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Abstract	  
The aim of the study was to explore what methods the personnel in five residential care 

homes in Götaland, Sweden, implement to integrate unaccompanied minors. The study 

investigated how and what methods are constructed as well as how the social interaction 

between the unaccompanied minors and the personnel at the homes bring about the learning 

of the methods. Five face-to-face semi-structured interviews were conducted and analysed 

through the perspective of social construction and social learning theory. The result revealed 

that the methods are not clearly identified by the personnel. The personals are still learning 

how to work with unaccompanied minors from their experiences. This indicates that the 

practice is at its infant stage. The study found a wide variety of methods, which were based on 

the child and where some methods intend to build good relationship, to integrate the children 

into society and to facilitate the development of strategies and methods. The study also 

addresses the issue of how the methods and strategies can be affected by the dynamic 

migratory flow and the question of evidence based practice within this field. 

Keywords: Unaccompanied minors, residential care homes, integration methods, 

construction, BBIC, action learning, distraction, support, medication, leisure activities, 

relationship building, drawing, using sign language, using translate, car-method, "having a 

coffee", tutoring, ADL-training, practical demonstrate, explaining, networking, grocery 

shopping, ART, Marte Meo, role-model, role play, 'Hitta Rätt', MI, dialogue, follow-up 

meeting, house meeting, supervision, three-part parenthood 
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1.	  Introduction	  

Immigration of people is an on-going process, which has always occurred. Unaccompanied 

minors, also referred to as unaccompanied asylum seeking children, have always been a part 

of the global migratory-flows (Ahmadi and Lilja, 2013). However, Levinson (2011) has in her 

work noticed that the representation of the group- unaccompanied minors has increased 

gradually over the latest decade (as cited in Ahmadi and Lilja, 2013). Ahmadi (2013) explains 

in her work that the reasons for immigration are many.  Some of the children are fleeing from 

war, gangs or persecutions in their home countries and others are victims of human 

trafficking.  Nevertheless, unaccompanied minors still have to face the interchangeable 

situation. They have left their families and friends, and as far as they know it is their home, to 

re-build a life in an unknown country. 

While in the hopes of a better life the migratory-flows, especially immigration of 

unaccompanied minors bring about social problem such as poverty, social exclusion and 

problems related to human well being (Ahmadi and Lilja, 2013). According to IFSW 

(International Federation of Social Workers) the fundament of social work is “to promote 

social changes and development, social cohesion, and the empowerment and liberation of 

people” (IFSW 2014). IFSW also states “social work engages people and structures to address 

life challenges and enhance wellbeing” (IFSW 2014).   

The link between the field of study and social work is obvious. However, despite the 

knowledge of the increasing number of unaccompanied minors and its relevant attention to 

social work the field has maintained quite unexplored. The studies found are mainly from the 

perspective of the children, such as the work of Mels, Derluyn and Broekaert (2008) and 

Bronstein, Montgomery and Ott (2013) where they address the psychological aspect. 

Moreover perspectives that are being addressed as well are the view from the organizations 

such as the work of Pishnemaz and Qvarnsved (2012) and Shamseldin (2012).  This indicates 

that research has to great extent knowledge about unaccompanied minors current situation and 

how the personnel view on the subject. However, research in terms of how the organizations 

and the personnel work to integrate unaccompanied minors is absent.  

Consequently, the study is focused on the methodological part of the practice with 

unaccompanied minors. The study hope to some extent to fill in the existing gap with 

knowledge for future development within this field. This brings about questions such as what 
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methods are used, is there any structure to the work and is the practice evidence-based? All 

these issues impose the question of quality, which is important when working with vulnerable 

people. Hence, the intention of the study is to generate knowledge to fill in the existing gap to 

some extent and to shed lights on the practice. 

1.1	  Aim	  
The aim of this study is to explore what methods and strategies are used to integrate 

unaccompanied minors by the personnel at residential care homes for unaccompanied minors, 

and to investigate how they construct the methods and strategies.  

1.2	  Research	  questions	  
In order to reach the aim the study investigated the following questions: 

Research question 

• What methods and strategies do the personnel at the residential care homes implement 

to integrate unaccompanied minors? 

Sub- questions: 

• How do the personnel develop these methods and strategies? 

1.3	  Limitations	  
The age of unaccompanied minors is an essential variable due to maturity, cognitive abilities 

and personality, which influence how and what methods the personnel at residential care 

homes implement. This study is limited to unaccompanied minors between the ages of 15-18 

as the homes included in the study only worked with minors between these ages.  

The study was conducted in Götaland, Sweden.  This is seen as a limitation due to the 

methods discovered in this study might differentiate if the study was carried out in another 

geographical area.  

1.4	  Key	  concepts	  
To avoid any misunderstanding the repeatedly used central concept will be defined in the 

following section. 

Unaccompanied minor- The study has chosen to define unaccompanied minor as a person 

under 18 years, or appear to be, that has already attained permanent residence or in the 

process of making an asylum claim on his or her own behalf, without any adult care. The 
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reason to state ‘a person under 18 years, or appears to be’ is due to many of the children at 

these homes arrived in Sweden without any personal certificate and the age estimation is 

based on the Migration Board’s assessment or the children’s verdict. 

Residential care home: With residential care homes the study pertains to homes where care 

is provided in a building housing with paid staff (Gelderad, 2009). 

1.5	  Essay	  disposition	  
The first chapter introduces the chosen subject in relation to social problem and social work 

followed by the aim of the study and its key concepts. The second chapter includes previous 

research to provide context and give a sense of how far the research in the field of 

unaccompanied minors has come. The next chapter presents the theoretical framework where 

the author discusses the coupling to theory, which emanates from social constructivism. 

Furthermore, the methodology chapter accounts for a more detailed presentation of how the 

study was conducted. It also discusses the study’s validity and its reliability.  Chapter five 

contains the results and analysis where social constructivism and social learning theory are 

used as tools to answer the research questions. The result is presented in themes with 

quotations from the interview subjects. The final chapter contains a discussion of the results 

and some suggestions for future research.  
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2.	  Previous	  research	  
The larger part of previous research is focused on the children's emotional well-being from a 

psychiatric and medical perspective (Wernesjö, 2011). According to Wernesjö (2011, p. 498), 

unaccompanied minors are described as “a heterogeneous category not only in terms of 

gender, age, ethnicity and religion, but also in terms of their past experiences and present life 

situation”. Furthermore the study explains that unaccompanied does not necessarily mean that 

children are travelling or entering the host country alone.  Instead it emphasizes the separation 

from their parents and the absent of any responsible adult who is beholden to take care of 

them by law or custom.  

Research show that unaccompanied minors are a vulnerable group where psychological 

distresses such as depression, anxiety and trauma are linked (Bronstein et. al., 2012; Brendler-

Lindqvist, 2005). Difficulties with sleep, lack of appetite, suicidal thought, mood swings are 

found to be common among this group of children (Bronstein and Montgomery, 2013; 

Brendler-Lindqvist, 2005). They arrive in the new country with a heavy load in terms of their 

experiences in their country of origin. Experience of extreme violence, physical or sexual 

abuse, terror and above all that the separation of their family are what is left with them while 

trying to integrate in the new country with feelings of loneliness or abandonment (Ahmadi 

and Lilja, 2013; Brendler-Lindqvist, 2005).  

Research about unaccompanied minors’ current state is necessary, but at the same time there 

is a need for a wider spectrum in order to work with the children adequately. Another 

extensive part of previous research focuses on the personnel's perspective of institutions. 

Andersson and Hall (2011) found in their study that the personnel did not have enough 

knowledge to work with this group of vulnerable children. The shortcoming of knowledge 

was for instance shown in the case of one girl at the home, where the study was conducted. 

The personnel at the home insist that the girl should not ingest more aspirins. However, the 

personnel did not reflect over the linkage between aspirins and her previous hardship, which 

can contribute to psychological distress and give rise to headaches.  

Previous research have also shown the child's best interest, is implemented as a standard by 

most of the countries in the world when working with unaccompanied minors, which is 

common in the practice of childcare otherwise (Engebrigsten, 2003; Shamseldin, 2012; 

Andersson and Hall, 2011). However, the study of Engbrigsten (2003) has shown the child's 

best interest can be compromised due to how the implementation of the Rights of the Child 
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are locally interpreted, and it is questionable on what basis these interpretations are made and 

whose interest they serve.  Furthermore, Engbrigsten (ibid) argues that the interpretation of 

the principle of the Right of the Child is misused to serve the Directorate of Immigration, 

which is immigration control.  

The bureaucratic process is also an aspect to bear in mind. Brendler-Lindqvist's research 

(2005) showed most of the unaccompanied minors experienced some form of psychological 

distress during the waiting time for a residential permit. In almost all cases the waiting span 

was at least three-four months when the goal is to settle the cases within 3 months. This seems 

unmanageable when the migratory- flow of unaccompanied minors in Sweden has increased 

70 % compared to the same period in 2013 (Migrationsverket, 2014).  

While waiting for a resident permit the children are referred to residential care homes for 

unaccompanied minors in the municipality, which the Migration Board has assigned to them. 

They live in these homes until they have obtained a decision from the Migration Board. Once 

a residential permit has been issued the same home will be their residence until they are 18 

years old and are considered to have the ability to take care of them-selves. Some homes have 

the age limit up to 21 years. In cases where the person in question is not independent enough 

he or she will be moved to a home for adults once they have reached the age limit for the 

particular home (Socialstyrelsen, 2013). It is possible to conclude from previous research that 

this period of time is an essential part for their future in the new country. During the waiting 

time for a resident permit and the initial years after the issue of the permit they have to 

accommodate to the society, and this can be complicated when most of them are from an 

immensely different culture. In addition, the language barrier makes the adaption even more 

complex (Brendler-Lindqvist, 2005; Socialstyrelsen, 2013). Most of the unaccompanied 

minors feel extremely alone and experience alienation both while in wait for a decision and 

once they have gotten resident permits (Brendler-Lindqvist, 2005; Pishnemaz and Qvarnsved, 

2012). Hence the importance of having competent personnel not only in the residential care 

homes but also the others who are involved such as social workers and their legal guardian 

(Pishnemaz and Qvarnsved, 2012).  

Pishnemaz and Qvarsved (2012) found there is a lack of competence in the work force, which 

compromise their ability to approach the principle of the Child's best Interests.  Consequently, 

the personnel worked differently and how they approach the residents varied. This resulted 

negatively where a negative attitude was found as a pattern in the residential care homes.  
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According to the study this can affect the children's integration and socialisation negatively. 

First, it leads to bad behaviours in the child and amplifies the already existing ones. Second, 

the negative attitude gives the children a false and filtered interpretation of reality. For 

instance, putting locks on refrigerators could be perceived as a norm in Sweden to keep 

children from opening the fridge (ibid). The Pishneman and Qvarnsved study also highlights 

that the residential conditions and the daily treatments are important. Insufficient support, lack 

of empathy, positive approach or understanding and follow-ups can follow the child 

negatively for the rest of his or her life (ibid). 

In the doctoral thesis by Ahmadi and Lilja (2013) it was evident that the personnel required 

more knowledge and a more systematic approach in their work. There are some public 

suggestion documents mentioned, e.g. from the National Board of Health and Welfare and the 

Children's ombudsman (ibid). However, the methodological streak was absent.  

In conclusion from other research and the doctorial thesis there is still an unexplored area 

within the field of unaccompanied minors.    
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3.	  Theoretical	  framework	  
With regard to the research question ‘what methods and strategies are implemented by the 

personnel at the residential care homes to integrate unaccompanied minors?’ the study has 

chosen to view the phenomena from a social constructive perspective along with Social 

Learning theory. Previous research has not shown any significant methods that have been 

used to integrate unaccompanied minors. Additionally, if the study chose to analyse the data 

from one specific perspective, such as pedagogically theories, other methods, which is not 

included within its scope, would be neglected. The analysis would lose important data. With 

this in mind, the author argues that the theoretical framework does not need to be narrowed 

any further. 

By using social learning theory and social construction as a perspective and analytical tool, 

this enables the study to capture a broader representation of the subject, which is the aim. 

Through social construction the study was able to explore how the methods are constructed 

while social learning theory provided how they learned different methods in their interaction 

with the environment that is the children and other concerned parts in the practice.  

3.1	  Social	  construction	  

According to the perspective of social construction it proposes that reality is something 

socially defined but refers to subjective experience of daily life (Hammersley, 1992). Social 

reality is a product of our shared inter-subjective practice, which means through interaction 

with one another, individuals share and legitimize perceptions of what reality is. This is done 

through social and linguistic activities individuals engage in.  	  

Subjective reality is achieved through primary and secondary socialisation. According to 

Berger and Luckmann (1991) this occurs via the significant others where they mediate 

objective reality of the society, the world, and form meanings. Furthermore, meanings are 

then internalized by individuals. Language is the essential channel in the process. Through 

language individuals can transmit thoughts and feelings and construct their reality (Börjesson, 

2003). Concepts and thoughts are made possible because of language (Burr, 2003). This can 

be seen as language provides a means of structuring the way the world is experienced. 

Consequently, conversation is the predominant means to maintain, modify and reconstruct 

subjective reality (Berger and Luckmann, 1991). When Berger and Luckmann talk about 

subjective realities it is not meant in the way that the subjective reality is only subjective. The 
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subjective reality consists of compromised concepts, which is shared meaning and 

understanding. These concepts do not need to be reconstructed or redefined in every 

conversation because it is assumed to be reality and taken for granted (ibid). 

In social construction concepts like social agents or agents of construction are used to 

describe who or what constructs what. There are two categories, one as personal agent and the 

other as impersonal agent. The personal agent can be an individual or group while impersonal 

can be a culture or institution. The latter is more concerned with impersonal causes such as 

our view on certain matter which is influenced for instance by culture (impersonal agent). 

On the other hand the impersonal agent is a product of personal agent. For instance in the 

social world individuals influence each other and result in routinization and habitualization. 

The repeated action becomes a pattern, which can be reproduced without any difficulties. 

Over time this will form a general store of knowledge when habitualization turn into 

embedded routines. Society institutionalises this particular reality as knowledge to the extent 

where future generation encounter this knowledge as objective. Through interaction with 

others this objective reality is continuously reaffirmed (Berger and Luckmann, 1991).  

3.2	  Social	  learning	  theory	  

Social learning theory proposes that our behaviour and thinking patterns form within the 

interaction between one another and the surroundings, reciprocal interaction (Bandura, 1977; 

Egidius, 2008). It is through the social interaction individuals learn how to behave and how 

things work. The theory means all learning occurs in a social and cultural context. 

 Furthermore, social learning is based on attention paid to others' behaviour in different 

situations, observational learning. During the course of learning the individual performs 

responses and observes the differential consequences accompanied with their various 

behaviour (Bandura, 1977). Replication of behaviours is therefore selectively strengthened or 

disconfirmed by the differential consequences, vicarious reinforcement. Bandura called this 

learning process modelling. The process enables individuals to develop thoughts and 

hypotheses about the types of behaviour that are most likely to succeed (ibid). If the observed 

behaviour is seen as positive to the person's advantage, dependent on the personal standard, 

then the behaviour becomes a model in which the individual acts accordingly to.  According 

to the theory our reactions give rise to others' reactions and vice versa. This learning process 

can be understood as an individual’s behaviour gives rise to a change in the surrounding 

which in turn affects the individual. In figure one (fig.1) is a construction by the author to 
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demonstrate the dynamic process. Consequently, the surroundings' influences regulate 

individuals' behaviour. This self-regulation is possible due to the brain's ability to develop 

general strategies and enable individuals to assess their own thoughts and the legitimacy of 

the behaviour in situations.  

 

                 

                                                                        Fig.1 (Authors own, 2014) 

Another type of learning within this theory is abstract modelling. This is a kind of modelling 

which looks at the underlying principle behind the observed behaviour. Through this, patterns 

and sequences can be organised (Bandura, 1977).  

	  	   	  

Behaviour	  

change	  in	  the	  
surrounding	  the	  individual	  
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4.	  Methodology	  	  
At the initial state the author had never encountered this subject before and had limited pre-

knowledge within the field. Before conducting the study a review of previous research was 

made where different perspectives were taken under consideration. This gave the author a 

better insight to the subject and its context. However, there were very limited research about 

the methodologies and non in-depth about the subject. Despite the shortcomings, the previous 

research where still sufficient and made it easier to focus on the essential parts during the 

interviews to reach the aim of the study.  

4.1	  Research	  design	  
The study is of qualitative nature with an ontological position that can be described as 

constructionist. The aim of the study was to explore what methods are implemented to 

integrate unaccompanied minors at residential care homes. When choosing a research method 

it is the aim that determines the research design (Denscombe, 2004).  In terms of the research 

question the method chosen stresses on the understanding of the social world of the personnel 

working at these homes to explore the method implemented (Brymann, 2012). This entails 

descriptions of the personnel's daily work at the residential care homes. In this context the 

social world of the personnel is the residential care homes for unaccompanied minors in the 

region Götland in Sweden. 

A qualitative empirical study was conducted. Foremost the study does not intend to generalize 

the results. Not only because there are a limited number of residential care homes specifically 

for unaccompanied minors, but also the intention is to explore the methods implemented 

where previous research has shown it is very limited. 'A qualitative research encourages the 

subjects to describe as precisely as possible what they experience and feel, and how they act 

(Kvale and Brinkmann, 2009, p. 37). Hence, the qualitative approach made a strong case.  

The study used both interviews and observations to collect the empirical data. The 

observation enabled the author to put the interview answers into a context more correctly.  

The interviews were semi-structured with open-ended questions. Additionally, an interview-

guide was used to provide structure without interfering with the interview subjects' 

associations as well as it made it possible to attain subjective information from the interview 

subjects (Kvale and Brinkman, 2009).  
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4.2	  Sampling	  
The study is specifically focused on current personnel in five residential care homes for 

unaccompanied minors in Götaland in Sweden. Hence, specific criteria needed to be fulfilled 

and consequently purposive sampling was more compelling (Robson, 2011).  This form of 

sampling is a non-probability form, which alters the generalizability of the study. However, 

since the study did not intend to generalize its results the small sample size was still sufficient 

enough to fulfil the research aim. 'The interview seeks qualitative knowledge expressed in 

normal language, it does not aim at quantification' (Kvale & Brinkman, 2009, p. 33). 

 First, the main criteria were the interview subjects needed to work at a residential care home. 

Second, they must have experiences working with unaccompanied minors. These were the 

criteria to navigate what was relevant for inclusion or exclusion of units of analysis, where the 

units are the interview subjects. By using purposive sampling it provided relevant and rich 

descriptions of the methods implemented in residential care homes for unaccompanied minors 

(Kvale and Brinkman, 2009).  

The researcher contacted via telephone eight Heads of Unit at eight different homes, which 

specialize in working with unaccompanied minors. Five homes responded out of the contacted 

residential care homes. Because of the time limitation and the size of the study the eight 

homes were approached due to their location and proximity. It would have taken more time 

and resources to include more homes within a wider geographic area. These homes were the 

established ones in the area at the time the study was conducted. Once the arrangements had 

been settled, an information letter was sent to each Head of Unit to forward it to the personnel 

groups. Thereafter the interviewees were selected based on how long they had worked with 

unaccompanied minors and their interest to participate in the study.  These two criteria were 

important because it mainly enables the study to collect rich data, which comes from the 

interview subjects’ long-term experiences within the field and the interest to participate, 

which motivates their engagement during the interviews.  

The study found five interview subjects, both male and females, which accounted for the 

research population. They all had different educational backgrounds and worked with 

unaccompanied minors in residential care homes. The interview subjects have all had at least 

1.5 years of experience in this field of work.  
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4.3	  Face-‐to-‐face	  interviews	  	  
To gather the empirical data five individual interviews were conducted. Due to validity 

concerns, the interviews were all carried out in Swedish since it was the most comfortable 

language they communicated in and to enable the interviewees to express their reality more 

correctly. Consequently, the relevant information increases the validity of the study.  

The main advantage of this approach is that it also allowed the interviewer and the 

interviewee to clarify any matter if needed and enabled the interviewer to pick up non-

linguistic information. However, the success of the interview is dependent on the interview 

skill the researcher has (Kvale and Brinkman, 2009). To enhance the reliability and validity of 

the study, the researcher asked for a second opinion about the construction of the interview 

questions and practiced beforehand. The interview guide was developed in terms of the 

research questions (Kvale and Brinkmann, 2009). 

To make it as comfortable and convenient as possible for the interviewees, the interviews took 

place at respective residential care homes. The interviewees were given as much time as they 

needed to answer each question. The duration of the interview varied between 60-90 minutes. 

There are different degrees of structuring regarding interviews, unstructured, semi-structured 

or loosely structured interviews. Semi-structured interviews allow space to set follow-up 

questions to further get more understanding, and during the interview, new interesting areas 

are highlighted (Ahrne and Svensson, 2011). A semi-structured interview guide with open-

ended questions was used to structure the interview, but at the same time give the 

interviewees the possibility to speak freely about the subject. 'In a qualitative research 

interview, knowledge is produced socially in the interaction of interviewer and interviewee' 

(Kvale and Brinkmann, 2009, p 82). This method made it possible to collect subjective 

descriptions of what methods are used and how they are developed. 

To keep the interviews analogous as possible the researcher used similar linguistic 

formulation at all the interview occasions (Brymann, 2008).  

4.4	  Data	  transcription	  
All the interviews were recorded in high quality with a voice recorder. By using that method, 

the researcher was able to fully focus on what the interviewee said. After each interview a 

summary and reflection of the session was written. The interviews were transcribed in detail 

word by word. The data transcription was time consuming but necessary. According to 

Robson (2011), the data transcription allows the researcher to familiarize with the material. 
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Additionally, this also enables the researcher to navigate in the material easier. The quotations 

were then translated to English. All the participants were given code names, interviewee 1,2 

and so forth to protect their identity and the homes.  

4.5	  Data	  analysis	  
To familiarize with the data, the analysis started with a detailed transcript of all of the 

interviews. This process went along as each interview was conducted. The transcribed data 

consisted of 126 pages and all were thematically coded. 

Considering the exploratory nature of the study the thematic coding analysis seemed most 

suitable (Robson, 2011). The empirical data was coded where labels were given to 1. How 

they go about to work with unaccompanied minors which was labelled as methods, 2. How 

they construct the method which was divided into subcategories a) the goal of the task, b) the 

youth's response, c) their previous understanding and 3. What constituted the method 

constructions? From these categories four themes were formed.  

The division was in relation to the research questions and its' aim, which was to explore what 

method and strategies are implemented to integrate unaccompanied minors.  

Initially the analysis used similarity relation for categorization, which entails looking at 

commonalities and differences (Robson, 2011).  

The coded part was accompanied with memos, which were also included in the interpretation 

of the data. Different patterns of themes were found with some small variation within the sub-

categories. The variations were then interpreted in relation to the sub-category, method 

construction, to find what brings about the differences. This was done in a contiguous relation 

manner to see the connection between the variation in the sub-categories and method 

constructions (Robson, 2011). 

4.6	  Ethical	  considerations	  
The ethical issue is fixed in the research as a whole (Robson, 2011). Social science research 

should therefore be conducted on the fundamental principles of research ethics. In this study 

the researcher has chosen to follow the Swedish Research Council (2013) ethical guidelines, 

which are: 

1. Information requirement: Information about the research such as the purpose of the study, 

how it will be conducted, possible consequences and information about who the researcher is. 
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2. Utilization requirement: The material conducted for the study can only be used for the 

study's purpose.  

3: Consent requirement: The participants in the study need to give consent before gathering 

data. 

4: Confidentiality obligation: This aim to protect the confidentiality of the participant by un-

identifying. The researcher will strip any detail away in the data to maintain the participants 

anonymity.  

The subject at hand for this study is not in per se sensitive. However, due to the 

confidentiality the interviewees have when working in residential care homes they have all 

been un-identified to protect the unaccompanied minors living at these homes.  

All participants in the study were all provided with consent letters. The letter stated the 

purpose of the study and they were all given the right to voluntarily participate in the study 

and the possibility to withdraw or not answer at any point. The letters also covered a 

presentation of the researcher, possible consequences and the confidentiality obligation.  

4.7	  Validity	  and	  reliability	  

A study’s credibility relies on its validity, reliability and generalizability (Kvaale and 

Brinkmann, 2009). This study does not intend to find the truth or falsify phenomena instead 

its aim is to understand or describe the phenomena through the perspective of the subjects 

being studied. Hence the study has designates the validity and reliability as credibility, 

transferability, dependability and conformability (Beck and Polit, 2013). 

Credibility is concerned with whether the results are believable from the perspective of the 

participants in the study. To ensure that the researcher has understood the interviewees 

correctly, the interviewer always summarized the answers after each questions during the 

interviews. This enabled the interviewees to correct any misunderstanding or error and to 

provide further information instantly for the researcher to understand the subject. 

 

Transferability is compromised in the study since this is a small study with limited sample 

and lack of representability.  Nonetheless, because of the context specific character this 

generated a deeper understanding and insight into the subject, which can be used for further 

research. With regard to the latter it is possible to generalize the result to similar inquiries to 
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strengthen the findings, which gives the study a naturalistic generalization (Kvale and 

Brinkmann, 2009) 

The reliability or dependability is based on the replicability of the study. This is a challenging 

area in the study due to the nature of social science research that happens in a social context, 

where it is constantly changing (Brymann, 2008). The result of the study can vary slightly 

depending on how the migratory flow looks like, the policy set-up in the country and how 

well developed the practice within this field is. All of these aspects are time sensitive. Hence, 

the researcher has taken this into consideration by emphasizing this is a study where it seeks 

to describe the methods and strategies used in residential care home for unaccompanied 

minors in present day where it is at its infant stage. Furthermore, to provide consistency the 

researcher used an interview guide with pre-set follow-up questions. By using this approach 

all the interviews were conducted in the same manner and leading questions and biases were 

avoided. 

 

Finally, conformability refers to the result being corroborated by others. Once the result 

section was concluded this was sent to a second party for other possible interpretations. When 

any deviation occurred the researcher would go back and recheck the data to clarify the 

findings to increase the conformability of the result. Furthermore, Kvale and Brinkmann 

(2009) suggest that to increase the validity of the study it needs to uphold the connection to 

the aim and research questions throughout the entire inquiry, which the researcher had in 

mind throughout the process by continuously go back to the aim and research questions. 
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5.	  Results	  and	  analysis	  
This chapter presents the results in two sections in connection to the research questions. The 

first section addresses a wide variety of methods, strategies and tools that the personnel use in 

their practice with unaccompanied minors. Section two presents the construction of the 

methods and strategies.  

5.1	  Theme	  1-‐	  The	  child	  
BBIC was a common reoccurring concept that all the interviewees emphasized. The 

interviewees were asked how they work to integrate the unaccompanied minors they worked 

with. In concurrence all the interviewees mentioned the implementation of BBIC as a method 

to proceed from in practice. BBIC is in it-self a concept but when implementing the concept 

to integrate the unaccompanied minors this turns into a method. Two interviewees stated: 

“We work on the basis of BBIC, the children's best interest in centre” (IS2). 

“And in the middle there, BBIC, the children's need in the centre. Always there” (IS3). 

Previous research shows that the practices of residential care homes for unaccompanied 

minors always have the child as a point of departure, which was also found in this study 

(Andersson and Hall, 2013).  The focus on the child’s need is in line with other practices 

where children are involved. The data shows how important it is in the practice to put the 

needs of the child in centre. Not only does it guide the personnel in their work but it also 

makes sure that the needs are met during the initial integration-process for unaccompanied 

minors. The interpretation here is that the practice recognizes the child’s individuality and the 

importance of it. To put the child in centre is essential since it can affect the child's health and 

the outcomes of other implemented methods. For example, if the need for security is not 

fulfilled, it can lead to sleep deprivation, which can in turn lead to fatigue, and concentration 

difficulties during tutoring sessions. Consequently, it will affect schooling negatively, which 

is a big part of the integration for the children.  

Furthermore, the interviewees described a variety of methods and strategies they used that 

proceed from the child. These are drawn from their education or personal experiences. 

Methods and strategies that were commonly described by the interviewees were leisure 

activities, support, distraction and medication. Action learning on the other hand was less 

common.  
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Support/distraction/medication: 

Psychological distress is common among unaccompanied minors (Bronstein et. al., 2012; 

Brendler-Lindqvist, 2005) and this is something the personnel at the homes need to address. 

There is no clear cut labelling of methods from the interviewees but when asked what method 

they used support, distraction and medication were described as methods since they do not 

have the qualification to provide any kind of treatment.  

 
“/.../ ah and try to support them in it. And it's really, really, really complex in many ways /.../ and it is very much 

supporting and conversation in the turmoil and the grief of not knowing” (IS5). 

“But if the children are in need of talking they are welcome to talk with us but the personnel is not entitled to 

give therapy sessions” (IS2). 

“/.../ they get different kind of medication. For headaches and such alike. But that's it../.../Furthermore a bit of 

distracting. To do something can be good too. That something more is happening in their daily life other than 

school and this place” (IS4). 

Leisure activities: 

When the interviewees were asked how they work with the children in terms of the health 

perspective, which is both physical and psychological, leisure activities were a predominant 

method. The leisure activities were described as an approach to integrate the children and to 

work with them from a health perspective. 

“It is health. If the children are well physically and psychologically, if the children have any leisure activities 

such as swimming, training, cycling and so forth” (IS2). 

“Leisure activities are always important for children I think. And it is about, you know, being considerate of 

others, show empathy and not only take but to give too. It is about social competence. That's really important. 

That's the most important thing to teach them” (IS3). 

Action learning: 

“/.../ action learning. It is a program that one of my teachers who are trained in England had taken with him to 

Sweden and developed in Sweden as well. And it is above all to motivate young people to do something sensible 

with their lives. And that includes for example recreational activities with theatre, music, sports ../../ It is also 

linked to this action learning we had in school. /.../ And then we have a youth here who are very interested in 

creation, photography etc. So instead of focusing on teaching him to cook, you can invest in to teach him to 

photograph or show the way to some group you can learn to photograph” (IS2). 
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What could be understood from the previous statement is that the way the interviewee uses 

the method is based on the child's interest. By using action learning it enables the interviewee 

to work on the child's salute genesis. In order for the interviewee to do this it has to proceed 

from the child where his or her interest is used as a springboard. By doing this interviewee 

puts the child in centre. One practical tool the personnel use with the purpose of focusing on 

the child is the use of the care plan, which social workers have developed in terms of the 

concept of BBIC.   

 

From a social learning perspective, action learning and leisure activities can be interpreted as 

the children are positioned in a different social setting with others, which act as models. They 

learn how to act in this particular social situation. These social situations are a part of the 

Swedish culture and society that make up a part of the integration. According to the theory the 

children will observe the behaviours of others. Consequently, for instance in the action 

learning example from the data, the boy will observe other photographers and see what 

behaviour will lead to improvement by engaging in abstract modelling. The new learned 

behaviour such as practice makes perfect can then be legitimized in other situations for 

example in the school context.  

 

The interaction during support, distraction and medication enable the child to assess his or her 

own thoughts and feelings. According to Bandura, behaviours are replicated and repeated 

depending on the individual’s expectation and motivation. For instance, by talking to 

someone, the child might find this behaviour beneficial because the child might feel better 

afterwards. He or she then develops the action as general strategy, which in turn teaches the 

child how to take care of him or her-self when facing emotional difficulties.  

5.1	  Theme	  2-‐	  Methods	  and	  strategies	  for	  building	  relationships	  

Relationship was a common reoccurring theme when the interviewees were asked about 

methods. Some variation within the methods could be found but in essence the methods are 

all about relationship building. 

“It's a lot about conversation and building relationship. Very much about building relationship and it is 

something you don't get but instead have to create” (IS5). 
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However, they made a difference between the methods used at the initial state and later on 

when a relationship has been established. At the later state the accessibility of some method 

was dependent on the form of the relationship which interviewee one and two point out: 

“I also think method in all its glory but method does not mean anything if you don't have a relationship with the 

children” (IS1). 

“/.../ instead it is our relationship that we have /.../ some children don't go for a coffee with some of the 

colleagues because they don't feel safe enough with them” (IS2). 

Drawing, using sign language and using translation are methods used to initiate a 

relationship with the children. This is due to fact that these children come from different 

countries, which entail a language barrier. One interviewee states the following: 

“It is English if they can, it is sign language, it is drawing, it is using the translate on the computer, it is 

interpreter present or via telephone” (IS3). 

When asked whether the car-strategy and "having a coffee" is used to further on build the 

relationship interviewees responded: 

“Absolutely. Though there are no clear methods so to say. But it's something that you can work with. And it's 

similar if we have the opportunity to take the youth for a coffee somewhere. We sit in a café and talk about 

everything” (IS2). 

“Even if I figure out something good, like having a coffee. Then I will use it several times. It's something you 

remember but it's not as if something you sit down and reflect on” (IS5). 

Based on the social construction, language is among the most important means of 

communication between people. It is through language we can share thoughts and feelings 

and construct concepts (Burr, 1995). According to social construction, language is a tool for 

maintaining, modifying and reconstructing subjective reality. Based on the above-mentioned 

strategies I interpreted it as the personnel tries to find a common language in order to 

reconstruct the new subjective reality, which they share with the children. They achieve this 

by using body language and other practical methods such as drawing and using translation to 

communicate and teach the children the new language, Swedish. 

Once a common language is established, relationships can then be built. This in turn increases 

the interaction, which is the key process for learning according to the social learning theory.  

Through these methods the unaccompanied minors learn how to use the Swedish language 
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and communicate with people from its society. From the personnel’s perspective the 

interactions teach them what behaviour is effective to produce certain expected results.  

5.1	  Theme	  3-‐	  Methods	  and	  strategies	  for	  enhancing	  integration	  

Another theme discovered from the data was integration where all the interviewee saw this as 

their main job-description. They act as supervisors in the integration process. When asking 

what this role entails all the interviewees mentioned integration as the main description. Two 

interviewees stated:  

“Eh, yeah, that's what I think. That's mainly it insight. The primary anticipation is that we are not supposed to 

keep the children. Instead be a part of their integration process, learning process. Everything from linguistically 

to culturally” (IS4). 

“Yes, it is about integrating them into the society in a way that they can take care of themselves as individuals. 

That's the goal we have” (IS3). 

Six commonly implemented methods and strategies were found which relate to enhancing 

integration.  

Tutoring:  

Tutoring is an activity where the learner is instructed or taught by another person. It can be 

either to support or to teach the student to be an independent learner.  

“We have for example tutoring every day between a certain time where we sit together and do the home-work” 

(IS1). 

“We often ask when they come home from school, if they have any homework and if they want any help with 

them... But from this week we have decided to have Tuesdays and Thursdays in the afternoon as extra time only 

for home-work. About an hour” (IS5). 

Practical demonstrate: 

“That we come along with them, we show them. And children learn best when they are in practical situations, 

when it happens in the daily life” (IS3). 

“It is a lot of conversation and motivation and to show them how things work. And you come along with them 

and show them” (IS5). 

Explaining: 

“It is both explaining and practical show” (IS3). 
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“Yes, it is partly answering their questions and trying to explain how and why things are the way they are and 

why it works the way it works” (IS4). 

The method and the two strategies mentioned above are used to assist the personnel in their 

work to teach the children about things in their environment as a part of integration. The 

strategies and the method are also used for guiding the children in their schooling, which is an 

essential part in the integration process for children.  

Furthermore, the following methods and strategies are used to facilitate the integration where 

the children at a certain point become integrated independent individuals. These methods and 

strategies address integration more differently. ADL-training teaches the children to take care 

of themselves by taking care of the household. For instance cooking food is a way of teaching 

the children how to nourish themselves. Grocery shopping and networking increases the 

interaction between the children and the Swedish society. This in the long haul teaches the 

children about the culture and its norms.  

ADL-training: 

“It is some kind of ADL-training here” (IS2). 

“We work a lot ecologically in the practical chores with cleaning, watching, cooking, contact with other 

authorities and what they need to know” (IS3). 

Grocery shopping: 

“Or go to Ica for grocery shopping, perhaps the first times I talk. Yes but … 'ah, hey, everything is fine' and I 

will pay. And then the next time they can do it and I'm standing there” (IS1). 

 

“And they also get to go grocery shopping so they become prise conscious and so” (IS3). 

 

Networking: 

“And we also try to integrate them in different organizations and it is also something good you know playing 

football” (IS1). 

“Then, I have at least done a lot to try and get a hold of contacts with various associations and groups that 

are here in the community. Uh, now it is mainly sports clubs and so available right here but also with others 

so they have contact with others and not only us and the school” (IS4). 

 

Some of the methods and strategies relate to integration in terms of their schooling, which is 

an essential part in the integration process, while the other methods are about routine and 
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assisting the children in the socialisation process of the new society and teaching them about 

its culture and norms. The grocery shopping is part of teaching the children routines but also 

how to act in another social setting other than the residential care homes. At the same time 

other methods such as ART, Marte-meo, role-play, role model and ‘Hitta rätt’ are directly 

linked to integration. These methods teach the children what is appropriate in the social 

context here in Sweden. For instance anger is a universal feeling but it is displayed differently 

in different cultures. ART can be used to teach the children how to act when they are angry in 

the Swedish context, whilst Marte-meo is used to encourage this positive behaviour in the 

child. Role-playing addresses integration in the way that it puts the children in a social 

situation where they act out possible behaviours. This enables the children for trial and error. 

Role-model teaches the children different behaviours that are culturally acceptable. This is 

also something that ‘Hitta rätt’ address but this method is more comprehensive. It addresses 

integration both behavioural and social. In ‘Hitta rätt’ the children learn for instance how the 

Swedish system works as well.  

ART (Aggression Replacement Training):  

ART was originally developed for children with aggression issues and teaches general 

techniques for social situations.. The method addresses three areas, namely skill-streaming, 

anger control (control of feelings) and moral reasoning.  It is a method that is considered 

evidence-based and has been proven to work for other pro-social behaviour (Goldenstein and 

Glick, 1994; Amendola and Oliver, 2010). 

 
“It's the ART method then. How to do instead of shouting and throwing stuff and so” (IS3). 

 

Marte Meo: The method is based on recording situations visually and then analysed to assist 

educators, such as parents and teachers, to see the child's needs and resources. It also helps the 

educator to see his or her ability to respond positively to facilitate and stimulate the child's 

development. The method is focus on the quality of the interaction between the child and the 

educator (Maughan, 2008; Osterman et al., 2010). 

“I have also with me the Marte Meo way of thinking. That one looks at the positive parts and then confirms it 

… But here, I have that way of thinking all the time. So you do not have to film it you can use it anyway” (IS3). 
Role-model:  
“That someone meets a person who they can connect to and want to be like that person. Having that person as a 

role-model” (IS1). 
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Role-play: 

“It is a lot about role-play. And the whole thing is about the role-play always ending in a positive manner” 

(IS2). 

The four previous methods are applied in terms of the personnel’s construction of the 

meaning of the method in relation to their reality.  

"Hitta rätt" is used on the basis of the reality constructed by private social agents, 

professionals within social work in Göteborgsregionen. This reality becomes objective in its 

context through interaction between these professionals where they share the same meanings. 

"Hitta rätt": 

“Göteborgsregionen has developed an integration program education which is called Hitta rätt ... What I did 

was I contacted Göteborgsregionen and asked if I could get access to the material. So now we run this in all of 

our homes” (IS1). 

From the data representation above most of the methods are about teaching and helping them 

in the socialisation process, meanwhile some of the methods are used to help the children 

reflect on the new environment.  

The data is also interpreted as to integrate the children. The personnel act as the main object 

to be observed. They show them how to maintain a home, for instance, by showing them 

practically and at the same time explaining. This engages both their modelling and abstract 

modelling. Further on the acquired behaviour is exercised when they move out. Even if it is 

not in the same setting the taught behaviour becomes a general strategy, which is applicable 

when they become independent individuals. The personnel's part as observed object could 

also be extended to different social settings outside of the residential care homes. Take the 

case of the grocery shopping, the personnel come along and show how to behave and what to 

do in this particular setting. The child observes the behaviour and replicates it the next time 

when they go grocery shopping. Instead of 'others' as the main object to observe, the 

personnel become the primary object. By observing the interaction between the personnel and 

"the others", the child can see the underlying principle behind the observed behaviour, for 

instance to be polite and say 'thank you' in similar settings.  

5.1	  Theme	  4-‐	  Methods	  and	  strategies	  to	  develop	  and	  find	  useful	  ways	  

An essential theme, ‘methods and strategies to develop and find useful ways’, was commonly 

found among the interviewees. This assisted the personnel to find appropriate methods and 
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strategies to work with the specific child. In relation to the previous themes, where the 

construction of their methods come from their educational background and their 

representation of the reality, this theme emphasizes on how the personnel go about to 

reconstruct their reality in the context of working with unaccompanied minors. The 

reconstruction act as navigation to help the personnel to modify or construct appropriate 

methods.  

MI: MI is a method used to facilitate and engage intrinsic motivation within the individual in 

order to change behaviour. It seeks to help the individual to explore and resolve ambivalence 

by helping the individual to be aware of the potential problem causes, consequences and the 

implicit risks the behaviour entail (Miller et. al., 2013; Neumark-Sztainer et. al., 2010). 

“It is again MI. We use it a lot here” (IS2). 

“It is both explaining and practical show them. And this is in terms of MI” (IS3). 

“Based on MI, motivational interviewing, and BBIC, the child in centre” (IS5). 

Dialogue: 

“But for example the dialogue method then, when we're sitting here talking… from the beginning it was not 

Freud that we use when we talk to the youth. But over time, it was that one should be careful about what 

questions are asked and the way the questions are being asked” (IS2). 

 

“It is a lot about practical show and conversation” (IS3). 

 

“So we always have conversations every day. Sometimes it is just like very easy. It is often very easy and 

sometimes it's a little more structured when we call in the interpreter and stuff so we avoid any 

misunderstanding or so” (IS4). 

 

These two methods are used to understand how to motivate the children. Interviewee three 

stated the following: 

“And it is figuring things out self. You question with open-ended questions” (SI3). 

In essence the two methods are about conversation. The reason I have chosen to distinguish 

these two methods is due to the dialogue method is not as structured as the MI method 

which interviewee three mentioned: 

 



 

25 
 

“It depends on what situation. Sometimes you have to let go of MI method, Marte Meo and so on and become a 

parent” (SI3). 

 

I interpreted the statement as the personnel use the dialogue method similar to how parents 

would talk to their children, which is less formal and structured. According to social 

construction my interpretation of this is that the construction lies within the interaction 

between the personnel and the children. Once a common language is established the MI and 

dialogue method is used to exchange thought and feelings which in turn improve the 

personnel's understanding of the children. The understanding further becomes their 

subjective reality, which guide them in their work and the used methods are constructed 

accordingly to this.  

 

The following methods describe how they go about to reconstruct their contextual reality. 

 

Supervision: 

“But then we have internal education and supervision also /.../ It might be that we go through different event 

that is going on here and how it affects us and what it depends on. The process of different things happening. 

So it's a bit what the situation looks like here. But then there's the process in ourselves, how we react to 

different things and situations that we go through them” (IS3). 

 

“We have had supervision” (IS5). 

The interpretation for these two methods is that they allow the personnel to reflect with each 

other to find a common meaning. The supervisor helps them to reflect by providing a 

language for them to conceptualize what is going on and structure their reality. The agreed up 

on meaning becomes their reconstruction, which helps them to understand their practice and 

find appropriate methods and strategies. 

The methods down below shed light on how other relevant social agents influence their 

construction and modification of the methods and strategies. 

Follow-up meeting: 

“You know each resident, they've got a staff meeting once a week. And in the meetings you go through the child 

... like how it's been, what does the care plan says, what does the implementation plan say and what it should 

look like in the future ... o so they put up a plan for this week and then we follow them up all the time and so” 

(IS1). 
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“/.../ We have follow-up meetings every month, at least once a month, with each child. And when we gather them 

all here, the youth, the staff, the social worker and legal guardian” (IS2). 

“Yeah, I notice that in the conversation when we have our follow-up meetings” (IS3). 

House meeting: 

“But apropos, we have other bigger meetings which we call house meeting. Then it is both the personnel and the 

youth that sits and talk about how things are working here” (IS2). 

Three-part parenthood: 

“/ .../ we often say we, social services and legal guardian have a three-part parenthood” (IS1). 

“And we've got the implementation plan we go through. And then, we have goals and sub- goals. So we go 

through that on a regular basis and that's with a social worker and a legal guardian” (IS3). 

“We are three parts that work with the same individual. Firstly, there is the social service, which is the social 

worker, he has some parts that we need to communicate with. And then we have the home and the children's 

legal guardians” (IS4). 

In terms of the social learning theory these interactions enables the personnel to learn how to 

think and reflect from different perspectives. In their interactions the social worker can argue 

how and why certain points are important. The personnel then can incorporate them in their 

way of thinking when working. As for the legal guardians, they teach the personnel, for 

instance, how to explain the asylum process in terms that the unaccompanied minors can 

understand and how to be supportive during this process.  

5.2	  The	  construction	  of	  methods	  and	  strategies	  
Based on social construction, this can be interpreted as professional individuals (e.g. 

researchers within the field or the board members of the social services) acting as private 

social agents. These individuals construct what is true in this particular context. Through 

interaction with other individuals in the same community a shared meaning has formed. The 

meanings have evolved and become habitual. This habit has been made available to others, in 

this case other professionals who are working with children. Further on the representations are 

seen as objective and universal within its field. Social services as a public institution are 

acting as an impersonal social agent. The interaction between the personnel and the 

impersonal social agent creates a relationship. The personnel become members of this 

community. Through activities they engage in and an exchange of thoughts and feelings the 
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same initial meaning, e.g. the child's best interest in centre, is shared. Consequently, the 

construction and selection of methods are based on the child. 

However, the methods discovered in this study pertain to unaccompanied minors between the 

ages of 15-18 years old. Hence, I would emphasize it is not applicable to every age group 

since different ages brings about other variables which need to be considered. Their cognitive 

abilities, maturity and the developed identity, which can be considered as their personality, 

play a certain roll in the choice and construction of the methods. To interact with a ten year 

old boy or girl differs from interacting with an 18 year old boy or girl. The differentiation 

gives rise to different constructions of reality. This in turn influences the personnel's choice 

and construction of method and strategies, which is based on the subjective and objective 

reality.   

As one of the interviewee states: 

“/.../the conversations are different from when you talk to a two-years old. It's a huge difference of course. /.../ 

Yeah, the practical would be where they are, how much they can, what they understand and their learning 

abilities. That's very individual” (IS3). 

 

From a social construction point of view the integration activities for children depends as well 

on the personnel's' subjective reality, which is a result of internalizing objective realities. The 

objective realities comes from the interaction with other individuals who they have relations 

with and share the same meanings. This kind of reality comes from some kind of relational 

background with imbedded values. For instance interviewee two mentioned: 
 

“Given that I am myself an immigrant and came to Sweden 8 years ago I thought this might be something good. 

Plus my personal life experience mixing with the education so I can give a little more to the children” (IS2). 

This can be understood as the initial interaction with individuals from the Swedish society got 

internalized. The Swedish culture and norms become a part of the reconstructed reality. With 

this subjective reality combined with the objective reality, which is the educational 

background, all guide and form the integration methods. 

Other influential agents for the construction of methods are also the personnel's personal 

experience and their educations. By previously interacting with other children the personnel 

form meanings and understanding of the reality within its context. This subjective reality is 

then reconstructed on the bases of the initial reality in accordance to the children they are 

interacting with now.  For instance interviewees three and five state: 
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“I have a lot from my previous experiences. It has been teenagers and families with children that I have worked 

with /.../ So it is a lot about the normal teenage problems plus what they have with them of course” (IS3). 

“Teenagers are teenagers. That part is quite the same if you work with teenagers.. that you are somewhere in 

life where many of them searching for them-selves and don't know really who they are and facing a lot of 

crossroads. /.../ a lot of this is in focus and it is like that everywhere. I experience that part is the same but the 

boys here have a lot or a whole other baggage with them” (IS5). 

From the data collected the study also found the personnel used trial and error to learn how to 

work and use the methods. They changed and revised the methods in accordance to how the 

child responds. According to social learning how one acts changes the environment and 

influences other individuals, which in turn changes ones behaviour. Through this process the 

personnel learn how to work with different methods to integrate the children.  

When interviewee one was asked how they learnt how to work with unaccompanied minors 

the interviewee stated: 

“One chose a method in accordance to the child's needs. And we have care plan, what is the goal, what do we 

want to achieve and what does the child respond to. Lets say if we have problem X and method Y. Just because it 

worked this time on this person doesn't mean it is going to work on the next one. Humans are complex” (IS1). 

The personnel's educational background imposes legitimacy in their method construction 

since the educational background is built up on the objective reality constructed by personal 

agents (professionals/researchers within the field) and impersonal agents (the community 

within its field which constitute the specific reality) and half constructed through their 

attained meanings of their education. The educational background influences how they see 

things and in turn how they construct methods to work with the task at hand.  

As interview subjects stated: 

“I also have the way of thinking as Marte Meo with me. It’s to see the positive parts and confirm it. It is based 

on video recording a situation and then showing the film. /.../ Here I have that way of thinking with me all the 

time so you don't need to video record it” (IS3). 

“I had a teacher at school. He used to say all people that respect them-selves should be able to work with 

salutogenesis, the healthy in people. I believe in that actually, that one should work with that particularly” (IS2). 

Additionally, the personnel also construct their methods by discussing and sharing their 

experiences with one another in the personnel group. As stated by interviewees three and five:  

“You always reflect with your colleagues” (IS3). 
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“Both by talking to the colleagues 'how do you do it?'. 'I have some difficulties to connect with this boy'. 'How do 

you usually do it?'. At the same time you have to try and find your own way and get to know the kids.  

I have to start from my-self also. Like my-self,  I don't sit and talk about everything with anybody” (IS5). 

This interaction enables them to share trial and error and thoughts on how to improve their 

practice, which lead to revised version of methods and strategies implemented.  

Additionally, the meetings and the three-part parenthood enable interaction between all the 

concerned parts. The social worker is responsible for assessing and developing the care plan 

in accordance with the child in question. The legal guardian is responsible for the economical 

and legal matters such as the asylum process. In between these two parts are the personnel 

(referenced as we in the data). The personnel implement the care plan and act as a caregiver in 

this three-part parenthood. Since these three parts are responsible for different connected 

aspects of the child and decisions are made based on the need of the child, they have to 

maintain a good communication between each other.  

Through communication and interaction they can share feelings and thoughts with the means 

of language. This in turn reconstructed their reality from the different perspectives. 

Consequently, the new construction navigates and helps the personnel to develop methods and 

strategies in relation to their educational background to what and how to implement methods 

to integrate unaccompanied minors.   
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6.	  Discussion	  
The aim of this study was to explore what methods and strategies are used and implemented 

to integrate unaccompanied minors by the personnel at residential care homes for 

unaccompanied minors, and to investigate how they construct the methods and strategies.  

The answer to the research questions lies within the description of what and how the 

personnel use the methods and strategies. By looking at the result through the perspective of 

social construction and social learning the study attained a deeper understanding of the field 

in terms of how and what construct the methods and how the social interaction brings about 

the understanding of how they learn to work with unaccompanied minors. From the result it is 

possible to draw the conclusion that both the private social agent and impersonal social agent 

combined with their subjective reality are contributors to their method and strategy 

constructions. Due to its context where four different parts (the child, the social workers, legal 

guardian and the personnel) are concerned, these act as social agent, which construct their 

reality. However, the real construction and learning lies within the interaction between the 

personnel and the children. It is from this interaction the methods and strategies emerge and 

adapt. The personnel engage in activities such as dialoguing or having a coffee with the 

children to further construct other methods to reach their goal, which is to integrate the 

unaccompanied minors.  

6.1	  Result	  discussion	  
The result of the study illuminates the methods and strategies the personnel at these 

residential care homes use and how they are constructed including the learning process. It also 

shows that the personnel cannot specifically say exact what methods they are using. Perhaps it 

is because residential care home for unaccompanied minors is a relatively new practice in 

Sweden, where the practice has not come so far as to have well defined methods in areas such 

as substance abusers. This deficiency proposes a quality issue. The absence of a clear 

framework makes it challenging to look for indicators to measure the quality of the practice 

and whether if there are deficiencies in the practice.  

Another thing that also indicates that working with unaccompanied minors is at its infant 

stage is the personnel’s need for supervisors in their practice. In their practice they encounter 

situations that they have never experienced before. They get help with reflections on what is 

happening both in the external world and the internal world. To benefit more from the 

supervision one recommendation would be to include someone who is prominent in the 
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subject of methods and well experienced within this field during the supervision. This can 

help the personnel to work with the children in a more logical and systematic way. This in 

turn would raise the evidence value and the validity in the practice.  

Out of all the homes that were included in the study, only one home had a method -bank. This 

is referred to as an assembly of methods the residential care home has. It is either filed or 

stored electronically. The methods within this bank are in line with their policy and are not 

necessary evidence-based. This particular home was founded by two social workers which is 

a interesting variable to consider in relation to how the organization is structured and what 

resources the personnel have at their disposal to work with unaccompanied minors.  

The methods used in the current situation are largely contextual where the interactions 

between the relevant parties decide what and how the methods look. Its’ contextual character 

also leads to the question of how it will be when the migratory flows change. One way to cope 

with this is to use social learning as a part of the theoretical framework. For instance the 

practice can implement working with children in groups. By providing a safe environment 

through skilled leaders the children can engage in experiential activities, which are less 

dependent on the origin of the children, to learn more adoptive behaviours.    

With the result in mind I think the method- bank is something necessary in this practice. A 

Method -bank can be seen as a toolbox where the person chooses the tools in accordance to 

the situation. This also makes it possible for the personnel to be able to identify specifically 

what methods they use. Being able to use proven methods does not only increase the value of 

evidence in the practice, but also the quality and validity.  

6.2	  Method	  discussion	  
To gather the empirical data five face-to-face interviews were conduced. This was maybe the 

first time for the interviewees to participate in a study and the presence of the interviewer 

might have affected their answers. One suggestion could be using an internet based survey 

with open-ended questions instead to gather the data. The interviewees can answer whenever 

they have time and in the comfort of their home. On the other hand this can increase the 

number of sampling error. Additionally, this would have not made it possible for the 

researcher to catch any non-linguistic information and the possibility to follow up on 

interesting subject during the interview would have been diminished. The theoretical 

framework consists of social learning theory and social construction, which is a wide 

theoretical perspective. The scope of the theory and its ontological position made the analysis 
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part challenging. The researcher needed to consider multiple realities and what and who 

constructed what. However, the theory's negative qualities are at the same time its strong suit. 

Because of the wide scope of the theory this enables the researcher to discover a wide range 

of methods and strategies, which was the aim of the study to 'explore what methods and 

strategies are implemented to integrate unaccompanied minors'. 
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7.	  Further	  research 

It would be interesting to conduct a study where one residential care home that uses the 

integration program 'Hitta rätt' and another one less structured are compared, to see whether 

there are any significant differences in terms of "success rate" and quality of practice. 

Furthermore, research about the personnel's meta-cognition can be interesting by focusing on 

how they together with the children solve the obstacles the children face in their daily life 

during the integration process.  

In addition, the residential care homes' goal is to integrate the unaccompanied minors, which 

they expect to be independent individuals. Due to the characteristic of this group they have to 

learn to take responsibility of their actions and take control of their life quite early because of 

the absence of family and the limited social support. To conduct action research can be 

interesting where a specific program is implemented to promote self-help. The study can 

illuminate how self-help addresses the problems within the context of unaccompanied minors.  
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