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Abstract

The aim of this study is to investigate the inclusion of low-proficiency students in grades
4-6 in EFL classrooms in Sweden. The low-proficiency students are identified as new
arrivals who are still in the process of mastering the Swedish language and Swedish
speakers who have a negative attitude and low motivation towards the learning of English
language. The methods used to collect data were interviews and classroom observations
of four certified English teachers in grades 4-6. The findings of this study showed that the
teachers supported the inclusion of low-proficiency students through differentiated
methods and scaffolding. The results revealed that a lack of common language is an

obstacle in the inclusion of new arrivals in the EFL classrooms.

Key words: Inclusion, differentiation as inclusion, new arrivals, low proficiency,
scaffolding strategies, factors responsible for low proficiency, challenges
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1. Introduction

Inclusion is about all students being able to participate in teaching together, ideally in a
community where differences are seen as an asset (Nilholm,2021). An inclusive education
IS characterized by the fact that every student regardless of their background, physical
conditions, and needs should be given an opportunity to participate in school (Kotte,
2017; Goransson & Nilholm, 2013). Inclusive education is related to the concept “One
School for All”, which strives towards the goal of creating a school where every student’s

needs will be met (Persson, 2014).

Swedish classrooms are heterogeneous with students from all around the world. The
reports from the Statistics Department show that a total of 11,878 children in 5- 14 years
have migrated to Sweden in 2022. According to a report from Skolverket (2021), there
are 6.1% of students with fluency in Swedish and 14.9% of new arrivals who did not meet
the knowledge requirements in English. This study aims to investigate the inclusion of
students who have low proficiency in English language and are at risk of not getting a
passing grade. These students do not have any learning disabilities but suffer from
behavioral problems like low motivation and poor attitude to learn the language and with
supplemented support and adjustments they are included in the regular classroom
teaching (Klapp & Jonsson, 2020). According to Kotte (2017) the gap between
independent students and a student who needs more support increases which leads to a
fragmented environment in the classroom. The teachers have the responsibility to give
equal opportunities and support to every individual in their learning (Skolverket, 2022).
The Swedish Education Act (SFS 2010:800) states that the students who are at risk of not
meeting the goals are entitled to get supplemented support (Kapital 3, 5a8) and these
students should be given guidance and stimulation that they need in their learning and
development (Kapital 3, 28).

Including students with diverse proficiency presents a challenge for English teachers
in Swedish schools. Differentiated instructions aimed at matching the individual needs of
the students and including them in the teaching of the English language are one of the
effective ways for inclusion of low-proficiency students (Westwood, 2001). Teaching
should be adapted to the needs of the students, so that they get an opportunity to reach the
knowledge requirement goals in grade 3 and the teaching should focus on giving students
the ability to use the language practically, in different situations, and for different people
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(Skolinspektionen, 2016 cited in Klapp & Jonsson, 2021). According to the Swedish
National Agency for Education, teaching must be adapted to each student’s conditions
and needs and promote learning and knowledge development based on their background,

experiences, language and knowledge. (Skolverket 2022, p.8).

Scaffolding or supplemented support is provided to accelerate the learning of low-
proficiency students and to implement this kind of support, formal permission is not
needed (Klapp & Jonsson, 2021). Scaffolding and differentiation increase learners’
motivation to participate in learning activities (Klapp&Jonsson,2021; Westwood, 2001).
The Swedish Schools Inspectorate (2016) as cited by Klapp & Jonsson (2021) emphasizes
that low-proficiency students’ specific needs for support should be identified so that the
type of scaffolding that they get should be adequate for their needs instead of each student

getting the same type of support irrespective of their needs.

1.1 Aim and Research Questions

The main aim of this study is to examine 1) how teachers differentiate their teaching
methods to include students with low proficiency in learning the English language and 2)
the challenges faced by English language teachers in including low-proficiency learners
in English teaching. To investigate how the teachers adapt different strategies to scaffold

low-proficiency students, the following questions have been considered.

1. How do teachers differentiate instructions to include low-proficiency students in

learning the English language in grades 4-6?

2. What are the challenges that an English teacher faces in teaching low-proficiency
students who are new arrivals versus those who are native Swedish speakers in grades
4-6?

e What are the strategies that an English teacher uses to scaffold the reading,

writing, speaking, and listening skills of low-proficiency learners in grades 4-6?



2 Background

The background section presents the meaning of inclusion according to different
researchers. This section also presents the concept of one school for all, and the factors
related to low proficiency in English. It also presents the previous research on the

inclusion of low- proficiency students in English classrooms.

2.1 Meaning of Inclusion

Inclusion has attracted lots of attention due to its varying definitions and the fact that
countries have interpreted the concept of inclusion differently. There is still ambiguity
regarding how it should take place and what counts as inclusion and who is the focus of
inclusion (Magnusson & Sims, 2021, p.98). Inclusion was presented by UNESCO’s
Salamanca Statement in 1994 and was officially launched in the international policy
project to bring children with disabilities to the forefront of education policy on an
international scale (Magnusson, 2019, p. 679). The Salamanca statement is an obligatory
reference in both empirical and theoretical research on the inclusion of children with
disabilities although the implementations, interpretations as well as definitions vary both

in research and practice among countries (Magnusson, 2019).

There are varying opinions among researchers regarding the inclusion of pupils in
mainstream schools. According to some researchers, identifying educational difficulties
and labeling of students is a step towards exclusion if it is viewed as a contextual or
organizational factor rather than individual factors (Magnusson, 2019). This led to the
questioning of the legitimacy of special education in the field of research and practice and
there was a call for inclusive education as something both distinct and different from
special education (Magnusson, 2019). On the other hand, some researchers argue that
inclusive education should focus on Special Educational Needs (SEN) pupils instead of
“all pupils”. In other words, inclusive education was formulated with its roots firmly
placed in special education but due to historical development, the meaning of inclusive
education has focused on creating inclusive education for ““all children”. Thus, the target
for inclusive education is shifting from children with disabilities to the project of
“Education for all” (Magnusson, 2019, p. 681).



According to UNESCO (1994), it is critical to move away from “diagnoses” to
carefully assess how the student interacts with the learning environment, which shifts the
“problem” from within the child to a complex interaction between the learning
environment and the child’s ability. UNESCO (2000) started the global movement of
“Education for all”, which stated that all children should be included in regular schools
to counteract discriminatory attitudes and achieve the goals of inclusive education
(Krischler, Powell, Pit-Ten Cate, 2019, p.632).

The special education needs in The Salamanca Statement is referred to “all those
children and youths with disabilities or diagnosed with learning difficulties and these
difficulties may be confined to the specific period in the lives of the children” (UNESCO,
1994, p.6). However, it also states that,

Schools should accommodate all children regardless of their physical, intellectual, social,
emotional, linguistic, or other conditions. This should include disabled and gifted
children, street and working children, children from remote or nomadic populations,
children from linguistic, ethnic, or cultural minorities, and children from other

disadvantaged or marginalized areas or groups. (UNESCO, 1994, p.6).

Nilholm and Goransson (2013) define inclusive education as an activity, where
differences are seen as an asset rather than liabilities and teaching in special groups is rare
and democratic process takes place on several levels. All children must experience social
and educational participation based on their own conditions. Nilholm and Gdéransson
(2013, p.34) define inclusion as community-oriented, individual-oriented, and placement-
oriented. Based on these definitions, inclusion means that students are both socially and

pedagogically placed within the framework of regular education.

Persson (2013) points out that inclusive education gives all students, regardless of
their individual characteristics, stimulation, and encouragement to participate in
classroom activities as well as a sense of belonging. The educational organization should
consider the educational needs and characteristics of an individual and the schools should
use child-centered pedagogies. Inclusive education is considered to create a just society
with competent, knowledgeable, tolerant, and self-sufficient citizens with specific moral
values (Magnusson, 2019, p. 687).



The European Agency for Development in Special Needs Education mentions
Sweden’s approach to the inclusion of pupils in need of special support as one track.
However, Sweden has developed a policy of inclusion of all students within mainstream
education (Goransson, Nilholm & Karlsson, 2011, p. 541). The Swedish Education Act
(SFS 2010:800) clearly states that the Swedish school system should be accessible to all,
and additional or special support should be available in the regular class or the group to
which the pupil belongs. The concept of inclusion is rooted in Swedish school legislation,
although the term inclusion is not mentioned explicitly (Persson, 2013, p. 3). Thus, it can
be said that in inclusive education students’ differences are considered as a starting point

for the lesson planning and each student should be seen, heard, and valued (Kotte, 2017).

2.2 One School for All

“One school for all” can be interpreted in different ways based on multicultural or
socioeconomic aspects and accepted that everyone is equal irrespective of their
differences. They should be given the same opportunities to participate in society.
Inclusion was an attempt to shift the focus from the student to the teaching methods. The
idea was that the activities in the school should adapt to the needs of all students and be
able to meet their differences (Persson,2014, p.25; Nilholm & Goéransson, 2013).

Persson (2013) mentions that the concept of “One School for all” is challenging as it
must meet the needs of all pupils within the framework of a school. There is a risk that
“one school for all” will be more about physical location rather than community,

communication, and active participation of pupils.

The term “inclusion or inclusive education” is not mentioned in the Swedish
Education Act or the Policy documents, but it states that teaching should be adapted to
students’ different conditions and needs and students’ development should be based on
their previous experiences, their backgrounds and language knowledge (Skolverket,
2022, p.6). The Swedish Education Act states that Swedish schools should be accessible
to all students within a school or leisure center, and they should be given guidance and
stimulation in their learning in accordance with their needs and conditions so that they
can meet the goals (SFS 2010:800).



Asp-0nsjo (2006) as cited by Persson (2014) suggests that the concept of inclusion
should be categorized into spatial, social, and didactic inclusion. Spatial inclusion means
that all students stay in the same room, and the rooms are adapted according to the needs
of every student. Social inclusion refers to students’ participation in school activities with
a sense of belonging to the community, which is important for learning whereas didactic
inclusion states that the teaching methods should be adapted according to the individual
needs of the students (p.26). Nilholm and Alm (2010) describe in their study that it is
challenging to create a community in a group when the learning ability of each student is
different.

Kotte (2017) states that in an inclusive classroom, all students despite their different
needs have the right to participate in knowledge-based learning. Kotte (2017) cites
Nilholm (2012) who highlights a dominant dilemma in the Swedish Education system
where all students are expected to be provided with similar knowledge and skills while

adapting to their different conditions.

Kotte (2017) states that differentiation can act as a didactic and pedagogical concept
for the teachers to adapt their teaching by implementing different choices to support the
needs of all pupils. Differentiated teaching is a method of teaching where all students are
included in the teaching and their different needs could be met. Kotte (2017) refers to
Tomlinson (1999) who states that the main aim of differentiated teaching is to put

students’ learning processes at the center.

2.3 Low-Proficiency Students in English

Low-proficiency students in English could be referred to as those students who are at risk
of not fulfilling the knowledge requirements criteria for grade 3. They do not have any
diagnoses of learning difficulties and do not belong to the category of children with
special needs who have been diagnosed with learning difficulties. Low-proficiency
students are identified through a screening test and students’ participation in regular class

activities, which are marked by the teacher (Jonsson, 2018, p.7).

This subsection points to some of the factors responsible for low proficiency in

English in individuals.



2.3.1 New Arrivals

New arrivals are the term used for students who have been coming to Sweden from abroad
during the time of their primary or secondary school and have yet to master Swedish,
which is the language of instruction (Nilsson & Axelsson, 2013, p.3). Davila and Bunar
(2020) point out that asylum seekers or migrant children have an equal right to education
in Sweden. New arrivals are a heterogenous group as they differ in terms of their country
of origin, language, culture, and parents’ level of education, not to mention their
difficulties in reaching the knowledge requirements that must be achieved (Ministry of
Education, 2018.). Newly arrived students are faced with the complexity of learning
Swedish and English at the same time, which means that these students must work on

different knowledge skills at the same time (Skolverket, 2016).

2.3.2 Other Factors Responsible for Low-Proficiency in English

Previous research shows that the students’ attitude towards learning English as a foreign
language affects their proficiency. Wright as cited in Getie (2020) suggests that the
students’ belief in the importance of language learning boosts positive attitude towards
learning a second language or foreign language in comparison to those who use L1 instead
of practicing English in the classroom (Getie, 2020, p.3-4). Different researchers point
out that the student’s attitude is an essential part of language learning as it influences their
choice of selecting and reading books or speaking in the foreign language, thus affecting
their achievement. Attitude is based on a person’s instincts, feelings, prejudices or
perceived notions, fears, threats, and convictions about any specific topic (Getie,
2020). Attitude can be regarded as the component for motivation and a desire to achieve
goals in the learning of the language, which can be cognitive and behavioral. The attitude
towards language learning influences students’ proficiency (Getie,2020, p. 5). Lambert
(1967) as cited in Getie (2020) mentions attitude as integrative which means, “a desire to
know and become friendly with the speakers of the language” (quote p.5) and

instrumental is “a desire to better oneself materially by means of the language” (quote

p.5).



Motivation influences a pupil’s desire to learn English as a foreign language by
communicating in English instead of L1 and having a burning desire to become familiar
with the culture, also integrating into society where English is used (Getie, 2020, p. 7).
Jonsson (2018) refers to previous research which points out that low-proficiency students
avoid classroom activities as they expect to perform poorly in them. Teachers have the
possibility to support students’ motivation by providing positive feedback on tasks, taking
feedback from students, and giving them the choice of material and time to work at their
own pace (Jonsson, 2018, p.4).

Further, Brown and Krashen as cited in Getie (2020) mention that self-confidence,
self-efficacy, and lack of anxiety encourage learners’ belief in themselves to complete the
task. Self-efficiency helps the learner to think about his ability to succeed in the learning
process, further increasing their motivation to learn a second or foreign language. If the
learners think that the target language is difficult, it can have a negative effect on their
learning ability which can result in low motivation, negative attitude, and low proficiency
(Getie, 2020, p. 8).

The materials for the learners of English as a foreign language are important and
limitations on the resources such as textbooks, workbooks or additional materials have an
adverse effect on the learners’ attitude and motivation (Getie, 2020, p. 11). The choice of
materials should be done in accordance with the student’s attitude toward learning a
foreign language and suggests that a positive attitude and suitable learning material will
increase their learning capability (Tomlinson, 2012, p.161). Wilkis (1974) as cited in
Getie (2020) suggests that the development of material in accordance with the needs and
interests of the learners may trigger their motivation and self-confidence to be successful

in their learning process.

2.4 Previous Research

This section contains previous research related to this study. Firstly, it presents studies
regarding differentiated methods for inclusive education; secondly, studies investigating
challenges faced by the teachers in including low-proficiency students, and lastly, studies
regarding scaffolding strategies for reading, writing, speaking, and listening for the

inclusion of low-proficiency learners.
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2.4.1 Differentiated Instructions for Inclusive Education.

Inclusive education means that all children have the right to education and education must
be adapted to the needs of an individual and the school should consider the individual’s
condition, experience, and thinking (Skolverket,2022). Therefore, differentiated
instruction can provide support to include students with different needs and abilities in a

heterogeneous classroom.

To create a positive and inclusive classroom, teachers need to consider students who
have different cognitive abilities, learning styles, experiences, and different backgrounds.
The diversity in the learning abilities of the pupils and the learners’ proficiencies has a
vast influence on the teacher’s teaching methods and strategies. “One size doesn’t fit all”
acknowledges that students differ in their learning ability and to accommodate this
diversity, teachers need to create “user-friendly” environment for adapting methods and
strategies in accordance with the differing needs of the students (Tomlinson, 2014, p. 4).
The teachers’ instructional methods should be adapted to meet the different needs of the
learners irrespective of their learning abilities and the diversity in the classroom should
not act as a barrier for the students to meet their goals. An inclusive classroom
environment is created when the instructional method is adapted according to the needs
of the different learners and the learners are working towards achieving the learning goals
(Celik, 2019, p.31). Thus, it can be said that differentiated instruction is a step towards an

inclusive classroom.

Tomlinson (2014) defines differentiation as a mindset that enables teachers to prepare
learning goals to suit the needs of the learners in the classroom. Furthermore, teachers
through differentiated instruction ensure that all the students, regardless of their learning
abilities, cultural heritage, and social background should achieve their learning goals. In
differentiated classrooms, teachers strive to engage students through different and varied
approaches to learning along with appealing to student’s interests with the intention of
reflecting the interest, readiness levels and learning profiles of the students (Tomlinson,
2014). Classrooms are heterogeneous and students vary in their learning abilities and
through differentiated instruction teachers ensure that the students are competing against
themselves. Teachers in differentiated classrooms do not force-fit learners into a standard
mold but create a positive learning environment to support learners in achieving their

goals (Tomlinson, 2014, p.4).
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Persson (2013) mentions ability grouping as a differentiated method to include
learners in a group with the same level of proficiency, thus creating a homogeneous
group. The purpose of ability grouping is to create a homogenous learning
environment so that the teachers can adapt their teaching methods to support the
different needs of the students in a small group (Persson, 2013; Steenbergen-Hu et al.,
2016, p. 850-851). Ability grouping has been defined in three ways. Firstly,
it involves placing students into different classrooms, which is a violation of the
spatial inclusion (Asp-Onsjo, 2006 cited in Persson 2014), or small groups based on
their initial achievement skill levels, readiness, or abilities; secondly, it is primarily
done to create a more homogeneous learning environment which contradicts that
diversity promotes learning; thirdly, it involves assigning students to fixed academic,
general, or vocational tracks based primarily on their ability, achievement levels, or

career aspirations (Steenbergen-Hu et al., 2016, p.850-851).

Persson (2013) indicates that Swedish and International research has concluded that
ability grouping does not provide the benefits that were assumed by teachers which is in
contrast with Rogers (2007) and Steenbergen-Hu et al. (2016). They believe that grouping
of gifted students with their performing peers and exposing them to differentiated learning
tasks produces a positive effect by developing their knowledge than placing a gifted
student and low-performing student in the same group (Rogers,2007; Steenbergen-Hu et
al., 2016). Therefore, placing gifted and low-performing students in the same group does

not add to their knowledge and contradicts the advantages of ability grouping.

Westwood (2001) agrees with Celik (2019) that inclusion refers to the different needs
of students and that teachers should provide differentiated instruction to meet this
diversity. The Australian Educational system has conceptualized the development of new
curricula, taught approaches and grouping strategies to include all students on equal terms
regardless of their gender, ethnicity, social class, ability, or disability. The driving force
behind inclusive education is the theme of “excellence for all children” (Westwood, 2001,
p.5). Itis a challenge for the teacher to meet the diverse needs of all the students; however,

adapting to “differentiating instruction” can guarantee an inclusive classroom.

Celik (2019) describes an inclusive classroom as a place where every individual gets
an opportunity to participate in classroom activities despite their cognitive abilities,

gender, and background. An inclusive classroom has a positive learning environment that
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can be achieved by the participation of learners in all the learning activities with the help
of differentiation. Furthermore, Celik (2019, p.31), Westwood (2001, p.6) and Kotte
(2017, p.86) agree that differentiating methods create an inclusive classroom by
addressing the needs of everyone as well as identifying strategies that are most effective

for achieving their learning objectives.

Tomlinson (2014) states that differentiated instruction allows every student,
irrespective of their learning abilities, to access the same classroom curriculum and is
designed to meet the individual needs of the students. In a differentiated classroom, the
teacher acts based on the content that the students are learning, the process by which
students are learning, the product of their learning and the environment of their learning

to make instruction more responsive to the individual needs of the learners.

In a study in China, it was found that body language, including gestures and facial
expressions, is an important method for differentiation in an English Classroom (Yang,
2017; Ulbricht & Michalak, 2019). It is a medium of instruction in classroom teaching
which has a strong psychological effect on students’ learning (Yang, 2017). Body
language is a non-verbal communication that arouses learners’ interest in learning the
English language. It provides support in understanding, improving the student’s interest
and motivation in learning English. Furthermore, use of body language enlivens the
classroom atmosphere and helps them in learning new words and phrases in English
(Yang, 2017, p. 1335-1336). Similarly, Hismanoglu & Hismanoglu (2008) mention
several benefits of using body language as a teaching tool in EFL classes, including the
ability to clarify language, express emotions, motivate students through enthusiastic
movements, and increase alertness and attention. In contrast to their own statement
Hismanoglu & Hismanoglu (2008) state that the success of non-verbal communication
assumes that the language teacher and the students have a shared or at least identical body
language system, but this is not always likely, especially in multi-cultural, heterogeneous
classroom contexts where there are students from different cultural backgrounds with

different body language systems (Hismanoglu & Hismanoglu, 2008, p.173).

2.4.2 Challenges

In a heterogenous class, it is challenging for a teacher to create an inclusive classroom, as

the proficiency levels of students are diverse. The abilities of the students are different,
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and the teacher lacks the time to create equal opportunities for low-proficiency students

to succeed in their language learning.

Previous studies have shown that new arrivals with low English proficiency have
difficulties in adjusting to the new environment and must work harder, which has a
negative influence on their motivation and academic achievement (Hopkins et al, 2003;
Karanja, 2007) which is also indicated in the results of the survey done in Germany by
Koenig & Guertler (2019). Al-Shammakhi & Al-Humaidi (2015) state that these new
arrivals do not share the same language, which is one of the challenges that teachers in a
heterogeneous class encounter. It is indicated in the findings of the study done by Karanja
(2007) in Canada that the language barrier creates mental pressure among the new arrivals
which has affected them in their school life. Since, the new arrivals must learn English
and Swedish at the same time, their motivation to learn English is low because Swedish

takes over English as the language of communication to fit into society.

The students in a heterogeneous class differ in their achievements, motivation, and
their readiness for language learning. In a heterogeneous classroom, pupils differ in their
proficiency levels, learning strategies, and their abilities in receptive and productive skills
(Al-Shammakhi & Al-Humaidi, 2015, p.33).

According to Nilholm and Alm (2010), it is challenging for a teacher to find a level
in the classroom and to find a balance between the feeling of community in the class and
finding strategies to meet the needs of diversity. Hedge (2000) as cited in Al-Subaiei
(2017) states that teachers must apply methods to engage learners with different linguistic
knowledge as they have their own pace of learning. The findings of a study in Germany
showed that the proficient learners have quicker and more effective learning abilities than

the low- proficiency students (Koenig & Guertler, 2019, p.189).

A class that includes diverse learners makes it difficult for teachers to adapt their
teaching according to the needs of different learners, who can be fast learners, average
learners, and slow learners. The disadvantage of teaching in a heterogenous class is the
lack of time and resources, which do not allow the teachers to address the needs of all the

learners, thus negatively impacting the academic inclusion of learners (Hove 2022).
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Duncan (2012), Marumo and Mhlolo (2017) as cited in Hove (2022) indicate that
it is difficult for teachers to categorize students based on the amount of support they
need for different skills and differentiate instructions based on these categories,
therefore leaving gifted learners on their own. According to Hove (2022), some of the
teachers do not believe in differentiating instruction as they want the students to have
the feeling of inclusion in the group instead of feeling excluded with the different
materials and want them to proceed at the same pace as the others. The findings in a
study done in Oman show that the increase in the size of the class and the different
abilities of the students were challenging because it is difficult to choose a material
that is suitable to the needs of different students. Textbooks are not adapted according
to the needs of different students and the high-proficiency students find it easy
whereas low-proficiency students lose interest as it is difficult for them (Al-
Shammakhi & Al-Humaidi, 2015, p.35). Furthermore, the teachers do not have time
or support from the school to strike a balance between students with proficiency
differences in the class. The lack of scaffolding from teachers can make low-
proficiency students demotivated whereas high-proficiency students become
frustrated and lose interest in learning the language (Al-Shammakhi & Al-Humaidi,
2015, p.33; Al-Subaiei 2017).

The most difficult aspect of teaching English in a mixed-ability class is that teachers
are expected to guide students at their individual pace, regardless of proficiency
differences. A good example is when a teacher is explaining a concept in a class. The
students with high proficiency get bored as the instructor tries to make further
explanations to the students with moderate to low levels of knowledge capabilities (Al-
Subaiei, 2017).

Differentiation is the suggested approach for dealing with teaching in a diverse
classroom; it has become a recurrent theme in instructional strategies for the classroom.
Instructors can divide their students into different groups, incorporating various student-
centered methods like games, role play, dramatization, and other in-class activities to
improve their studies and encourage them to participate more in their preferred learning
method (Al-Subaiei, 2017).

15



Thus, teachers should support specific learners’ group through different activities
and materials and through motivation and feedback tuned to the respective proficiency

and expectations of the learners (Koenig et al., 2019, p.181)

2.4.3 Scaffolding

The term “scaffolding” was first introduced by Wood, Bruner and Ross (see for example
Gibbons, 2015) in accordance with parent-child talk in the early years (Gibbons, 2015,
p.16). Vygotsky (1978) defines scaffolding as assistance given to a child by an expert
while introducing the concept of the “Zone of Proximal Development”. Scaffolding can
be described as a temporary support in acquiring new skills and understanding new
concepts, thus aiming at increasing the learner’s autonomy to be able to complete similar
tasks alone (Gibbons, 2015; Klapp & Jonsson, 2021 p.1058). According to Vygotsky
(1978), a child needs support in doing the task today, but tomorrow she/he can do it alone.
The teacher is considered as an expert who provides support or scaffolding to the students
in their learning since the students are working within their zone of proximal development
(Gibbons, 2015, p16; Hammond & Gibbons, 2005, p.8). Hammonds & Gibbons (2005)
argue that scaffolding is task-specific support that is designed to help the learner to
complete the same or similar tasks in a new learning context, thereby helping them to
become an independent learner. Hence, in this study scaffolding is provided to the low-
proficiency students in grades 4-6 in EFL and is integrated with the ongoing classroom
activities to engage them in the same tasks as the other students (Klapp & Jonsson, 2021,
p.1058).

Teachers should give the right kind of support to the English learners in completing
the task instead of simplifying the task: “All learners need to be engaged with cognitively
challenging tasks” (Gibbons, 2015, p.19). This refers to reducing the difficulties and
complexities of the teaching materials and tasks, thus providing low-proficiency students
with less demanding tasks such as memorizing and basic skills training through changing
textbooks which is a common support action in Swedish schools (Klapp & Jonsson, 2021,
p,1058). Klapp & Jonsson (2021) refer to Jonsson (2018) and Schunk et al. (2013) who
argued that the simplification of the material limits low-proficiency student’s opportunity
to learn since it does not support their self-efficacy to reach the established goals as they

work with the restricted materials and not the real assignment.
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To support the English language learner’s understanding of new or complex ideas,
Gibbons (2015) suggested that teachers should use “message abundancy”, which means
that a variety of methods like mind maps, diagrams, videos, and pictures are used to give
the same information to increase learner’s comprehensibility of input (Gibbons, 2015, p.
47).

2.4.3.1 Reading

The National Curriculum for English in grades 4-6 states that the students should be able

to read and understand different types of simple texts (Skolverket, 2022, p.35).

Reading facilitates language learning and the English language learners develop their
language skills by being exposed to an appropriate text (Gibbons, 2015). It is suggested
that the low-proficiency students should spend extra time on reading. The teacher should
expose pupils to famous children’s literature, whose repetitive story structure, and
universal themes like the good triumphs over evil offer a pathway for the new English
language learners. The content and language of children’s literature can be used to
increase English language learners’ knowledge about reading and the world (Gibbons,
2015, p. 178).

Both Gibbons (2015) and Lundahl (2019) suggest reading strategies like visualizing,
identifying the main idea of the text and making inferences which are regarded as a bridge
“that enable students to get over the hurdles of linguistic, cultural and conceptual
difficulties”, thus providing them scaffolding in completing the different tasks alone. An
effective reader is a code breaker who can distinguish the phonic sound while relating to
the written text (Gibbons, 2015). Additionally, an effective reader critically analyzes the
text, has a deep understanding of the text, and can read between the lines (Lundahl 2019,
Gibbons, 2015).

Learners with low proficiency in the English language have difficulties in
understanding the meaning of the sentence, therefore losing the meaning of the text they
are reading (Gibbons, 2015). Ironically, for new arrivals and Swedish speakers with
limited proficiency decoding of phonic sounds and alphabetical letters is difficult, as the
letters and their sounds in the English alphabet are different from their L1 (Gibbons,
2015). Gibbons (2015) advised reading text in students’ L1 before reading it in English,
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which contrasts with Lundberg (2007) who believes that students’ language development

will be negatively affected if the target language is not used in the EFL classrooms.

2.4.3.2 Listening

Listening is an important part of language learning and is considered parallel to reading,
as both relate to the active construction of meaning and both contain comprehension
rather than production (Gibbons, 2015, p 183). Gibbons (2015) says that listening “is an
active process that depends not only on decoding the acoustic information but also on the
listener’s in-the-head knowledge about the world and about the structure of the language”

(quote, p.184).

Teachers' approach to listening should focus on meanings and students should be
encouraged to use phrases like “I’m sorry, I don’t understand. Can you repeat that? I’'m
sorry, I didn’t hear that. Can you say it again, please? Did you say . . .? Sorry for
interrupting, but would you mind repeating that?”” (Gibbons, 2015, p.189) when they miss
out on information. Students should not become habituated to missing out on part of the
information and accept it as an unavoidable part of their school experience (Gibbons,
2015).

Gibbons (2015) suggests listening activities like map games and split dictation which
requires students to interact with each other because they need more information and

clarification while performing these activities.

2.4.3.3 Speaking

Gibbons (2015) suggests using the students’ L1 while introducing a concept and
encouraging students to talk about their previous experiences such as school excursions,
family, holidays et cetera. Teachers should use pictures, diagrams, and video clips to
introduce a complex idea and relate the topics to their previous knowledge. Further,
Gibbons (2015), Lundahl (2019) and Koenig et.al. (2019) state that children will dare to
speak English if the teacher gives them more time to reply, thus increasing the waiting
time. The curriculum for English in grades 4-6 requires students to be able to understand

and communicate in English (Skolverket, 2022).
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Lundahl (2019) recommends that English should be listened to and spoken every day
and teachers should use strategies to motivate students to participate in interaction
activities that should be based on the student’s interests. Both Gibbons (2015) and
Lundahl (2019) suggested different communication activities like “presenting oneself,
drama, roleplay, find the one, or fill in the gap” for increasing interaction and enhancing

communicative abilities among students.

2.4.3.4 Writing

Writing is a cultural, social and cognitive activity and to write a good text, effective
writers plan, revise and edit their writing during the different stages like “building the
field, modeling the genre, joint construction and independent writing until the final
product is ready” (Gibbons, 2015). They are prepared to meet the needs of the readers by
organizing their major ideas, in contrast to poor writers who mainly focus on the
mechanics of writing like correct spelling. As a result, their confidence to plan and write
in new ways to inform the readers about the content is absent from their writing (Gibbons,
2015, p.97).

Teachers provide successful scaffolding through the process of teaching and learning
cycle, which helps students to gain confidence and write effectively. At every stage of
their writing process, students are given guidance and support till they are capable of
writing independently (Gibbons, 2015, p. 133).

3 Sociocultural Theory

Vygotsky’s sociocultural theory highlights how people acquire and develop language
learning through different social contexts. Sociocultural theory is based on the concept of
learning through interaction and communication with families, peer groups, educational
institutions, activities, etc. (Séljo, 2014, p.95). Vygotsky’s sociocultural theory has a
holistic approach towards learning and emphasizes that knowledge is being constructed
in collaboration with others and the learners are active meaning-makers and problem-
solvers in their learning process (Vygotsky 1978). Sociocultural theory applies the

concept of “more capable peers” and “scaffolding” which often refers to the teachers,

19



who provide support to the pupil in his/her “proximal development zone” through
different activities to develop different skills (Séljo, 2014, p.103). Vygotsky (1978)
defines the zone of proximal development as, the gap between the actual developmental
level which is determined by independent problem-solving, and the level of potential
development as determined through problem-solving under adult guidance or in

collaboration with more capable peers (p.86).

Thus, the Zone of Proximal Development is based on the child’s acquired knowledge
and his/her abilities, also indicating that the other skills could be acquired through outside
support. Thus, learning stimulates different internal development processes which only
operate during a child’s interaction with the people in their environment and the
cooperation of their peers (Vygotsky,1978, p.89-90). Gradually, the support of the
competent peer is reduced as the child further develops his/her skills independently
(Vygotsky, 1978, p.90; Siljo, 2014, p. 95).

Mediation in language acquisition is a different tool that transforms spontaneous
impulses and natural behavior into higher mental processes. Mediation means that an
individual gets knowledge about the world using different tools or instruments (Séljo,
2014, p.95). The tools or instruments used in language learning, for example, textbooks,
pictures, digital tools like iPads, films, and audio clips largely affect language learning.
Mediating tools are essential for students’ knowledge development, thus helping them
with second language acquisition (Saljo, 2014, p. 97).

Further, Lundahl (2019) points out that English language teaching of different skills
like reading, speaking, listening, and writing is constructed through social interaction,
which is important for the success of the students, especially the struggling ones. Gibbons
(2015) cited Vygotsky’s (1978) theory of the Zone of Proximal Development for
providing support to low-proficiency students to accomplish a task individually at a later
stage. Both Gibbons (2015) and Lundahl (2019) mentioned that the student’s previous
experiences and knowledge should be considered in the EFL classroom, and the skills

could be further acquired by scaffolding.

The next section includes methods for the interviews and observations.
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4 Method

The qualitative method in this study aims at investigating differentiating methods and
strategies for including low-proficiency students in EFL classes in Sweden. Low
proficiency in English is investigated in grade 4 and grade 6 among new arrivals, who
have not yet mastered the Swedish language, versus fluent Swedish speakers. The
motivation and cognitive knowledge, which is the mental process of understanding and
acquiring knowledge through experiences and thoughts, of low-proficiency students in
grade 4 and grade 6 reduces their chances of meeting the knowledge requirement for
grade 3 (Skolverket, 2022).

For collecting the data for this study, interviews with semi-structured questions and
observations have been conducted. The qualitative method emphasizes perceptions and
interpretations of individuals’ social reality and the way it changes with the individual
(Bryman, 2018; Patel & Davidson, 2019). The aim of the qualitative method is to see
social patterns from an individual’s perspective within an area and an interview is a way
to do that. Qualitative interviews are a way of putting the participant at the center and
allowing them to discuss their thoughts and experiences around a specific topic (Bryman,
2018). Observations were conducted in grade 4 and grade 6 and an observation protocol
was created to see if the teaching methods in practice are similar to their answers in the

interview.

4.1 Interview

The purpose of choosing a semi-structured interview was to give participants freedom
and flexibility to answer the questions. Bryman (2018) emphasizes that the semi-
structured interview questions should be open and lead to follow-up questions, hence
leaving no room for the respondent to answer “yes” or “no”. Patel & Davidson (2019)
state that the qualitative interview discovers and identifies characteristics and the nature
of the interviewee’s perception of a phenomenon, which means that one can never
formulate answers for the respondent. The purpose of the interview was to understand the
challenges that the English teachers encounter with low-proficiency students in grades 4-
6, who are either new arrivals or are fluent Swedish speakers, and the reasoning behind
their choice of strategies to include them in teaching to facilitate their learning and
development.

21



4.1.1 Interview Question Construction

The interview questions (Appendix 3) that arose during referring to the literature were
formulated in accordance with the aim of the study, where the first three questions
presented detailed information about the participants. Question 4 provides information
about the proportion of new arrivals, who have not mastered the Swedish language, versus
fluent Swedish speakers in the classroom. Question 6 gives information about the
planning of the lesson according to the student’s abilities and proficiency. Questions 7
and 8 provide information about the challenges that the teachers encounter while teaching
English to low-proficiency new arrivals versus fluent Swedish speakers. Questions 9 and
10 give information about scaffolding strategies that the teachers use to support low-
proficiency students who are new arrivals and fluent Swedish speakers. The teachers that

were observed and interviewed were certified teachers for grades 4-6.

4.1.2 Participants

The participants were four teachers from three different schools and two of them were
selected according to convenience. Bryman (2018) says that the method of choosing
participants on the grounds of convenience is easily accessible and is a non-probability
sample. As this study aims at finding the challenges of including low-proficiency new
arrivals along with low-proficiency fluent Swedish speakers in teaching English as a
foreign language, an email was sent to schools with a high proportion of new arrivals and
a high proportion of fluent Swedish speakers. Snowball selection was adopted which
means that a small group of relevant participants was chosen, and these participants
further hinted about those who were relevant for this study (Bryman, 2018).

In total, four teachers gave their consent for the interview and to protect their identity
they are called teachers A, B, C and D. They are all certified teachers and have
experience of teaching English in grades 4-6. Teacher A is in her mid-30s and has 8
years of teaching experience. At present, she is a mentor in grade 6. She has experience
in teaching low-proficiency new arrivals and fluent Swedish speakers but unfortunately,

she does not have any new arrivals in her class at present.
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Teacher B is in her mid-30s and has worked as a preschool teacher before she started
teaching in grades 4-6. Currently, she is a class teacher in grade 4 and has 6 years’
experience in teaching low-proficiency new arrivals along with low-proficiency

Swedish speakers.

Teacher C is in his late 50s and has 25 years of experience in teaching English.
Before he started teaching English in upper primary school, he taught English in high
school and has experience in teaching new arrivals both in the preparatory and ordinary
classrooms. At present, he is teaching English in grades 4, 5, and 6. He has experience
in teaching a heterogeneous class, which consisted of low and high-proficiency new
arrivals along with low and high-proficiency Swedish speakers of English as a foreign

language.

Teacher D is in her late 40s and has worked as an English teacher for 14 years. She
is a mentor in grade 6 but teaches English in grades 4, 5, and 6. For the past few years,
she has been working with the new arrivals and teaching both Swedish and English to

them.

4.1.3 Procedures

An email with information about the degree theses (Appendix 1) along with consent forms
(Appendix 2) for the interview and observations were sent to the principal and vice
principal of the school who forwarded it to the concerned teachers. Finally, after waiting
for two weeks and sending constant reminders, two teachers, who were mentors in grade
4, gave their consent for the interview and observation. Eight teachers refused to
participate in the study on the grounds of ongoing preparations for the National Test.
Online searches along with contacting the acquaintances for information about schools in
the nearby towns were made and an email was sent to the principals and vice principals
of the schools. Finally, a teacher in the adjoining town was contacted through an
acquaintance. He obliged to participate in the study and referred his friend who has been

working with the new arrivals for an interview and observation.

Two of the teachers did not have any experience in teaching low-proficiency new
arrivals, so the interview from those teachers is not included in this study, because the
aim of the study focuses on the low-proficiency new arrivals along with low-proficiency

Swedish speakers.
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After getting a positive response from the teachers, an interview guide (Appendix 3)
was sent to them so that they could go through it and prepare the answers in advance.
They signed the consent granting permission for the recording of the interviews. After
receiving consent from the participants, the time and place for the observations and
interviews were decided. The teachers got the information about the purpose of the
observations and were updated that observations will be followed by interviews and not

vice versa.

The interviews were conducted at the participants’ choice of place after observations
and the participants were cooperative. The places chosen for the interviews were different
for different teachers. Teacher A chose to sit in the classroom directly after the
observation. It was quiet and peaceful as students went for their Physical Training classes.
Teacher B preferred to sit at her workplace after school. Teacher C and Teacher D met
for the interviews in their homes, away from the hustle and bustle of the town. The
participants had received the interview questions in advance, and a voice recorder was
used to record the interviews so that the focus of taking notes could be shifted to the
discussions. According to Bryman (2018), the recording of the interview is valuable for

keeping important information and increasing the reliability of the study.

In the semi-structured interview, the flexibility of the questions allowed the teachers
to develop their thoughts around the subject, moreover, follow-up questions were asked
which were based on their answers. It took about 30-40 minutes with each participant.

The interviews were transcribed to produce the results of the research questions.

4.2  Observation

For this study, the challenges and strategies used by the teachers were observed, with the
teaching of English as a foreign language to low-proficiency students in grade 4 and grade
6, through a structured observation protocol, which is a qualitative method with a
systematic way of working. Observation is useful to gather information that concerns
behavior and the course of events in the natural environment (Patel & Davidson, 2019;
Bryman, 2018). Bryman (2018) refers to structured observation as a technique which is
generally used in classroom research, where the participants are observed for a certain
period, according to observation guides which are similar to the structured interview

guide. However, observers target the behavior and the course of natural situations that
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stimulate their interest (Bryman, 2018, p 338; Patel & Davidson, 2019, p.126).
Observation can be used as the main instrument in the investigation or as a complement
to the other techniques to collect additional information. Patel & Davidson (2019) suggest
that the observation should be carried out in an unknown group, as the chances of
influencing the natural behavior of the group are low in comparison to the known group
where the chances of disrupting the normal behavior are high. The risk of not getting all
the information needed is large in an unknown group because everything is not “talked
about” (Patel & Davidson, 2019 p, 126).

Observation gave an opportunity to get a clear picture of teachers’ methods and
strategies to include low-proficient new arrivals and Swedish speakers in English
teaching. In contrast to interviews, observation gives an opportunity to study the behavior
and events at the time of their occurrence, without worrying about the participant’s
memory or ability to communicate. Observers should decide in advance about the
behaviors and events that they want to observe and put together an observation guide
(Patel & Davidson, 2019). For the same reason, notes were made based on the specific
questions in the observation guide (Appendix 4). The focus of the observation was on the
implementation of methods, scaffolding and the way teachers organize and differentiate

their teaching methods based on the needs of the low-proficiency students.

The design of the observation protocol should be based on the information that is
important for the study, and the observer should have a clear idea about what exactly
should be observed. Categories about the differentiated methods, scaffolding and
challenges were included in the observation protocol. There is a risk that the observer gets

confused if there are too many categories (Bryman, 2018, p.344).

The observation protocol (Appendix 4) included categories regarding the inclusion of
low-proficiency students with differentiated methods. The observation guide included
information about the lesson plans for students and how teachers differentiated
instructions to meet the needs of the diverse students. Focus was also on the use of body
language by the teacher and the materials, tasks and books used by the different
proficiency students. The target was to observe the types of scaffolding that the students
get and the use of collaborative learning. For example, the students work in small groups
or pairs to make progress in the acquisition of different skills in the EFL classroom in

Sweden.
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4.2.1 Participants

Table 1 gives a description of the teachers who participated in the observations. The same
teachers were interviewed after they were observed in the classroom. Among four
teachers, two were working as class teachers in a small school with a total of 120 students
from grades F to 6. It was a school with a high proportion of fluent Swedish speakers with
a low proportion of new arrivals who were struggling with their Swedish. The other two
teachers worked in other schools in the adjoining town. Both were subject teachers who
were responsible for teaching English in grades 4-6. Both teachers worked in a
multicultural school, where the proportion of new arrivals was almost 80% of the total

population of the school.
Table 1

Participants of Observations

Name | Gender | Age | Years of | Low-proficiency Low-proficiency fluent Grade
experience new arrivals Swedish speakers

A Female (34 |8 0 9 6

B Female (35 |6 3 11 4

C Male 58 |25 5 6 6

D Female [ 48 |14 10 5 4

4.2.2 Procedure

The information letter that was sent to the principal and vice principals included
information about the observation of the teachers’ teaching methods for the inclusion of
low proficiency students in English as a foreign language in grade 4 and grade 6. It was
made clear that the researcher will be a silent observer and will not participate in any of

the activities.

After getting consent from the schools, the time and date were fixed with the teachers

for observations. On all the four occasions, observations took place first, followed by the
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interviews. Beside the door was the perfect place to observe the teacher’s way of teaching
and interacting with the pupils without disturbing the class. The first and second
observations took place in a school with a high proportion of fluent Swedish speakers,
whereas the third and fourth observations took place in the adjoining town with a high

proportion of new arrivals.

Table 2 shows the duration of the observation time and the activity that took place
during the observation period. Both teacher A and teacher C were teaching English in
grade 6 and the duration of the lesson was 60 minutes. Teacher A had divided her class
into three groups based on their proficiency levels. The group with high proficiency in
English was sitting in the classroom with the assistant, the group with average proficiency
was sitting in another classroom with the substitute teacher, whereas the group with low
proficiency was sitting in the group room with teacher A. The observation took place in
the group room with low-proficiency students. In total, there were 9 low-proficiency

students who were sitting in a circle facing the teacher.

Teacher B and teacher C used the same material with different tasks. Teacher B taught
English in grade 4 and the duration of the lesson was 45 minutes after the lunch break.
Some of the students were restless and teacher B had to repeatedly ask for their attention

towards the lesson.

Teacher D had the whole class in the same room, but the low-proficiency students had
different materials. English was the first lesson in the morning and the students were
energetic and engaged in their tasks. Teacher D is a subject teacher for grades 4-6, but
during the observation, she was teaching English to grade 4. This lesson was 60 minutes
long and had the students in the same class with different tasks. Along with the
observation guide (Appendix 4), notes were written down in the notebook so that nothing

will be neglected.
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Table 2

Observations in the classroom

Teacher | Observation | grade

time

Classroom activity

Materials used

A 60 minutes | 6

Listening

Previous years’
National Test

questions.

B 45 minutes | 4

Writing and reading

Key words were
given as a support
to write a text about
friendship. Oxford
reading tree online

website.

C 60 minutes | 6

Reading comprehension

Previous years
National Test
questions; Read
theory and Get epic

online websites

D 60 minutes | 4

Reading and listening

Textbook ”Good
stuff”, You Tube
clip about
differences and
similarities of
Easter celebrations
between Britain and
Sweden.
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4.3 Data Analysis

To become familiar with the data, the recordings from the interviews were played and the
notes from the respondents’ material were read several times while making notes of the
key information that appeared several times in the respondents’ statements (Bryman,
2018, p.702). The response from the interviews were coded based on the interview
questions where the key words and expressions were categorized according to the aims
of the study. The aim of this study is to differentiate methods for inclusion, challenges
faced by the teachers and scaffolding in different skills. According to Bryman (2018),
coding is a method to get an overview of the collected material and the themes of the
study are made visible and are categorized in different parts to get the structure in the

result.

The notes from four observations were read through several times and the keywords
like the aim of the lesson, interaction, structure of the lesson, scaffolding strategies,
differentiating methods, and the use of the language were marked and noted down. The
four observations were compared to see the similarities and differences about the
inclusion of low-proficiency new arrivals and low-proficiency fluent Swedish speakers
in grades 4 and grades 6. The four observations and the respective interviews were
compared to see if the teachers’ methods in practice agreed with their statements. The
themes of the study were categorized based on the observation guide.

4.4  Ethical Principles

The teachers and the students’ guardians were informed in writing through an information
letter about the purpose of the study and how their personal data will be processed. The
information and consent letter were sent to the teachers who were asked to submit it
during the interview. They were told that their participation was voluntary, and that they
had the right to withdraw their participation without giving any reason (Bryman, 2018,
p.171). The respondents were given the choice to participate in the study through
information and consent letters. The Swedish Research Council (2017) emphasizes that
the study should not be carried out without information and permission from the
participants. The Swedish Research Council (2017) indicates that it is important to protect
the privacy of the participants and the observations should not be video recorded
unnecessarily. Thus, information from the observations were noted down in accordance
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with the advice from the Swedish Research Council (2017, p 27). All the information
about the participants such as their names and workplaces were kept anonymous and no
one reading the results would be able to trace the participant or schools in the study. They
were aware that the interviews will be recorded and stored for a certain period. They had
the right to refuse the recording of the interview to feel comfortable during the interview
(Vetenskapsomradet, 2017).

4.5 Reliability and Validity

Reliability refers to how likely it is that the results of the study will be the same on other
occasions. Results in this study could have been different with other informants. In a
qualitative study, confirmation is about the researcher not letting personal values or
theoretical orientations influence investigations and the result (Bryman, 2018, p.
465). External reliability is difficult to fulfill in qualitative research as it is impossible to
“freeze” the social environment and the social conditions that have been applied in the
previous studies to replicate in the new study (Bryman, 2018, p.465). In this study, the
pilot study was conducted on two newly examined teachers to ensure that the questions

were easy to understand, and the expected results were almost the same.

In structured observation, reliability can be inter-rater, meaning that the members of
the research team agree on the interpretation of the result, which can be problematic
because of the people’s ability to behave differently in different situations (Bryman,2018,
p.465). Inter-rater reliability means how consistent two or more observers could be while
coding the same behavior. It is not easy to achieve a high degree of reliability in structured
observations because the observer’s attentiveness deteriorates. Intra-rater reliability refers
to the consistency to measure the constant phenomena (Bryman, 2018, p. 348). Therefore,
the prerequisite for good reliability is that there should be two observers and two
interviewers (Patel & Davidson, 2019, p. 132).

The validity of a study refers to the extent the results from the participants of this
study represent true findings which can be similar with different individuals (Bryman,
2018, p. 72). The validity of a study includes internal validity and external
validity. External validity is defined as the generalization of the results for the whole

population, whereas internal validity refers to the validity of the research design and the
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extent to which the research design represents the truth to answer the research questions

and the relationship between the two variables (Bryman, 2018, p. 73)

To strengthen the validity of the interview, the researcher must focus on the
respondent during the interview along with encouraging the respondent to provide as
much information as possible through follow-up questions. The interview was recorded,
as it was convenient to store the respondent’s answer and, instead of focusing on writing

down the teacher’s response, the interviewer could also take part in the discussion.

There are some limitations in achieving validity and reliability in this study. The
reliability and validity of the interview could be questioned if the interviewee's
understanding and interpretation of the questions asked is different from the way the
interviewer had thought while drafting the questions guide. The presence of an observer
might have influenced the participant’s behavior. It is not possible for another researcher
to conduct a replica of this study and get the same result, hence questioning the reliability
of the data. Since the participants in this study were few, the findings from this study
could not be generalized but it could provide an example of some strategies for including
students with low proficiency in English in Swedish schools.

5 Results

In this section, the results from the interviews and observations are presented. In some
cases, questions are reported as they appear in the interview guide (appendix 3) while
some are presented in groups if the questions asked were roughly similar. The answers

from the interviews have been translated to English by the author.

5.1 Teachers

The first three questions in the interview guide (appendix 3) were to collect general
information from the participants. Among the participants of four teachers, all of them
had experience of 5-15 years of teaching English in grades 4-6. Teachers A and B worked
as class mentors who were responsible for all subjects that were taught in the class.
Teacher A teaches grade 6 and is not teaching any new arrivals at present. Teachers C
and D worked as a subject teacher in the middle school. At present teacher B has 3 new

arrivals out of 19 students in her class, teacher C has 5 new arrivals out of 30 students in
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the class and teacher D has 10 new arrivals out of 22 in her class. Teacher A has a total
of 26 students in her class and 9 of them are considered as low-proficiency students as

they would not be able to achieve the knowledge requirements for grade 3.

As an explanation to question 4, which was about identifying the low-proficiency
students, teachers replied that mapping the students’ knowledge level gives them
information about students’ strengths and weaknesses, thus helping them in providing
extra support to those who need it. According to teachers A, B, C and D low-proficiency
students lack motivation and have difficulties in performing the task independently. They
are not able to complete the learning objectives. Further, teacher B said that these students
lack basic knowledge of English and even have difficulty giving presentations about
themselves in English. As a result, their concentration and motivation level in the
classroom is very low which leads them to create disturbances in the classroom. Teachers
A and B agreed that these students are sitting without any interest in the classroom and
that the look of boredom is visible on their faces. Teacher A said, “they feel that they are
bad at English, and they do not have any motivation to learn the language”. Further,
teachers B and C pointed out that the frustration about not understanding the language

and their lack of interaction with other students lands them in conflict.

5.2 Inclusion Through Differentiated Methods for New Arrivals verses Fluent
Swedish Speakers.

This section includes the results from the interviews and observations about including

low-proficiency students in EFL classrooms through differentiated instructions.

Even though teacher A does not have any new arrival in her classroom she has
different lesson plans for her English class. She gives them written as well as verbal
instructions both in English as well as Swedish, along with sending instructions on their
learning platform “Teams”, hence giving the students clarity about the tasks that they are
supposed to do in that English class. Students are divided according to their abilities in
three different groups.

e Students with high proficiency in the classroom with an assistant (6 students)
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e Students with average proficiency were sitting in a group room with a teacher (11
students)

e Students with low proficiency were sitting with teacher A in another group room
(9 students)

The low-proficiency students get lots of support from the teacher as she explains the
task first in English which is followed by Swedish. Teacher A said that understanding the
content of the text is important for these students, so she is using the basic material. The
first sentence is read in English and then explained in Swedish. She said that using body
language to explain certain phrases and words like body parts, rolling eyes, blowing a
kiss etc. makes it easier for them to follow the text. To include low-proficient new arrivals
and fluent Swedish speakers in English classrooms she used visual cues and instructions

to build their vocabulary and encouraged the new arrivals to use their L1 for translation.

Teacher B wants each student to sit in the classroom regardless of their proficiency
levels although she plans differently for the low-proficiency new arrivals and fluent
Swedish speakers. They have different materials that are easier in comparison to the
material used by the other students in the class. The materials used by the low-proficiency
students are divided into different levels with pictures and basic sentences about “myself”,
“my house”, and “my pet”. Teacher B uses picture books to explain words or meanings
to the new arrivals, in comparison to the Swedish speakers, where she uses Swedish for
explanation. Along with pictures, digital help is also provided to these students, so that
they can translate the words and meanings into their L1. Teacher B emphasized the need
for extra help to meet the needs of all the students. She said, “I do not have enough time
for each and every student and some of the students need a lot of support to meet their
goals. Some of the low-proficiency students have the capability to meet the goals but they

do not get that extra support because of the lack of resources”.

Teacher B showed her sympathy towards new arrivals as they must learn two
languages at the same time. She has discovered that the new arrivals are reluctant to learn
English, as it is challenging enough for them to learn Swedish, which is necessary to
become a part of society. Teacher B supports the use of body language in the classroom
as she feels that it makes it easier for the students to understand certain words and

phrases.
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While giving instructions both teachers C and D use interactive whiteboards with
pictures to make it easy for the students to understand the instructions for the tasks. They
also send instructions on their learning platform, “Teams”, along with giving the
instructions orally. Both teachers C and D use basic material with basic tasks for the low-
proficiency students. Teacher C uses lots of digital materials like “Read Theory for
comprehension practice, British Council and Kim Studies”, for enhancing their different
learning skills in English. Teachers C and D do not believe in ability grouping and all the
students sit in the same classroom but the tasks for the low-proficiency students are
simplified. By simplifying tasks teacher C means reducing the complexity of the task, and
every student in his class has the same material but at different levels. One example that
he gave was from glossaries. He said, “there are 10 to 12 vocabulary words that the
students need to learn every week, but the low-proficiency students are given the choice

to learn 4 words and can present it in writing or orally”.

Ability grouping and collaborative learning is one of the most popular methods among
all the four teachers, where they divide the students in groups of three to four students to
develop their learning abilities. While dividing them in groups, teacher C ensures that
there is one high proficiency, one average proficiency and one or two low-proficiency
students in the group. Teachers A, B and D do not agree with this type of grouping.
Teachers A, B and D indicate that learning is minimal in this type of grouping as the high-
proficiency student takes over the tasks without any input from others. Teachers A, B and
D are in the same boat when it comes to ability grouping as they place a maximum of four
students according to their proficiency in a group and they learn through discussions and
interactions with each other. Teacher D takes help from students having a common L1,
which is not a permanent solution as there is no guarantee that students speaking the same
language are enrolled in her class. Teacher D uses an activity called “walk and talk”
where students interact with each other while taking a walk. Both with the low-proficient
new arrivals and fluent Swedish speakers she uses digital tools like iPads, you tube clips,
and films according to their proficiency. If possible, she uses Swedish text while watching
amovie, which teacher C is not in favor of. He has audio as well as text in English because
he believes that the more they listen to English, the faster they will pick up the language.
He said, “instead of using Swedish or any other language for their convenience, students

should be showered with English. This English shower will force them to pay attention
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to understand the English language. They do not pay attention to English instructions as
they know that they will get instruction in Swedish or will be allowed to translate it in

their mother language”.

Teacher B stated that when these students could speak a sentence about themselves,
their motivation to learn more increased. The material for grade 4 was difficult for them
and the feeling of not being able to cope with others demotivated them. Even teachers A,
C and D agreed with teacher B and noticed that the students with difficulties sat with a
tedious attitude in the classroom, but after they have been divided into groups and the

material is adapted to their level, they are motivated by the feeling of belonging to the

group.

Teacher A was preparing students for the upcoming National Test, and she used body
language frequently to explain the meaning of certain phrases or words like “raise your
hat, paint the body, blow a kiss”. She also gave them tips about what to look for in the
text and what to pay attention to. She said, “don’t panic if you miss it the first time, text

is read twice”, further adding “pay attention to the important words and clues in the text”.

Table 3 represents differentiated methods that the four teachers used in their English
classroom in grades 4 and 6 during observations.

Table 3

Differentiated methods for inclusion

Low- Low A
ici proficient \verage+

Differentiated methods for inclusion Grade ng icient s high. Obcervation

arrivals Swedish proficiency

speakers

° 0 9 11 +6 Teacher A
! 3 1 3+2 Teacher B
° > 13 7+5 Teacher C
! 10 ! 3+2 Teacher D
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Pictures

Teacher A, B, C
and D used
pictures during
instructions.
Teacher B and C

Materials

All the teachers
used different
materials.
Materials were
simplified. Teacher
A and C used

Body language

They all used body
language. Gestures
for explanation of
difficult words like
“blowing kiss,
raising vour hat”.

Digital Tools

I- pads were used
for translation by
all the four
teachers; audio
clips were used by
teacher C and You-
tube clips were
used

Ability grouping

Students were
divided in different
groups according
to their
proficiency.
Teacher A in grade
6 has divided her
class into three
groups according
to their proficiency
and all the three
groups were sitting
in different rooms.
Teachers B, C and
D had all students
in the same class.
Teacher D divided
the students in
group of two to
three students
according to their
proficiency, but
they sat in the
same classroom.

Working in small group (collaborative
learning)

Students discussed
their work in small
groups.

Table 3 cont. Differentiated methods for inclusion
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There were two teachers present in grade 4. During the observation it was noticed that
teacher B wrote instructions about the task on Google Classroom. When she was giving
instructions about the task, she used pictures. Teacher B had started the project where the
students were supposed to practice vocabulary, reading, listening, writing and
communication. Teacher B chose the phrase “good friends”, and the students came up
with synonyms associated with good friends. The other teacher wrote down those words
on the interactive board and teacher B helped some of the students in translating the words
like “schysst” from Swedish to English. The new arrivals were encouraged to participate
in the activity by allowing them to use “stretched” language, which means that the learner
is pushed beyond their comfort zone while using the language to get their meanings
understood. Teacher B gave them time to think about vocabulary related to friendship.
After they worked together with the vocabulary, they were asked to read a book about
friendship or good friends on the site, “Oxford Reading Tree”. Students were supposed
to choose picture books or audio books according to their proficiency levels. Teacher B
and the assistant teacher guided these students to find a book accordingly, as well as
helped them with the difficult words. The new arrivals were guided in the selection of the
book but were left on their own and were asked to use Google translate to understand the

meaning of the text.

Teacher C was preparing students for reading comprehension before the National
Test. He had the text on the interactive whiteboard and discussed it with the students in
the whole class. He used body language and gestures to explain words like “sting”,
“runaway”’, “shoot the animals”. Teacher C did the assignment together with the students.
He seldom used Swedish during the lesson but made sure that the low-proficiency
students were included through pictures, gestures and listening to the text. Afterwards, he
divided Swedish speaking students into different groups, each group having one high-
proficiency student, who was supposed to help the low-proficiency students to clear the
task. After the group assignment and discussion students were asked to listen to the text
on “Kim Studies” based on their level of difficulties. He joined the group of low-
proficiency new arrivals and explained the text to them in English, using gestures, pictures
and body language. At the same time, they were allowed to translate difficult words in
their L1. Words of praise like “good job”, “you are on the right track, keep it up”
encouraged students to try to speak English in the class.
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While writing down the instructions on the whiteboard teacher D drew pictures beside
each task to make it clear for the students. She used both English and Swedish while
explaining the task. They watched a YouTube clip about Easter celebrations in Britain
and discussed the differences and similarities of Easter celebrations between Britain and
Sweden. She presented the materials with different levels of difficulties. In teacher D’s
class, students worked in pairs and each pair had almost the same level of proficiency in
English. They read the text together and explained it to each other and answered the
questions. After each pair completed the task teacher D discussed the answers in the
whole group and wrote words on the whiteboard, while the new arrivals were working
with different materials. The new arrivals and other low-proficiency students were

presented with materials containing pictures, words and phrases related to Easter.

5.3 Challenges

This section presents the challenges that the teachers encounter while teaching low-
proficiency new arrivals and fluent Swedish speakers.

The teachers were asked about the challenges that they face while teaching low-
proficient new arrivals and fluent Swedish speakers. All the four teachers agreed that the
most challenging factor is a heterogeneous class, and to support the needs of the students
with different abilities. The planning of the task to meet the different needs in the class
requires lots of time, and sometimes it is difficult for the teachers to devote time in the
preparation of the task. Teacher A gave an example from the classroom activity where
students were required to interact with each other. The confidence level of these students
was very low and some of them refused to participate in the discussion. On the other hand,
those who participated were not the active members of the group. Both teachers A and B
agreed that it is going to take a long time for some of them to get ready for a grade.

Sometimes it is difficult to teach in small groups due to the shortage of the resources.

Teachers B, C and D agree that it is really challenging to teach English to new arrivals
as they do not have a common language, which is a barrier in making a connection with
them. In the absence of a common language, it is difficult to explain everything. They
permit them to use Google Translate or Lexicon, but they are not sure about the correct
translation. Teachers B and D threw light on the social acceptance of the new arrivals,

where they are supposed to communicate in Swedish to be accepted by society, resulting
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in students losing their interest in learning English. Teacher D said, “it is challenging to
teach English to the new arrivals because they do not speak Swedish and I do not speak
their language”. Teachers B, C and D agreed that teaching English to new arrivals is
difficult as the alphabet in their language was not the same. Teacher D says, “teaching
English to new arrivals is like climbing a Mt. Everest. You must work hard with these

pupils to reach the top, but it is a long and slow process”.

The teachers said that they want the staff members in schools to support them in

meeting the needs of the low-proficiency new arrivals.

Another challenge that all of them agreed on was the time. Planning an English lesson
according to the students’ proficiency is time consuming. Sometimes they get support
from their colleagues and special education teachers, but it is not sufficient. Choosing
suitable material and planning separately for these students takes up their time and energy.
Furthermore, it was challenging for the teachers to motivate students in their learning as
their self-confidence was very low and they avoided the task as they felt that they would

not be able to do it.

Although teacher A had a small group of students with no new arrivals, she had to struggle
to meet students at their level. There were only three students who raised their hands when
questions were asked. To make each student participate in the classroom activity, she
must continuously prompt and encourage them. Lots of time went into this process and
the task was not complete in 60 minutes. Teachers B, C and D faced similar problems.
When the whole class is involved the heterogeneity of the class presents a big challenge
as the high-proficiency students are eager to answer the questions asked in comparison to
low-proficiency students. The teachers were in a dilemma, whether they should leave
low-proficiency students in their comfort zone or bring them out by asking questions to
them. New arrivals in teachers B, C and D classroom were trying to translate difficult

words in their L1, thus losing focus from the task, and missing the instructions.

Teacher B asked the students to write a text about “friendship “on their iPads and they

used the app “read & write” where they could listen to their text, but as the new arrivals
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had problems identifying the English Alphabet, they were provided with materials to

identify the letters and learn the sounds.

Teacher C sat down with the new arrivals towards the end of the lesson when an
assistant came to the classroom who helped low-proficiency Swedish speaking students.
Teacher C was using pictures and gestures for explaining words and phrases, but it was
difficult to explain certain words with pictures or gestures like “pity, ants in the elephant’s

nose” etc.

5.4 Scaffolding

The scaffolding strategies that the teachers discussed in the interviews and used during

the observation period are presented here.

Teacher A says that her class is very structured, as she always follows the same routine
in every English lesson, which makes the students comfortable. She uses different
methods like games, films, interactions, different materials and different classroom
activities to support these students in their learning. Teachers A and B use a picture book
for the low-proficiency students and before reading a book they show them the
illustrations and ask them to express their ideas about the story of the book. While
selecting the books they consider students’ previous knowledge and their association with
the book. Teacher B makes a special attempt to find the books that she is going to read in
the L1 of the new arrivals and watch films or YouTube clips based on that book before

reading it.

Teachers A, B, C and D give time to the students to reply and sometimes they rephrase
the questions so that it will be easy for the students to understand it. Teacher D said,
“when they get time to think, they dare to answer in the class and it is important at that

time to encourage them and provide support all the time”.

All the four teachers encourage students with their small achievements. Teacher C
says that he prefers using English during the lesson and encourages students to speak

English in the class. He asks students to repeat words or songs while they are listening to
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them and translate difficult words into their L1. He says that the students need lots of
encouragement and support to come out of their comfort zone as they fear making
mistakes. To scaffold students in speaking and listening teacher D uses an activity called
“walk and talk” where students communicate with each other while taking a walk. She
gives them questions to help them starting the conversation and encourages them to speak
English. After the activity teacher D discusses the activity in the classroom and ask each
group to give feedback on the activity. Teacher A and C say that they use interview
questions for the students to mingle in the classroom and interact with each other. Teacher

B uses role play where students take turns to read dialogues from different characters.

Teachers A, B and D have chosen different material for the low-proficiency students
while guiding them towards learning the language. Teacher D says that repetition and
translation is a good strategy to learn the language. Teacher D says that while writing
instructions she draws pictures beside the information about the task that is expected to
be completed in the classroom. Like the other teachers she also uses different materials
for these students but instead of dumping the material on them she presents the material
to them. In her words: “I want them to be comfortable in their skin and include them in
the planning to choose their material according to their interest”. The students get to

decide the material or tasks that they want to work with.

Before writing activities, teachers A and D write a text together with the students on
the interactive whiteboard taking the inputs from the students and discussing different
stages of presenting a text. Afterwards, the students are asked to produce their own text
with the help of the sample text. In contrast to teachers A and D, teacher C provides
students with an introduction to build their text on. Teacher B discusses the topics with
the students and writes down the key words on the whiteboard to support them in their

writing.

Table 5 presents the scaffolding strategies that the teachers used in the English
classrooms in grades 4 and 6 during observations. The students in grade 6 were preparing
for the listening exercise for the upcoming National Test during the observation period.
They were sitting at a semicircular table facing the teacher. Before listening to the
exercise, teacher A read each question in English and then translated it into Swedish,

meanwhile asking the meanings of certain words like “living statues, passed by, probably
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not, amateur”. They did one exercise together with the teacher and then were asked to do

two exercises individually. After the tasks were performed individually, students

discussed their answers in pairs while teacher A was listening to their discussions. In the

end, the students corrected their answers together with the teacher.

Table 5

Scaffolding strategies used by the teachers during observations in grades 4 and 6

Scaffolding

Grade

Low -
Proficient
new arrivals

Low
proficiency
fluent
Swedish
Speakers

Average/ high
proficiency

Observation

11+6

Teacher A

11

3+2

Teacher B

13

7+5

Teacher C

10

3+2

Teacher D

Use of L1

English was taught via
Swedish by teachers A, B
and D. Teacher A
translated every word in
Swedish. She used 99%
Swedish in the classroom.
Even while spelling out
the words, she used
Swedish instead of
English. Teachers B used
70% Swedish and teacher
D used English and
Swedish simultaneously.
Teacher C used ten words
in  Swedish during the
lesson. He used English
most of the time.

New arrivals in grade 4
used iPads for translation.
Teacher C allowed new
arrivals to use the iPad at
the end of the lesson.

Repetition

Teacher B repeated and
corrected the students. She
translated the words in
English from Swedish;
Teacher D  “Shadow
reading”. Students
repeated after her. Teacher
C repeated the correct
pronunciation.
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Waiting time Teachers did not jump
from one student to
another  while  asking
questions. They gave them
time to answer.

Pictures The four teachers used
pictures. Teacher C used
pictures with  phrases
“Elephants destroy the
crops”. Teacher D draws
beside the instructions

Message abundancy Instructions were given
through different medium.
Verbally, written, and
pictures

Encouragement Students were encouraged
and praised all the time.
All the four teachers
praised the students on
their small achievements.
If the students used a word
in English teachers said,
“good work, you are really
very clever, keep it up”.

Table 5 cont. Scaffolding strategies used by the teachers during observations in grades 4 and 6

Teacher B read synonyms related to friendship on interactive board first in English
and then in Swedish and asked the students to repeat after her. Afterwards, she asked
them to write down synonyms in their notebooks so that they could refer to them while
writing their text. She asked the new arrivals to use their iPads for translation. In the last

15 minutes she helped students in finding books according to their proficiencies.

While observing the methods of teachers A, B, C and D it was noticed that they give
time to students to reply or participate in the discussion. When the student was unable to
answer the question, they waited for a while and prompted the student, instead of passing
the question to another student. The teachers did not show any irritation or frustration
when the student’s answer was wrong but guided him/her towards the correct answer by

giving hints and using body language.

Teacher C uses pictures to help students in their task. Students in his class were
familiar with the digital tools for learning English and websites like “Kim studies, British
Council and Read Theory”, are popular. The students practiced comprehension and
answered the questions. Teacher C asked the students to read a book for 10 minutes at the

end of the lessons on “Get Epic” and he could check on students’ reading activities.
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Teacher D was “shadow reading” the text to support students in their reading. Shadow
reading means that the teacher or the peer reads the text, and the pupils repeat the text
after the teacher. After shadow reading, she divided the students into pairs and asked them
to read the text to each other. Students were grouped in pairs and were reading and
discussing it with each other. She paired one of the new arrivals with a student having the

same L1, but the others were depending on Google Translate.

6 Results Discussion

The samples used in this study are small, so the results cannot be generalized. In this
section, the data from the results are analyzed and discussed according to the aims of this
study. The first aim of this study was to investigate how teachers differentiate methods to
include low-proficiency new arrivals versus fluent Swedish. The results from the
observations show that the teachers use a variety of differentiated methods like pictures,
ability grouping, digital tools, body language, and different materials to include low-
proficiency new arrivals and fluent Swedish speakers. The second aim of this study was
to identify the challenges faced by the teachers in the inclusion of low-proficiency new
arrivals and fluent Swedish speakers. The results from the observations show that the new
arrivals are not given much support due to the lack of similar language. During the
observation period, there were signs of frustration and boredom in their body language.
When teachers B and D gave instructions or explained the contents in Swedish, the new
arrivals were busy translating the contents in L1, thus losing the information about the
task. This study examines the scaffolding strategies that teachers adapt to teach the skills
of reading, writing, speaking, and listening to low-proficiency students. The results from
the observations indicated that the teachers use strategies to support these students in
reading, writing, listening, and speaking. Teachers give support in reading by shadow
reading and helping them to recognize the phonics sound which is different from their
L1. Allthe four teachers gave written verbal and digital instructions to help these students

in understanding the task.

The results from the interviews were more in detail but they were similar to the results
from the observations. As only four lessons were observed, the data was not sufficient to

be compared with the results from the interviews.
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The reasons for the low proficiency among new arrivals identified by the teachers in
the interview are different letters and their sounds in the English Alphabet, which is
different from their L1. Another reason is the pressure to learn the school language,
Swedish, which is important for interaction with others in society. The interview results
in this study show that the reasons for low proficiency among new arrivals and fluent
Swedish speakers are low motivation and low self-confidence which have a negative

effect on their attitude to learn the language, which confirms the findings by Getie (2020).

6.1 Differentiation for Inclusion of Low-Proficiency New Arrivals versus Fluent
Swedish Speakers

This section aims to answer the research question about the differentiating instructions
for the inclusion of low-proficiency new arrivals versus fluent Swedish speakers. The
results from the interviews and observations show that the teachers used differentiated
methods to include low-proficiency students in grades 4 and 6 in learning English as a
Foreign Language. The results from this study showed that teachers A, B, and D placed
students in small groups according to their abilities to create a homogenous group, which
allowed teachers to differentiate their instructions to support the needs of the students. In
this type of grouping the students felt secure, thus increasing their participation in the
classroom activities. Teacher C believes in placing students in a heterogeneous group
where gifted students and low performing students are in the same group which is
contradicted by Rogers (2007) and Steenbergen-Hu et al. (2016) who point out that, in
this type of ability grouping, gifted students are expected to help the low ability student

in performing the task, which does not add to students’ learning outcomes.

The results from the interviews and observations indicate that all the four teachers
provide instructions through various ways, written instructions on an interactive board
and Teams, instructions through pictures and verbal instructions which agrees with
Gibbons (2015) suggesting that message abundancy helps students to understand the
content of the task.

The findings from the interview and observations showed that the teachers
differentiated content through online websites like “Read Theory; British Council; Kim
studies”, and adapted textbooks, web-based material, and supplementary materials to

include low-proficiency students in EFL teaching. The materials for the low-proficiency
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students are simplified which can limit their chances of exploring and learning (Klapp &
Jonsson, 2021).

Teachers A, B, C and D have pointed out that they use body language like gestures,
facial expressions, hand movements to explain words, phrases like “roll your eyes, pull
the door, be quiet”, to the students as it arouses their interest in learning the language,
which agrees with Yang (2017) who has said that body language has a strong
psychological effect on students’ learning of the English language.

In conclusion, the desire to learn the language should be supported by the teachers
and the teachers in the interview and observation have tried to adapt their teaching
according to the needs of the students and worked towards including students in the

language learning activities.

6.2 Challenges

The results show the challenges that teachers experience when teaching low-proficiency
new arrivals versus fluent Swedish speakers. These results help to answer the research
question “What are the challenges that an English teacher faces in teaching low-
proficiency students who are new arrivals versus fluent Swedish speakers in grades 4-
6?77

The results from the interview and observations show that the heterogeneous class
with different proficiency is challenging as they lack resources and time to meet the needs
of the students which agrees with the study done by Hove (2022). It takes time for the
teachers to persuade and encourage low-proficiency students to participate in classroom
activities and support them in their learning. The results from the observation in teacher
C’s classroom show that the low-proficient new arrivals and fluent Swedish speakers
were given some support in terms of explaining the task, but the low-proficiency students

did not participate in the classroom activity.

Furthermore, another challenge that the teachers encountered with the new arrivals
was the language barrier. The teachers and their Swedish peers had difficulty in
communicating with the new arrivals, which became an obstacle in their learning as they
could not interact with teachers or other students, which is similar to the findings of
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Karanja (2007). The results from the interviews with teachers B, C and D point out that
in the absence of the common language their dependencies on pictures, body language

and Google Translate have increased.

Teachers in the interview have observed that the new arrivals have a double pressure
of learning both Swedish and English simultaneously. Teachers B, C and D agree with
the findings from Hopkins et al. (2003) that the new arrivals must work harder to adjust
to the new environment and learn English and Swedish at the same time, therefore losing

interest in English.

Another challenge faced by the teachers is the choice of materials to meet the needs
of different students. Every student has their own ability and finding learning materials

according to individual needs is difficult.

6.3 Scaffolding

The results indicate that the teachers used scaffolding strategies for enhancing the
learning abilities of the low-proficiency students and including them in the EFL
classroom. The information from the interviews and observations answers the research
question “What are the strategies that an English teacher uses to scaffold reading, writing,

speaking, and listening skills of low-proficiency learners in grade 4-6?”

The findings from this study indicate that the teachers use different scaffolding
strategies to include low-proficiency students in the EFL classroom. Teachers in this
study suggested a structured classroom routine and giving instructions both verbally and
in writing with pictures which is similar to the suggestions made by Gibbons (2015) and
Lundahl (2019).

In similarity with Gibbons (2015) and Lundahl (2019) all the four teachers in the study
give more time to the low-proficiency students to respond and restructure the questions
to make it easier for them to understand. It was observed in the class that the teachers give

clues with simplification of the questions to support learning of the language.

In contrast to Lundgren (2007) who claims that the students should not be taught
English via Swedish as it hampers their language learning ability, Gibbons (2015)
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supported use of L1 in the English language teaching which is evident from the findings
of this study. The results from the interviews and observations show that in teachers A, B
and D’s English classrooms, Swedish is the main language which they claim is used to
support the low-proficiency fluent Swedish speakers whereas the new arrivals are allowed
to translate English words and phrases in their L1. These teachers said in the interview
that since the low-proficiency students have limited knowledge of English, they are not
likely to understand or participate in the classroom activity, thus losing their interest in
learning the language. Teacher C contradicts the method of teachers A, B and D and was
against the use of Swedish in the EFL classroom and he suggested that the students should
be showered with English to increase their receptive ability as this will result in their
productive ability. As suggested by Lundgren (2007), teacher C uses the target language
in the classrooms and encourages students to interact in English through different

classroom activities.

All the four teachers in this study indicated that they use different materials to suit the
needs of the students, but teacher D gives an option to choose the material and activities

that give them a sense of empowerment, thus increasing their motivation and engagement.

The results indicate that the teachers provide support to the low-proficiency students
in acquiring different language skills. All the four teachers present materials which are
adapted according to the needs of the students. Teachers gave some examples from the
classroom activities like “walk and talk, role play, interview” that they use to encourage

students in speaking and listening as supported by Gibbons (2015) and Lundahl (2019).

The findings of this study indicate that the teachers scaffold students in their reading
and some of the examples from the interviews and observations include shadow reading,
reading of children’s literature both in L1 and in English, discussing the illustrations of
the books, reading, and listening to different types of text. As suggested by Gibbons
(2015) and Lundahl (2019), it is evident from the results of this study that teachers used
different strategies like identifying the phonic sounds that are important for decoding to

help students in their reading activity.

Both Gibbons (2015) and Lundahl (2019) point out that teachers should provide

strategies to students to develop student’s autonomy to complete the tasks alone which
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can be seen in the teaching of teachers A and D. teachers A and D produce a text together
with input from the students and the students use the sample text to write their own text.
On the other hand, teacher B asked the students to provide synonyms for the phrase “good
friends” and wrote down the key words on the whiteboard, which gave them the
foundation to write their text. The results from the interview with teacher C show that he

helps the students in their writing by providing them with help in starting the introduction.

7 Conclusion

The main aim of this study was to assess the information about how Swedish teachers of
English in grades 4-6 differentiate instructions for the inclusion of low-proficiency new
arrivals and low-proficiency fluent Swedish speakers in the EFL classroom. The second
aim of this study was to investigate the challenges that teachers experience in including
low-proficient students in the English language classroom. The study also aimed to
investigate the scaffolding strategies used for including low-proficiency new arrivals and
fluent Swedish speakers. The low-proficiency students in grades 4 and 6 are identified
through screening tests and their behavioral problems i.e., low motivation and negative
attitude, and they do not have any learning disorders. The presented results indicate that
Swedish teachers differentiated their instructions for the inclusion of low-proficiency new
arrivals and fluent Swedish speakers. However, the results indicate that including low-
proficiency new arrivals in the English classroom was challenging due to the lack of a
common language. The school committee can address this problem of communication
through discussion with L1 teachers and English teachers. As a result, the participation
of low-proficiency new arrivals was minimal in classroom activities in comparison to the
low-proficiency fluent Swedish speakers. Furthermore, challenges like the lack of time
and availability of resources are presented in this study, which could be addressed by the
school committee. Finally, the teachers in this study presented scaffolding strategies to
acquire the language skills of reading, writing, speaking, and listening for the low-
proficiency students. Most of these strategies, if implemented strategically, can support

low-proficiency students in enhancing their language skills.

The results from this study will support future English teachers in creating an
inclusive classroom and adapting their teaching methods to meet the needs of every

student.
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Further research is needed to investigate strategies that the teachers could use to
overcome the challenges of the inclusion of low-proficient new arrivals in English

language teaching.
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Appendix 1

J. \ HOGSKOLAN
T GAVLE

Informationsbrev 2023-03-08

Forfragan om att delta i en studie om “Inkludering av lagpresterande eleverna i
engelskundervisningen i arskurs 4-6”.

Ar det en utmaning att undervisa eleverna som &r lgpresterad och &r pé lagre niva i
engelska? Vad é&r skillnad i strategier och utmaningar jamfoért med nyanlénda elever
och de som har svenska spraket? Hur ska lararna anpassa sin undervisning for att
inkludera de lagpresterad eleverna? Studien ar ett examensarbete pd avancerad niva och
ar en del av utbildningen grundlarareprogrammet vid Hogskolan i Gévle.

Jag ar lararstudent pa Gavle hogskola och ska skriva mitt examensarbete om
“Inkludering av lagpresterande eleverna i engelskundervisningen i &rskurs 4-6”. Jag
behdver intervjua larare som ar behoriga for att undervisa det engelska amnet i arskurs
4-6.Deltagandet i studien innebdr att observation av lararens metoder och strategier
kommer att genomfdras i klassrummet under engelska lektionen f6ljer med intervju.
Intervjun beraknas ta omkring 3040 minuter och den kommer att spelas in pa min
mobil samt skrivas ut i texten.

Intervjun kommer att behandlas konfidentiellt vilket betyder att intervjuerna kommer
att avidentifieras och forvaras inlast sa att inge obehdrig kommer att fa ta del av den.
Redovisningen av resultatet kommer att ske sa att ingen individ eller arbetsplats kan
identifieras. Resultatet kommer att presenteras i form av en muntlig presentation till
andra studerande samt i form av ett examensarbete. Nar examensarbetet &r fardigt och
godké&nt kommer det att finnas i en databas vid Hogskolan i Gavle. Inspelningarna och
den utskrivna texten kommer att forstéras nar examensarbetet ar godkant. Du kommer
ha mojlighet att ta del av examensarbetet genom att fa en kopia av arbetet.

Din medverkan &r frivillig och kan nér som helst avbrytas utan nd&rmare motivering.
Dina fortsatta ledaruppdrag kommer inte paverkas av om du medverkar i studien eller
inte. Om du accepterar att medverka i studien kommer du att kontaktas via epost for att
bestdimma en tid for sammantréffande och genomférande av intervjun.

Ansvariga for studien &r Reena Kumar och min handledare Kavita Thomas. Har du
fragor om studien ar du valkommen att hora av dig till nagon av oss.

Om du ar missndjd med hur dina personuppgifter behandlas vander du dig i férsta hand
till hogskolans dataskyddsombud som nas pa registrator@hig.se. Om du fortfarande inte
ar nojd har du ratt att ge in klagomal till Integritetsskyddsmyndigheten, som ar
tillsynsmyndighet.”

Reena Kumar ( student) Kavita Thomas

Epost: (Handledare

reena.reenanoa.kumar@gmail.com Senior Lecturer in English
Linguistics,Department of

Telefonnummer: 0769008545 Humanities, Faculty of

Education and Economics
University of Gavle Mail:
kavita.thomas@hig.se
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Appendix 2

Samtycke till att delta i studien (Sands ut tillsammans med informationsbrevet och
lamnas i samband med intervjun)

Jag har fatt muntlig och skriftlig information om studien och har haft mojlighet att stilla
fragor. Jag far behalla den skriftliga informationen.

L1 Jag samtycker till att delta i1 studien, ange studiens namn

L1 Jag samtycker till att uppgifter om mig behandlas pé det sitt som beskrivs i
informationsbrevet.

Plats och datum Underskrift / namnfortydligande
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Appendix 3

Interview Questions in Swedish

1.Hur lange har du arbetat som larare?

2.Har den hér skolan ett system med amneslarare eller klassléarare for alla &mnen?

3. Har du nagon erfarenhet av att undervisa nyanlanda elever och svenska elever som
har laga kunskaper i engelska?

4.Hur stor ar andelen nyanlénda (de som inte beharskar svenska) och flytande
svensktalande som har laga kunskaper i din klass? Hur vet du att de &r lagpresterad?
5. Hur inkluderar du lagpresterande eleverna i engelskundervisningen?

6. Planerar du dina lektioner annorlunda for att méta behoven hos en heterogen klass?
Hur skiljer sig din planering for lagpresterande svensktalande och lagpresterande icke-
svensktalande?

7. Vilka &r de utmaningar och svarigheter som du stéter pa nar du undervisar dessa
elever? Kan du forklara de utmaningar och svarigheter som du moter med de
nyanlanda?

8. Hur skiljer sig utmaningarna fran att lara ut engelska till lagpresterande svensktalande
vs lagpresterande nyanlanda?

9. Vilka ar de metoder och strategier du anvéander for att stétta nyanlanda med lag
kompetens i klassrummet? Kan du ge nagra exempel fran klassrummet?

10. Vilka metoder och strategier anvander du for att stétta upp lagkunskaper hos

svensktalande elever i klassrummet? Kan du ge nagra exempel fran klassrummet?
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Appendix 4

Observation guide

groups to make
progress in their
learning

Grade | Low- Low- Average/ | Observation
proficiency | proficiency | high
new Fluent proficiency
arrivals Swedish
speakers
Pictures 6 0,9, 15 9 11+5 yes
4 3,6,10 11 8+3 yes. Four times
Body language | 6 Yes, several
times.
4
Digital tools like | 6 New arrivals
iPads, 4 had it all the
computers time
Mostly used
Materials and 6 Students used
books different
4 materials
Yes
Clear
instructions
Differentiated Ability
method to meet grouping,
the needs of translanguaging,
diverse students youtube clips,
pictures,
different
materials, body
language
Collaborative 6 They read the
learning i.e. text and
when the pupils | 4 explained it to
work in small each other,

individual task
but discussed
the answers
together
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Scaffolding is to
give students
temporary
support to
progress in their
learning

Shadow
reading, using
L1, discussed
pictures in the
books, wrote
down the key
words on the

white board,
increased the
wait time
Translanguaging Used Swedish
I.e., using of during the
Swedish or whole lesson
students’ first
language. Teacher C used
only english but
used pictures
Classroom
environment
Sitting Sitting in pairs
arrangements facing towards
teacher
Noisy and Grade 4 in one
disturbing of the class was
Very noisy
Quiet and Both schools
peaceful Grade 6
Attentive and Not always
follow the

instructions.
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