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Abstract 

 

The present study investigates the pupils' spoken English in the classroom as opposed to their 

spoken English outside school, and suggests ways of how the teachers can incorporate the pupils' 

pre-knowledge into the teaching of ESL. Today the pupils' pre-knowledge of ESL is developed into 

their own vernacular, which I choose to refer to as “Media English”, as opposed to the “Academic 

English” they are taught in school. Two classes in year 8 have answered a questionnaire, and the 

pupils show both willingness to learn, and awareness of the necessity of knowing the English 

language, since most pupils spend a lot of their free-time on the Internet. Additionally, four teachers 

have answered a second questionnaire, and both pupils and teachers agree that the pupils rather talk 

in small groups, if they talk at all, a finding which is supported by previous studies. The conclusion 

is that pupils and teachers need to collaborate, but most importantly, the teachers need to encourage 

the pupils to talk. 

 

Keywords - communicative competence, oral language, pre-knowledge, EFL, ESL, classroom, 

talk, form, function, communication, spoken, secondary school, multicultural  
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1 Introduction  

 

1.1 Communication 

Communication is based on the participation of a minimum of two persons, hence the first 

definition of the word 'communicate' is 'share' (Merriam Webster's 2007:251). People have been 

using the term 'communicate' since 1526, and the term covers both speaking and writing, its origin 

being Latin communicatus, which is translated into: to impart. Therefore, to know a language is to 

share, which is what takes place in a 'conversation' 

a talk, especially an informal one, between 

two or more people, in which news and 

ideas are exchanged (Oxford Dictionary of 

English 1998:378) 

 

'Conversation' originated from Middle English “(in the sense 'living among, familiarity, intimacy'): 

via Old French from Latin conversatio(n-), from the verb conversari”, which means “' keep 

company (with)'”. Talk or oral language has been significant for mankind since the very beginning, 

as opposed to written language and it is in fact part of human biology (Gee 2011:5). Talk is what 

our pupils do, in cyberspace where they are not lost or confused, but confident and certain about 

themselves, and able to communicate with people all over the world. How do they do it? Our pupils 

communicate in EFL
1
 when they chat at their computers, and with their friends because they share a 

common interest. On the other hand, when the pupils enter the classroom, they act shyly, and 

reluctantly (Harmer 2007:345), and find talking and discussing a difficult task, and they find 

comfort in studying form, see section 3.2.3, rather than challenging their speaking abilities. 

Communication is more than only words, spoken or written, it also entails gestures, mimic and 

culture, of which all parts are necessary in order to master any language. All the four skills
2
 are of 

course of equal importance when learning languages, but this paper will focus on ESL
3 

and the 

speaking part within communication, in a secondary school
4
 in Sweden.  

 

                                                 
1
 EFL stands for English as a foreign language. 

2
 The four skills are reading, writing, listening, and speaking. 

3
 ESL stands for English as a second language. 

4
 Secondary school is another term for upper level of compulsory school, where the pupils attend year 7-9. 
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1.2 Aim 

The aim of this essay is to investigate how the teachers might incorporate the pupils' pre-knowledge 

of spoken English into the classroom, and how to engage and motivate the pupils to practise spoken 

English in the classroom.  

 

1.3 Theoretical Framework  

1.3.1 Communicative and Linguistic Competence 

Littlewood (1981:2-3) writes about linguistic competence and communicative competence when 

teaching EFL, and he points at several factors, such as situational and social knowledge, as well as 

conventions within for example a school, to be considered in order to fully understand an utterance.  

How do we acquire self-confidence in communication? There are several ways to interpret a spoken 

message depending on the level of your communicative competence, because linguistic competence 

is more about the form of the language and communicative competence is about the function, where 

function is more difficult due to its complexity with different contexts (Harmer 2007:26-29), 

contexts in which the pupil is required to participate and do well. Thus, communication requires 

competence, form, i.e. grammar and structure, but also various strategies to solve problems in 

understanding the communication. This phenomenon is not unique for learning EFL or ESL, it is 

also to be found in a person's L1
5
. Moreover, interlanguage (Brown 2001:67-68; Ellis 1985, Chap. 

3) is described as an on-going process in SLA
6
 and functions as a bridge between the L1 and the 

L2
7
. However, there is a risk of stagnation, where the development decreases, consequently, to learn 

a foreign language is an on-going process. 

  

1.3.2 Culture  

Considering that the English language is widely spread over the world, English has become a lingua 

franca (Harmer 2007:20; Modiano 2009:190-191) and in Sweden the English language is highly 

valued. Therefore, children in Sweden start learning ESL in school when they are about eight years 

old. Hinkel (2001:443-458) writes about the importance of knowing the target language's culture in 

order to be able to use the L2. In Swedish schools today there is a mix of pupils from several parts 

of the world, i.e. the multicultural classroom, hence the challenge to teach English as an L2 has 

increased (see Kramsch 2004:44-46). In the multicultural classroom the pupils' starting point is not 

                                                 
5
 L1 stands for the first language, the mother tongue. 

6
 SLA stands for second language acquisition. 

7
 L2 stands for the second language one learns. 
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the same, that is, the pupils do not have their L1 in common and consequently there will be many 

different cultures for the teachers to take into consideration when planning the lesson. Moreover, 

today's pupils already believe their knowledge of English is good, because they use it in their free-

time, which this study of two classes in year 8 will be an example of. Furthermore, when comparing 

this study, see section 3.2.1, with Åsell (2006), the pupils' talk outside the school has increased, 

which should be considered a positive trend. Still, the pupils do not talk spontaneously or at all in 

the classroom. Why? Could the reason be that they feel their acquired knowledge of spoken English 

is not good enough, that in school the stress is on form before function. 

 

1.3.3 The Curriculum and Syllabus   

Research has shown that it is very difficult to create a natural environment in schools for 

spontaneous talk, even in theory (Seedhouse 2004:67-71). Here, the curriculum and syllabus step in 

and present guidelines for the headmasters and teachers to interpret, with the pupils' best in view. 

However, as mentioned in section 1.3.2, today's pupils already possess a great deal of colloquial 

English, using all the four skills through their activities on the Internet, but still they are reluctant to 

talk in the classroom. 

 According to Education Administration's (Lpo94) syllabus the aim of the subject 

English is “[...]developing an all-round communicative ability[...]” (p. 1), and the goals to aim for, 

regarding the speaking part, deal with communication, comprehension, some interaction, and 

general use of English. Looking at the next syllabus (Skolverket Lgr11), to be initiated in the 

autumn 2011, the speaking part concerning interaction with other people is more stressed, and the 

ability to use various strategies when problems in understanding occur. This increase of the 

speaking part would be a product of internationalization due to several factors, for example the 

students' possibilities to study abroad, which is a part of many programmes at the universities today, 

and students who travel across the world not only for studies, but also to be acquainted with other 

cultures, and if possible to get some kind of work for a couple of months or more. Modiano 

(2009:190-191) discusses English as a lingua franca in relation to the Swedish curriculum 

development and states that 

 

 [w]hile in college-level education we have seen curriculum development which 

demonstrates awareness of the changes which have taken place, far too many primary 

and secondary schools, as well as many teacher-training programs, have not adequately 

redesigned their curriculum to accommodate the changes in our understanding of how 

English operates in a multicultural world. This is unfortunate, seeing as the need to 
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teach English as a lingua franca is becoming a pressing concern in those educational 

settings where the learners themselves prefer to use international forms of the tongue. 

 

and the present study will show examples of when and how the pupils use the L2 in their daily life.

  

1.3.4 In the Classroom   

In the classroom, speaking is the skill connected with fear and hesitancy among pupils (Brown 

2001:270-271), and yet a skill of equal importance as the others: listening, reading, and writing 

(Skolverket, Lpo94). Tornberg (1997:136) writes about oral interaction between the teacher and the 

pupils, and stresses the fact that there is more to gain from collaborative learning than only from the 

teacher's desk; still the teachers do most of the talking in the classroom, and often ask the pupils 

questions where they expect right or wrong answers. Consequently the focal attention will be on 

form rather than function. Lightbown and Spada (2006:180) try to find an explanation and say that 

“[m]any teachers  still work in environments where there is an emphasis on accuracy that virtually 

excludes spontaneous language use in the classroom”, in addition, the pupils will need to know the 

proper vocabulary and how to perform orally (Tornberg 1997:146) in order to incorporate the L2 

naturally. However, it is not one methodology that will serve as an answer to how to teach L2, there 

is also the matter of the teachers' (Littlewood 1981) and the pupils' performance in the classroom. 

Moreover, it is a matter of choosing the right exercises for the right group of pupils (pp. 76-77). 

 Furthermore, taking into consideration the attitudes among teachers toward using L1 

in the L2 classroom, (see Ellis 1985:39-40), along with code-switching (pp. 183-186) the 

environment for learning and teaching L2 might not be rewarding neither for the teachers nor the 

pupils. Interlanguage, as mentioned in section 1.3.1, is the answer to why the use of the L1 and 

code-switching in the L2 classroom is necessary, however the L1 use will eventually be of  less 

importance as the pupils' knowledge of the L2 increase (Harmer 2007:135). Moreover,  

the curriculum does not mention correct or flawless English, instead the aim is to understand spoken 

English and to be understood in various situations and contexts (Skolverket LpO94; Lgr11:20).  

  

2 Research Background and Methodology  

 

2.1 Background 

Since I have attended the same secondary school for my periods of practice since autumn 2008, and 

I am well acquainted with both pupils and teachers, this is the school I chose for my studies. The 

school is situated in a community with several schools in a city in Sweden. During my practice in 
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both Swedish and English, on three occasions of various lengths, between two weeks and ten 

weeks, ranging from 2008 to 2010, I have had time to observe the pupils in class practising various 

activities, involving all four skills, although not necessarily at the same time. On the whole, with 

support from my study in section 3.2.3 the pupils seem to feel most content working with reading 

rather than speaking, and that is why I choose to emphasize the speaking skill. Moreover, during my 

practise in the autumn of 2010 when I planned and organized an exercise about a text, a fairy tale 

from a children's book, my starting point was the speaking skill
8
 and the pupils responded positively 

to the task. This experience with material produced by the teacher is supported in Shawer, Gilmore 

and Banks-Joseph's study (2008:12-14), although the school material, such as textbooks and 

workbooks, is a useful tool for the teachers and serve as a starting point for teaching L2. 

Nevertheless, there seems to be a need for something more to attract and engage the pupils into 

conversations and discussions.  

 Furthermore, there is the aspect of EFL, which the school I have studied is facing with 

its multicultural classes, and I am referring to the fact that for many pupils English is not an L2, but 

an L3 or even an L4
9
. Moreover, the pupils who have not attended a Swedish school before 

secondary school will not have learned as much English as the other pupils
10

, see section 3.2.5 

However, this paper will primarily deal with the teaching of English as the L2. 

  

2.2 Material 

The pupils in year 8 are my choice as informants, because they have worked together for a year and 

are accustomed to each other, and they are accustomed to how the teaching is performed in 

secondary school, as compared to intermediate level
11

, and in comparison to year 7. If the results of 

the present study will show how the incorporation of the pupils' pre-knowledge could be performed, 

the exercise/s proposed by the pupils could be tried out and evaluated with the informants of this 

study, and consequently be a contribution to the L2 learning. The pupils in year 9 will be leaving 

secondary school for upper secondary school
12

 in a short time, therefore, year 9 is excluded. I have 

also chosen the English teachers at the same school as my informants, in order to compare the 

pupils' answers with the teachers' answers, and see how learning and teaching benefit from each 

other. All in all, the number of informants is divided between 36 pupils and 4 teachers. 

 The questionnaire for the pupils in year 8 is anonymous and consists of nine 

                                                 
8
 All skills were included when the task was finished. 

9
 L3 and L4 are respectively the third and the fourth language one learns. 

10
 In Sweden pupils start learning English between the ages of 7 and 9, however the new curriculum, see section 1.3.3, 

clearly indicates a start of teaching English in year 1. 
11

 Pupils attend intermediate level from year 4-6. 
12

 Upper secondary school is not compulsory. 
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questions: six open questions addressing issues of spoken English and exercises in general, one 

question for the pupil to add anything, one question to find out for how many years the pupil has 

studied English, and one closed question, the last one, to mark whether the pupil is a boy or a girl. I 

have chosen not to use too many questions, hence the choice to look into one of the four skills, viz. 

speaking, in the hope of sustaining their interest in giving full answers to all the questions, also due 

to the limitation of this paper. These questions will hopefully produce answers to the questions: 

what, when and why, regarding the teaching and the exercises, and serve as a contribution to the on-

going teaching of speaking ESL. Although, the gender question is not prioritized in this paper, it 

might contribute to the results of the study.  

  The consent for this questionnaire was given by the headmaster alone (see Appendix 

1), because, according to him, the study will be a part of the pupils' education. Furthermore, the 

school could, on account of the format of the essay, apply the results of the study to future teaching 

of English. Therefore, the headmaster says the consent of the parents/custodians is not necessary. 

 In order to estimate the space of time needed for the questionnaire and to investigate if 

any question would need to be clarified, I asked two pupils (my own children), one in year 5 (boy, 

11 years old), and one in year 9 (boy, 16 years old), to fill in one questionnaire each. The task 

indicated a minimum of ten minutes to answer all the questions, and all the questions were 

comprehensible in their original design. 

 I presented the questionnaire to the two classes on two occasions, and explained, in 

both English and Swedish, the study as being a part of their education, as well as in the form of a 

report on my behalf, and that this was an opportunity for them to propose how they would like to 

learn spoken English and what exercises they would prefer. I stressed the anonymity, and that the 

results would be transcribed in the report, hence I would be the only one to read their own 

handwriting. This, I believe, will encourage most of the pupils to give sincere answers, and increase 

their willingness to participate in the study. Moreover, the questionnaire is in English with every 

question translated into Swedish (see Appendix 2), and the pupils were asked to choose which 

language they preferred to use, and if they needed to they were free to mix English and Swedish. By 

handing out questionnaires in English with a Swedish translation, I first show the pupils that I have 

faith and trust in them to be able to answering in English, and secondly that learning English always 

should consist of a frame of English, as when I first introduced the study to the pupils, in section 

2.2. The results in sections 3.2.1 – 3.2.3 will confirm my theory of their willingness to participate, 

and by asking them open questions I anticipate to receive several examples of exercises. 

 Lastly, I presented a questionnaire with five open questions, in English only, to the 

English teachers working at the school. One of the questions aroused a question mark for one of the 
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teachers, viz. question number 2, see Appendix 3. At this point I do not know if the question was 

not understood or if the teacher did not know what to say. However, next time, when I present a 

questionnaire to teachers I will clarify all terms. The four teachers do not teach in all classes, see 

Appendix 7, one of the teachers teaches in all years, 7, 8, and 9, another one teaches in year 8 and 9, 

and two teachers teach only in year 9. Before I handed out the questionnaires, I had explained the 

reason for this study to be a focus on the pupils' use of spoken English outside school, in 

comparison to the speaking skill learned in school, therefore I will look for situational contexts, for 

example, when do the pupils feel at ease, and how do the pupils interact with each other, as well as 

with the teachers, and when do the teachers choose to correct spoken English, see section 3.3.1. 

 

3 Results and Discussion  

 

3.1 The Informants  

As previously mentioned in section 2.2, the total number of informants is 40 and they are divided 

into 36 pupils, 13 of whom are boys, and 23 are girls, and four teachers, one of whom is male, and 

three are females. 

 Looking at the pupils' questionnaires, the answers were written in both English and 

Swedish, as anticipated in section 2.2. Worth noticing is that the first class to answer the 

questionnaire accomplished it during their English lesson, and the answers in English amounted to 

67%, whereas the second class answered the questionnaire during a lesson in civics (i.e. taught in 

Swedish), and the answers in English amounted to 50%. Nevertheless, the total percentages of 

answers in English amounts to 47%, divided between boys with 24% and girls with 76%, which per 

se is noticeable, and regarding the gender issue I will return to that, see section 3.3.1.  

 My anticipation was to receive answers from two teachers, who share the teaching of 

year 7 to 9, but I received, gratefully, answers from all four teachers, since the other two teachers 

work supportively teaching English both as ESL as well as EFL.  

 

3.2 The Pupils' Questionnaire 

I have transcribed every questionnaire, see Appendix 4, and labelled them randomly from the first 

pupil (P1) to the last pupil (P36)
13

, to maintain anonymity. The answers will be presented and 

analysed in running text with appendices explaining the percentages, and two figures to visualize 

the results in sections 3.2.1 and 3.2.5. The length of the answers varies a lot, since they are open 

                                                 
13

 The only sorting out was grouping boys and girls, at two occasions, to make it easier to organize the answers 

between the two genders. 
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questions. Some pupils only write down one or two words, whereas the majority write full 

sentences, which in its turn reveal possible difficulties regarding their writing skills, and could be 

used in further studies. Most pupils have given several options in their answers and I have taken that 

into consideration when reporting the results. Moreover, when the pupils' answer is 'Internet' I have 

chosen to regard that response as an answer to all four skills and counted it as such, as the pupils 

simultaneously read messages, write messages, listen, and talk, via Skype. For details of the 

reported questions in sections 3.2.1 – 3.2.5 see Appendices 4 and 5. 

 

3.2.1 Listening To and Speaking English 

Questions 1-2 deal with when the pupils hear and speak English and the answering frequency is 

100%. Outside school, 64% of the hearing takes place, and I was not surprised to find that media 

(47%) is a significant part of the pupils' everyday life, i.e. outside school. Moreover, one important 

factor within media for Swedish pupils is that films in English on TV, or DVD, or the pictures are 

not dubbed into Swedish, whereas in Europe outside Scandinavia all films are dubbed into the 

language of the local people. Thus, our Swedish pupils are exposed to the English language every 

day, and their English is influenced by both BrE
14

 and AmE
15

, although the dominating variant is 

AmE (see Alftberg 2009). Worth noticing is that listening to ordinary speech on the Internet is 

mostly a reduced form of the language (Brown  2001:253), hence for the pupils the full form of 

English, which is taught in school will sound strange. 

 The spoken English is almost equally divided between school (45%) and home (55%), 

and outside school there are only 11% who speak abroad, whereas 42% state other situations for 

example 'at home with friends', 'on the Internet', 'every day', 'with those who do not know Swedish', 

'sometimes', and 'when I feel like it'. A comparison with Åsell (2006), as mentioned in section 1.3.2, 

shows that in Åsell's study English is spoken 90% of the time in school, and 10% of the time 

outside school, and 'Internet' is not one of the answers. The comparison between the two studies is 

presented in Figure 1. 

                                                 
14

 BrE stands for British English. 
15

 AmE stands for American English. 
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Figure 1. The pupils' spoken English in and outside school  

 

 In Figure 1 the results from the present study point to the fact that pupils talk more 

often outside school today compared to Åsell's study. The present study also indicates that the 

Internet is a part of their everyday life to a great extent. On the Internet the pupils experience a 

multicultural world, maybe without any reflection on the matter. Here is an opportunity for the 

teachers to benefit from the pupils' pre-knowledge, maybe the pupils' various backgrounds and 

cultures could be a subject for discussions and serve to aim for a natural conversation about 

'everyday stuff', see section 3.3.1. Moreover, Lazaraton (2001:112-113) spots future trends in 

teaching oral ESL/EFL, and in agreement with Lazaraton I see an opportunity to investigate the 

possibilities to use material from existing distance learning courses in the teaching, in accordance 

with the development of technical support. Thus, this would be one way to take advantage of the 

pupils' pre-knowledge, since they are frequent users of the Internet. 

 

3.2.2 English is Useful 

Question number 3 gives answers to why English is useful, and the answering frequency is 100%. 

The number of pupils who have given the reported answers is found in brackets. The words in 

single quotation marks are statements from several pupils, whereas the words in double quotation 

marks are cited from one pupil at the time. Because the question was open I received various 

answers, some were expected such as 'abroad' (15), 'contact with other people' and 'good to know' 
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(8), 'on the Internet' (7), and 'conversation' (6). However, the answers that stick out are the ones 

where the pupils have written “it's a “'whole world speaking language'” (P3), “most people know 

English” (P7), “in the whole world people can talk english” (P9), “I have internet friends all over 

the world” (P19), “Nearly everybody understands English” (P26). These answers indicate an 

awareness of other cultures and societies, and the pupils are in fact in line with the curriculum 

(Skolverket LpO94:1). For the teachers this is a gateway to reach the pupils' sphere. In the 

classroom, the teachers and the pupils would agree on that the target language is the L2, and at the 

same time they could agree on that the spoken L2 is the tool to enable their speaking abilities to 

develop. Therefore the pupils would use the L2 in the classroom and exploit the L2 as a way to 

learn, thus not thinking of speaking as merely an act of performance (Tornberg 2005:137). 

 

3.2.3 Problem Solving and Preferred Exercises 

Questions 4-6 deal with what the pupil chooses to do, first when the pupil does not understand a 

word in English (question 4), second what the pupil prefers to work with in English (question 5), 

and third how the pupil would like to practise spoken English (question 6). In questions 5-6 there is 

one blank answer per question, and in question 4 the answering frequency is 100%. 

 At home, most pupils have access to a computer and the Internet, hence the first 

search for an explanation is performed with the help from Google (19), secondly, from parents, 

siblings or a friend (16), and thirdly, with the use of a dictionary or the schoolbook (9). In school, 

the first choice is the teacher (25) or a friend (7), and the second choice is a dictionary (17) or the 

Internet (2). Again, the pupils demonstrate their ability with the Internet, especially at home, but the 

lower frequency of Internet use in school is due to the fact that, at the time of this study, there were 

not a sufficient number of computers
16

. Notable is the fact that 47% of the pupils state only that they 

work independently at home, i.e. they do not give any other options, whereas in school the 

percentage is 19%. Furthermore, at home 44% of the pupils either ask a person for help or use the 

Internet or a dictionary, whereas in school the percentage is 89%. This independent behaviour at 

home demonstrates the pupils' willingness to acquire knowledge when they can relate to the 

purpose, and mostly important, when they feel safe they act spontaneously.   

 There were many different activities suggested regarding the improvement of English, 

because the questions were open, as mentioned in section 2.2. Although I provided three examples 

of activities: 'school material', 'lyrics', 'on-line games', in one of the questions, I received 16 

additional options. In question 5, the total numbers of proposed exercises were 70. One informant 

                                                 
16

 That is, in this particular school that I have studied. 
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did not answer at all, and six informants wrote “I don't know”, which amounts to 10%. The other 

informants wrote one or more suggestions and the percentage for each skill is: reading 41%, writing 

12%, listening 20%, and speaking 17%. Regarding speaking there are five pupils who state they 

would like to talk, and seven pupils who would like to use the Internet.
17

 According to Shawer, 

Gilmore, and Banks-Joseph (2008: 1-28), as mentioned in section 2.1, their study shows that the 

pupils' own suggestions for exercises clearly point in the direction of material from the real world, 

produced by their teachers. These self-made exercises by the teachers were found highly stimulating 

by the pupils, as opposed to the textbooks. The informants in the present study propose many 

different exercises and could be counted in that category as well. Moreover, a 'what' question might 

suggest form before function, which is a matter for the teachers to reflect upon when addressing the 

class. 

 Regarding the practice of spoken English, question 6, three of the pupils have no 

suggestions, and one answer is difficult to interpret, and four pupils suggest non-speaking activities: 

watching films (1), writing (2), and having a pen-pal (1). However, many pupils (26) state explicitly 

that they would like to interact orally with for example either the teacher or a friend. Both pupils 

and teachers, see section 3.3.1, agree on that most pupils prefer to speak in small groups, or with a 

friend, or with a teacher, in line with previous studies. For example, in Sköld's (2008:14) essay the 

pupils' motivation is studied and the pupils want to choose from different tasks and exercises, and 

when practising oral English they prefer talking in small groups and they would rather talk about 

'their hobbies', and 'plans for the weekend', than allotted topics suggested by the teacher. 

Furthermore, not all pupils in the present study would like to practise spoken English in school: in 

school 46% (12), outside school 27% (7), and not saying where 27% (7). Three pupils either 'don't 

know', one answer is difficult to interpret, or left no answer. A 'how' question might indicate 

function before form and might inspire the pupils to interact, but on the other hand, as mentioned in 

section 1.3.1, have the pupils received any instructions, guidelines or practise as how to perform 

orally?  

 

3.2.4 Optional Question  

As expected I did not receive many suggestions when the pupils were asked to 'add anything' 

(question 7), however all pupils but three (8%) left an answer, 29 pupils answered 'No', in many 

different ways: 'No', 'No, thank you', 'Nope', 'Nothing', 'Nothing it's fine', 'No nothing actually', and 

four pupils contributed with suggestions of activities or comments on the questionnaire, and the 

                                                 
17

 'Internet' interpreted as one of the four skills, see Appendix 4, question 5. 
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English language in general. A question like this one opens up for any kinds of answers and should 

start their imagination, still there are 81% who choose not to say anything. This could of course 

depend on lack of interest, but it could also signal that the pupils feel that they have no influence on 

the teaching. 

 

3.2.5. The Length of the Pupil's English Studies 

Maybe question 8 will appear as an odd question: “For how many years have you studied 

English?”, but the explanation is that the school has multicultural classes, as mentioned in section 

2.1, and some of the pupils have only been in a Swedish school for a short period of time. 

Therefore, as anticipated the answers range variously, between 1 year and up to 8 years, see Figure 

2. 

 

 

Figure 2. The length of the pupils' English studies 

 

 Unfortunately, not all pupils have answered the question, as shown in Figure 2, one is 

left blank, and five pupils say they 'do not know' (?), however I imagine they do know, but did not 

find the energy to fill it in. These results, where at least 17% of the pupils have studied English for 

less than five years, are to be considered in comparison to other classes of year 8 in other schools 

where the difference in length of studied English will not vary to the same extent. My intention with 

this question is first to emphasize the different needs regarding the speaking skill
18

, especially 
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considering the non-native speakers of Swedish who will not possess the same register as the native 

speakers of Swedish. Second to raise the issue of the criteria for the national tests in English, this is 

also one of the comments from the teachers' questionnaire presented in section 3.3.1. However, that 

will be a subject for further studies.  

 

3.3 The Teachers' Questionnaire 

I presented five open questions to the teachers, where the last question is optional and the only one 

that corresponds with the pupils' questionnaire. Each question is designed to organize the answers 

for each year, i.e. year 7, 8, and 9. I informed the teachers that they need only give answers 

according to their present situation that is referring to their present teaching, partly due to the fact 

that the teachers, at that time, had several questionnaires to fill in, and partly due to this paper's 

deadline. Therefore, also the numbers of questions were kept low.  

  I have labelled the questionnaires from T1 to T4 to ensure anonymity, and transcribed 

the answers, see Appendix 7 for all details. The teachers are anonymous and not sorted in gender. 

They have not been asked to state how many years they have worked as teachers, nor what their 

level of education is, because I evaluate that information not required for this study. The five 

questions are presented in section 3.3.1. 

 

3.3.1 Teaching Oral English 

Questions 1-5 relate to the speaking skill in the classroom, as mentioned in section 2.2, that is, how 

the speaking is performed by the pupils and how the teachers interact with the pupils. 

 All four teachers say that most pupils in year 7-9 prefer talking in small groups, which 

correlates with the results from the pupils' questionnaires, see section 3.2.3 and proves that the 

teachers are well aware of the pupils' anxiety. Moreover, one of the teachers mentions drama as a 

way to facilitate the talking in the classroom, and I have experienced positive results using drama 

during my practise, see section 2.1. Elting and Firkins (2006:130-131) write about dramatizing 

poetry and they say that “[w]e have found that students will make use of their different body 

language, facial expressions, gestures, creative use of voice and movements in taking the poem 

from 'the page to the stage'”. Furthermore, to dramatize a text is to elucidate the meaning of the 

words, and the pupils can relate both to the context, and to the use of the L2. Additionally, in line 

with other researchers (Littlewood 1981; Sköld 2006) Elting and Firkins write about the importance 

of choosing the right topics for the pupils for the optimal outcome, and the paralinguistic features 

(Cook 1989:9-11) facilitate the understanding of the meaning, and by using drama, a role-play, the 

pupils could put on another person's qualities and act accordingly without losing face.  
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 Along with the physical situations where the pupils feel most at ease, the teachers say 

that the pupils' talk is more spontaneous when they are discussing 'things/issues', and the topics are 

about 'everyday stuff'. Only 72% of the pupils would like to interact orally to practise spoken 

English, see Appendix 5, question 6, nevertheless, it indicates a willingness to learn how to speak 

well and to make themselves understood. However, when speaking in the classroom, the same 

pattern as in the L1 occurs considering boys talking more than girls, and boys talking more without 

being addressed than girls. Furthermore, T2 says that “some girls are not far behind”, and that “it's 

individual rather than gender based”, and T1 says that in year 7 “girls tend to speak more “, whereas 

in year 9 there is no similarity to the L1 pattern. This is a step forward in the gender discussion.

 During the discussions or talk in the classroom, all the teachers say, see Appendix 7, 

that they usually wait until the pupils have finished talking before they correct any errors. The 

answers point in the direction of allowing small errors and/or correcting them afterwards (see 

Brown 2001:293). If correction is a sign of placing form before function, maybe teachers should not 

correct spoken L2 at all during the lesson, but make a note of the type of mistakes and bring them 

up when teaching communication problems. Maybe the stress on correction should be found in 

writing, and eventually, with a lot of speaking practise the well-spoken English would be acquired. 

 Furthermore, when the teachers assess their pupils, three teachers report that they 

focus more on function than form, whereas the fourth teacher focus equally on both. All in all, the 

teachers presented eleven different options for assessing the pupils' spoken English. Seven options 

are connected to function, and four options are connected to form. One of the options counts for 

both form and function, viz. 'willingness'. The teachers need to enable good learning environment, 

for the pupils to be eager and enthusiastic about the subjects in school, and where they feel safe 

from losing face.  

 The last question, number 5: 'Is there anything you would like to add?', aroused 

suggestions and comments on teaching ESL and EFL. Two teachers mention the need of more 

resources for newly arrived pupils, and the same teachers also say that 'It's wrong that they have the 

same criteria as the pupils born in Sweden', and one teacher adds that for those pupils who attend 

year 9 it is difficult to pass 'G-level' 
19

 and even harder to perform the National Tests in English. 

One teacher would like to see more English lessons per week to increase the time for spoken L2. As 

mentioned in section 2.1 when it comes to teaching English as an L2, L3 or L4 for newly arrived 

pupils in a class where the majority has studied ESL for five or six years, see Table 2 in section 

3.2.5, there will be difficulties in arranging tasks. Moreover, the teaching and the scaffolding are 

                                                 
19

 G-level is equivalent to the grade Pass. 
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also difficult matters if the ESL/EFL teachers do not speak the pupils' mother tongue (Gibbons 

2002). 

 

 

4 Conclusions  

[f]or education to be meaningful to students, their experiences need to be taken 

seriously, and woven integrally into the curriculum. (Hytten 2000:460) 

 

In this paper I have investigated the pupils' pre-knowledge of ESL, and how the teachers can 

incorporate the pupils' experiences in their teaching to make the pupils talk more in the classroom. 

This paper acknowledges the idea of the difficulty in creating an inspiring setting for spontaneous 

conversation in the classroom. Nevertheless, the analysis of the results shows that the pupils are 

willing to talk more in school, and more importantly, most pupils are in fact aware of the necessity 

of practising the speaking skill in school, in order to master the L2.  

 Due to the open questions, I received many different suggestions from the pupils 

regarding how to practise spoken English, which also answers my initial questions: what, when, and 

why. First, the pupils show what exercises they could perform to practise their spoken English. 

Second, when they would practise the L2, and third, why they would need to practise the L2 both 

for personal reasons and for higher studies. Thus, with the results of this study it would seem an 

easy task for the teachers to choose from the pupils' various examples and step in to steer and guide 

the pupils to the world of “Academic English”, hence the school's mission is to prepare the pupils 

for the future. 

 However, there are many factors to be considered with regard to successful teaching: 

the form and the function, choosing the right exercises for the right group of pupils, engaging the 

pupils to take part in conversations and discussions, and facilitating the learning process for the 

newly arrived pupils. Furthermore, the pupils' primary need is to feel safe in a group, safe to use the 

L2 freely and spontaneously, but that also requires that the teachers allow the pupils' vernacular L2 

in the classroom. One way to go for the teachers is to ask for the pupils' interests, for example, what 

music they listen to, which on-line games they play, what films they watch, what books they read, 

and what traditions they are accustomed to. Thus, the pupils would feel involved and engaged, their 

pre-knowledge would be taken seriously, and moreover, the teachers would receive ideas for 

producing their own material, which is much appreciated by the pupils. To summarize: the power of 

will is the key to motivation. 

 The responsibility for the pupils' learning lies within the school and it is the teacher's 
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duty to be well informed about current activities amongst the pupils. Furthermore, the teachers need 

to be one step ahead of the pupils all the time, and the teachers need to set high goals for the pupils 

to engage them in their learning process. If the interlanguage functions as a bridge between the L1 

and the L2, then the teachers will function as the foundation of the bridge, steady on each side. 

Moreover, by giving the pupils responsibilities for their learning and challenging them into 

exercises just above their own level (see Krashen 1984 in Harmer 2007:50-51) they will achieve 

their goals, but at the same time the teachers need to provide the right equipment for them to learn. 

That is, the pupils need to know how to perform in the classroom, as not to lose face. 

 However, in Swedish schools there is a tradition of teaching BrE, which could 

intimidate young speakers, who are accustomed to hearing AmE
 
for example in songs, and films, 

and on the Internet. Thus their L2 is highly influenced by AmE, and when the pupils enter the 

classroom there is a clash between their “Media English”, an expression which is intended to 

describe the kind of vernacular the pupils use because of their exposure to media: songs, films and 

the Internet, and the school's “Academic English”. Furthermore, the present study shows that most 

of the pupils rather talk in small groups, according to both pupils and teachers, which is not 

surprising since the most important factor for pupils is to feel safe in the group. Therefore, teachers 

need to shift focus from the person to the actual task, and teachers need to explain the use of 

“Academic English”, and at the same time allow the pupils' vernacular, which they master but dare 

not demonstrate in school. Altogether, the teachers need to encourage the pupils to use their 

vernacular L2 and at the same time integrate the teaching of Standard English. 

  Lastly, since most of the previous studies of spoken ESL and EFL
 
examine upper 

secondary schools this paper will be additional contribution to research of spoken ESL/EFL. 

Finally, a proposal for further research would be first, the gender issue since the present study 

shows a difference in length of the written answers between the boys and the girls, which is a sign 

that the girls find writing easier than talking. One conclusion could be that girls are more suited to 

form than function, which the results
20

 from various tests in school have shown over a long period 

of time. Along with the amount of spoken time in the classroom for boys and girls, and previous test 

results, there are several reasons for looking into the assessment. Second, the use of technical 

support, for example audio exercises, should be investigated in all schools in line with teaching 

development.  
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 See Skolverket  http://www.skolverket.se/sb/d/3224  
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Appendix 1 – The Consent 
 

 

 

 

Ärende:   SV: Questionnaire in year 8?! 

Från:   Kurt.Hjalmarsson@gavle.se 

Datum:   Må, 2011-04-04, 08:21 pm 

Till:    

Kopia:    

Prioritet:   Normal 

Inställningar:   Visa hela brevhuvudet | Visa utskriftsvänlig version  | Ladda ner detta brev som en fil  

 

  

  

 
 

 

 

 

 

 

Translation of the headmaster's consent: 

 

Hi everybody. 

 

My evaluation is that it is possible to proceed with the questionnaire without informing the parents, 

because the study will be part of the evaluation of the pupils' knowledge. Since you will be writing 

a c-essay, you will analyze your hypotheses, or the answers to your questions, which we will take 

into consideration in planning for future teaching of English. 

 

Keep going. 

 

Kurt 

 

Mr Kurt Hjalmarsson 

Headmaster of Stenebergsskolan 

 

 

Hej alla. 

 

Jag bedömer det som möjligt att göra undersökningen utan att ha haft kontakt med 

föräldrar eftersom det är att betrakta som ett inslag i bedömning av elevers 

kunskaper som detta görs. Eftersom det är en c-uppsats som du ska göra då gör du 

analyser av dina påståenden eller frågor du har som vi kan ta del av inför fortsatt 

arbete med engelsk undervisning. 

 

Kör på. 

 

Kurt 

________________________________________ 

  

file:///C:/src/view_header.php%3fmailbox=INBOX%252FH%2526APY-gskolan&passed_id=29&passed_ent_id=0
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Appendix 2 – Pupils' Questionnaire 

 

QUESTIONNAIRE 

FOR PUPILS IN YEAR 8 

FRÅGEFORMULÄR 

TILL ELEVER I ÅK 8 

 

 
When do you hear spoken English? 

 När hör du engelska talas? 

 _____________________________________________________________________ 

 _____________________________________________________________________ 

 _____________________________________________________________________ 

When do you speak English? 

 När pratar du engelska? 

 _____________________________________________________________________

 _____________________________________________________________________ 

 _____________________________________________________________________ 

What do you use English for? 

 Vad använder du det engelska språket till, vilken nytta har du av engelska? 

 _____________________________________________________________________

 _____________________________________________________________________ 

 _____________________________________________________________________ 

What do you do when you do not understand a word in English? 

 Vad gör du när du stöter på ett engelskt ord som du inte förstår? 

 a) at home 

 a) hemma 

 _____________________________________________________________________ 

 ____________________________________________________________________

 _____________________________________________________________________ 

 b) in school 

 b) i skolan 

 _____________________________________________________________________ 

 _____________________________________________________________________ 

 _____________________________________________________________________ 

What would you like to work with to improve your English? Think of TEXTS that you enjoy, 

e.g. school material, lyrics, on-line-games etc. 

 Vad skulle du vilja arbeta med i skolan för att förbättra din engelska? Tänk på 

TEXTER av  olika slag som du tycker om t.ex. läroböcker, sångtexter, data-spel mm. 

 _____________________________________________________________________

 _____________________________________________________________________

 _____________________________________________________________________

 _____________________________________________________________________ 

How would you like to practice spoken English? 

 Hur vill du öva på att prata engelska? 

 _____________________________________________________________________

 _____________________________________________________________________ 

 _____________________________________________________________________ 

 ___________________________________________________________________    
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Would you like to add something? 

 Vill du tillägga något? 

 __________________________________________________________________  

 _____________________________________________________________________ 

 _____________________________________________________________________

 _____________________________________________________________________ 

For how many years have you studied English? 

 Hur många år har du pluggat engelska?  

 

 _____________________________________________________________________ 

 

Please mark the right box: Kryssa i rätt ruta, tack:  

             BOY/pojke  GIRL/flicka 

  

 

 

 

 

 

 

 

 

 

 

 

Thank you for participating! 

Tack för att du deltog! 

 

GOOD LUCK 

WITH YOUR ENGLISH 

and 

ALL THE BEST, 

Maria Hjelte 

University of Gävle 
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Appendix 3 – Teachers' Questionnaire 

QUESTIONNAIRE 

on  

SPOKEN ENGLISH 

for  

TEACHERS 

in secondary school 

 

 
In what situations do your pupils feel most at ease? 

 

Year Text 

7  

 

 

 

 

8  

 

 

 

 

9  

 

 

 

 

 

Does L2 follow the same pattern as L1, considering boys talking more often than girls? 

 

Year Text 

7  

 

 

 

 

8  

 

 

 

 

9  
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How do you correct errors? 

 

Year Text 

7  

 

 

 

 

8  

 

 

 

 

9  

 

 

 

 

 

 

 

How do you assess spoken English? 

 

Year Text 

7  

 

 

 

 

8  

 

 

 

 

9  
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Is there anything you would like to add? 

 

Year Text 

7  

 

 

 

 

8  

 

 

 

 

9  

 

 

 

 

 

 

 

Thank you for participating! 
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Appendix 4 – The Results of the Pupils' Questionnaire 
THE RESULTS 

OF 

THE PUPILS' 

QUESTIONNAIRE 

 

 

 
When do you hear spoken English? 

P1 Mostly at TV and in school. Also many songs I like to listen to is in english. 

P2 På tv:n och på engelska lektion, när man åker utomlands. 

P3 In school or the english lessions, or when I'm on vacation, example when i was in 

Spain, I talked English, because I can't speak spanish. 

P4 When I have English lesson. 

P5 When I am listen to music, watching movie m.m 

P6 On TV. 

P7 I skolan på engelska lektionerna mest. 

P8 Moves, lesons and music. 

P9 Only when I have english lesson, or sometimes my friends say something little in 

english. 

P10 När jag lyssnar på musik, kollar på tv eller när mina syskon pratar ibland 

P11 On TV, on the internet, movies, shops, at home when mum doesn't want my little sister 

to understand what we're talking about. 

P12 hela tiden 

P13 Internet 

P14 School 

P15 In the School and at the computer. 

P16 TV 

P17 Sometimes when when our teacher talks and in movies. 

P18 On TV at englishlessons, internet and games. 

P19 When listening to music, watching movies and videos 

P20 In Tv or In school. 

P21 tv. skolan. 

P22 På engelska lektionerna 

P23 När man snackar på engelska, på engelska lektionerna med läraren [my italics, I 

exchanged the teacher's full name to 'teacher'] 

P24 När jag har engelska i skolan 

P25 på engelska lektionen. 

P26 När vi har engelska-lektion i skolan. 

P27 When I am on the internet, In school on the English lessons. On the television. 

P28 På lektioner, dom som inte kan Svenska eller annat språk. På TV. Utomlands när man 

reser 

P29 On TV, in movies, video games, the Internet and with my friend  

P30 i Alla landen och i skola 

P31 På engelska lektioner  

P32 när jag spelar data 

P33 engelska lektioner 

P34 På engelska lektioner   

P35 På engelsklextionen 

P36 Ibland  
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When do you speak English? 

P1 In school and when I'm in another country. 

P2 Engelska lektionerna, när jag åker utomlands. 

P3 I speak English at the English lessions, and when I'm on a vacation. 

P4 When I have English lessons, sometimes. 

P5 When I sing and in lession 

P6 like never? xD HAHA!sometimes... 

P7 I skolan mest och ibland hemma med kompisar. 

P8 On lesons sometimse and when ever I want. 

P9 I use little english when i'm with friends but when we have english lesson I speak 

english a little bit more. 

P10 När jag känner för det. 

P11 When kids are not supposed to understand, sometimes when I chat on the internet and 

if I meet someone who doesn't speak swedish. 

P12 inte så ofta 

P13 internet 

P14 When we have English 

P15 At the School and at the computer. 

P16 Varje dag 

P17 When we have english class 

P18 At englishlessons, sometimes with friends. 

P19 When I visit another country, when communicating with people using Internet etc. 

P20 In school or with friends 

P21 engelska timmen 

P22 På engelska lektionerna och om någon inte kan svenska 

P23 När vi har engelska eller när jag sjunger. Eller med kompisar 

P24 Jag pratar engelska på engelska lektionen och ibland pratar jag och mina kompisar 

engelska med varandra. 

P25 på engelska lektionen. 

P26 I skolan och lite ibland om jag är utomlands. 

P27 I speak english in scool on lessons, I speak English online every single day. 

P28 När det är nån som bara kan prata engelska. 

P29 At english class, my friend, my sister 

P30 and skool 

P31 På engelska lektioner. 

P32 I spel 

P33 på lektioner (sv/engelska) 

P34 På engelska lektioner  

P35 På engelska lextionen 

P36 Ibland 

  

What do you use English for? 

P1 I use english when I'm on internet sometimes and as I said, when I'm in another 

country. 

P2 För att kunna ha en konversation med någon utomlands, när man ska beställa något 

osv. 

P3 The use of English for me is very important, i'ts a ”whole world speaking language” 

And that is very good, so we all can communicate with each other. 

P4 If you maybe travel to other countries and you have to speak english because you 

woldn't understand their language. 
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P5 much. 

P6 never talk. But english is good to know. 

P7 Eftersom dom flesta kan engelska är det bra att kunna om jag ska åka utomlands tex. 

P8 To lern and spek to pepole who don't know the langush i talk. 

P9 To learn english is god because in the whole world people can talk english, english is 

a god language cause the most people talk that. 

P10 När jag åker utomlands kan man behöva engelska. 

P11 I have already told 

P12 Att prata med nån 

P13 internet 

P14 English is a lange all World can talk. 

P15 The school and the internet. 

P16 skolan 

P17 When I write at home or to understand what they're saying in movies. 

P18 To speak, watch TV and in the future I want to move to England. 

P19 I have internet friends all over the world, whenever I talk to them, I speak English. 

P20 I use english for be contact with people from other contries. 

P21 I use english for be contact with people from ather cantreis. 

P22 Jag anvander det till att prata med folk som inte kan svenska 

P23 När jag ska sjunga. När jag ska träna på engelska språket o.s.v, jag använder det 

språket för att lära mig 

P24 Jag vill flytta till USA när jag blir stor och då har jag nytta av det och om jag är 

utomlands 

P25 typ när Jag ska utomlands så är det bra att kunna engelska Jag har mycket nytta av det. 

P26 Det är bra att kunna engelska om man ska åka till ett annat land. Nästan alla förstår 

engelska. 

P27 When i am in all other countries besides sweden. Or when i am online. 

P28 jag använder det när jag är utomlands eller med nån som bara kan engelska. 

P29 I want to move to USA so it would be good to know it. 

P30 and adre kontrui 

P31 Jag använder språket på engelska lektioner. Jag har nytta av engelska i andra länder. 

P32 när jag spelar 

P33 Mycket 

P34 Att prata med andra folk i andra länder 

P35 mycke 

P36 englska (svenska) 

  

What do you do when you do not understand a word in English? 

 a) at home 

P1 I'm searching the word on google. 

P2 Använder internet. 

P3 I just open an English lexicon and find out the word, or I ask my parents. 

P4 I would ask someone what it means? 

P5 trying to figure out. 

P6 ask my parents or my brother. 

P7 A) kollar på google translate eller frågar nån. 

P8 I just serch in the computer. 

P9 I google that. 

P10 a) Jag brukar kolla i en ordlista eller fråga någon i närheten. 

P11 Sometimes I ignore it, sometimes I use google translate or ask someone. 
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P12 Jag söker på nätet 

P13 söker på internet 

P14 I ask tescher an I ask my father. 

P15 I use the Google translate. 

P16 hema 

P17 I look for the word in a dictionary. 

P18 a) I use a dictionary or check it up on internet. 

P19 I look it up in a dictionary or ask someone about it 

P20 I'm searching in Internet or dictionary 

P21 då får jag hjälp min syskon och från boken 

P22 frågar Mamma eller pappa om vad det betyder eller använder google translate på 

datorn 

P23 jag översätter ordet på datan från engelska till svenska. Det är de jag gör. 

P24 Jag brukar fråga mina föräldrar eller så går jag in på lexikon24.nu 

P25 Söker på internet 

P26 Frågar min pappa eller kollar i en ordbok. 

P27 I go to the computer and: 1 uses a translator, 2 asks a friend over the internet for a 

ansver, 3 asks my mother or brother. 

P28 då går jag in på lexikon.  

P29 I ask my sister but it rearly happens. 

P30 i am go to home 

P31 Jag tittat e ett lexikon. 

P32 svarar inte 

P33 frågar min mamma 

P34 söker upp det på datorn 

P35 Google översätt 

P36 google översäta 

    

 b) in school 

P1 Asking the teacher or look in a lexikon. 

P2 ordbok eller läraren. 

P3 I do the same, look in an lexicon, or ask our teacher 

P4 I would do the same? 

P5 same like A 

P6 ask the teacher or a friend 

P7 Frågar lärare eller en kompis. 

P8 Ask a techer an use a lexikon. 

P9 I ask my teacher or a friend. 

P10 b) Slår upp en ordlista alltid. 

P11 Use a dictionary, ignore it or ask someone. 

P12 Jag söker på nätet 

P13 frågar läraren 

P14 I ska tescher and I can look in a lexikon. 

P15 I ask a teacher. 

P16 fråga läraren  

P17 I ask someone or looking for it in a dictionary 

P18 b)I ask a teacher or use a dictionary. 

P19 I ask the teacher or a classmate 

P20 I'm searching in Internet or dicitonary 

P21 då få jag hjälp från läraren. 
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P22 frågar en lärare eller slår upp ordbok 

P23 i skolan frågar jag en lärare efter hjälp. 

P24 Jag frågar nån mentor eller tar en ordbok. 

P25 frågar lärare 

P26 Frågar läraren. 

P27 1 i ask my english teacher. 2 I get a word translation book. 

P28 då frågar jag en lärare. 

P29 I ask my friends or the teacher but that is also very rear. 

P30 i am and school 

P31 Jag frågar läraren 

P32 frågar lärare 

P33 ordbok 

P34 ordbok 

P35 ordbok 

P36 book ord 

  

What would you like to work with to improve your English? Think of TEXTS that you enjoy, 

e.g. school material, lyrics, on-line-games etc. 

P1 What we're doing now is pretty good, listening and reading textes and do exsercises. 

P2 Det vi gör nu är bra. 

P3 Much school material about grammer. 

P4 I would read books and stuff. 

P5 Song texts 

P6 Watching a movie, listen to music. 

P7 Läroböcker helst. 

P8 lyrics and to read books. 

P9 I don't know, SORRY! :D 

P10 Jag skulle villja läsa en bok med översättning det skulle hjälpa att lära sig snabbare 

och lättare. 

P11 I don't know 

P12 Internet 

P13 mer internet 

P14 on-line-games. 

P15 Computer games. 

P16 sångtexten 

P17 I would like to read English books. 

P18 Read more books on english. Not Schoolbooks, real books! 

P19 I really like music so reading and analyzing lyrics would be really funny. 

P20 I want to work with lyrics ant stories 

P21 Jag skulle prata engelsa med varandra, läsa och skriva 

P22 Sångtexter, textböcker, dataspel, filmer 

P23 asså när man sjunger så är det ju mycket enklare än att bara prata jag vet inte varför 

men det är bara så, jag skull välja det för att förbättra min eng. 

P24 Jag skulle vilja att man pratar mer med varandra i grupp och ha läroböcker 

P25 ehm......Jag skulle vilja att vi pratar med varann. 

P26 Jag kanske skulle vilja läsa lite längre böcker som är skrivna på engelska. Om man 

inte förstår något ord kan man slå upp det. 

P27 I would like to learn thru books, famely games and movies. 

P28 läroböcker 

P29 Watch movies, play video-games 
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P30 data spel och filmer 

P31 läroböcker 

P32 Vet inte 

P33 vet inte 

P34 Vet inte 

P35 vet inte 

P36 - 

  

How would you like to practice spoken English? 

P1 I would like to talk to someone who doesn't understand swedish. That would be a 

good practise. 

P2 Med en kompis, läsa en text eller berätta något för läraren. 

P3 Talk froman book with the frriend behind. 

P4 I would speak english often to practice. 

P5 different things. 

P6 i en liten grupp 

P7 Prata engelska med kompisar. 

P8 To travel to a cantry ther they talk english. 

P9 I could be better at english if the all children in the class have to speak that and not 

swedish. 

P10 Prata med en lärare ex. att läraren ställer frågor och eleven svarar. 

P11 I don't know 

P12 Internet 

P13 Internet 

P14 I Want to speak to much English and I Want rid English 

P15 Talk to pepole online. 

P16 prata med människor 

P17 Talking with friends in English. 

P18 Speak English of course! 

P19 - 

P20 I like to pratice English with discussing with another person who can this language. 

P21 jag skull vilja prata med en person så dem kan bra engelska. 

P22 Glosor, texter, filmer. 

P23 träna, skriva på skrivboken, sjunga med engelskt text. 

P24 Att prata med varandra och jobba på nya ord. 

P25 prata med någon. 

P26 Jag vill sitta i en liten grupp. Så kan man fråga varandra fråger, Då får man öva. 

P27 I would like to do an essay on english. Or have a penpal from another country in 

school. 

P28 prata med folk som svarar tillbaka Så man förstår. Eller öva med en lärare. 

P29 More speaking. And working in groups 

P30 att war 

P31 Jag kan prata på fritiden. 

P32 spela hemma 

P33 en bättre engelska lärare 

P34 Träna på det 

P35 bätre lärare 

P36 med en bra lärare 

 

Would you like to add something? 
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P1 NO. 

P2 Nej, tack. 

P3 Yes, this was a fun questionnaire! 

P4 No! 

P5 i want to learn brittish english. 

P6 no ty. 

P7 Nej 

P8 No 

P9 Nope! 

P10 Nej! 

P11 No 

P12 Nej 

P13 - 

P14 noting 

P15 Nothing it's fine 

P16 no 

P17 No. 

P18 Nope! 

P19 - 

P20 No. 

P21 nej tack! 

P22 Nej, ENGELSKA ÄR TRÅKIGT! 

P23 Nej ingenting faktist. 

P24 Nej! 

P25 Jag gillar inte att Jobba i böcker det hjälper inte min engelska på nått sätt ''_ Jag vill att 

vi ska prata. Kommunisera mycket o.s.v. 

P26 Nej. 

P27 I would like to have a penpal in school that I can talk with on the lessons. 

P28 - 

P29 Nope! 

P30 nej 

P31 nej.  

P32 nej 

P33 Nej! 

P34 Nej 

P35 Nej! 

P36 nej 

  

For how many years have you studied English? 

P1 Since third grade, so now for five years. 

P2 Sen i 3:an. Alltså 5 år. 

P3 I've studied English for about six years. 

P4 Since 3th grade I think. 

P5 6 years I think 

P6 many years. 

P7 Sen klass 2 tror jag. I ungefär 6 år. 

P8 Sens i been in school. 

P9 seen i been in school. 

P10 sen jag gick i ettan- 

P11 Since I started 4
th

 grade. About 4,5 years. 
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P12 3 eller 4 

P13 5 yeurs 

P14 2 years 

P15 6 years 

P16 2 år 

P17 This is my 6
th

 year. 

P18 Six years. 

P19 six years 

P20 for 7 years 

P21 1 år och några månader 

P22 Sen 3an 

P23 6-7 år typ 

P24 6 år  

P25 6 år fast Jag kunde när Jag var mindre också! 

P26 6 år 

P27 I have studied English in 7 years. 

P28 - 

P29 six years in school but more at home 

P30 2 år 

P31 Jag har pluggat i 5 år 

P32 vet inte 

P33 vet inte 

P34 vet inte 

P35 vet int 

P36 jag vet inte 

  

Please mark the right box:  

 BOY/pojke  GIRL/flicka 

  

 

P1 Girl  P19 Girl   

P2 Girl  P20 Girl 

P3 Girl  P21 Girl 

P4 Girl  P22 Girl 

P5 Girl  P23 Girl 

P6 Girl  P24 Girl 

P7 Girl  P25 Girl 

P8 Girl  P26 Girl 

P9 Girl  P27 Girl 

P10 Girl  P28 Boy 

P11 Girl  P29 Boy 

P12 Boy  P30 Boy  

P13 Boy  P31 Boy 

P14 Boy  P32 Boy  

P15 Boy  P33 Boy 

P16 Girl  P34 Boy 

P17 Girl  P35 Boy 

P18 Girl  P36 Boy 
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Appendix 5 – The Results in Figures of the Pupils' Questionnaire 

THE RESULTS IN 

FIGURES   

OF 

THE PUPILS' 

QUESTIONNAIRE  

 
The number in brackets show the total of different activities if nothing else is stated. 

 
When do you hear spoken English? (70)  

 At home 64%(45) In school 36%  (25) 

TV, films, videos 27% (19) 

Internet, computer games 13% (9) 

Songs, music 7% (5) 

Total Media 47% 

 

When do you speak English? (55) 

 At home 55% (30) In school 45% (25) 

 Abroad, on vacation, singing, at home with friends, to exclude kids, chat on the Internet, 

with those who do not know Swedish, sometimes, when I feel like it, every day, when 

playing games, with my sister. 

  

What do you use English for? (14) 

 The Internet, abroad, good to know, school, movies, move to England, to sing, move to the 

U.S., playing games. 

  

What do you do when you do not understand a word in English? 

  

 a) at home (10) 

 The Internet, lexicon, parents, try to figure it out, siblings 

  

 b) in school (8) 

 Teacher, lexicon, friend, the Internet 

  

What would you like to work with to improve your English? Think of TEXTS that you enjoy, 

e.g. school material, lyrics, on-line-games etc. (70) 

 Reading 41% 

 Writing 12% 

 Listening 20% 

 Speaking 17% 

 ? 10% 

  

How would you like to practice spoken English? (20) 

 Interact orally 72% (26 pupils): in school 46% (12 p.), outside school 27% (7 p.), not saying 

where 27% (7 p.). 

  

Would you like to add something? (7) 

 No, Nope, Nothing, No thank you!  
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 Yes, this was a fun questionnaire! 

 I want to learn British English. 

 No, ENGLISH IS BORING! 

 I do not like to work in textbooks 

 I would like that everybody talked 

 I would like to have a pen pal in school. 

  

For how many years have you studied English? (10) 

 1 year 1 pupil 

 2 years 3 pupils 

 3 years 1 pupil 

 4 years 1 pupil 

 5 years 6 pupils 

 6 years 12 pupils 

 7 years 2 pupils 

 8 years 3 pupil 

 'many years' 1 pupil 

 do not know 5 pupils 

 blank  1 pupil   

  

 

Please mark the right box: (36 pupils) 

      BOY/pojke  GIRL/flicka 

13 23 
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Appendix 6 – The Results of the Pupils' Questionnaire Based on Gender 

 
THE RESULTS 

OF 

THE PUPILS' 

QUESTIONNAIRE 

BASED ON GENDER 

 

Question  Boys Girls 

When do you hear 

spoken English? 

P12 hela tiden 

P13 Internet 

P14 School 

P15 In the School 

and at the computer. 

P28 På lektioner, 

dom som inte kan Svenska 

eller annat språk. På TV. 

Utomlands när man reser 

P29 On TV, in 

movies, video games, the 

Internet and with my friend  

P30 i Alla landen och 

i skola 

P31 På engelska 

lektioner  

P32 när jag spelar 

data 

P33 engelska 

lektioner 

P34 På engelska 

lektioner   

P35 På 

engelsklextionen 

P36 Ibland 

 

P1 Mostly at TV and in 

school. Also many songs I like to 

listen to is in english. 

P2 På tv:n och på engelska 

lektion, när man åker utomlands. 

P3 In school or the english 

lessions, or when I'm on vacation, 

example when i was in Spain, I talked 

English, because I can't speak spanish. 

P4 When I have English 

lesson. 

P5 When I am listen to 

music, watching movie m.m 

P6 On TV. 

P7 I skolan på engelska 

lektionerna mest. 

P8 Moves, lesons and 

music. 

P9 Only when I have 

english lesson, or sometimes my 

friends say something little in english. 

P10 När jag lyssnar på musik, 

kollar på tv eller när mina syskon 

pratar ibland 

P11 On TV, on the internet, 

movies, shops, at home when mum 

doesn't want my little sister to 

understand what we're talking about. 

P16 TV 

P17 Sometimes when when 

our teacher talks and in movies. 

P18 On TV at englishlessons, 

internet and games. 

P19 When listening to music, 

watching movies and videos 

P20 In Tv or In school. 

P21 tv. skolan. 

P22 På engelska lektionerna 

P23 När man snackar på 

engelska, på engelska lektionerna med 
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läraren [my italics, I exchanged the 

teacher's full name to 'teacher'] 

P24 När jag har engelska i 

skolan 

P25 på engelska lektionen. 

P26 När vi har engelska-

lektion i skolan. 

P27 When I am on the 

internet, In school on the English 

lessons. On the television. 

 

When do you speak 

English? 

P12 inte så ofta 

P13 internet 

P14 When we have 

English 

P15 At the School 

and at the computer. 

P28 När det är nån 

som bara kan prata engelska. 

P29 At english class, 

my friend, my sister 

P30 and skool 

P31 På engelska 

lektioner. 

P32 I spel 

P33 på lektioner 

(sv/engelska) 

P34 På engelska 

lektioner  

P35 På engelska 

lextionen 

P36 Ibland 

 

P1 In school and when I'm 

in another country. 

P2 Engelska lektionerna, när 

jag åker utomlands. 

P3 I speak English at the 

English lessions, and when I'm on a 

vacation. 

P4 When I have English 

lessons, sometimes. 

P5 When I sing and in 

lession 

P6 like never? xD 

HAHA!sometimes... 

P7 I skolan mest och ibland 

hemma med kompisar. 

P8 On lesons sometimse and 

when ever I want. 

P9 I use little english when 

i'm with friends but when we have 

english lesson I speak english a little 

bit more. 

P10 När jag känner för det. 

P11 When kids are not 

supposed to understand, sometimes 

when I chat on the internet and if I 

meet someone who doesn't speak 

swedish. 

P16 Varje dag 

P17 When we have english 

class 

P18 At englishlessons, 

sometimes with friends. 

P19 When I visit another 

country, when communicating with 

people using Internet etc. 

P20 In school or with friends 

P21 engelska timmen 

P22 På engelska lektionerna 

och om någon inte kan svenska 



 40 

P23 När vi har engelska eller 

när jag sjunger. Eller med kompisar 

P24 Jag pratar engelska på 

engelska lektionen och ibland pratar 

jag och mina kompisar engelska med 

varandra. 

P25 på engelska lektionen. 

P26 I skolan och lite ibland 

om jag är utomlands. 

P27 I speak english in scool 

on lessons, I speak English online 

every single day. 

  

What do you use English 

for? 

P12 Att prata med 

nån 

P13 internet 

P14 English is a 

lange all World can talk. 

P15 The school and 

the internet. 

P28 jag använder det 

när jag är utomlands eller med 

nån som bara kan engelska. 

P29 I want to move 

to USA so it would be good to 

know it. 

P30 and adre kontrui 

P31 Jag använder 

språket på engelska lektioner. 

Jag har nytta av engelska i 

andra länder. 

P32 när jag spelar 

P33 Mycket 

P34 Att prata med 

andra folk i andra länder 

P35 mycke 

P36 englska 

(svenska) 

P1 I use english when I'm 

on internet sometimes and as I said, 

when I'm in another country. 

P2 För att kunna ha en 

konversation med någon utomlands, 

när man ska beställa något osv. 

P3 The use of English for 

me is very important, i'ts a ”whole 

world speaking language” And that is 

very good, so we all can communicate 

with each other. 

P4 If you maybe travel to 

other countries and you have to speak 

english because you woldn't 

understand their language. 

P5 much. 

P6 never talk. But english is 

good to know. 

P7 Eftersom dom flesta kan 

engelska är det bra att kunna om jag 

ska åka utomlands tex. 

P8 To lern and spek to 

pepole who don't know the langush i 

talk. 

P9 To learn english is god 

because in the whole world people can 

talk english, english is a god language 

cause the most people talk that. 

P10 När jag åker utomlands 

kan man behöva engelska. 

P11 I have already told 

P16 skolan 

P17 When I write at home or 

to understand what they're saying in 

movies. 

P18 To speak, watch TV and 

in the future I want to move to 
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England. 

P19 I have internet friends all 

over the world, whenever I talk to 

them, I speak English. 

P20 I use english for be 

contact with people from other 

contries. 

P21 I use english for be 

contact with people from ather 

cantreis. 

P22 Jag anvander det till att 

prata med folk som inte kan svenska 

P23 När jag ska sjunga. När 

jag ska träna på engelska språket o.s.v, 

jag använder det språket för att lära 

mig 

P24 Jag vill flytta till USA 

när jag blir stor och då har jag nytta av 

det och om jag är utomlands 

P25 typ när Jag ska 

utomlands så är det bra att kunna 

engelska Jag har mycket nytta av det. 

P26 Det är bra att kunna 

engelska om man ska åka till ett annat 

land. Nästan alla förstår engelska. 

P27 When i am in all other 

countries besides sweden. Or when i 

am online. 

What do you do when 

you do not 

understand a word 

in English? 

 a) at home 

P12 Jag söker på 

nätet 

P13 söker på internet 

P14 I ask teacher an I 

ask my father. 

P15 I use the Google 

translate. 

P28 då går jag in på 

lexikon.  

P29 I ask my sister 

but it rearly happens. 

P30 i am go to home 

P31 Jag tittat e ett 

lexikon. 

P32 svarar inte 

P33 frågar min 

mamma 

P34 söker upp det på 

datorn 

P35 Google översätt 

P36 google översäta 

P1 I'm searching the word 

on google. 

P2 Använder internet. 

P3 I just open an English 

lexicon and find out the word, or I ask 

my parents. 

P4 I would ask someone 

what it means? 

P5 trying to figure out. 

P6 ask my parents or my 

brother. 

P7 A) kollar på google 

translate eller frågar nån. 

P8 I just serch in the 

computer. 

P9 I google that. 

P10 a) Jag brukar kolla i en 

ordlista eller fråga någon i närheten. 

P11 Sometimes I ignore it, 

sometimes I use google translate or 

ask someone. 
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P16 hema 

P17 I look for the word in a 

dictionary. 

P18 a) I use a dictionary or 

check it up on internet. 

P19 I look it up in a 

dictionary or ask someone about it 

P20 I'm searching in Internet 

or dictionary 

P21 då får jag hjälp min 

syskon och från boken 

P22 frågar Mamma eller 

pappa om vad det betyder eller 

använder google translate på datorn 

P23 jag översätter ordet på 

datan från engelska till svenska. Det är 

de jag gör. 

P24 Jag brukar fråga mina 

föräldrar eller så går jag in på 

lexikon24.nu 

P25 Söker på internet 

P26 Frågar min pappa eller 

kollar i en ordbok. 

P27 I go to the computer and: 

1 uses a translator, 2 asks a friend over 

the internet for a ansver, 3 

asks my mother or brother. 

 

 b) in school 

P12 Jag söker på 

nätet 

P13 frågar läraren 

P14 I ska tescher and 

I can look in a lexikon. 

P15 I ask a teacher. 

P29 I ask my friends 

or the teacher but that is also 

very rear. 

P30 i am and school 

P31 Jag frågar 

läraren 

P32 frågar lärare 

P33 ordbok 

P34 ordbok 

P35 ordbok 

P36 book ord 

P1 Asking the teacher or 

look in a lexikon. 

P2 ordbok eller läraren. 

P3 I do the same, look in an 

lexicon, or ask our teacher 

P4 I would do the same? 

P5 same like A 

P6 ask the teacher or a 

friend 

P7 Frågar lärare eller en 

kompis. 

P8 Ask a techer an use a 

lexikon. 

P9 I ask my teacher or a 

friend. 

P10 b) Slår upp en ordlista 

alltid. 

P11 Use a dictionary, ignore 

it or ask someone. 

P16 fråga läraren  

P17 I ask someone or looking 

for it in a dictionary 
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P18 b)I ask a teacher or use a 

dictionary. 

P19 I ask the teacher or a 

classmate 

P20 I'm searching in Internet 

or dicitonary 

P21 då få jag hjälp från 

läraren. 

P22 frågar en lärare eller slår 

upp ordbok 

P23 i skolan frågar jag en 

lärare efter hjälp. 

P24 Jag frågar nån mentor 

eller tar en ordbok. 

P25 frågar lärare 

P26 Frågar läraren. 

P27 1 i ask my english 

teacher. 2 I get a word translation 

book. 

  

What would you like to 

work with to 

improve your 

English? Think of 

TEXTS that you 

enjoy, e.g. school 

material, lyrics, on-

line-games etc. 

P12 Internet 

P13 mer internet 

P14 on-line-games. 

P15 Computer 

games. 

P28 läroböcker 

P29 Watch movies, 

play video-games 

P30 data spel och 

filmer 

P31 läroböcker 

P32 Vet inte 

P33 vet inte 

P34 Vet inte 

P35 vet inte 

P36 - 

 

P1 What we're doing now is 

pretty good, listening and reading 

textes and do exsercises. 

P2 Det vi gör nu är bra. 

P3 Much school material 

about grammer. 

P4 I would read books and 

stuff. 

P5 Song texts 

P6 Watching a movie, listen 

to music. 

P7 Läroböcker helst. 

P8 lyrics and to read books. 

P9 I don't know, SORRY! 

:D 

P10 Jag skulle villja läsa en 

bok med översättning det skulle hjälpa 

att lära sig snabbare och lättare. 

P11 I don't know 

P16 sångtexten 

P17 I would like to read 

English books. 

P18 Read more books on 

english. Not Schoolbooks, real books! 

P19 I really like music so 

reading and analyzing lyrics would be 

really funny. 

P20 I want to work with 

lyrics ant stories 

P21 Jag skulle prata engelsa 
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med varandra, läsa och skriva 

P22 Sångtexter, textböcker, 

dataspel, filmer 

P23 asså när man sjunger så 

är det ju mycket enklare än att bara 

prata jag vet inte varför men det är 

bara så, jag skull välja det för att 

förbättra min eng. 

P24 Jag skulle vilja att man 

pratar mer med varandra i grupp och 

ha läroböcker 

P25 ehm......Jag skulle vilja 

att vi pratar med varann. 

P26 Jag kanske skulle vilja 

läsa lite längre böcker som är skrivna 

på engelska. Om man inte förstår 

något ord kan man slå upp det. 

P27 I would like to learn thru 

books, famely games and movies. 

How would you like to 

practice spoken 

English? 

P12 Internet 

P13 Internet 

P14 I Want to speak 

to much English and I Want 

rid English 

P15 Talk to pepole 

online. 

P28 prata med folk 

som svarar tillbaka Så man 

förstår. Eller öva med en 

lärare. 

P29 More speaking. 

And working in groups 

P30 att war 

P31 Jag kan prata på 

fritiden. 

P32 spela hemma 

P33 en bättre 

engelska lärare 

P34 Träna på det 

P35 bätre lärare 

P36 med en bra 

lärare 

P1 I would like to talk to 

someone who doesn't understand 

swedish. That would be a good 

practise. 

P2 Med en kompis, läsa en 

text eller berätta något för läraren. 

P3 Talk froman book with 

the frriend behind. 

P4 I would speak english 

often to practice. 

P5 different things. 

P6 i en liten grupp 

P7 Prata engelska med 

kompisar. 

P8 To travel to a cantry ther 

they talk english. 

P9 I could be better at 

english if the all children in the class 

have to speak that and not swedish. 

P10 Prata med en lärare ex. 

att läraren ställer frågor och eleven 

svarar. 

P11 I don't know 

P16 prata med människor 

P17 Talking with friends in 

English. 

P18 Speak English of course! 

P19 - 

P20 I like to pratice English 

with discussing with another person 
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who can this language. 

P21 jag skull vilja prata med 

en person så dem kan bra engelska. 

P22 Glosor, texter, filmer. 

P23 träna, skriva på 

skrivboken, sjunga med engelskt text. 

P24 Att prata med varandra 

och jobba på nya ord. 

P25 prata med någon. 

P26 Jag vill sitta i en liten 

grupp. Så kan man fråga varandra 

fråger, Då får man öva. 

P27 I would like to do an 

essay on english. Or have a penpal 

from another country in school. 

Would you like to add 

something? 

P12 Nej 

P13 - 

P14 noting 

P15 Nothing it's fine 

P28 - 

P29 Nope! 

P30 nej 

P31 nej.  

P32 nej 

P33 Nej! 

P34 Nej 

P35 Nej! 

P36 nej 

P1 NO. 

P2 Nej, tack. 

P3 Yes, this was a fun 

questionnaire! 

P4 No! 

P5 i want to learn brittish 

english. 

P6 no ty. 

P7 Nej 

P8 No 

P9 Nope! 

P10 Nej! 

P11 No 

P16 no 

P17 No. 

P18 Nope! 

P19 - 

P20 No. 

P21 nej tack! 

P22 Nej, ENGELSKA ÄR 

TRÅKIGT! 

P23 Nej ingenting faktist. 

P24 Nej! 

P25 Jag gillar inte att Jobba i 

böcker det hjälper inte min engelska 

på nått sätt ''_ Jag vill att vi ska prata. 

Kommunisera mycket o.s.v. 

P26 Nej. 

P27 I would like to have a 

penpal in school that I can talk with on 

the lessons. 

  

For how many years 

have you studied 

P12 3 eller 4 

P13 5 yeurs 

P14 2 years 

P1 Since third grade, so now 

for five years. 

P2 Sen i 3:an. Alltså 5 år. 
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English? P15 6 years 

P28 - 

P29 six years in 

school but more at home 

P30 2 år 

P31 Jag har pluggat i 

5 år 

P32 vet inte 

P33 vet inte 

P34 vet inte 

P35 vet int 

P36 jag vet inte 

P3 I've studied English for 

about six years. 

P4 Since 3th grade I think. 

P5 6 years I think 

P6 many years. 

P7 Sen klass 2 tror jag. I 

ungefär 6 år. 

P8 Sens i been in school. 

P9 seen i been in school. 

P10 sen jag gick i ettan- 

P11 Since I started 4
th

 grade. 

About 4,5 years. 

P16 2 år 

P17 This is my 6
th

 year. 

P18 Six years. 

P19 six years 

P20 for 7 years 

P21 1 år och några månader 

P22 Sen 3an 

P23 6-7 år typ 

P24 6 år  

P25 6 år fast Jag kunde när 

Jag var mindre också! 

P26 6 år 

P27 I have studied English in 

7 years. 

Please mark the right 

box:  

 BOY/pojke

GIRL/flicka 

  
 

13 boys 23 girls 
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Appendix 7 – The Results of the Teachers' Questionnaire 

 
THE RESULTS 

OF 

THE TEACHERS' 

QUESTIONNAIRE   

 

 

 

In what situations do your pupils feel most at ease? 

 

Year Text 

7 T1  Some pupils don't mind speaking in class, while others only speak when we sit down in 

small groups. 

T2  - 

T3  - 

T4  -  

8 T1  Most of them when they are in small groups. 

T2  In year 8 it varies a lot. A third of the class don't mind or even prefer discussing 

things/issues in the class, while others don't say a word. They prefer discussing in small 

groups or pairs. 

T3  - 

T4  - 

9 T1  Small groups, some just want to speak alone with a teacher. 

T2  Smaller groups, talking about things they are interested in. 

T3  When talking in smaller groups 

T4  When we sit in small groups and talk about everyday stuff 

Does L2 follow the same pattern as L1, considering boys talking more often than girls? 

 

Year Text 

7 T1  No, girls tend to speak more when it comes to L2. 

T2  - 

T3  - 

T4  ? 

8 T1  Boys talk more without being adressed 

T2  Those who talk easily in class are both boys and girls, it's individual rather than gender 

based. Those who talk without being adressed are boys. 

T3  - 

T4  ? 

9 T1  No 

T2  Boys tend to talk more often, but some girls are not far behind. 

T3  Boys tend to be more talkative. 

T4  ? 
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How do you choose to correct errors? 

 

Year Text 

7 T1  Often I wait until they are finished if they don't ask me for help. If the error is small I 

don't correct at all. 

T2  - 

T3  - 

T4  - 

8 T1 See above 

T2  I repeat the utterance correctly, but not too conspiciously, so the pupil understands that 

I'm more interested in what he/she is saying, rather than the correctness. 

T3  - 

T4  - 

9 T1 See above 

T2 See above 

T3  Usually afterwards. I don't want to interrupt the student(s) while they are talking. But if 

they hesitate I do give corrections in a positive way. I urge them to speak English all the 

time. It's always a balance – I want to stimulate the students – but not give too much away. 

T4  If it is small, most often not. Bigger, then I tell them. Sometimes while they are 

speaking, sometimes after they are done. 

How do you assess spoken English? 

 

Year Text 

7 T1  If they are willing to speak, strategies to come around difficulties, pronounciation, 

choise of words, if they make themselves understood 

T2  - 

T3  - 

T4  - 

8 T1  Se above! In grade 8 and 9 I expect a higher standard 

T2  I make notes about the use of typical English idioms, for instance, if the vocabulary is 

varied, the use of verbs in the correct tense. With pupils that aren't that advanced, I focus on 

communication, that they are able to express what they want to say. 

T3  - 

T4  - 

9 T1  See above 

T2  See above 

T3  They have to make themselves understood. That's the first criteria. Then, of course, 

choice of words, fluency, etc. Also it is important to keep talking and stick to English even 

if it's hard to find the right words. To be able to talk “around” it to make the listener 

understand is important. 

T4  Correct grammar, pronounciation, willingness to speak, strategies to come around 

difficulties. 
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Is there anything you would like to add? 

 

Year Text 

7 T1  More resources are needed to help newly arrived pupils. It's wrong that they have the 

same criterias as the pupils born in Sweden. 

T2  To make pupils talk it's crucial that they feel safe and secure in the group. Using drama 

is a way of making pupils forget that they think it's difficult to speak. They can pretend 

they're someone else and act and speak as their character would. 

T3  - 

T4  - 

8 T2  See above 

T2  See above 

T3  - 

T4  - 

9 T1  See above 

T2  See above 

T3  Maybe there should be more English lessons/week hence the time for spoken English 

would increase substantially. And the students might gradually let go of their fear when 

talking. 

T4  It is quite difficult to get newly arrived (from other countries) to reach the level of 

understanding in English so they pass G-level in 9th grade. I think that it is wrong that they 

must do the Nationell Tests in English, on the same criteria as students born in Sweden. 

 

 

Thank you for participating! 

 

 

 

 


