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1 Abstract 

The tendency to avoid reading extensive texts among students attending an upper secondary 

school programme today appear counterproductive since reading is regarded essential to 

promote progression when acquiring a second language. Does the literature used in the 

English five course at the upper secondary school motivate students overall interest in reading 

and fulfil the requirements in the curriculum by the Agency of Education in Sweden?  

Field data provided by a digital questionnaire distributed to the target group at two disparate 

upper secondary schools were used for the analysis. The survey included questions regarding 

the students preferred reading as well as the literature used in the course, their motivation to 

read and their frequency of reading English texts. The literature offered to students were 

found to correlate to both the criteria of the curriculum as well as the preferred reading of the 

students on a large scale. However, indications among the students to read any number of 

factual texts were discovered but also their negative attitude toward reading in general. 

Therefore, motivational factors among students were discussed further. The continuous work 

among teachers to provide a range of literature which encourages students reading habits is as 

important as ever. 
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2 Introduction  

Reading is regarded as essential when developing students’ proficiency in English as a second 

language. However, teachers instructing ESL, English as a Second Language, at Swedish 

upper secondary schools today sometimes find that students are less motivated to read and 

process extended texts. The possibility of a gap between the objectives of the National 

Curriculum, the teacher's aim in the classroom with the teaching of literature and the students’ 

hesitation towards extended literature are of great concern. This essay intends to investigate if 

the literature used in the English five course both meets the aims of the National Curriculum 

of English from The National Agency of Education, Sweden, and the students’ wishes. To 

achieve this, a collection of data from a student questionnaire will be analysed and compared 

to relevant theories and literature on the subject. The National Curriculum declares that:  

A secure identity and awareness of one’s own cultural origins and sharing a 

common cultural heritage strengthens the ability to understand and empathise 

with the values and conditions of others. Schools must help students to develop an 

identity that can be related to and encompass not only what is specifically 

Swedish, but also that which is Nordic, European, and ultimately global. 

International links and education exchange with other countries should be 

supported (Skolverket, Curriculum for the upper secondary school, 2013, p. 4). 

Educating and developing the student's second language skills effectively in a globalised 

society enables the individual's possibilities to study and work abroad. Students often 

recognise the importance of being able to speak a second language, but often neglect to 

identify reading or writing skills as equally important to be able to communicate. If there is a 

tendency to disregard reading in today’s society, schools must continuously acknowledge 

reading as a valuable source to improve students’ language skills, but also, a way of 

connecting within and between groups, “In other words, learners are socialised into reading, 

and the motivation for learning to read is not only (or even primarily) for enjoyment or 

information, but because the aspiring reader wants to access to a ‘community’ of readers” 

(Nunan, 1991, p. 72). “Literacy among adults is valued as a part of full citizenship, and it is 

vital that teachers show students the importance as purposeful to achieve goals and to be able 

to interact in society” (Wallace, 1988, p. 119). Students’ reluctance toward the fundamental 

ability to read is counterproductive since reading supports and develops abilities required for 
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both vocational students’ aim to become professionals within their work field as well as for 

students’ future studies at university. Moreover, the capacity of an individual to draw 

conclusions derived from qualitative analyses requires the ability to interpret texts from 

disparate sources and media, and must be taught in our schools to support our values of 

democracy in society. The National Agency of Education does not only promote the general 

intention of reading; to raise the awareness of different cultures and to enhance the students’ 

ability to communicate globally but moreover, distinguishes the importance of fluency in a 

language by emphasising the skill of finding reliable information, using it purposively:   

Students should also be able to orient themselves in a complex reality with its 

enormous flows of information and a rapidly changing world. The ability of 

students to find, acquire and apply new knowledge thus becomes important. 

Students should develop their ability to think critically, examine facts and 

relationships, and appreciate the consequences of different alternatives. By these 

means students will come closer to scientific ways of thinking and working. 

(Skolverket, Curriculum for the upper secondary school, 2013, p. 5) 

3 Literature Review 

3.1 Terminology 

The meaning of literacy has extended from describing the reading and writing ability to a 

broader explanation due to constant changes in society over time. The information technology 

and its rapid development of new sources of information have brought on changes which 

affect students who nowadays face a vast range of texts at school and outside of school from 

different media and sources of information to which they have to adapt. They are nowadays 

confronted with challenges to use different reading and communication strategies when 

presented with digital texts and sources as well as recognising and analysing fiction 

(Westlund, Björkman, & Olin-Scheller, 2016, p. 17). PISA, Programme in International 

Student Assessment, and PIRLS, Progress in International Reading Literacy Study, use the 

terminology reading literacy. PISA defines it as the ability to understand, use, reflect and 

engage with texts to achieve a goal, develop skills and potential and to interact within a 

society (Westlund, Björkman, & Olin-Scheller, 2016, p. 17). According to PIRLS 2016 

Reading Framework, the term includes the ability to understand, to use written language, to 
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construct meaning, reading to learn and to participate in communities of readers in school and 

everyday life and enjoyment (Westlund, Björkman, & Olin-Scheller, 2016, p. 18).  

Decoding is a term used to describe the process where the reader reads the text but might have 

difficulties interpreting the text within its context. The words are read correctly, and there is a 

fluency when reading, but the understanding is not necessarily present (Westlund, Björkman, 

& Olin-Scheller, 2016, p. 18). “Most teachers of reading have encountered children who are 

able to decode print after a fashion and thereby ‘read’ without actually extracting meaning 

from the text” (Nunan, 1991, p. 64). Different decoding strategies might be of help to the 

student and are a set of diverse techniques which include the identification of high-frequency 

words, consonants and vowels and decoding one syllable- or multi-syllable words and vowel 

patterns. Reading strategies are tools used by the reader to interpret and understand the 

meaning of a text (Westlund, Björkman, & Olin-Scheller, 2016, p. 19). Reading proficiency is 

defined as the ability to use both decoding- and reading strategies to develop proficiency in 

reading. The strategies enable the reader's progression in reading which promotes further 

reading proficiency of the reader who automates the decoding- and reading strategies which 

promote progress and develops new, useful strategies to achieve a higher level of reading 

proficiency (Westlund, Björkman, & Olin-Scheller, 2016, p. 19). Reading comprehension is 

defined as the ability to interpret, use information, create and re-create in different texts. The 

term includes both cognitive processes- and social abilities, meaning that phonological 

processing, working memory, syntactic and morphological awareness, semantic and 

orthographic processing as well as the commitment, motivation and attitude towards reading 

influence the reading comprehension (Westlund, Björkman, & Olin-Scheller, 2016, p. 19). 

Reading competence refers to the abilities to make use of background knowledge in an area, 

the previous experience of reading, the text in itself and its structure and the context where the 

reading takes place. The awareness that texts demand different skills when analysed makes 

the reading competence individual (Westlund, Björkman, & Olin-Scheller, 2016, p. 19). 

3.2 Language Teaching Methodology 

The benefits of reading as a part of language teaching methodology in acquiring a second 

language are considered and proven essential when improving the student's language 

proficiency. Intensive reading might allow the student to work with various features of a 

language through a text suitable for the student. According to I.S.P Nation there are several 

aspects which may be addressed when reading;  
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“1. Comprehension. Intensive reading can aim at understanding a particular 

text” (Nation, 2009, p. 27).  

“2. Regular and irregular sound- spelling relations. This can be done through the 

teaching of phonics, through teaching spelling rules, and through reading aloud” 

(Nation, 2009, p. 27). 

“3. Vocabulary. Learners’ attention can be drawn to useful words, and the 

underlying meaning and use of these words can be explained. Words from the text 

could be assigned for later studies.” (Nation, 2009, p. 27). 

“4. Grammar. Difficult grammatical features can be explained and analysed.” 

(Nation, 2009, p. 27). 

“5. Cohesion; Learners can practise interpreting what pronouns refer to in the 

text, what the conjunction relationships between sentences are, and how different 

words are used to refer to the same idea.” (Nation, 2009, p. 27). 

“6. Information structure. Certain texts contain certain kinds of information. 

Newspaper reports, for example, can describe what happened, what led to the 

happening, what likely the effects will be, who was involved, and when and where 

it happened. Learners can be helped to identify these different kinds of 

information.” (Nation, 2009, p. 27). 

“7. Genre features. The vocabulary, grammatical features, cohesive features and 

information all contribute to the communicative effect of a text. Intensive reading 

can focus on how the text achieves its communicative purpose through these 

features and what this communicative purpose is.” (Nation, 2009, p. 27). 

“8. Strategies. Intensive reading can be used to help learners develop useful 

reading strategies. By working intensively on a text, learners can practise the 

steps in guessing from context, using a dictionary, simplifying difficult sentences 

and taking notes.” (Nation, 2009, p. 27).  
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Similar required abilities are also found in the National Curriculum for the English five course 

(Appendix 1). The courses in English throughout the Swedish school system emanates from 

the Common European Framework of Reference for Languages, CEFR. The CEFR provides a 

common basis for developing curricula, syllabus, exams and course literature regarding 

language learning throughout Europe with the aim to overcome language barriers between 

people working with languages due to the different educational systems in Europe. 

(Skolverket & Council of Europe, 2007, p. 17) The English five course is obligatory for both 

Vocational National Programmes and Higher Education Preparatory National Programmes 

and is mainly taught during the students’ freshman year at the upper secondary school in 

Sweden. (Skolverket, Curriculum for the upper secondary school)  

3.3 Key theoretical reading concepts  

3.3.1 Bottom-up theory and the top-down theory 

The traditional bottom-up theory view focuses on the printed text in itself, the core of a text, 

where the student uses basic acquired skills about graphemes and phonemes for decoding the 

written text to its aural equivalent. The semantic analysis is the last process where the reader 

reproduces the symbols into meaning (Nunan, 1991, p. 64). The theory has been criticised 

since it emphasises the aural features of a language, although vocabulary and the structure of 

a language are of importance when acquiring an understanding of a second language. 

Research has shown that this technique of serial processing of phonemes is too time-

consuming to be applied in reality. 

“An early study by Kolers and Katzmann (1966), for example, demonstrated that 

it takes from a quarter to a third of a second to recognise and assign the 

appropriate phonemic sound to a given grapheme. At this rate, given the average 

length of English words, readers would only be able to process around 60 words 

per minute. In fact, it has been demonstrated that the average reader can read 

and comprehend around 250- 350 words per minute. Given the fact that we can 

only hold in working memory about seven items at a time, readers would, under 

the bottom-up model, very often forget the beginning of a sentence (and perhaps 

even a word) before they have reached the end” (Nunan, 1991, p. 65)  

Also, it has been found that it might be hard to foresee the pronunciation of a letter 

without knowing the context. David Nunan exemplifies the problem by using research from 
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Smith (1978) who pointed out the difficulty of predicting the sound of a letter or a word if the 

reader lacks the context in which the word or letter is situated. If a reader was to interpret the 

word read, how would the phonemic value be set to the word without knowing if the sentence 

applied refers to the present or past tense (Nunan, 1991, p. 65)? As a result of the critique 

towards the bottom-up theory, the top-down theory was introduced as an alternative 

emanating from the reader rather than the text. The theory emphasises the interaction between 

the reader and the text considering the content of the text and the reader’s expectations of it 

and his or her knowledge on the subject but also their interest in the text. It is through those 

features the reader determines whether or not the content of the text is correct or if it has to be 

transformed and reconsidered (Nunan, 1991, pp. 65-66). 

3.3.2 The interactive-compensatory model 

Research within the area shows that Second Language Learners benefit from a combination of 

the bottom-up and the top-down methodology when reading, the interactive-compensatory 

model by Stanovich (1980). The combination of the bottom-up and the top-down theories 

suggests that a reader might compensate for any lack of phonological, lexical, syntactic, 

semantic and discoursal knowledge by utilising information simultaneously from either one of 

them when needed. To a reader with a limited linguistic knowledge when processing a text 

the importance of a well-known content to the reader is a significant factor to the user.  

3.3.3 The Concept of Schemas 

A concept that has influenced the way linguists understand the comprehension process is the 

idea of the schema. The term can be found among studies of Piaget (1926), Bartlett (1932) 

and was developed further by the educational psychologist Richard C. Anderson (Davis, 

2013, p. 27). The schema theory implies that our knowledge is organised into units and 

information is stored within them (Davis, 2013, p. 19). The information is based on our 

previous experiences and influences our interpretations of an individual context and what a 

reader might expect in a given context (Nunan, 1991, p. 68). It has shown that for an SLL, 

Second Language Learner, the forming of a schema when reading helps the student with the 

comprehension of a text.  
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Figure 1 Illustration of a person's schema of an egg (Davis, 2013, p. 20). 

 

The development of a schema is an ongoing process, and begins within our minds when we 

gain experience and transform that into knowledge in our various schemata. Our experiences 

have different features, which are sorted in our schemata of that theme or word. 

Our schemata continue to develop when we combine, extend or alter information. Second 

language learners benefit from reading texts which have a content that is familiar and 

appealing to them. The comprehension of a text depends on sentence structure and the length 

of the phrase, how many new words and concepts that are presented to the reader and the 

intensity of the vocabulary but also the difficulty of the subject to the reader and how 

informed the reader is on the subject (Nunan, 1991, p. 69). Taking this into consideration 

when teaching would suggest that it is essential to spot the student's language level and their 

previous knowledge of the area to ensure sustainable progress. 

3.3.4 Motivation 

The students’ motivation to read is significant for their development of new knowledge and 

withholding prior gained proficiency. Motivation as a process implies the initiation of goal-

setting and the ability to uphold it. There are several indexes of motivation among students: 

choice of tasks or interest of the students, effort, persistence and achievement. (Pintrich & 

Schunk, 2002, p. 13). Students unconstrained selection of works indicates where the 

motivation lies. The effort and persistence used to perform the task also reveal the motivation, 

especially if the assignment is considered challenging and includes problem-solving which 

could demand more mental effort on the student. As an indirect result of the students’ effort 
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and persistence work, they are expected to achieve at a higher level. The achievement is in 

itself a motivational factor which inspires the student to repeat this valiant work. (Pintrich & 

Schunk, 2002, p. 14). Students’ capacity to judge their capabilities to plan and realise a task, 

their self-efficacy, often affects their choice of works and the effort they are willing to put into 

it (Bandura, 1986, p. 391). Self-efficacy is often studied as a reference to a type of goal and 

outcome expectations. The outcome expectation forms another part of the motivational 

process. “The belief that one can high jump six feet is an efficacy judgement; the anticipated 

social recognition, applause, trophies, and self-satisfactions for such a performance constitute 

the outcome expectations” (Bandura, 1986, p. 391). The idea could be conveyed to students in 

school who would have efficacy judgments of their capabilities and skills and also have 

outcome expectations about what grades they might receive on the assignments.  

Efficacy judgements and outcome expectancy are usually related, and students who 

have high efficacy judgement combined with high outcome expectations are naturally the 

ones who have the optimum requirements to perform. However, students who show 

deviations from the desired norm provide knowledge into behaviour and effect (Bandura, 

1986, pp. 393-394). Table 1 shows the results of disparate levels of behavioural and affective 

reactions according to Bandura.  

 Outcome Expectation  

Self Efficacy Low outcome expectation High outcome expectation 

High self-efficacy Social activism 

Protest 

Grievance 

Milieu change 

Assured, opportune action 

High cognitive engagement 

Low self-efficacy Resignation 

Apathy 

Withdrawal 

Self-devaluation 

Depression 

Table 1 Behavioural and affective reactions as a result of different levels of self-efficacy and outcome 

expectations 

To meet different learners’ language levels, the teacher has to present a methodology that also 

considers the student’s background knowledge within an area when reading.   

3.3.5 Extrinsic motivation and intrinsic motivation 

An influential positive motivator which prompts, for example, a student to develop further in 

an area could either be an extrinsic or intrinsic incentive. The extrinsic incentive is an external 

motivator which is arbitrary; it is not guaranteed to get a natural increase of a grade after 
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having completed a successful project, although, such an external motivator is expected to 

encourage the student to take on further responsibilities and demanding tasks. However, if the 

expected outcome is not met, the behaviour that was expected to accomplish the higher grade 

of the student rapidly declines (Bandura, 1986, p. 240). The intrinsic incentive is believed to 

motivate the student without any external reward and grows from self-evaluative and self-

efficacy mechanism. Activities which support those mechanisms are shown to be interesting 

to students during a longer period (Bandura, 1986, p. 242). 

3.3.6 Gender and socio-economic factors 

The differences in reading achievement due to gender and disparate socio-economic factors 

are documented in cross-national studies such as Progress in International Reading Literacy 

Study, PIRLS, and Programme for International Student Assessment, PISA (Forsthuber, 

Horvath, & Motiejunaite, 2010, p. 33). According to the results of those test, the outcome 

seems to vary between the participating countries, and the methodology and design of the 

tests are of significance for the outcome. (Forsthuber, Horvath, & Motiejunaite, 2010, p. 23) 

Despite those factors, which have to be taken into consideration when interpreting the result 

of those surveys, the tests are regarded as important because countries might assess the 

outcome of the test in comparison to other countries and their educational system. 

(Forsthuber, Horvath, & Motiejunaite, 2010, p. 24) A re-occurring result in those surveys 

indicates girls outperforming of boys in reading achievement consistently throughout the 

school in various countries (Forsthuber, Horvath, & Motiejunaite, 2010, p. 34). However, 

studies show that socio-economic factors also are highly valued when interpreting reading 

achievement among students and researchers have found that the significance of the student's 

background increases over time (Sammons, 1995, p. 476).  

“Controlling for attainment at age 11, girls and students of non-manual 

backgrounds and those not on low incomes obtained higher GCSE results than 

other groups. Thus disparities in absolute attainment related to gender and socio-

economic factors increased as students grew older” (Sammons, 1995, p. 479).  

Disadvantages such as poverty, the size of the family and the parents lack of higher education, 

especially when two factors or more are combined, have a negative impact on the students’ 

attainment (Sammons, 1995, p. 467).  
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4 Method 

4.1 Material 

The approach to this essay was quantitative research. A digital questionnaire has provided 

data which was used for further analysis. This quantitative approach was assumed to produce 

useful statistics which could be compared with theories within the area and functional 

information. The method could also be recreated and used in other settings. 

4.2 Data 

The study is based on a digital survey given to students at two separate upper secondary 

schools situated in the southern part of Sweden. The participants are first-year students from 

both vocational programs and higher education preparatory programs, taking the English five 

course at the upper secondary school. Four classes in total were asked to participate in the 

survey, two of them Vocational programmes and two of them Higher education preparatory 

programmes. The distribution between the Vocational- and Higher education preparatory 

programmes was equal between the two participating schools in the survey. The total amount 

of participants were 59 students, evenly distributed between the two schools. The questions 

used in the study were developed with the aim to investigate the students reading habits at 

school and outside of school, what type of texts genres they prefer to read, why they read and 

how their overall perspective upon reading in English is.  

The survey was designed with the online software Survey Monkey which offers a 

suitable service for this type of poll with a user-friendly interface. There were four different 

teachers involved in the process of distributing the questionnaire; all had been informed 

beforehand of the aim, structure and possible difficulties with the survey by the teacher 

responsible for the questionnaire. The survey had been tried out previously on a test group of 

students who matched the criteria of the target group, to know if there were any difficulties 

interpreting the questions, what amount of time a student needed to fill in the survey and if the 

interface of the survey suited the particular target group. The test group identified a few 

language difficulties with the survey. The expression; mother tongue, seemed confusing to 

them, therefore the decision to use both English and Swedish in the survey was taken and as a 

result, the final edition of the survey was written in both languages to improve the reading 

comprehension of the target group to secure the outcome of the questionnaire. The students 
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were also informed of the aim and the structure of the survey by their teacher before entering 

the questionnaire. 

4.3 Method of Analysis 

The software used for this digital survey provides the answers to the individual questions of 

the questionnaire immediately after they have been registered by the students. The data 

provided for each question were interpreted individually and compared to the theories used in 

this essay.    

4.4 Validity and Reliability 

The participating students in the survey represented upper secondary schools of similar sizes 

regarding the number of students registered, and the schools also have similar organisational 

structure. The schools are situated in different areas, one in a city of approximately 120000 

inhabitants and the other in a smaller town of 35000 residents. The school located in the 

medium-sized city is one of four upper secondary schools available for students there. Out of 

the four schools, three of them offer identical Higher upper secondary programmes and 

selected Vocational programmes; the fourth school is solely providing Vocational 

programmes. The competitiveness of those four schools might influence their student body. 

The school in the medium-sized town is considered to be the most prestigious of the four 

schools with the highest percentage of first-hand applicants. The school in the smaller town is 

the only available upper secondary school within that area. The lack of competition among 

upper secondary schools in the smaller town might be of importance since this particular 

school is the only alternative if the students choose to stay in their hometown with the 

advantage of being able to stay on living with their parents and be able to socialise with old 

friends, criteria that are shown to be important when teenagers apply to an upper secondary 

school, according to Region Kronoberg’s publication; Vad påverkar ungas gymnasieval? 

(Kronoberg Region, 2015, pp. 29-30) Also, the unequal distribution between the genders and 

the small number of female participants in this survey causes uncertainty to the interpretation 

of the result of the female participants. Due to the restrictions of time amongst the teachers 

who kindly helped me distribute the survey to their students I was unable to balance the 

gender division.  
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5 Results 

With the aim to examine if the literature used in the English five course both meets the aims 

of the National Curriculum from Skolverket, Sweden, and the student's wishes, the students in 

this survey were asked questions that address those issues.  

5.1 Gender 

The students have been invited to state their gender to establish a further understanding of the 

target group. 

 

 
Figure 2 The distribution of gender identity in the survey 

 

All of the 59 participants answered the question regarding their gender identity. Figure 2 

shows that 17 % of the participants are female and 83 % male. The predominating gender 

participating in this questionnaire is male.  
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5.2 What is your mother tongue? 

The students were asked to specify their first language to receive information about their 

mother tongue since this might reflect upon their understanding of and the previous contact 

with the English language. 

 

 
Figure 3 The distribution of mother tongue among the students 

 

Out of a total of 59 students, 24% of them were found to have another mother tongue than 

Swedish. 76% of the students stated ‘Swedish’ as their native language. Figure 3 shows the 

variation of the first language among the students in the survey.  

  

Albanian
1% Assyrian

2%
Bosnian

2% Chinese
2%

English
2%

Finnish
2%German

2%
Greek

2%

Other
3%

Spanish
3%

Swedish
76%

Vietnamese
3%
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5.3 Type of education at the upper secondary school 

The participants were asked to clarify whether they attended a Higher education preparatory 

programme or a Vocational Programme to establish the objectives of their education.  

 
Figure 4 The distribution of programmes among the students. 

   
Figure 5 The distribution of gender among the students. 

 

All of the students answered this question. 29% of the students attended a Higher education 

preparatory programme, and 71% of the students attended a Vocational programme. 17% of 

the students were females and 83% males. The Higher Education Preparatory Programmes 

represented in the survey are the Business Management and Economics Programme and the 

Technology Programme. The Vocational programmes are represented by the Business and 

administration programme, the Building and Construction Programme and the HVAC and 

Property Maintenance Programme at the upper secondary school. 
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5.4  What kind of reading in English do you practice at school? 

In an attempt to establish what kind of texts students mostly read during school hours, they 

were asked to specify their reading habits at school. The options to choose from were; 

‘Literary canons’, ‘Fiction’, ‘Graded literature’, ‘The Textbook in English five’, 

‘Newspapers’, ‘Magazines’, ‘Poems’, ‘Plays’ and ‘Other’. The students were able to select 

more than one answer to this question. All of the participants responded this question. 

 

 
Figure 6 The type of reading by all participating students organised at school. 

Of the participating students, 81%, answered that they read ‘The textbook in the English five 

course’, followed by ‘Fiction’ at 54%. 24% responded that they were engaged in ‘Other’ 

literature, 17% read ‘Newspapers’ and 12% ‘Literary Canons’. 8% of the students 

encountered ‘Poems’, 7% were offered ‘Graded literature’, 7% read ‘Magazines’, and finally, 

2% studied ‘Plays’ at school.  
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Figure 7 The type of reading organised in school by male and female students divided into choice of upper secondary 
programme 

The students attending a Higher education preparatory programme read more fiction 

according to this survey than the students at a Vocational programme. The usage of the 

textbook in the English 5 course seem to be equally distributed between the programmes.  

 

 
Figure 8 The type of reading organised in school divided into female and male students 

The female students read more literary canons during school hours than the male students in 

this survey. 
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Figure 9 The type of reading organised in school by female students divided into choice of upper secondary programme 

The restricted sources of texts for female students attending a Higher education preparatory 

programme might be explained by the limited numbers of female participants in this survey.  

 

 
Figure 10 The type of reading organised in school by male students divided into choice of upper secondary programme 
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The male students attending a Higher education preparatory programme do not read 

‘Newspapers’ at all during school hours, compared to the male students attending a 

Vocational programme where 18% mention ‘Newspapers’ as one type of text read at school.  
 

 

5.5 What kind of reading in English do you prefer at school?  

To explore what kind of reading students prefer to read at school, they were asked to define 

their choice of literature. The options to choose from were; ‘Literary canons’, ‘Fiction’, 

‘Graded literature’, ‘The Textbook in English five’, ‘Newspapers’, ‘Magazines’, ‘Poems’, 

‘Plays’ and ‘Other’. The students were able to select more than one answer to this question. 

All of the participants responded to this question. 

 

 
Figure 11 The type of reading the students prefer to read at school by all participating students 

42% of the respondents answered that they preferred to read the textbook in the English five 

course. Furthermore, 39% favoured ‘Fiction’, 34% defined ‘Other’ as their preferred choice of 

reading and 24% named ‘Newspapers’. 12% identified ‘Magazines’, 10% appointed ‘Literary 

canons’ and 8% specified ‘Plays’ as their preferred reading at school. Finally, ‘Graded 

literature’ and ‘Poems’ was listed at 3% by the students as their favourites.  
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Figure 12 The type of reading the students prefer to read at school divided into female and male students. 

40% of the female students and 4% of the male students preferred to read ‘Literary canons’ at 

school.  

 

 

 
Figure 13 The type of reading male and female students prefer to read at school divided into choice of programme 

The comparison of the students preferred reading between the Higher education preparatory 

programmes and the Vocational programmes show that the students attending a Higher 

education preparatory programme like to read ‘Fiction’ at a higher percentage than the 
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students at a Vocational programme. The students attending a Vocational programme have a 

higher percentage that wishes to read ‘Newspapers’ than the students at a Higher education 

preparatory programme.  

 

 
Figure 14 The type of reading female students prefer to read at school divided into choice of programme 

All of the female students attending a Higher education preparatory programme preferred to 

read ‘Fiction’. Compared to the female students at a Vocational programme where 38% stated 

that they wanted to read ‘Fiction’. However, 50% of the female students attending a 

Vocational programme preferred to ‘Literary canons’, but none of the female students at a 

Higher education preparatory programme specified that genre. It has to be pointed out that the 

number of female students participating in this survey leaves an uncertainty to the results.  
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Figure 15 The type of reading male students prefer to read at school divided into choice of programme 

The male students attending a Higher education preparatory programme seem to prefer a more 

restricted variation of English texts at school than the male students attending a Vocational 

programme who have mentioned a wider variety of texts they prefer to read.  

 

5.6 Why do you read in English at school? 

To explore what motivates the students to read in English at school they were given an 

opportunity to grade their motives. The students were given the alternatives; to get good 

grades, to improve my language skills, to learn about other cultures, to educate myself in 

different areas and finally, I enjoy reading. As one might have several reasons to read, the 

question was designed as a multiple-choice question.  
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Figure 16 The motivation to read among the students by all participating students. 

Of all 59 students who answered this question, 47% responded that the possibility to get good 

grades had an impact on their motives of reading. A majority of the students, 80%, identified 

the alternative “to improve my language skills” as a major factor and 20% read to “learn 

about other cultures”. Furthermore, 31% stated that they read “to educate myself in different 

areas”. However, 5%, enjoyed reading.  

 

 
Figure 17 The motivation to read among the students divided into female and male students. 

90% of the female students and 78% of the male students state that their motivation to read in 

English at school is to ‘improve my language skills’. Furthermore, 40% of the female students 

state that their motivation to read in English at school is ‘to learn about other cultures’ while 

51% of the male students read English at school ‘to get good grades’. Out of the participating 

male students, 6% enjoyed reading while none of the female students did. 
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Figure 18 The motivation to read among female and male students divided into the choice of programme. 

The result regarding the motivation to read among students attending a Higher education 

preparatory programme or a Vocational programme are fairly evenly distributed. However, 

none of the students attending a vocational programme enjoys reading in English.  

 
Figure 19 The motivation to read among female students divided into the choice of programme. 

Among the female students attending a Higher education preparatory programme, all 

answered that they read ‘To get good grades’ compared to the females attending a Vocational 

programme where 13% found ‘To get good grades’ important. All of the female students 

attending a Vocational programme reported ‘To improve my language skills’ a significant 
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motivational factor, while 50% of the female students attending a Higher education 

preparatory programme found the parameter important.  

 

 
Figure 20 The motivation to read among male students divided into the choice of programme. 

The comparison among male students’ motivation to read depending on their choice of 

programme show significant similarities between the two groups. Out of the male students 

attending a Higher education preparatory programme 87% ranked ‘To improve my language 

skills’ as one of the motivational factors to read English texts, moreover, 74% of the male 

students attending a Vocational programme found this parameter to be interesting. ‘To get 

good grades’ was essential to 47% of the male students attending a Higher education 

preparatory programme, compared to 53% of the male students attending a Vocational 

programme. 20% of the male students attending a Higher education preparatory programme 

and 15% of the male students attending a Vocational programme found ‘To learn about other 

cultures’ motivating and 40% respectively 32% of the male students at a Higher education 

preparatory programme respectively Vocational programme stated ‘To educate myself in 

different areas’ as a motivational factor. However, the choice ‘I enjoy reading’ was solely 

recognized by the male students at a Higher education preparatory programme as an incentive 

to read.   
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5.7 How often do you read English texts outside of school? 

To better understand the students’ motivation and attitude towards reading they were asked to 

describe how often they read English texts outside of school. The students were presented 

with the previously used type of literature and asked to answer how often they read it outside 

of school. The parameters used to establish how often students read in English outside of 

school were: every day, 4-5 times a week, 2- 3 times a week, 1-2 times a week and finally, not 

at all. The participants were able to give more than one answer to this issue. 

 

 
 

 Not at all 1-2 times 

a week 

2-3 times 

a week 

4-5 times 

a week 

Everyday 

Literary canons 81% 14% 2% 0% 3% 

Fiction 71% 20% 7% 2% 0% 

Graded 

literature 86% 12% 2% 0% 0% 

Newspapers 42% 29% 14% 7% 8% 

Magazines 61% 22% 5% 7% 5% 

Poems 83% 12% 2% 2% 2% 

Plays 95% 3% 0% 0% 2% 

 Other 24% 27% 12% 12% 25% 

 

The overall impression indicates that students, when reading in English outside of school, 

prefer the category “Other” types of texts, for example, sources from the Internet. Newspapers 
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are the second most preferred reading outside of school among the students followed by 

magazines. The students seem to spend 1- 2 times a week in general on reading, regardless of 

their choice of reading. The only alternatives that show a different frequency of reading 

outside of school among the students are the categories “Other” and “Plays”. 

 

 
Figure 21 The frequency of reading ‘Literary canons’ outside of school among female and male students. 

 

80% of the female students and 82% of the male students declare that they never read literary 

canons outside of school. However, 20% of the female students read literary canons 1-2 times 

a week compared to 12% of the male students who read the genre 1-2 times a week. 4% of the 

male students read ‘Literary canons’ every day. 
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Figure 22 The frequency of reading ‘Literary canons’ outside of school among female students divided into the choice of 
programme. 

Among the female students attending a Higher education preparatory programme, 50% of 

them read ‘Literary canons’ 1-2 times a week compared to females at a Vocational 

programme where 13% read ‘Literary canons’ 1-2 times a week.  

 

 
Figure 23 The frequency of reading ‘Literary canons’ outside of school among male students divided into the choice of 
programme. 
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Among the male students attending a Higher education preparatory programme, 27% read 

‘Literary canons’ 1-2 times a week. 6% of the male students at a Vocational programme state 

that they read the genre every day. 

 

 

 
Figure 24 The frequency of reading ‘Fiction’ outside of school among female and male students 

 

According to the survey ‘Fiction’ seems to be the choice for 30% of the female students and 

28% of the male students in this survey.  

 

 
Figure 25 The frequency of reading ‘Fiction’ outside of school among female students divided into the choice of programme. 
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The female students of the Vocational programmes state that 13% of them read ‘Fiction’ 1-2 

times a week, moreover, as much as 13% read ‘Fiction’ 2-3 times a week. Still, 75% of the 

female students of a Vocational programme never read ‘Fiction’ outside of school.   
 

 
Figure 26 The frequency of reading ‘Fiction’ outside of school among male students divided into the choice of programme. 

27% of the male students attending a Higher education preparatory programme read ‘Fiction’ 

1-2 times a week outside of school. However, 60% of them never read the genre after school 

hours. Among the male students of a Vocational programme as much as 18% read ‘Fiction’ 1-

2 times a week, but 76% never read ‘Fiction’ outside of school. 

 

 
Figure 27 The frequency of reading ‘Graded literature’ outside of school among female and male students 
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The female students do not read, according to this questionnaire, graded literature compared 

to the male students where 14% read graded literature 1-2 times a week. 

 

 
Figure 28 The frequency of reading ‘Graded literature’ outside of school among male students divided into the choice of 
programme. 

The genre ‘Graded literature’ is read 1-2 times a week outside of school by 20% of the male 

students attending a Higher education preparatory programme compared to 12% of the male 

students attending a Vocational programme. 

 

 
Figure 29 The frequency of reading ‘Newspapers’ outside of school among female and male students. 
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10% of the male students read the category ‘Newspapers’ every day outside of school, and 

49% of the male students read it regularly. 50% of the female students state that they read 

‘Newspapers’ 1-2 times a week or more. However, no one of the female students read 

newspapers daily, and moreover, 50% never read ‘Newspapers’ outside of school. 

 

 
Figure 30 The frequency of reading ‘Newspapers’ outside of school among female students divided by choice of programme. 

Out of all the female students attending a Vocational programme read ‘Newspapers’ 25% of 

them read the genre 1-2 times a week and 25% of the female students 2-3 times a week and as 

much as 13% of them read ‘Newspapers’ 4-5 times a week outside of school.  
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Figure 31 The frequency of reading ‘Newspapers’ outside of school among male students divided by choice of programme. 

The male students seem equally interested in reading ‘Newspapers’ outside of school 

regardless of their choice of programme. 

 
Figure 32 The frequency of reading ‘Magazines’ outside of school among female and male students 

 

The category ’Magazines’ shows clear variations between the genders. 40% of the female 

students read magazines 1-2 times a week compared to 18% of the male students. 20% of the 

female students read magazines 2-3 times a week, whereas 2% among the male students agree 

upon reading the category as often as 2-3 times a week. 10% of the female students read 

magazines every day compared to 4% of the male students. However, the male students read 

magazines 4-5 times a week, a frequency not recognised at all by the female students.  
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Figure 33 The frequency of reading ‘Magazines’ outside of school among female students divided by choice of choice of 
programme. 

The reading frequency of ‘Magazines’ among the female students at Vocational programmes 

shows that there are a variety of reading habits within that group, whereas the female students 

attending a Higher education preparatory programme solely read the category 1-2 times a 

week. The lack of variety within this group might be explained by the small number of 

females at a Higher education preparatory programme participating in this survey. 

 

 
Figure 34 The frequency of reading ‘Magazines’ outside of school among male students divided by choice of programme. 
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The reading of ‘Magazines’ among the male students attending a Higher education 

preparatory programme shows that 67% of the male students never read the genre. Secondly, 

13% read ‘Magazines’ 1-2 times a week or 4-5 times a week. Finally, 7% report to read 

‘Magazines’ every day. In comparison, the male students at a Vocational programme declared 

that 68% of them did not read ‘Magazines’ at all. 21% read the genre 1-2 times a week, 6%, 

4-5 times a week and 3 %, 2-3 times a week. Finally, 3%, read ‘Magazines’ every day.  
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Figure 35 The frequency of reading ‘Poems’ outside of school among female and male students. 

20% of the female students are engaged with reading poems outside of school 1-2 times a 

week in comparison to the male students where 10% read poems 1-2 times a week.  

 

 
Figure 36 The frequency of reading ‘Poems’ outside of school among female students into choice of programme 

25% of the female students attending a Vocational programme read ‘Poems’ 1-2 times a week 

outside of school. 
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Figure 37 The frequency of reading ‘Poems’ outside of school among male students by choice of programme 

7% of the male students attending a Higher education preparatory programme read ‘Poems’ 1-

2 times a week, another 7 % read ‘Poems’ 2-3 times a weak, outside of school. Among the 

male students attending a Vocational programme, 12% read ‘Poems’ 1-2 times a week, and 

3% read ‘Poems’ every day.  

 

 
Figure 38. The frequency of reading ‘Plays’ outside of school among female and male students. 

4% of the male students read plays 1-2 times a week, and 2% of the male students read plays 

every day. 
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Figure 39 The frequency of reading ‘Plays’ outside of school among male students divided by choice of program. 

The activity among male students to read ‘Plays’ outside of school is evenly distributed 

between the choice of programmes and the result shows that the main difference lies in the 

frequency of reading the genre. Whereas, 7% of the male students attending a Higher 

education preparatory programme read ‘Plays’ 1-2 times a week compared to 3% of the male 

students attending a Vocational programme. Among the male students at a Vocational 

programme, 3% also mention that they engage in reading ‘Plays’ every day of the week.  
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Figure 40 The frequency of reading "other literature" among male and female students 

Both female students and male students are engaged in reading other types of literature 

frequently, according to this study. 30% of the female students prefer to read other types of 

literature 2-3 times a week while 29% of the male students prefer to read other types of 

literature 1-2 times a week. 

 

 
Figure 41 The frequency of reading "other texts" among female students divided by choice of programme 

50% of the female students attending a Higher education preparatory programme read ‘Other 

texts’ 1-2 times a week, and the other half read it 2-3 times a week. Once again, the female 

participants attending a Higher education preparatory programme are small in numbers. 
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Therefore, the result might be misleading. Among the female students attending a Vocational 

programme, 25% of the never engage in ‘Other texts’ but 25% state that they read that kind of 

texts as frequently as every day of the week. Another 25% read them 2-3 times a week, and 

13% read them 1-2 times a week respectively 4-5 times a week. 

  

 
Figure 42 The frequency of reading "other literature" among male students divided by choice of programme 

The genre ‘Other texts’ seem equally interesting to male students’ regardless of their choice 

of programme, with the result that shows a wide variety of reading frequency. As much as 

33% of the male students at Higher education preparatory programme read this type of texts 

every day, in comparison to the male students at a Vocational programme where 24% read 

‘Other texts’ every day. However, 24% of the male students attending a Vocational 

programme never read ‘Other texts’, compared to the male students attending a Higher 

education preparatory programme where 13% mention they never read ‘Other texts’.   
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5.8 What do you think about reading in English? 

Finally, all of the participants were asked to specify their opinions about reading English texts 

in general. They were asked to grade the alternatives; ‘I only read if I have to’, ‘I like to 

discuss books with other people’, ‘I think reading is boring’, ‘I need to read well for my 

future’ and ‘I enjoy reading’. For each of the statements, the students had the opportunity to 

grade each one of them, using the alternatives; ‘Agree a lot’, ‘Agree a little’, ’Disagree a 

little’ or ‘Disagree a lot’.  

 

 
Figure 43 The students’ ranking of opinions regarding reading English texts in general 

‘Disagree a lot.’ 

17% disagree a lot with the declaration. ‘I only read if I have to’ and 27% disagree a lot with 

‘I like to discuss books with other people’. 14% disagree a lot with ‘I think reading is boring’. 

10% of the students disagree a lot with ‘I need to read well for my future’. Finally, 25% of the 

students disagree a lot with the statement ‘I enjoy reading’.  

‘Disagree a little.’ 

19% of the students disagree a little with ‘I only read if I have to’ and 32% of them agree a 

little with ‘I like to discuss books with others’. 22% disagree a little with the statement ‘I 

think reading is boring’. 17%  disagree a little with ‘I need to read well for my future’, and 

finally, 27% of the students disagree a little with the statement ‘I enjoy reading’.  

‘Agree a little.’ 

27% agree a little with the statement ‘I only read if I have to’ and 29% of them agree a little 

with ‘I like to discuss books with others’. 31% disagreed a little with the statement ‘I think 

reading is boring’. 46%  agree a little with ‘I need to read well for my future’, and finally, 

32% of the students agree a little with the statement ‘I enjoy reading’.  
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‘Agree a lot’ 

37% agree a lot with the statement ‘I only read if I have to’ and 12% of them agree a lot with 

‘I like to discuss books with others’. 34% agree a lot with the statement ‘I think reading is 

boring’. 27%  agree a lot with ‘I need to read well for my future’, and finally, 15% of the 

students agree a lot with the statement ‘I enjoy reading’.  

 

 
Figure 44 The students’ opinions about the statement ‘I only read if I have to’ divided by gender  

40% of the female students ‘Agree a lot’ with ‘I only read if I have to’ compared to the male 

students where 37% stated that they ‘Agree a lot’ with the statement. 10% of the female 

students and 18% of the male students ‘Disagree a lot’ with ‘I only read if I have to. 

 

 
Figure 45 The students’ opinions about the statement ‘I only read if I have to’ divided by choice of programme 
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10% of the students attending a Vocational programme ‘Disagree a lot’ with the statement ‘I 

only read if I have to, while 35% of the students’ at a Higher education preparatory 

programme ‘Disagree a lot’ when considering ‘I only read if I have to’. Also, 40% of the 

students attending a Vocational programme ‘Agree a lot with’ the statement ‘I only read if I 

have to’ compared to 29% of the students attending a Higher education preparatory 

programme.  

 

 
Figure 46 The female student's opinions about the statement ‘I only read if I have to’ divided by choice of programme  

Out of the female students attending a Vocational programme, 38% stated that they ‘Agree a 

lot with’ the statement ‘I only read if I have to’, another 38% ‘Agree a little’ and 25% 

‘Disagree a little’. 
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Figure 47 The male students’ opinions about the statement ‘I only read if I have to’ divided by choice of programme 

Out of the male students attending a Higher education preparatory programme, 33% ‘Disagree 

a lot’ with ‘I only read if I have to’ and, 27% ‘Agree a lot’. In comparison to the male 

students attending a Vocational programme where 12% found that they ‘Disagree a lot’ with 

‘I only read if I have to’ and 41% with ‘Agree a lot’.  

 

 
Figure 48 The students’ opinions about the statement ‘I like to discuss books with other people’ divided by gender 

10% of the female students and 12% of the male students ‘Agree a lot’ with ‘I like to discuss 

books with other people’. Furthermore, 20% of the female students and 29% of the male 

students ‘Disagree a lot’ with the statement.  
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Figure 49 The students’ opinions about the statement ‘I like to discuss books with other people’ divided by choice of 
programme  

Out of the students attending a Higher education preparatory programme, 18% answered that 

they ‘Agree a lot’ with the expression ‘I like to discuss books with other people’ in 

comparison to 10% of the students’ attending a Vocational programme. 10% of the students 

attending a Higher preparatory programme ‘Disagree a lot’ with the statement in addition to 

the students attending a Vocational programme where 31% found that they ‘Agree a lot’ with 

the idea of discussing books with other people. 

 

 
Figure 50 The female students’ opinions about the statement ‘I like to discuss books with other people’ divided by choice of 
programme  
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50% of the female students attending a Higher education preparatory programme ‘Agree a 

little’ with the statement ‘I like to discuss books with other people’, and the remaining 50% 

answered that they ‘Disagree a little’. Also, 13% of the female students attending a 

Vocational programme expressed that they ‘Agree a lot’ and 25% ‘Disagree a lot’ with ‘I like 

to discuss books with other people’. 

 

 
Figure 51 The male students’ opinions about the statement ‘I like to discuss books with other people’ divided by choice of 
programme  

20% of the male students attending a Higher education preparatory programme expresses that 

they ‘Agree a lot’ with ‘I like to discuss books with other people’ compared to 9% of the male 

students at a Vocational programme. In the same way, 20% of the male students at a Higher 

education preparatory programme and 32% of the male students at a Vocational programme 

answer that they ‘Disagree a lot’ with the expression. 
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Figure 52 The students’ opinions about the statement ‘I think reading is boring’ divided by gender 

30% of the female students and 35% of the male students ‘Agree a lot’ with ‘I think reading is 

boring’. 20% of the female students and 33% of the male students ‘Agree a little’ with ‘I think 

reading is boring’. However, 40% of the female students ‘Disagree a little’ with the statement 

and 10% ‘Disagree a lot’. Among the male students, 18% ‘Disagree a little’ with ‘I think 

reading is boring’ and 14% choose the alternative ‘Disagree a lot’.   

 

 
Figure 53 The students’ opinions about the statement ‘I think reading is boring’ divided by choice of programme 

29% of the students attending a Higher education preparatory programme ‘Agree a lot’ with 

the expression ‘I think reading is boring’ in comparison to the students attending a Vocational 

programme where 36% ‘Agree a lot’ with the statement. In addition, 12% of the students at a 
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Higher education preparatory programme answer that they ‘Disagree a lot’ with the 

expression compared to 14% of the students at a Vocational programme. 

 

 
Figure 54 The female students’ opinions about the statement ‘I think reading is boring’ divided by choice of programme 

50% of the female students attending a Higher education preparatory programme find that 

they ‘Agree a lot’ with ‘I think reading is boring’, in comparison to the female students 

attending a Vocational programme where 25% say they think reading is boring.13% of the 

female students attending a Vocational programme find that they ‘Disagree a lot’ with ‘I think 

reading is boring’, in accordance with the female students at a Higher education preparatory 

programme where no one finds that they ‘Disagree a lot’ with the expression. 

 



51 
 
 

 
Figure 55 The male students’ opinions about the statement ‘I think reading is boring’ divided by choice of programme  

27% of the male students attending a Higher education preparatory programme ‘Agree a lot’ 

with ‘I think reading is boring’ and 38% of the students at a Vocational programme. The 

groups show a similarity in the answering percentage of the expression ‘Disagree a lot’ where 

13% of the students at a Higher education preparatory programme respectively 15% of the 

students at Vocational programme say they do.  

 

 
Figure 56 The students’ opinions about the statement ‘I need to read well for my future’ divided by gender 

50% of the female students and 45% of the male students ‘Agree a little’ with ‘I need to read 

well for my future’. None of the female students answer that they ‘Disagree a lot’ with the 
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statement, compared to the male students where 12% state that they ‘Disagree a lot’ with ‘I 

need to read well for my future’. 

 

 
Figure 57 The students’ opinions about the statement ‘I need to read well for my future’ divided by choice of programme 

Out of the students attending a Higher education preparatory programme 41% recognise ‘I 

need to read well for my future’ as an important factor, compared to 21% among the students 

attending a Vocational programme.  

 

 
Figure 58 The female students’ opinions about the statement ‘I need to read well for my future’ divided by choice of 
programme 
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50% of the female students attending a Higher education preparatory programme 

acknowledge reading as important for their future, in comparison to 25% of the female 

students attending a Vocational programme. 

 

 
Figure 59 The male students’ opinions about the statement ‘I need to read well for my future’ divided by choice of 
programme 

40% of the male students attending a Higher education preparatory programme acknowledge 

reading as important for their future, in comparison to 21% of the male students attending a 

Vocational programme. 

 

 
Figure 60 The students’ opinions about the statement ‘I enjoy reading divided by gender  
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20% of the female students and 14% of the male students ‘Agree a lot’ with ‘I enjoy reading’. 

In addition, 20% of the female students and 27% of the male students ‘Disagree a lot’ with the 

expression.  

 

 
Figure 61 The students’ opinions about the statement ‘I enjoy reading’ divided by choice of programme 

18% of the students attending a Higher education preparatory programme and 14% of the 

students at a Vocational programme ‘Agree a lot’ with ‘I enjoy reading’. However, 12% of 

the students attending a Higher education preparatory programme and 31% of the students at 

a Vocational programme ‘Disagree a lot’ with the expression ‘I enjoy reading’. 

 

 
Figure 62 The female students’ opinions about the statement ‘I enjoy reading’ divided by choice of programme 
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No one of the female students’ at Higher education preparatory programme ‘Agree a lot’ with 

the statement ‘I enjoy reading’, but 25% of the female students at aVocational programme do.  
 

 

 
Figure 63 The male students’ opinions about the statement ‘I enjoy reading’ divided by choice of programme 

Out of the male students attending a Higher education preparatory programme, 20 % find that 

they ‘Agree a lot’ with the expression ‘I enjoy reading’, whereas 12% of the male students 

attending a Vocational programme find that they do. 13% of the male students at a Higher 

education preparatory programme ‘Disagree a lot’ with the statement and moreover, 32% of 

the male students attending a Vocational programme.  
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6 Discussion 

The distribution of gender, 17 % females and 83% males, show that the majority of the 

students participating in the survey are young men. Due to the fact that the female students are 

substantially lesser in numbers cause uncertainty to the outcome of the survey. Their answers 

cannot be interpreted as significant for the group “female students attending a Higher 

preparatory educational programme or a Vocational programme at the Upper secondary 

school in Sweden” but merely as individuals answer from female students attending the Upper 

secondary school in Sweden. Also, 71% of the students attend a Vocational programme rather 

than a Higher educational preparatory programme, which also has to be taken into 

consideration when interpreting the result. The Vocational programmes represented in this 

study are the Building and Construction Programme, the Business and Administration 

Programme, HVAC and Property Maintenance Programme. The students at the Higher 

educational preparatory programmes attend the Technology Programme and the Business 

Management and Economics Programme. These findings correspond to the fact that despite 

efforts within the educational system in Sweden to strive for an even distribution of gender 

among students in general at the upper secondary school, there is still an overrepresentation of 

boys attending the Building and Construction Programme, the HVAC and Property 

Maintenance Programme and the Technology Programme. (Skolverket, Teknikprogrammet, 

p. 3) (Skolverket, Bygg- och anläggningsprogrammet, p. 3; Skolverket, VVS- och 

fastighetsprogrammet, p. 3) However, the Business and Administration programme and the 

Business Management and Economics Programme show an equal distribution among the 

genders according to recent statistics from Skolverket. (Skolverket, Handel- och 

administrationsprogrammet, p. 3) (Skolverket, Ekonomiprogrammet, p. 3) 

Gender patterns in reading achievement indicate an advantage to female students in 

several European countries than those of the male students. Research shows that the gender 

gap is established early, already from the fourth year of education and maintained throughout 

the school attendance. (Forsthuber, Horvath, & Motiejunaite, p. 34) The consideration of 

gender is one factor when investigating reading achievement, although socioeconomic factors 

are also to be evaluated since this has proven to be of crucial value to a student’s reading 

proficiency. (Forsthuber, Horvath, & Motiejunaite, p. 11) Further reading of The National 

Agency of Education statistics indicates that the overall percentage of parents to students 

attending a Vocational programme having a higher degree than the upper secondary school is 

approximately 33%, compared to those parents of students attending a Higher educational 
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preparatory programme where the percentage is over 60%. Since a majority of the students 

participating in this survey attend a Vocational programme, there is a possibility that a third of 

their parents do not have a higher degree than the upper secondary school which may imply 

the lack of reading habits at home and the knowledge of reading strategies, demonstrating the 

important compensating role of the school. (Sammons, 1995, p. 467) 

The National Curriculum of English recognises the importance of reading strategies 

from year four throughout school right up to the upper secondary school. The term strategies 

are included in the aim of the subject, the core content and the knowledge requirements of the 

Curriculums. The strategies are expressed more specifically in elementary school to become 

mentioned more generally and viewed upon as a tool for interpreting different texts in the 

upper secondary school. Decoding strategies such as recognising high-frequency words, 

various vowel patterns and identifying multi-syllable words with prefixes, roots and suffixes 

are of crucial importance to facilitate reading among students at all levels of education. 

Students with parents lacking a higher degree than the upper secondary school or students 

speaking a different mother tongue than Swedish or/ and students whose parents have a 

different mother tongue than Swedish stand a higher risk of being disfavoured both at school 

and outside of school in this regard. The Curriculum is referring to general strategies in 

reading, but not specifically pointing out a particular type of strategies, perhaps a solution 

derived from the vast amount of techniques available today in an IT-society with a constant 

flow of information. But is the interpretation of this a vaguer indication of strategies in the 

writings of the Curriculum of English? A more distinct approach to what strategies The 

National Agency of Education consider essential may act as a positive incentive to both 

students and teachers studying or teaching the English five course. It should be noted that The 

National Agency of Education does discuss the topic more thoroughly and are offering 

overviews of strategies for students reading in English, in the publications; ‘Om strategier i 

engelska och moderna språk’ by Lena Börjesson and ‘Kommentarer till kunskapskraven i 

engelska’ (Börjesson, 2012) (Skolverket, Kommentarsmaterial till kunskapskraven i engelska, 

2012) Nevertheless, they do not put specific directions in the writings of the Curriculum for 

the English five course at the Upper secondary school.  

Teachers offer a range of literature to the students to meet the requirements established 

by The National Agency of Education for the English five course, according to the result of 

the questionnaire. The curriculum of the English five course declares the use of: “Literature 

and other fiction” (Skolverket, Curriculum English, 2012, p. 3). Furthermore, the content used 
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in the English five course should relate to: “Subject areas related to students' education, and 

societal and working life; current issues; events and processes; thoughts, opinions, ideas, 

experiences and feelings; relationships and ethical issues.” (Skolverket, Curriculum English, 

2012, p. 3) Although the use of the course literature and fictional texts seem to be the ones 

used most frequently throughout, the course students also mention the use of additional texts, 

referred to as ‘other texts’ in the questionnaire. Those ‘other texts’ could indicate the use of 

factual texts on, for example, the Internet. The choice of literature made by the teachers 

corresponds to the preferred reading of the students at the school who state the course 

literature, fiction and other literature as the most preferred reading during the course. 

However, the students seem to want to increase the usage of newspapers, magazines and 

plays. Could those suggestions be an indication of the students’ motivation to read both 

factual texts and texts that equal their background knowledge and their interests? Would a 

more careful consideration of the students’ background skills and moreover, aim, for their 

education in the process of selecting texts for the English five course increase their intrinsic 

motivation to read? (Bandura, 1986, p. 240) Choosing texts which allow the students to 

enhance their knowledge on topics derived from the students’ interests and skills are likely to 

benefit their development in the area which may promote an increase of the self-evaluative 

and self-efficacy mechanism, all important factors triggering the intrinsic motivation among 

students and therefore likely to foster their attitudes towards reading in English at school and 

outside of school. The use of text as those is supported by the Curriculum of English which 

endorses the application of: “Texts of different kinds and for different purposes, such as 

manuals, popular science texts and reports” (Skolverket, Curriculum English, 2012, p. 3) 

The crucial self-determination among the students could also be promoted by the 

practice of texts in magazines, newspapers and factual texts since there are a wide variety of 

topics and levels which could be individually selected to suit the student's interests and choice 

of programs at the upper secondary school. It is important that the choices of texts applied at 

school show a wide variety of content and genres yet with the interest of the students in mind 

to utilise their intrinsic motivation to advance in a second language. Offering magazines that 

appear intriguing for a target group of students not only have the advantage of the student 

having the background information on the topic which would allow the student to grasp the 

English vocabulary easier than if they had no previous knowledge in the area. It also informs 

the student that there are magazines available in English that contain information of interest to 

them and that they could deepen their knowledge within an area of interest through a second 



59 
 
 

language as well as in their mother tongue. There are different subscriptions available to a 

school that would promote reading in English among students, a service that could be 

provided by the school library. By using media such as magazines, the gap between the school 

and the student’s leisure time might be, within limits, erased. 

Knowledge gained by reading is not something exclusively taken care of in school, it 

is a constant state. Furthermore, acknowledging opportunities and identifying different 

sources of education such as school, at work or apprenticeship, at a dinner with friends, at 

home reading a newspaper or watching TV, listening to a podcast to the students may benefit 

the understanding of the comprehensive picture of education and its intention. The connection 

to the aims of the programmes is preferably explained in all subjects of the student's 

programme. 

One of the key elements as a teacher is to present and visualise the general strategies 

of learning which may be applied to various areas to promote and secure a steady 

development of knowledge that incorporates all sources available. With this endless range of 

different sources of information and their difference in usability, the knowledge of strategies 

has proven to be more important than ever for students to both grasp the essential facts and 

get the overview picture of a subject. The National Curriculum emphasises strategies and their 

relevance in reading proficiency throughout the students’ education, beginning from year four 

in elementary school right up to the upper secondary school. (Skolverket, Kursplan 

grundskolan Engelska, 2017, pp. 1,4-9) (Skolverket, Curriculum English, 2012, pp. 2-14) 

Strategies and habits of learning that become an everyday practice of the student will ensure 

further progress and will in time appear effortless. (Modiano, p. 12)  

The students seem well aware of the fact that reading improves their grades in the 

subject, but few of them seem to enjoy reading, which, seen in perspective, does not 

contribute to further development and also, fail to meet the requirements established by The 

National Agency of Education for the subject English. “Teaching should encourage students' 

curiosity in language and culture, and give them the opportunity to develop plurilingualism 

where skills in different languages interact and support each other. Teaching should also help 

students develop language awareness and knowledge of how a language is learned through 

and outside teaching contexts.” (Skolverket, Curriculum for the upper secondary school)  

The students’ motivation to read indicates that students both harbour extrinsic and 

intrinsic motivation to read according to the outcome of this survey as they identify the 

importance of reading well to succeed in the future as well as their wishes to get good grades. 
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Knowing this, why do a large extent of them still find reading boring? One has to remember 

that there is a higher percentage of the students’ attending a Vocational programme than a 

Higher preparatory programme that views reading as boring, but still, maintaining this 

attitude, there is an evident chance that further reading of a reasonable amount at home will 

not take place. Moreover, the notion of belonging to a community where reading is regarded 

as natural fail to occur. The overall impression of the students’ reading habits of English texts 

outside of school in this survey is that few students read during their spare time, regardless of 

attending a Higher education preparatory programme or a Vocational programme and that the 

reading outside of school shows little evidence of variation among genres of literature. 

Therefore, reading at school and the use of intrinsic motivational tools among students to 

promote continuous reading is vital to establish the practice of reading.  

The result of the questionnaire shows that the teachers meet the technical requirements 

of the National Agency of Education for the English five course regarding reading, but need 

to emphasise and encourage the overall aim of the subject continuously; to raise curiosity and 

interest among the students in English and show that language proficiency is preferably 

acquired both at school and outside of school to achieve a sustainable result and to meet the 

demands of the Curriculum. 
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7 Conclusion 

This essay aimed to investigate if the literature used in the English five course at the upper 

secondary school both met the aims of the National Curriculum for English by The National 

Agency of Education, Sweden, and the students’ wishes. To achieve this both students 

attending Vocational and Higher education preparatory programmes at the upper secondary 

school in Sweden were asked to participate in a digital questionnaire. A collection of data 

from the survey was analysed and compared to relevant theories and literature on the subject.  

The findings of this investigation showed that students studying the English five course are 

offered literature of various genres that matched the criteria of the Curriculum of the English 

five course by the National Agency of Education and that this literature essentially 

corresponded to the students preferred reading. Although the students preferred reading in 

many ways was compatible with the suggested texts offered to them at school, the students’ 

answers suggested the reading of additional texts that equalled their interests and background 

knowledge. A majority of the students declared the importance of reading as a method to 

improve their language skills, to achieve good grades at school and to educate themselves in 

other areas, but very few of the students described reading in English as enjoyable, neither at 

school or outside of school. The disliking of reading in English among a high percentage of 

the students participating in this questionnaire was alarming because a high level of reading 

proficiency promotes several important features, both linguistically and socially, moreover, 

supported by the Curriculum of English by The National Agency of Education in Sweden. 

(Skolverket, Curriculum English, 2012, p. 1) This essay has found that the requirements for 

reading in the Curriculum of the English five course by The Agency of Education in Sweden 

are met by the teachers in the variety aspect of literature and texts used throughout the course, 

however, the continuous work of motivational incentives among students in order to fulfil the 

overall aim of the subject has to progress.  
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