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Abstract

This essay concerns itself with the importance of learning English as a second language cohesively. 

The  research  focus  is  on  student  responsibility  to  learn  English  and  if  as  well  as  how  this 

responsibility contributes to have students'  perceptions of learning the language cohesively.  The 

applied  research  method  consists  of  a  student  questionnaire  and  two  teacher  interviews.  The 

questionnaire produces a description of students' relationship to, and view of, the English language 

and how they understand their learning process in acquiring it. The two teacher interviews establish 

if and how the teachers influence the students' cohesive understanding of the English language. 
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1. INTRODUCTION

It is my understanding that in order to learn English well students must be exposed to English and 

use it themselves both in the classroom and outside of it. The more frequently and actively, the 

better. In today's society English is all around us and in Sweden people hear English on TV, tourists 

speak English and we can easily get hold of English magazines. What might attract the youth the 

most, however, is the Internet. There are well-known English communities such as Facebook and, 

of course, the very popular YouTube which also provides easy access to English. Overall, Swedish 

students seem to have all the right prerequisites to create cohesion in their learning and become 

successful learners of English. 

     However, there are indications that cohesive learning will become an even more important 

variable for teachers to consider within the next few years in order to prepare students with the 

knowledge  needed  for  the  21st century.  As  stated  on  the  educational  site  www.thegateway.org 

“[t]oday’s education system faces irrelevance unless we bridge the gap between how students live 

and how they learn. Schools are struggling to keep pace with the astonishing rate of change in 

students'  lives  outside  of  school.  Students  will  spend  their  adult  lives  in  a  multitasking, 

multifaceted, technology driven, diverse, vibrant world--and they must arrive equipped to do so.” 

Teachers all around the world face this challenge and one way to prepare the students is by focusing 

on cohesive learning.  

     The basis for this essay is the assumption that learning a second language (L2) is different from 

learning a  first  language.  A student may understand L2 acquisition as less holistic  than his/her 

attempt to acquire a first language because, while  learning a first language no other alternative of 

communication exists,  but  when learning a  second language,  we already have a  language with 

which to communicate. Therefore it may take a greater and different effort for non-native speakers 

of English to see their L2 in its cohesive entirety. 

     Creating cohesion in second language learning is an attempt to bridge a gap between “the 

classroom English” and the English used and encountered outside of school. How do we bridge this 

gap then? Creating cohesion in second language learning requires learner responsibility, i.e. a higher 

level of active reflection upon how, when and why one learn English, than when learning our native 

language. When we learn our first language we do not need to feel motivated or responsible to learn 

as we do with our second language and therefore an awareness of how we learn becomes more 

important. Therefore one may ask how does a student's education affect his/her cohesive awareness 

of  English  when  derived  to  a  higher  extent  from  his/her  own  personal  wishes  (personalized 

education) compared with an education which emanates less from the student's own educational 

independence (non-personalized education)?
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1.1. Aim, research questions and hypothesis

The  aim  of  this  essay  is  to  investigate  how  learner  responsibility  affects  the  cohesiveness  of 

students' second language learning at the upper secondary school.

     My research questions are as follows:

• How do students in an explicit “personalized” educational context view their responsibility 

to learn the English language?

• How do students in a “non-personalized” educational context view their responsibility to 

learning the English language?

• How do students in an explicit “personalized” educational setting view learning in school 

and outside of school?

• How do  students in an explicit  “non-personalized” educational setting view learning in 

school and outside of school?

• Does  an  explicit  “personalized”  educational  concept  in  a  school,  in  which  students  are 

expected to take on a greater or more distinct responsibility for their own learning affect the 

degree of cohesive learning of English among the students more than if they had no such 

concept? 

• To what degree do the teachers impact the students' cohesive learning? 

In order to answer these questions I designed a questionnaire (see Appendix 1) which would make it 

possible to compare and contrast the opinions of students from a private school and a public school 

about learning English. The private school has a clear profile explicitly stating the school's view on 

how we learn and the method they apply to realize this educational concept whereas the public 

school does not have such a profile. My hypothesis is that students at the private school have a 

higher level of cohesive learning because of the school's profile than the public school which does 

not have such stated concept.

   My study should be of interest  to teachers of English as a second language and provide an 

introduction to this field of research. 

2. THEORETICAL BACKGROUND

The following theoretical background starts by introducing the psychological gap between learning 

English in and outside of school and continues with how this divide can be bridged in order to 

achieve cohesive learning. Finally, the whole language approach to learning a language is discussed 

critically and the idea of cohesive learning is clarified.
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2.1. Bridging the Gap

Life outside of school does not necessarily need to be associated with the process of learning in the 

same way as during lessons in school. However, this view does not make the fact that we still learn 

a  great  deal  about  different  subjects  outside of school  any less true.  Every day may contain a 

reference to, or a confirmation of, what we have learned in a subject at school – the authenticity of 

the outside world verifies or challenges what we in school learn to be true. The English language in 

particular offers the opportunity to create conditions for cohesive understanding of the learning 

process  in  the  minds  of  young students  since  it  is  very prominent  in  many aspects  of  today's 

Swedish society and is also often used as a 'lingua franca' (Harmer, 2007).

     The time spent learning English in the classroom is limited and for that reason most teachers 

may find it difficult to help students learn everything about the complexity of a language during 

lessons. It is my understanding that students need to learn English both in and outside of school in 

order to become successful language learners. The better a student is able to psychologically bridge 

the gap between the intentional and formal study of English in school and the English they use and 

encounter outside of school, the better he/she will understand his/her attempt to learn English as a 

whole: more cohesively. 

     The importance of viewing the learning process cohesively is only briefly approached in the  list 

of goals in the current curriculum for the non-compulsory Swedish school system (Lpf 94)1 which 

students are suppose to achieve and strive for. It is stated that students need to “increase their ability 

to formulate independent standpoints based [...] on empirical knowledge and critical analysis […],” 

(Skolverket, 2006:10), and that “It is important to have an international perspective to be able to see 

one’s own reality in a global context [...]” (Skolverket, 2006:5,6). However, Lpf 94 does not stress 

the importance of students bridging “the-world-outside-school” with the activities and lessons in 

school during their studies. The curriculum does not underline the significance of this aspect. 

     However, the syllabus for English in the upper secondary school states that English in school 

should  make  use  of  students'  own  rich  and  varied  experience  of  the  English  language2 -  an 

investment which has been referred to as Extramural English (EE) (2009:1). Hence, EE  is not 

viewed  as  separate  from English  language  studies  in  school  but,  needless  to  say,  it  does  not 

automatically make students see their different approaches, one random and the other intentional, to 

the English language as linked together in their understanding of how they learn English.

1 GY11 will replace Lpf94 in the near future and will contain changes in the teaching guidelines
2 http://www.skolverket.se/sb/d/726/a/13845/func/amnesplan/id/EN/titleId/Engelska  
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2.2. Learner Autonomy Contributes to Cohesive Understanding

Learning English as a second language (ESL) successfully involves compensating for the limited 

time students study English in the classroom by encouraging them to develop their own learning 

strategies  and  become  as  autonomous   as  possible  in  their  learning  (Harmer,  2007:394).  Self-

directed learning may encourage students to increase their responsibility to learn English. However, 

a positive attitude to self-directed English learning must be realized by the students themselves 

through reflection upon why they learn English. The better students understand why and how they 

learn  English,  the  better  they  will  become  at  developing  and  using  their  individual  learning 

strategies and use the language for their own purposes (Harmer, 2007:394ff). Their motivation to 

learn English is therefore closely tied to their autonomy as learners.

     Learner autonomy, in the form of student responsibility, is stressed in the national curriculum 

and present in Swedish schools. Tholin (2001) as quoted in Lundahl argues that three aspects of 

learner autonomy have been brought up in Sweden. These are: to gradually increase the students' 

own responsibility for their learning, to have the students reflect upon their learning in order to 

make conscious decisions, and finally, be able to see their own learning in a social context that is, to 

be able to cooperate with others and not only take responsibility for their own learning (99).

     Motivation is acknowledged within most fields of learning to be an essential aspect of learning 

(Harmer, 2007:98) and can be categorized into extrinsic and intrinsic motivation depending on its 

source. Extrinsic motivation originates from outside factors, such as a wish to achieve a certain 

grade/goal or an intention of making use of what one have learned, whereas intrinsic motivation 

arises from enjoying the learning process itself and the desire to master a subject. Harmer argues 

that the majority of researchers and methodologists are of the opinion that intrinsic motivation will 

give students a greater chance of success if they enjoy the learning process itself (104).     

     The curriculum for the non-compulsory educational sector in Sweden (Lpf 94) states that it 

stresses  the  importance  of  students'  personal  standpoints  and  encourages  them to  express  their 

opinions  (2005:38).  The  tutoring  is  to  be  adapted  to  each  student's  abilities  and  needs  and be 

pursued in democratic working models. The School is also responsible for making it clear to the 

students  what  the  educational  goals  are,  what  its  contents  is  and  what  their  rights  and 

responsibilities are, in order to give them the opportunity to influence the tutoring by contributing 

with their participation, and taking personal responsibility for their own study progress and results. 

     One of the main goals for the upper-secondary schools is to further the students' development 

into responsible individuals and prepare them for working and acting in society (39). According to 

Lpf 94, the students shall have the opportunity to develop their ability to take the initiative, take 

responsibility and work to solve tasks both individually and together with others. Furthermore, the 
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school aims at developing the students' understanding of their own way of learning and providing 

them with the ability to evaluate their own learning process (43).

     The national curriculum for the upper-secondary school in Sweden clearly strives for preparing 

students  for  a  working  adulthood  with  a  higher  level  of  reflective  autonomy than  before.  By 

encouraging students to take responsibility for who they are and what they do and think, the school 

will also develop students' responsibility to learn, which is a prerequisite for learning cohesively.    

     Self-directed learning enables students to increase their learner responsibility; it must be founded 

on a motivation, which in turn is created by reflection upon why we want to learn e.g. English. Such 

reflection can give us an understanding of how we view our learning process and how responsible 

we understand ourselves to be when learning. If EE is used with a conscious strategy - a reflective 

awareness of how one learns English in EE environments -  it may help a student to acquire a more 

cohesive understanding of the English language and in his/her own learning process. By developing 

their own learning strategies students become autonomous learners. However, it has been shown 

that giving students opportunity of self directed learning (giving them agency) in school in order to 

become motivated and sustain their motivation, is not a guarantee that they will take responsibility 

for their learning; some students see the need to learn for themselves and others are less eager to 

take responsibility for their learning (Harmer, 2007:394).

     Students'  attitude towards self-directed learning is not only conditioned by the educational 

culture they are studying in,  but also by their own level of motivation that may originate from 

different levels of extrinsic and intrinsic sources. Students' motivation to shape their understanding 

of  responsibility  to  learn  individually  depends  on  their  own mixture  of  intrinsic  and  extrinsic 

sources  of motivation.  So it  seems that motivation and understanding of responsibility to  learn 

English are closely linked together.

    Motivation, responsibility and autonomy are not the only prerequisites for learning a second 

language cohesively. It is also about understanding the way language fragments taught separately in 

school are linked together and make up a whole language.

2.4. Whole language learning

In school we study and learn a second language in fragments when focusing on different aspects of 

it (grammar, vocabulary, phonetics etc.). However, it is important to understand these aspects as 

parts of a whole language, and not different ways of studying the same thing; when we study e.g. 

English grammar we learn about one aspect of the English language, not the whole language. Such 

thoughts  have  been  brought  up  by  “whole  language”  advocates.  Whole  language  is  not  an 

unanimously held set  method,  but  a  continuously evolving  philosophy about  language  learning 
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which claims that a language should not be fragmented into separate components when learned. 

Followers of this teaching approach would say that language should be kept whole, otherwise it is 

not language anymore. Learning English as a Second Language should also happen naturally by 

focusing on real/authentic communication in order to have the learners psychologically engaged in 

what they are undertaking (Weaver 1990:3ff). 

     Language  learning  according  to  whole  language  is  easy  when  the  student  discovers  its 

functionality in different situations and chooses to use it because it makes sense. The reason for 

language to exist is viewed as our personal need to communicate and is shaped towards the norms 

of  society.  We  learn  about  a  language  and  through  that  language  simultaneously  in  authentic 

contexts, and make it our own when we decide when and for what purpose we use it (5). Whole 

language also suggests that language learning in the classroom is integrated with the whole life of 

the student through genuine usage, e.g. when we really want to apologize in an authentic situation. 

Learning a language is done in the communication between people and therefore involves all the 

separate  components  of  a  language  simultaneously  (grammar,  vocabulary  etc.)  and/or  use  of 

authentic material (Richards & Rodgers, 108ff).

     The whole language learning approach is not the only approach which focuses on learning in 

authentic situations. According to Lundahl (2009) the so-called “naturalistic language learning” (my 

translation) also distinguishes between classroom learning and naturalistic learning (42). However, 

as Widowson (1990:162) asserts:

          [...] the whole point of pedagogy is that it is a way of short-circuiting the slow process of natural discovery 

          and can make arrangements for learning to happen more easily and more efficiently than it does in 'natural 

          surrounding'. This is what schools are for, whatever subject we are dealing with. Pedagogy is bound to 

          be a contrivance : that is precisely its purpose. If what went on in the classrooms exactly replicated the 

          conditions of the world outside, their would be no point in pedagogy at all. (Quoted in Lundahl, 2009:43)

As  stated  in  the  quote,  a  common  view  is  that  classroom  learning  and  authentic  learning 

complement  one  another.  Furthermore,  Lundahl  (2009)  argues  that  the  purpose  of  school  is  to 

provide  alternative perspectives to those which are prevalent outside of school. The school has 

other goals than entertaining students; “Everything in school cannot be personally relevant. The 

school has to offer texts and contents which challenges the students and show new ways of thinking 

and understanding the world.” (47). This does not mean that the outside world is not important 

though.

     One approach to achieving whole language learning is by outdoor pedagogy. The term ”outdoor 

pedagogy” indicates how central the surroundings are to the process of learning, but also underlines 
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the significance of how significant is the interplay between the classroom and the outside world. 

Lotta Carlegård (2007) describes this pedagogy by comparing it to what signifies an authentic text; 

in the same way as an authentic text is not doctored to fit a specific purpose in school, but serves the 

need of a context outside of the classroom, an authentic learning environment is where we learn 

something in a context it  was designed for (12). It is important to understand that the learning 

process is not solely bound to the classroom, and perhaps especially in the case of learning the 

English language. The quality of what we learn and how methodically it is presented and learned is 

not necessarily connected in a way that allows the conclusion that lessons in school are, if not the 

only way, but the best way to learn English. Perhaps the random and authentic encounters with 

English are also needed to have students see how learning a language is cohesive in everything they 

do and not only chained to the lesson hours.

     Carledgård mentions some good reasons  for using “outdoor  pedagogy” with students:  the 

authentic learning environment easily brings out the hidden knowledge in students, such as their 

ability to use their imagination to produce their own thoughts freely. The English language becomes 

a tool one can use to reach different goals rather than something abstract and alien we study from a 

distance  and  therefore  use  with  hesitation.  She  also  mentions  that  if  the  world  outside  of  the 

classroom can be used pedagogically during lessons, the learning process may continue for the 

students during breaks and after school. Carlegård points out the importance of considering what 

learning activities are chosen for outdoor lessons and what is more appropriate for indoor learning 

(14,24). However, while Carlegård views the “outdoor pedagogy” as mainly concerned with the 

physical room in which students learn English it is also important for students to be aware of and 

reflect upon the learning process they are involved in when they are exposed to or use the English 

language outside of school. This awareness has to be continuous, and in so being, connects the 

English lessons with every day life for the students.

2.5. So what is cohesive learning?

Cohesive learning is not a scientifically recognized concept but a term used in this essay. If students 

are autonomous, motivated and take responsibility for their learning, it suggests that they achieve 

cohesive learning,  meaning they view the different language fragments and indoor and outdoor 

learning environments as a whole. This means that English outside of school and in school are 

understood  as  having  more  to  do  with  one  another  than  divided  into  authentic  and  artificial 

varieties. Furthermore, intentional and focused English language studies in school, and English we 

encounter, use and learn on our own, complement each other: one is pedagogically focused and the 

other more random.
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     Cohesive learning emanates  from whole language learning by sharing the belief  that  it  is 

important to see a language as a whole.  However,  the idea of cohesive learning,  in contrast  to 

Whole Language,  is not about combining fragments in authentic situations as a prerequisite for 

successful ESL. Instead, studying a language in fragments is not considered wrong as long as those 

fragments are seen as a whole in the minds of the students. Learner autonomy can help students 

give cohesion to the fragmented components (grammar etc.) of L2 taught in school.

     Autonomy is key to seeing cohesion in the fragmented parts of language learning in school and 

realize that school and society are more complementary to learning English than different “worlds” 

(one in which you prepare and learn, the other, where you achieve and use what you have/know). 

Seeing  an  L2  cohesively  is  also  about  viewing  the  components  of  a  fragmented  language  in 

grammar, vocabulary, pronunciation etc. in school as not isolated but linked together. Students' skill 

in mastering language components separately needs to be matched by the students' skill to merge 

them through self-directed and autonomous learning.

3. THE TWO SCHOOLS

The following  study has  been  carried  out  at  two different  upper  secondary schools  which  are 

presented  in  this  section.  The  two schools  have  different  learning  approaches.  In  its  education 

concept,  the  private  school  clearly  promotes  student  responsibility,  whereas  the  public  school 

focuses more on tradition and innovation.

3.1. The Private School's View on Learning 

The aim and direction of the education at the private school is clarified in a booklet3. It states that 

the school provides their students with a personalized education and explains how it is realized. The 

school's vision is to become the best school in Sweden and their business concept, which is based 

on an educational concept called “personalized learning”, intimates that all the individual private 

schools in the company are expected to be uniform in every way, in order to offer a more cost-

efficient  teaching,  and  together  compose  a  connected  chain  by sharing  a  common educational 

concept. The head owner, and one of the founders is quoted in the booklet concerning the school's 

educational concept as follows:

I have a strong belief in individual people´s will and ability

to make the most of their own qualifications in the best 

possible way. The idea with [the name of the school] is 

therefore to create an alternative that emanates from the 

3Reference not included in order for the school's anonimity to be respected
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individual student instead of the traditional school which 

emanates from the teachers, timetables and the premises (8)

Accordingly, the educational directions are mainly dependent on the individual student's wishes, 

ambitions, goals and needs. The concept of “personalized learning” is based on the same outlook as 

the curriculum for the Swedish primary school and upper secondary school (Lpo 94 and Lpf 94) 

and  focuses  on  the  importance  of  meeting  each  student  where  they  are  in  their  knowledge 

development. The education is also described as a systematized way of working that allows simple 

comparison of statistics gathered from individual schools in the company. This is intended as a 

guarantee of quality towards the school's customers who are the students and their parents. 

     The private school's values, commonly shared by its staff, directs how the education is organized 

and why. The following values are the basis for the educational concept “personalized learning”:

• The fact that all people are different, learn differently and at different pace needs to be taken 

into  consideration  in  order  to  adapt  teaching  to  the  students'  individual  needs  and 

qualifications.

• The student should learn more than they at first thought was possible with the help of caring 

and competent teachers, their own will and hard work. The student should have challenging 

goals and know what effort is demanded of them to be able to achieve them. 

• The education received should give the student the competence to live and act in today's 

modern society with its continuous challenges and tough choices. They should be able to see 

patterns, interpret the course of events, make decisions and always have the incentive to 

further  their  competence.  The  students  need  to  have  an  all-round  education  by  having 

knowledge of and responsibility for their own learning.

• Personal development is an important part of the student's competence. It is important to 

provide students with a constructive attitude in which only they set  their  own limits  by 

encouraging their self-discipline, self-knowledge, a sense of responsibility and confidence in 

their own abilities.

Hence,  the personally designed education means that learning is  organized around the student's 

goals and learning strategies. In order to realize this educational concept, the values above are made 

concrete by, and realized in, the following methods and tools that are used in the teaching process:
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Parent teacher conference: The student, his/her parents and personal tutor all meet when needed, 

but at least once a year, to discuss or coordinate the plan for the student's personal course of 

study. During the conference also the student's school situation is discussed.

The personal course of study: a plan for the student's studies and how he/she will reach the goals 

for the first half-year and the terminal goals for each course and the overall education. The 

personal  study-plan  is  continuously  followed  up  and  revised  in  15-minute-long  personal 

tutoring meetings each week. The student may at these meetings discuss his/her study plan, 

study goals and school situation with their personally assigned tutor (the booklet describes this 

personal tutoring not as limited to only these meetings but rather as a continuous process during 

the students' whole education). The student will receive help to set up goals, find strategies to 

reach them, and be able to reflect upon his/her own learning.

Student Documentation System (EDS): EDS is a system in which the students' study plan and 

half-year goals and terminal goals are documented, as well as the results from various tests and 

tasks. The student's achieved grades and evaluation for each semester can also be found in the 

EDS.

Journal: This is the student's tool to plan and reflect upon his/her own studies and is therefore 

important to be able to follow and guide the students' development (e.g. during the weekly 

personal tutoring).  

Workshops: These are non-compulsory sessions in which the teacher is at the student's disposal 

and will guide and help the students with different tasks and questions concerning what they 

are struggling to learn or achieve.

In addition to these tools, the teachers give lectures and head seminars (“communication sessions”). 

Furthermore, the educational concept described in the booklet underlines the importance of how 

time spent studying needs to be organized in a personalized education. Study time has to emanate as 

much  as  possible  from the  students'  own  learning  strategies  and  can  for  that  reason  not   be 

organized in a traditional and collective timetable. The school has a timetable for teacher headed 

activities in which the students, in consultation with his/her tutor, put their own personal schedule. 

The students add other planned activities such as time for personal tutoring meetings, when he/she 

will spend time working with other students, by himself/herself etc. Given these opportunities the 

students  have  a  big influence  on and responsibility for  how they use their  time.  However,  the 

personal tutor needs to make sure the student can handle his/her given responsibility to plan the 

study time.

     Another important tool for such a personalized education concept at the private school is the 
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usage of “Kunskapsporten”. This is a Web-based platform containing goals, criteria and evaluation 

templates for each course step.  These course steps are shared by the whole chain of individual 

schools  in  the  company  and  are  intended  to  allow  students  to  study  at  their  own  pace. 

“Kunskapsporten” also contain suggestions for the students on how to work, different types of tasks 

they can do, resources  such as texts and pictures, and suggestions on how to present finished work.

3.2. The public school's view on learning

The public high school in this research has a homepage on which the school's vision is stated: “[The 

school's name], the school with tradition and fresh ideas, gives students tools for life – knowledge, 

self-esteem, empathy”4. Other than that,  there are goals listed, such as “Work will be pursued in an 

environment in which safety and undisturbed studies rule”, and “Teaching will be pursued in such a 

way that the student feels a desire to come to school and a motivation to study”. However, these 

goals  do  not  describe  the  school's  educational  philosophy or  anything  about  how it  views  the 

learning process beyond what is stated in the school's vision .

     The school's plan of work from last year (2008/2009) is still accessible on their homepage and 

states that its working policy derives from the national curriculum, the municipality's educational 

plan, and other sources, e.g. local questionnaires and evaluations. The local work program describes 

the  school's  methods  and  goals  concerning  target  achievement,  decreasing  absence,  increasing 

student  influence/democracy,  a  safe  school  and  good  working  environment  etc.  The  only 

information about  a  commonly shared philosophy about  how teaching and learning works was 

offered below the heading “pedagogical approach”, where it is stated that the school will develop 

one during the ongoing term.

     When no further information concerning the school's  pedagogical approach was found the 

school's  principal  was  asked  if  any  additional  information  concerning  the  school's  educational 

philosophy and view on learning and teaching existed elsewhere. However, the homepage contains 

all the available information on this subject and no more detailed outline exists.

4. METHOD

The  aim for  this  essay,  which  is  introduced  in  section  1.1.,  states  that  the  present  essay  will 

investigate how learner responsibility affects the cohesion in students' second language learning. 

Therefore, the intention is to research how the presence or absence of an educational concept in 

school affects students' own responsibility to learn and their ability to learn and understand their 

studies cohesively. The most suitable method to gather data for a research project was thought to be 

4Reference not included in order for the school's anonimity to be respected
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a questionnaire  which  consists  of  eight  questions.  In  an interview the  students'  answers  would 

certainly be more detailed and may touch upon more aspects of the questions they answer, however, 

the intention with the questionnaire is to find out the students' immediate thoughts in response to the 

questions,  and  tap  into  their  true  and  spontaneous  ideas  about  learning  the  English  language. 

Furthermore,  the  questionnaire  allowed  me  to  cover  a  larger  number  of  students  which  was 

important in order to acquire a wider picture. 

     The questionnaire was given in two different schools in Västerås, one public school where 27 

students took part and one private school where 33 students took part. All the students who took the 

questionnaire participate in the English C-course, a detail which was not left to chance. Third-year 

students were chosen because they have already finished the A- and B-courses and have the longest 

experience  of  the  school's  general  learning  philosophy  and  atmosphere,  which  of  course  will 

influence their questionnaire answers. The students' impression of how, why and what to learn will 

be partly shaped by, in this case, the English teachers' teaching design (lesson layout, what type of 

assignments are given etc.).  An explicit  educational concept at  one school may give teachers a 

somewhat different teaching direction than teachers at a different school which does not have a 

characteristically distinct profile.

     The question one must ask is how much an educational concept affects the students' answers and 

how much  their  answers  might  depend  on  other  factors  such  as  their  previous  experiences  of 

studying English or the individual teacher's teaching philosophy. This issue cannot be ignored but it 

has  to  be  assumed  that  the  teachers  at  the  different  schools  represent  the  school's  educational 

concept. In order to further investigate if that is the case, teacher interviews have been carried out.

4.1. The Questionnaire  

The purpose with the questionnaire was to find out how the two groups of students see themselves 

as learners; why they want to learn English and what level of responsibility they feel for their own 

English learning. If and how do they feel that English outside of school is different from in school? 

When and how do they believe  themselves  to  learn English?  The students  were also asked to 

explain  the  school's  view  on  learning/the  school's  educational  concept. In  this  section,  I  will 

describe the questionnaire and attempt to explain the validity of the questionnaire questions and 

how they are relevant to the intention of this essay. 

     The questionnaire is deliberately written in Swedish in order to make it easier for the students to 

express themselves as accurately as possible when answering the questions. After all, the purpose 

with the questionnaire is not to have the students practice writing in English, but to find out what 

they think about learning the English language. The majority of questions required 'yes' and 'no' 
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answers, followed by an invitation to clarify their standpoints. Other questions ask the students to 

assess different aspects of their English studies by putting a mark on a scale and to give reasons for 

why they marked as they did.  I  was always present  when the questionnaire  was answered and 

offered to explain what the questionnaire asked for if the students were uncertain. In retrospect, 

some  of  the  questions  could  still  have  been  formulated  slightly  differently  to  avoid 

misunderstandings. However, the unanswered questions and answers from misunderstandings were 

few and did not impact the overall results significantly.

     When designing the questions for the questionnaire the students who answered them were not 

presumed  to  be  positive  to  studying  the  English  language.  Therefore,  the  students'  attitude  to 

studying the English language needed to be established specifically with a introductory question 

which in turn needed to be explained by the students. The reason(s) they have, or believe they have, 

for learning English, when justifying their answer to this first question, was intended to reveal some 

of how they consider their English learning processes.

      Since this study is all about looking into the students' own responsibility, and how it affects their 

ability to understand their studies cohesively, the students were asked outright how responsible they 

feel about their own English studies. Another goal with the questionnaire was to find out how aware 

the students are of how and when, and if, they use the English language outside of school. Their 

understanding of how they use and come in contact with English is part of their way of regarding 

the English language, and their own attempt to acquire it.

     One may wonder how much the teacher(s) at school affect(s) the students' awareness of when 

they are exposed to English and their understanding of how they use the English language outside 

of school. Does the teacher encourage the students to use English outside of school? And if so, 

how? This would also affect the corrosiveness of the students' learning.

     Lastly, how does the presence or lack of an explicit educational concept in school affect students' 

ability  to  learn  English  cohesively?  In  order  to  investigate  this  question  the  questionnaire 

participants were asked to explain how they understood their school's educational concept, and if 

they did not know, or felt the school did not have one, they were to describe how they experience 

the school's view on learning. 

     It should also be mentioned that this study only includes 60 students and it is not safe to draw 

any general conclusions. The result is thought to give indications about how an educational concept 

affects cohesive learning.
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4.2. Teacher Interviews 

How much does a teacher affect the students' understanding of when and how they learn the English 

language in and outside of school? To what degree does the teacher affect how responsible students 

feel  about learning English? Does the teacher encourage the students to use English outside of 

school? And if  so, how? The first interview with the teacher at the private school was done in 

person whereas the public school teacher who was unavailable was sent the interview questions and 

she returned her answers in written form. 

     The interviews are intended to illuminate the teacher's personal teaching philosophy and see how 

it may affect the students' feeling of responsibility to learn and see their English language learning 

cohesively.

5. RESEARCH RESULTS

In this section the results from the students' questionnaire and the teachers' interviews are presented. 

5.1. The Student's Answers

The following questionnaire  results  are  not  organized  in  the  same  order  as  the  questions  they 

represent answers to in the questionnaire. Instead, they are put in a specific order with the intention 

of facilitating easy comparisons and give a clear overview.

     In the sub-section below each result  in  the 'yes'-category from only the private  school is 

presented  as  the  percentage  of  the  total  sum of  students  in  that  category since  some students' 

answers cover more than one alternative. 

Does the school have an unique education concept? If yes, how would you describe its view on  
learning? If no, how does the  school view learning although lacking an explicit concept?

Private School                Public School

Yes: 90,9% Yes: 3,7%
No: 6,1% No:   96,3%
No answer: 3,0%

Motivations by students answering 'yes':  Motivations by students answering 'yes':

1. Much own responsibility for planning 1. We repeat what we have been
your own studies/for how and what we working with, which is good. (100%)
learn, and to ask for help when needed. (35,5%)

2. More independent studies than other Motivations by students answering 'no':
 schools; fewer teacher-headed lessons
 and we search for facts on our own. All 1. Do not know, I only attend the
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students may not be fully educated lessons, I am content with
though). (32,3%) receiving a good grade. (27,3%)

3. A personal education focused on setting 2. (No motivation) (23,4%)
up individual goals and planning an 3. Traditional & prestigious school,
individual course of study together grades are important, the school
with a personal supervisor. (22,6%) does not feel “new”, common &

4. The education is organized in lectures,  simple education. (15,6%)
communication- & workshop-sessions, 4. The school has no particular 
personal tutoring-meetings, which other approach to learning. (7,8%)
schools do not have, and optional  5. Only British English is
lessons. (12,9%) encouraged in school. (7,8%)

5. (No motivation) (6,5%) 6. We receive much material in
school to work with. (7,8%)

Motivations by students answering 'no': 7. Presence in class and repetition
in order to learn is important. (3,9%)

1. I can not compare with anything else. (50%)  8. Studying is important and the
2. Do not know. (50%) school takes learning seriously (3,9%)

9. Students are responsible to learn
and the teachers help. (3,9%)

In the next three result sections, for sake of brevity and not overloading the list of presentation, only 

students' marks on a scale of 0-5 are presented. Therefore, the numbers where the students did not 

put a mark is left out from the list of results.

How often are students reminded of the school's view on learning? (0: Never, 5: All the time)

Private School                Public School

5,0 (27,3%) 4,5 (11,1%)
4,0 (9,1%) 4,0 (3,7%)
3,25 (9,1%) 3,0 (11.1%)
3,0 (15,2%) 2,5 (11,1%)
2,5 (21,2%) 2,0 (3,7%)
2,0 (6,1%) 1,0 (25,9%)
1,5 (3,0%) 0,5 (11,1%)
0,0 (3,0%) 0,0 (11,1%)

(No answer) (6,1%) (No answer) (11,1%)

How responsible do you feel about your own studies in English? Why do you feel this way? (0: The 
teacher is responsible for my studies, 5: I am responsible for my studies)

Private School Public School

2,5     (3,0%) 2,0     (3,7%)
3,5     (6,1%) 3,0     (22,2%)
3,75   (3,0%) 3,5     (18,5%)
4,0     (42,4%) 4,0     (29,6%)
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4,25   (3%) 4,5     (18,5%)
4,5     (15,2%) 5,0     (7,4%)
5,0     (27,3%)

Where do you believe you learn most of your English? Why do you think that is? 
(In school: 0, Outside of school: 5)

Private School Public School

1,0     (6,1%) 0,0     (7,4%)
2,0     (6,1%) 1,0     (3,7%)
2,5 (12,1%) 1,5     (7,4%)
2,75 (3,0%) 2,0     (18,5%)
3,0   (15,2%) 2,5     (22,2%)
3,5 (15,2%) 3,0     (11,1%)
3,75 (3,0%) 3,5 (7,4%)
4,0 (18,2%) 4,0 (11.1%)
4,25 (3,0%) 4,5 (3,7%)
4,5 (9,1%) 5,0 (7,4%)
5,0 (3,0%)

Do you wish to study English? Why/why not?

Private School                Public School

Yes: 100% Yes: 100%
No:   0% No:   0%

To communicate: 45,5% It's useful: 44,4%
It's useful: 27,3% To communicate: 25,9%
A fun language: 3,0% A fun language: 3,7%
It's useful & fun: 12,1% It's fun & to communicate: 7,4%
Useful & to communicate: 12,1% Useful & to communicate: 14,8%

It is easy: 3,7%

Do you make use of English outside of school? If yes, how and when? If no, why not?

Private School Public School

Yes: 97,0% Yes: 88,9%
No: 3,0% No: 11,1%

N.B. The following results concerning the students who say how and when they use English outside 

of school, and why not, are presented as the percentage of the total sum of students in each category

Students answering 'yes': Students answering 'yes':
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Computer/Internet: 51,5% Computer/Internet: 33,3%
TV/TV-games/Film: 51,5% TV/TV-games/Film: 37,0%
Books/Magazines: 33,3% Books/Magazines: 33,3%
When traveling abroad: 21,2% When traveling abroad: 14,8%
Talking with/writing to Talking with/writing to
foreigners & foreign friends: 18,2% foreigners & foreign friends: 14,8%
Talking with friends/ family: 15,2% Talking with friends/family: 22,2%
Music: 15,2% Music: 7,4%
Reading (in general): 15,2% Installing computer programs: 3,7%
Writing (in general): 9,1%
On the telephone: 6,1%
Labels/Tables of contents: 3,0%
Thinking in English: 3,0%5

Students answering 'no': Students answering 'no':
Only use Swedish with friends: 100% I only use Swedish & do not 

need English outside of school
/few tourists in Sweden & we 
talk Swedish in Sweden: 100%

The percentages below in bold are the number of students in relation to the whole class and the 

results that follows are percentages of the result in bold. 

Use English to communicate Use English to communicate 
outside of school: 60,6% outside of school: 51,9%
Communicate by talking: 60,0% Communicate by talking: 64,3%
Communicate by writing: 25,0% Communicate by writing: 21,4%
Communicate by Communicate by
talking & writing: 15,0% talking & writing: 14,3%

If you make use of English outside of school, do you experience any difference between the English 
you use in and outside of school? If yes, what is the difference? If no, why do you think that is?

Private School                Public School

Yes: 72,2% Yes: 70,4%
No: 15,2% No:   18,5%
Yes & No: 9,1% No answer: 11,1%
No answer: 3,0%
 
N.B. Each result in the following section are presented as the percentage of the total sum of students 

in each category; some students' answers cover more than one alternative.

Motivations by students answering 'yes': Motivations by students answering 'yes':

5This student answered both yes and no, and was interpreted as yes, because of his/her motivation: “I use English for 
myself. I usually write lyrics in English, read books in English and above all think in English. The English language is 
nowadays in my subconscious; thoughts and dreams. Though I don't use it to communicate” (my translation).
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(In school – Outside of school) (In school – Outside of school)

1. More formal/less slang – Less formal/ 1. More formal/less slang – Less
more slang (54,2%) formal/more slang (52,6%)

2. Correct lang. – Less correct lang. (37,5%) 2. British English – American
3. Learn the basics & new things, English (26,3%)

challenging – Develop basic 3. Correct lang. – Less correct lang. (15,8%)
knowledge of English, only for fun, 4. Less abbreviations – More
does not challenge as much (12,5%) abbreviations (5,3%)

4. English not used as free to whatever 5. Less cursing – More cursing (5,3%)
we want – We choose more freely 6. Simple Eng. – Advanced Eng. (5,3%)
how & when to use English (8,3%) 7. More texts – More conversations (5,3%)

5. Use English actively (talking, writing) - 8. Less free/spontaneous – More
Use it less actively (listening, reading) (4,2%) free/spontaneous (5,3%)

6. Write more – Talk more (4,2%)
7. Advanced lang. - Less advanced lang. (4,2%)
8. Less abbreviations – More abbreviations (4,2%)
9. Bigger vocabulary – Smaller vocabulary (4,2%)
10. Less cursing – More cursing (4,2%)
11. Structure is important – Less important (4,2%)
12. (No motivation) (4,2%) 

Motivations by students answering 'no': Motivations by students answering 'no':

(No motivation) (40%) We use what we learn in school
I use what English I know & learn (20%) when outside of school (60%)
Not really any difference, though we (No motivation) (20%)
learn more grammar/writing in school (20%) No difference in the Eng. I read
The modern English we learn in school in school and outside of school (20%)
fits life outside school (20%)

Motivations by students answering 
'yes' & 'no':

It is the same language in school and 
outside of school (66,7%)
Yes: we work with things from “real
life”, No: outside school we are forced 
to use what English we know (33,3%)

Are you encouraged by your teacher to use the English language outside of school? If yes, in what  
way? If no, how do you notice this?
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Private School Public School

Yes: 36,4% Yes: 37,0%
No:   48,5% No:  55,6 %
Yes & No: 6,1% Yes & No: 7,4%
No answer: 9,1%

N.B. Each result in the 'yes' and 'no' categories below is presented as the percentage of the total sum 
of students in that category; some students' answers covers more than one alternative.

Motivations by students answering 'yes': Motivations by students answering 'yes':

1. (No motivation) (41,7%)6 1. Encouraged to read books/to read
2. Watching movies without subtitles (16,7%)           in English in order to become 
 3. We are encouraged to read books, better English speakers (40%)

sometimes recommended by the 2. Encouraged to do our homework 
teacher, in our spare time (16,7%) and school projects at home (40%)

4. Reading books we are expected to 3. (No motivation) (10%)
present in class. (8,3%) 4. Do not know (10%)

5. Teacher says two hours of English 5. Encouraged to watch English
each week in school is insufficient. (8,3%) speaking movies

6. No evident encouragement, but it is 6. The teacher arouses a willingness 
there. (8,3%) to learn without encouraging 

7. Talk English with family and friends (8,3%) directly. (10%)
7. Sometimes the teacher asks if we

use English outside of school, and
say that we should (10%)

Motivations by students answering 'no': Motivations by students answering 'no':

1. (No motivation)7 (50,0%) 1. My teacher never mentions it/do
2. Never been encouraged, but I do it on not remember any encouragement/

my own anyway/encouragement is not have never been asked to do it (26,7%)
needed (31,3%) 2. (No motivation) (13,3%)

3. More scheduled English lessons should 3. We are not encouraged to speak
facilitate teachers' encouragement. (6,3%) English at home, but we do

4. Have never been encouraged but know homework, study words etc. (13,3%)
the teacher wants us to devote 4. Not a problem/it does not matter (13,3%)
ourselves as much as possible. (6,3%) 5. The teacher does not care about

5. Do not really care (6,3%) what I do in my spare time. (6,7%)
6. Do not know (6,7%)
7. English is not useful outside of (6,7%)

school, I am used to the Swedish 
language. (6,7%)

8. Only encouraged to read books in 
English, and we also receive 

6 Some of these students gave motivations that only once more confirmed their initial answer to the main question; 
whether they feel encouraged by their teacher to use the English language outside of school or not.

7 The same as in footnote 5.
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homework. (6,7%)
9. Encouraged to read books in 

English (6,7%)
 

Motivations by students answering Motivations by students answering
'yes' & 'no': 'yes' & 'no':

1. We are suppose to, but are not 1. (No motivation) (50%)
really encouraged. (50,0%) 2. Not much. It is good the way

2. We are only encouraged to use as much  it is (50%)
English as possible during lessons (50,0%)

Do you feel encouraged to use your own experiences of the English language during English
lessons? If yes, in what way? If no, why do you think that is?

Private School                Public School

Yes: 84,9% Yes: 63,0%
No: 6,1% No:   37,0%
Yes & No 6,1%
No answer: 3,0%

Motivations by students answering 'yes':  Motivations by students answering 'yes':

1. (No motivation)8 (25,0%) 1. When we are talking freely in
2. By using much Eng. of your own/ a discussions/oral exercises, when 

personalized understanding of Eng. (21,4%) we give oral presentations, and
3. When speaking/expected to speak when we write essays and other

much, by always talking Eng. free texts (35,3%)
in class, in communication tasks (21,4%) 2. Because we only talk in Eng.

4. When using rich vocabulary/ during lessons, when we hand
vocabulary beyond the usual (7,1%) in written work and give oral 

5. I encourage myself, it happens presentations (11,8%)
automatically (7,1%) 3. (No motivation)9 (11,8%)

6. Because our tasks are designed so 4. We are encouraged to speak Eng.
that they level with our abilities/ the way we have experienced it
skills and we can use our own to be spoken, this is when it feels
experiences of English (7,1%) as if one really can do this (11,8%)

7. My earlier skills in Eng. help me 5. I do not feel prevented in any way (5,9%)
develop further (7,1%) 6. If I use earlier acquired

8. English lessons are meant to create & knowledge and it is correct I will
develop a personal experience of the be encouraged (5,9%)
language (3,6%) 7. It is easier to use your own 

experiences of Eng. in situations
that demands it (5,9%)

8. One can perform much of ones 
own knowledge in many tasks in

8 Some of these students gave answers, but in them only once more confirmed that they make use of English they 
learned or experienced outside of school/abroad; something they already did when answering 'yes' to the question.

9 These students gave motivations which once more simply confirmed their initial answer ”yes”.
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school, in order to find out your
skill level (5,9%)

Motivations by students answering 'no': Motivations by students answering 'no':

1. Many teacher headed lessons with 1. I have an American accent and the 
uniform exercises (50%) school only accepts British Eng. (44,4%)

2. My experience of English is not 2. I have never experienced/heard
the same as in school (50%) any such encouragement (22,2%)

3. (No motivation) (11,1%)
4. English on TV/Internet is not

Motivations by students answering 'yes' & 'no': “good” enough for Eng. lessons (11,1%)
5. We are suppose to learn the 

1. (No motivation) (50%) correct English in lesson, and I
2. It is appreciated if you use your do not speak very correctly (11,1%)

“at home”-English (50%) 6. We have sufficient material &
tasks in school to show what we
can do and do not need to
demonstrate what we have learned
about English outside of school (11,1%)

7. We focus on learning new things
in school, though we make use of
knowledge acquired outside of 
school (11,1%)

5.2. The Teachers' Answers

Below the teachers responses to the interview questions are presented separately.

5.2.1. The Private School

The teacher for the private school students acknowledge that he does not have a specific personal 

teaching  philosophy but  believes  that  learning  English  is  about  communication  and should  be 

exercised as often as possible with an experimental and relaxed attitude. He believes that through 

their  own interests  the students will  learn English well  and discover how the English language 

works. Consequently, they may use their own experiences of the English language in class as long 

as they know how and when it does not adhere to e.g. grammar rules. Ultimately, the goal for him 

as an English teacher is to make his students realize that 'school English' and the English they use 

themselves outside of school complement one another. Therefore, in most of the tasks he assigns his 

students, they can make use of their own experience of English, although he wishes them to keep to 

a somewhat formal use of the language. If a student uses an expression during class which he/she 

has heard, e.g. “you was”, he does not correct him/her if the student is well aware that this is not a 

grammatically correct way of talking but is still used by some. In addition to these thoughts the 

teacher also stresses the importance of giving students an active role in their own English education 
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by considering and respecting what they find difficult and how they learn best. The responsibility 

for the students learning English, he argues, is shared by him and the students themselves. Teaching 

and learning is a collaboration between teacher and students because the students' education is a 

combination of their wish to learn and his own responsibility to support them and create a good 

working environment in class. For that reason he describes the school's understanding of learning to 

be about the school and students together trying to find and develop the student's understanding of 

how he/she learns and enhance his/her ambition to learn.

5.2.2. The Public School

In contrast to the private school teacher, the English teacher for the public school students believe 

she has a pedagogical philosophy of her own; she views her students as continuous learners, always 

ready to  learn.  She wants  her  students  to  have  fun when learning English and for  that  reason 

encourage them to make use of what they have learned about the English language on their own, 

outside of the classroom. The more fun the process of learning English, the less aware the students 

are about it. Therefore she believes her students learn most of their English outside of school where 

they encounter it in movies, on TV etc. However, the responsibility for students learning English 

she believes is shared by the students and their teacher. She is supposed to start from students' 

individual knowledge and experiences and they are expected to reflect upon how they learn English 

when they have the opportunity to do so. 

     Although lacking an educational concept, she says that the school understands the students' 

learning to be about cooperation, problem solving, creativity, ability to switch perspectives and to 

challenge your own thinking. These qualities are suppose to imbue the teaching at the school.

6. ANALYSIS AND DISCUSSION

The two schools  were  chosen  for  this  research  with  the  intention  of  investigating  if  and  how 

differently the students studying at either school understand their responsibility to learn English, 

how they view the language and understand the learning processes in order to acquire it. Does an 

educational concept such as the one at the private school lead students to understand and learn 

English more cohesively than the students at the public school which does not have such a profile?

     The students at the public and private schools were asked if they knew whether their school had 

any sort of educational concept that somehow describes its view on learning. At the private school 

all the students except two (90,1%) knew the school has an educational concept. The most common 

description  by  the  students  of  “personalized  learning”  (35%)  is  its  focus  on  the  student's 

responsibility for planning his/her studies - what he/she needs to do and when - and the student's 
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responsibility to ask teachers for help when he/she needs it. Almost as many of the students (32,2%) 

described the concept to mean more independent studies and fewer teacher-headed lessons than 

other schools. The 22,6% who explained “personalized learning” to be about setting up individual 

goals  and planning an individual  course  of  study together  with a  supervisor  also focus  on the 

student's responsibility to be in control of his/her own studies. It brings the percentage of students 

who  understand  the  school's  concept  to  be  about  students  taking  responsibility  for  their  own 

educational planning up to 57,6%. 

     In contrast to the answers given by the students in the private school the majority of the public 

school  students  (96,3%) did  not  recognize  any sort  of  pedagogical  philosophy at  their  school. 

However, when asked to describe how they understand the school's view on the learning process 

despite the lack of an explicit educational concept few were able to give an answer. 58,5% of the 

students either gave no answer, said that the school does not have a particular approach to learning 

or that they were content with attending the lessons and receive as good grades as possible. The 

students who did provide an answer (15,6%) described the school's view on learning as traditional 

and prestigious with an apparent focus on grades. The remaining students' answers (27,3%)  to what 

the school's view on learning implies were: only British English is to be used in school, much 

working material is received in school, presence in class and repetition is important, education is 

taken seriously and the students are responsible to learn and the teacher will help. Only one student 

out of 27 at the public school mentioned students' responsibility to learn as part of the school's view 

on learning. The opportunity to influence your own studies in any way was not mentioned at all.

     It  would seem that when asked to describe how they believe their  school expects them to 

perceive their education the private school students have a clearer idea of what their education is 

suppose  to  look  like  when  compared  to  the  students  at  the  public  school  who  express  more 

uncertainty.  Furthermore,  the students  from both  schools  who described their  school's  view on 

learning were asked how often they felt reminded of the school's pedagogical philosophy. They 

marked on a scale 1-5 in which 5 represents 'reminded all the time' and 0 stands for 'never'. 81,1% 

of the private school students marked 2,5 or higher, and 12,1% of them marked below 2,5. At the 

public  school  only  37% of  the  students  marked  2,5  or  higher,  and  51,8% marked  below 2,5. 

Considering these statistics it is safe to assert that the public school students seem to have a better 

understanding of their education as a whole and what is expected of them.

     Now, how responsible do the students with an educational concept feel about their own studies 

compared  to  the  public  school  students  who does  not  have  one?  They marked on a  1-5  scale 

whether they felt that the teacher alone was responsible (1) or if it was their responsibility alone (5), 

which means that 3,75 is halfway between the neutral 2,5 and the absolute student responsibility of 
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5. At the private school 90,9% of the students marked 3,7 or higher, whereas merely 55,5% of the 

public school students marked the same. Consequently, 9,1% and 44,5% of the private and public 

school students respectively marked below 3,7. From these results it is clear that the majority of 

students at the private school perceive the responsibility to learn as mostly their own whereas the 

public school student do not feel the same degree of responsibility for their own studies. 

     The students at the private school do not seem to perceive the responsibility to make sure they 

learn as evenly distributed between themselves and their teacher as the public school students do. 

For this reason the public school students appear to be less autonomous than the private school 

students  by  sharing  the  responsibility  to  learn  to  a  higher  degree  between  the  teacher  and 

themselves. This disposition does not encourage students to view their learning cohesively since the 

ability to do this involves taking an active  responsibility to learn and develop learner autonomy.

     The public school teacher who perceive her students as continuous learners believe they learn 

most of their English outside of school whereas close to 60% of her students say they learn most of 

their  English  in  school  than  outside  (37%)  or  equally  as  much  in  school  as  outside  (22,2%). 

However, the private school teacher believes that learning English has less to do with whether it 

takes place outside of school or not, since it is the students' interests that influence their motivation 

rather than the environment. 

     Similar to the question about responsibility to learn, the students were asked to mark on a scale 

whether they learn most of their English in school (0) or outside of school (5). The students at the 

private and public school, 69,7% and 40,7% respectively, said they learn more English outside of 

school than in school by marking higher than the neutral 2,5. The majority of the private school 

students seem to understand that their learning of English takes place primarily outside of school 

unlike the public school students' answers which reflect this standpoint less. Instead, 59,2% of the 

public school students say they learn most of their English in school or equally as much in and 

outside  of  school  (marked  2,5  or  below)  whereas  only  24,3%  of  the  private  school  students 

responded in this way. 

     These facts are interesting to consider in the light of the answers the students gave to the 

question whether they felt encouraged by their teacher to use English outside of school or not. 

69,7% of the private school students said they learn more English outside of school than in class 

and yet only 36,4% of them say they are encouraged by their teacher to use English outside of 

school. At the public school 40,7% of the students said they learn most of their English outside of 

school  and  almost  as  few (37%) say they are  encouraged  by their  teacher  to  do  so.  It  is  not 

surprising that more students from the private school thought they learned most of their English 

outside of school than students from the public school. Although equally few students from both 
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schools claim to be encouraged by their teacher to use English outside of school it would seem that 

the higher percentage of private school students who claim they learn most of their English outside 

of school is due to a higher level of learner autonomy. Lundahl (2009), quoted earlier, says that 

successful language learners award the school with a limited role whereas weaker language learners 

believe they learn more of the language in school (37) and suggests that the private school students 

seem to be more active and autonomous learners of English outside of school than the private 

school students.

     The student's understanding of how their responsibility to study and learn English is shared and 

distributed between themselves and their teacher could be argued to be reflected in their opinion 

about where they learn most of their English. To understand your own English studies and efforts to 

learn the English language as mostly your own responsibility would make it easier to understand 

those efforts as less bound to the classroom and the tasks assigned by the teacher. One student put 

this thought in a very good way: “Of course it is I who are responsible for my studies. Education is 

not the same as school. If I wanted to I could care take my English more than the school does. The 

school/the teacher is only a minimum” (my translation). The more one feels responsible for one's 

own English studies, the more you may see yourself as an autonomous learner who learn from 

English lessons as well as your own experiences. 

     The English C-course students' thoughts from both schools on why they want to learn English 

differed some and can be categorized according to how they value their learning of English, and in 

the prolongation, may reveal some of  their general attitude and feeling of responsibility to learn the 

English language.  At the private school 39,4% of the students consider English useful to learn in 

order to achieve other goals, such as being able to study abroad and accessing information directly 

from the source in English, whereas at the public school a somewhat higher percentage (59,2%) of 

the  students  motivated  their  English  studies  in  the  same  way.  In  comparison  with  the  above 

mentioned percentages the students at the public school, who explain their wish to learn English 

with the possibility to communicate with people (41,8%), are closer to the number of students with 

the same explanation at the private school (57,6%). Of course, individual goals may need to be 

achieved through communication in English with foreign people, but the primary reason to learn 

English for the majority of the public school students is not the ability to communication itself, but 

having the ability to fulfill their own endeavors. One may speculate that if all the public school 

students had been asked follow-up questions in an interview many of them might have added that 

they also learn English to be able to communicate. However, it would then not be their first and 

initial response to this question which reveal some of how they view the English language and how 

they understand its learning process. Consequently, 10% more of the private school students wish to 
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learn English to communicate with foreign people than the private school students, and 20% more 

public school students find English useful to learn in order to achieve other goals than the private 

school students.

          60,6% of the private school students who say they use English outside of school say they are 

using it to communicate, which is marginally more than the previously mentioned 57,6% who said 

they are motivated to learn English because of the  possibility to communicate.  At the public school 

51,9% of the students answered they use English outside of school to communicate, which is a 

higher  percentage than the 41,8% who said they are  motivated to  learn English because of  its 

communicative possibilities.  It  would seem that  the public  school  students'  motivation  to  learn 

English does not reflect their understanding of how they use English outside of school quite as well 

as the private school students' motivation to learn English and how they use it outside of school.

     Whether teachers themselves impact students' cohesive understanding of English or not is also 

something to  be considered.  The two teachers  in  this  research both view the responsibility for 

students  learning  English  to  be  shared  by  the  student  and  the  teacher  and  they  both  wish  to 

encourage their students to use and learn English from both outside of school as well as in the 

classroom. Their thoughts on language learning give the impression that they promote cohesive 

language learning in their teaching to an equal degree.

     Close to three thirds (72,2%) of the private school students who say they use English outside of 

school  believe  they  use  it  differently  in  school  than  outside.  The  most  common  differences 

according to the students was the use of informal language/slang outside of school and formal 

language/less slang in school (54,2%). The second most common answer was that the importance of 

correct language is greater in school than outside (37,5%). When these answers are compared to the 

answers given by the public school students a difference emerges. At the public school 52,6% of the 

students who use English outside of school believe they use a more formal language in school and 

less slang words than outside of school. The second most common opinion in language use in and 

outside of school (26,3%) is that in school one uses British English while outside of school one uses 

American English. Only 15,8% of the public school students agreed with the private school students 

about a higher importance of correct use of the English language in school compared to outside of 

school where they can use it in a more relaxed manner. 

7. CONCLUSION 

The aim of this  essay was to investigate  how learner responsibility affects  the cohesiveness of 

students' second language learning at the upper secondary school. The hypothesis was that students 
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at the private school have a higher level of cohesive learning because of their school's profile than 

the public school students whose school does not have such a stated concept. 

     The private school students' questionnaire answers indicate greater personal responsibility for 

their  own  English  learning  than  the  students'  answers  at  the  public  school.  The  public  school 

students were also less aware of the school's view on learning than the students at the private school 

in that they did not recognize any particular pedagogical strategy at their school. This would  partly 

explain why they are less inclined to view their English learning as their own responsibility rather 

than the teacher's and to be more bound to the classroom based learning than the private school 

students. The teachers' answers to the interview questions was found to be in line with and support 

the findings from the questionnaire.
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APPENDIX 1 - The Questionnaire

Jag vill att du besvarar frågorna ärligt och så utförligt du bara kan. Ta den tid du behöver och fråga 

mig om du är tveksam över något. Första frågan kan uppfattas som ganska enkel, men fundera ett 

tag över varför du svarade som du gjorde och skriv sedan varför. Lycka till!

1. Vill du lära dig engelska?  (Ringa in ett alternativ)

             Ja  /  Nej

Varför? Varför inte?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

2. Hur ansvarig känner du dig för dina egna studier i engelska? 
     
     0 = läraren är ansvarig för mina studier
     5 = jag är ansvarig för mina studier

Sätt ett kryss på skalan:

               0             1            2             3             4             5
               |-----|-----|-----|-----|-----|-----|-----|-----|-----|-----|

Varför känner du just så?

________________________________________________________________________________ 

________________________________________________________________________________ 

________________________________________________________________________________ 

________________________________________________________________________________

3. Använder du dig av engelska utanför skolan? (Ringa in ett alternativ)



             
          Ja  /  Nej

Om nej, varför inte, tror du?
Om ja, hur och när då?  (T.ex. skriva, prata, läsa etc.)

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

4. Om du svarade ja på fråga 3: Tycker du att det finns någon skillnad på engelskan du 
använder i skolan och utanför skolan? (Ringa in ett alternativ)

            Ja  /  Nej

Om ja, vilken skillnad då?
Om nej, varför då tror du?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

5. Var tycker du att du lär dig det mesta av din engelska? (Sätt ett kryss på skalan)

                                   0             1            2             3             4             5 
                I skolan       |-----|-----|-----|-----|-----|-----|-----|-----|-----|-----|       Utanför skolan

Varför tror du att det är så?

________________________________________________________________________________



________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

6. Uppmuntras du av din lärare att använda det engelska språket utanför skolan? 
    (Ringa in ett alternativ)

            Ja  /  Nej

Om ja, på vilket sätt då?
Om nej, hur känner du av detta?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

7. Tycker du att du uppmuntras att använda dina egna erfarenheter av det engelska  
språket under lektionerna i engelska? (Ringa in ett alternativ)

             Ja  /  Nej

Om ja, på vilket sätt då?
Om nej, varför då tror du?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________
8. Har din skola ett unikt utbildningskoncept? (d.v.s. skolans syn på lärande)

(Ringa in ett alternativ).

            Ja  /  Nej



Om ja, hur skulle du beskriva detta utbildningskoncept och dess syn på lärande?
Om nej, hur tror du att din skola ser på lärande även om den inte har ett uttalat koncept?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

Fortsättning fråga 8: Hur ofta känner du att du blir påmind om skolans syn på lärande?
                                  Sätt ett kryss på skalan (0 = Aldrig, 5 = Hela tiden)

                             0             1            2             3             4             5
                             |-----|-----|-----|-----|-----|-----|-----|-----|-----|-----|

På vilket sätt är frånvaron/närvaron av skolans syn på lärande kännbar i dina studier?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

Tack för dina svar!



APPENDIX 2 - The Teacher Interview Questions

Intervjufrågor

Hur ser du på och förstår elevernas lärande av Engelska?
Har du någon undervisningsfilosofi som du utgår ifrån?

Vems ansvar är det att eleverna lär sig engelska? (På vilket sätt och i vilken utsträckning?)

Var tror du att eleverna lär sig det mesta av sin engelska? Varför tror du att det är så?

Hur använder du dig av elevernas egna erfarenheter av engelskan i klassrummet?

Om [skolans namn] har ett utbildningskoncept eller en idé om hur elever lär sig och hur studierna 
ska gå till på skolan, hur skulle du beskriva dessa?

 

Hur ofta, när och hur blir eleverna påminda om skolans arbetssätt/utbildningsfilosofi?


