.
5. Jag brukar äta eller dricka när jag är nervös eller upprörd.
6. Jag äter sällan när jag är nervös eller upprörd.
7. Jag skulle studera bättre om jag kunde äta medan jag läser.
8. Jag skulle bli distraherad om jag äter medan jag läser.

9. Jag kommer ofta på mig själv att tugga på pennan medan jag studerar.

C. Tid. 

1. Jag hatar att gå upp på morgonen
2. Jag hatar att gå och lägga mig på kvällen
3. Jag skulle kunna sova hela morgonen
4. Jag är vaken länge efter att jag lagt mig

5. Jag känner min klarvaken efter klockan 10 på förmiddagen

6. Om jag stannar uppe mycket sent på kvällen blir jag

alldeles för sömnig för att komma ihåg något.
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7. Jag känner mig sömnig efter lunch

8. När jag har läxor vill jag gärna stiga upp tidigt på

morgonen för att göra dem.
9. När jag kan gör jag mina läxor på eftermiddagen.
10. Jag börjar vanligtvis med läxorna efter middagen.
11. Jag skulle kunna vara uppe hela natten.

12. Jag önskar skolan kunde börja ungefär vid lunchtid.

13. Jag önskar att jag kunde stanna hemma på dagen

   och gå till skolan på kvällen.

14. Jag tycker om att gå till skolan på morgonen.

15. Jag kan minnas saker när jag läser om dem: JA NEJ 

a)     på morgonen
b)    vid lunchen
c)     på eftermiddagen
d)    före middagen
e)     efter middagen

f)      sent på kvällen

D. Rörlighet. 

1. När jag studerar reser jag mig ofta för att göra

något (som att dricka eller ta en kaka) och sedan återgår jag till arbetet.
2. När jag studerar håller jag på tills jag är klar och sedan reser jag mig.
3. Jag finner det svårt att sitta på ett och samma ställe under lång tid.
4. Jag ändrar ofta ställning när jag arbetar och studerar.
5. Jag kan sitta på samma ställe under en lång tid.
6. Jag ändrar hela tiden ställning eller skruvar på mig på stolen.
7. Jag arbetar bäst under korta tidsperioder med pauser däremellan.

8. Jag vill gärna ha mitt arbete överstökat snabbt.

9. Jag tycker om att arbeta lite, sluta, återvända till arbetet,

sluta återvända igen osv.

10. Jag vill gärna hålla på med ett arbete till det är klart.

11. Jag lämnar de flesta arbeten till sista minuten och sedan

måste jag hålla på från början till slut.

12. Jag gör lite åt gången i de flesta arbeten eller projekt

och får allt gjort så småningom.

13. Jag tycker om att arbeta med saker och inte utan

avbrott när jag vet hur jag ska göra.  
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Appendix 2: Reading questionnaire
     
Namn:___________________________________________

Klass:___________________________________________

Bokens namn:____________________________________

Datum:___________________________________________

Efter att du har läst i din bok vill jag att du fyller i den här enkäten om när/var/hur/varför du 

läste. 

Var läste du?__________________________________________

Vilken tid på dagen läste du?_____________________________

Hur länge läste du? ____________________________________

Hur många sidor hann du läsa?____________________________

Ljudnivån runt i kring dig var: ___________________________

Ljudnivån kändes störande: JA     NEJ  

Lyssnade du på musik?     JA     NEJ  

På vilket sätt hjälpte det dig att lyssna på musik när du läste?

________________________________________________________________________

Hade du TVn på ? JA     NEJ  

Kändes TVn störande?___________________________________ 

Ljuset var:    För starkt      Lagom       För svagt 

Ljuset kom från:________________________________________ 
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Hade du velat ha en annan typ av ljussättning? JA     NEJ 

Om ja, vilken?_________________________________________

Temperaturen var: ______________________________________

Frös du:  JA     NEJ  

Var du varm?   JA     NEJ  

Kände du dig bekväm? JA     NEJ  

Vilken typ av temperatur tycker du att det är svårast att läsa i?

_________________________________________________________

Möblerna du läste på/vid/i var:________________________________

Möblerna var bekväma: JA     NEJ 

På vilken typ av möbler eller i vilken typ av möblerad omgivning har du upplevt att du läser 

bäst?_______________________________________________________________________

___________________________________________________________________________

Din motivation till att läsa var:__________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Du läste: 

Ensam 

I par 

I grupp  

Du hade en lärare/vuxen som pushade på dig att läsa   

Annat:__________________________________________________________
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Åt du något medan du läste: JA     NEJ 

Om ja, vad?________________________

Drack du något medan du läste: JA     NEJ 

Om ja, vad:______________________________

Hade du rört på dig nyligen innan du läste :  JA     NEJ 

I så fall, hur och hur länge:__________________________

Tog du pauser under läsningen: JA     NEJ  

Om ja, hur många: _______________  hur långa:_______________________ 

Att läsa var: roligt     tråkigt     helt okej       annat  

Varför? Motivera ditt svar:_____________________________________________________

Fick du ut något av att läsa? Vad?________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Boken du läser är:     Svår     Begriplig     Lättläst     Annat 

Varför? Motivera ditt svar:_____________________________________________________

Kändes det som bästa tänkbara tid/plats för dig att läsa?  JA     NEJ 

Vad hade behövts för att du skulle känna sig mer bekväm med din läsning och kunna förstå 

boken bättre?________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

Vad hade behövts för att du skulle känna sig mer engagerad i din läsning?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________
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Appendix 3: Learning profile 

Namn:____________________________
Klass:____________________________
Bok:_____________________________

I. Inlärningsmiljö 

A. Ljud ………………………………………………
………………………………………………
………………………………………………

B.Belysning ………………………………………………
………………………………………………
………………………………………………

C. Temperatur ………………………………………………
………………………………………………
………………………………………………

D. Omgivning ………………………………………………
………………………………………………
………………………………………………

II. Känslomässig preferenser
A. Motivation ………………………………………………

………………………………………………
………………………………………………

B. Uthållighet/koncent. ………………………………………………
………………………………………………
………………………………………………

C. Ansvarskänsla/anp. ………………………………………………
………………………………………………
………………………………………………

D. Självständighet ………………………………………………
………………………………………………
………………………………………………

III. Sociala behov
Ensam ………………………………………………

………………………………………………

Med en kamrat ………………………………………………
………………………………………………

I en grupp ………………………………………………
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………………………………………………

Med en vuxen ………………………………………………
………………………………………………

IV. Fysiologiska behov
A. Perceptuell förmåga ………………………………………………

………………………………………………

B. Matbehov ………………………………………………
………………………………………………

C. Rörlighet ………………………………………………
………………………………………………
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